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Comprehensive  Cllent-Centered  Basic  Skills  Center 
(Project  BASIC  Reading) 
Cedar  Rapids,  Iowa 


In  early  1970,  the  Cedar  Rapids  Public  Schools  formed  a  Primary 
Reading  Task  Force  to  conduct  an  In-depth  investigation  aimed  at  the 
Improvement  of  pupil  reading  skills.   The  results  of  the  Task  Force's 
efforts  pointed  directly  to  the  need  for  a  districtwide  staff  develop- 
ment project  in  order  to  provide  teachers  intensive  training  in  the  teaching 

of  reading.   Title  III,  ESEA,  furnished  the  means  through  which  this 

t 

need  became  a  reality. 

Teacher  Most  Important  Factor 

In  their  review  of  reading  research,  the  Task  Force  found  that  in 
general  the  classroom  teacher  is  the  single  most  Important  factor  in 
whether,  and  how  well,  a  child  learns  to  read,  (Chall,  1966).  More 
specifically:  * 

(1)  Teachers  must  be  acquainted  with  present  methods  and 
materials  for  teaching  reading,  since  no  one  method  works 
for  all  children.   (Bond  and  Dykstra,  1967) 

(2)  Teaching  should  be  carried  on  by  enthusiastic  teachers 
trained  in  identifying  reading  skills  and  in  matching 
problems  with  appropriate. techniques  and  materials. 
(Bond,  1970) 

(3)  Training  teachers  in  motivational  techniques  can  increase 
school  achievement.   (Homme,  1965) 


Specific  courses  in  the  teaching  of  reading  appeared  in  the 
credentials  of  only  one-third  of  the  Cedar  Rapids  teachers  with  less 
than  two  years  of  experience  who  were  teaching  reading  in  grades 
one  through  four. 

Recognizing  the  need  for  teacher  training  in  methods,  materials 
and  motivational  techniques,  the  Task  Force  saw  that  one  additional 
element  was  missing.   Where  could  the  teacher  get  the  time  and  help  to 
translate  theory  into  practice?  Tutors,  both  high  school  students  and 
community  volunteers,  were  fbund  to  be  a  large  part  of  the  answer. 

Project  Purpose  and  Goals 

The  ultimate  success  of  a  reading  project  must  be  measured  in 
the  improvement  of  pupil  reading  skills.   In  this  Project  five  staff 
development  objectives  contribute  to  this  ultimate  goal.   The  Project: 

(1)  helps  increase  teacher  awareness  of  individual  student  needs, 

(2)  introduces  and  trains  teachers  to  use  a  wider  variety  of 
student  learning  alternatives  while  the  teacher  is  working 
with  other  groups  of  pupils, 

(3)  establishes  procedures  for  efficient  classroom  time 
management  through  instruction  in  ad^ hoc  grouping,  in  order 
to  furnish  opportunities  for  individualization  of  instruction 

(4)  recruits  and  trains  volunteer  tutors  to  help  classroom 
teachers  and, 

(5)  trains  teachers  to  use  tutors  in  their  classrooms. 


Program  Description 

The  Project  Staff  has  planned,  packaged  and  implemented  a  cohesive 
in-service  program  in  which  teachers  have  been  provided  with  the  following 
tools  for  better  teaching  of  reading: 

(1)  Criterion-referenced  diagnostic  testing  for  assessment 
of  word-attack  skills. 

(2)  Ad  1}0£  grouping  techniques  for  more  efficient,  yet  personalized 
classroom  management 

(3)  Learning  Skills  Stations  Notebooks 

(4)  Reinforcing  Events  Areas  Notebooks 

(5)  Recruitment  and  training  of  volunteer  reading  tutors 

(6)  Reading  Skill  Task  Files  indexed  to  specific  reading  needs. 
_jThe  in-service  training  of  teachers  has  centered  around  the  theory, 

use"and  subsequent  application  of  these  tools  in  Demonstration  Centers. 
Teachers  learn  to  administer  criterion- referenced  diagnostic  tests 
through  the  Croft  In-Service  Program  in  Word-Attack  Skills.  Results 
of  these  diagnostic  tests  have  been  keyed  to  two  exportable  packages 
of  teacher's  techniques  for  skill  reinforcement.   These  packages  are 
referred  to  as  Reading  Skill  Task  (RST)  Files  and  Reading  Skill  Station 
(RSS)  Notebooks.    Implementation  of  personalized  instruction  is  achieved 
through  training  teachers  to  use  ad  hoc  grouping  technique^  and  Reinforcing 
Event  Areas. 

Strong  project  support  is  furnished  to  a  Demonstration  Center 
School  during  a  nine-week  cycle.   Prior  to  the  institution  of  ad  hoc 
grouping.  Project  staff  consult  with  the  school's  principal,  teachers 
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in  grades  one  through  four,  the  Instructional  Materials  Center 
Specialist,  and  any  other  educational  specialists  regularly  functioning 
in  the  building.   Schedules, .functional  relationships,  and  use  of 
facilities  are  planned. 

Total  project  support  comes  into  focus  in  the  following  ways: 

a)  A  team  composed  of  the  Project  Reading  Specialist,  para- 
professionals,  and  the  Project  secretary  assists  the  teaching 
staff  in  gathering  baseline  data  about  the  word-attack  skills 
competency  of  each  pupil  in  grades  one  through  four. 

b)  The  Demonstration  Center  staff  participates  with  the  appropriate 
school  staff  in  a  half -day  workshop  to  form  instructional 
groups,  discuss  management  techniques,  and  select  learning 
materials  and  instructional  techniques  appropriate  to  skills 
needs  of  the  students. 

c)  The  Voljnteer  Coordinator  cooperates  with  the  school  principal 
and  the  Parent-Teacher-Student  Association  (PTSA)  in  recruiting 
and  training  volunteers.   Some  of  these  volunteers  work  actively 
in  cooperation  with  the  ad^  ho£  grouping  team  to  support  the 
children's  learning  activities  through  tutoring,  record  keeping, 
and  the  production  of  learning  materials. 

d)  The  Contingency  Management  Specialist  and  her  Associate 
produce  a  set  of  practice  materials  specifically  designed  to 
support  the  skills  being  taught  in  the  ad  hoc  grouping  sessions. 
In  addition,  the  Contingency  Management  Specialist  consults 
with  the  Danonstration  Center  School  staff  as  needed  in 
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designing  reinforcement  schedules  and  Reinforcing  Events 
areas  to  facilitate  behavior  and/or  learning  mariagement. 
e)  The  Demonstration  Center  staff  provides  support  In  record  . 
keeping,  tutoring,  and  specific  Instruction  planning,  until 
by  the  ninth  week  of  ad^  hO£  grouping,  the  schooVs  staff 
Is  self-sufficient*  Services  after  the  nine-week  period 
are  provided  on  a  need  basis. 

Project  Strengths 

One  of  the  major  strengths  of  the  Project  has  been  Its  operation 
as  an  Integral  part  of  the  regular  organizational  structure  of  the 
District,  rather  than  as  a  separate  effort.   This  has  been  accomplished 
through  wide  Involvement  of  all  levels  of  school  staff  In  decision- 
making. 

Information  Is  gathered  from  staff,  evaluated,  and  used  to 
restructure  Project  operation*   The  Project  staff  perceived  early  In 
Its  operation  that  Individual  responses  are  essential  to  the  Imple- 
mentation of  Project  goals.   The  consistent,  observable  use  of  Input 
as  a  guide  to  Project  management  has  encouraged  a  substantial 
personal  and  professional  commitment  to  Project  efforts  by  LEA  teachers, 
administrators,  and  volunteers. 

A  ten-member  Teacher  Advisory  Committee  (TAC)  to  the  Project  has 
been  a  particularly  effective  group  for  facilitating  commitment  through 
the  process  of  gathering  Information,  making  suggestions  for  operational 
changes,  and  Involving  other  staff.   The  TAC  has  assisted  Project 
Staff  in  changing  Project-sponsored  in-service  from  a  program  serving 


about  one-fourth  of  the  LEA  Teaching  staff,  and  designed  and  managed 
by  Project  staff,  to  a  third-year  structure  designed  and  carried  out 
by  32  teachers,  and  serving  all  other  teachers  in  the  target  group. 

The  Project's  management  has  provided  a  model  for  techniques  which 
have  been  incorporated  into  other  LEA  operations.   An  emphasis  on 
participatory  management  has  resulted  in  the  development  of  a  Request 
for  Performance  (RFP)  System  which  permits  the  staff  to  collectively 
plan  monthly  tasks  which  are  related  to  Project  objectives*   The  ^ERT 
system  for  planning  activities  is  another  management  technique  which 
has  been  adopted  by  other  LEA  projects  after  its  effectiveness  was 
displayed  in  Project  planning. 

The  CIPP  model  of  evaluation  has  contributed  to  both  the  management 
and  the  evaluation  of  the  Project.    The  Project's  evaluation  design 
has  effectively  provided  not  only  product  information,  but  also  the 
process  information  necessary  to  redesign  all  phases  of  Project 
activity.   This  evaluation  design  has  been  adapted  for  use  in  other  ^ 
LEA  Title  I  and  Title  III  projects. 

Project  Contributions  to  Classroom  Instruction 

As  a  result  of  Project-sponsored  activities  carried  on  over  a 
three-year  period  of  time: 

(1)  pupils  showed  a  significant  growth  in  reading  ability 

(2)  pupils  involved  in  ad[  hoc  grouping  showed  a  statistically 
significant  increase  in  word  attack  ability  over  a  control 
group  of  other  students  in  the  LEA 
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(3)  Teachers  showed  e  statistically  significant  increase  in 
the  use  of  auxiliary  instructional  materiats^^lated  to 
reading,  and  ' 

(4)  comnunity  volunteers  devoted  a  large  number  of  hours  to 
helping  young  children  learn  to  read. 

Comnuni  cation 

Effective  comnuni cation  has  been  both  a  major  emphasis  and  a 
major  problem  throughout  the  life  of  the  Project.   While  the  problem 
of  getting  sufficient  information  to  and  from  the  right  people  at  the 
right  time  has  not  been  completely  solved,  the  following  strategies 
have  led  to  partial  solution: 

(1)  Telephone  HOTLINE.   Concerned  members  of  the  comnunity, 
as  well  as  professional  staff,  are  encouraged  to  call  into 
a  recording  system  any  questions  or  information  related  to 
thie  Project.   In  most  cases,  HOTLINE  messages  are  answered 
within  24  hours.    Use  of  the  HOTLINE  has  been  adopted  by 
the  LEA. 

(2)  Project  Newsletter.   A  four-page  newsletter  reporting  Project 
activities  is  distributed  to  teaching  staff,  administrators, 
members  of  the  Board  of  Education,  parents  of  children 
enrolled  in  Demonstration  Center  Schools,  and  Community 
Advisory  Council  members. 

(3)  Volunteer  Newsletter.  A  two-page  newsletter  is  sent  four  or 
five  times  a  year  to  administrators,  members  of  the  Board  of 
Education,  volunteers,  and  their  cooperating  teachers.  This 
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publication  has  helped  to  provide  a  cohesive  communication 
base  as  the  volunteer  program  has  been  assimilated  Into  LEA 
operation. 

(4)  Community  Advisory  Council.   Community  Input  an^  advice  Is 
required  for  federally  funded  projects.   The  dynamics  for 
creating  a  functional  advisory  group  with  sustained  Interest 
has  posed  a  continuing  problem.   A  partial  solution  for  this 
Project  was  a  shift  from  a  non-specific,  and  minimally 
functional  group,  to  a  group  recruited  from  active  school 
volunteers. 

(5)  Ad  hoc  committees.   Short-term  work  groups,  formed  to  achieve 
specific  goals*  have  proved  effective  In  making  plans,  carrying 
out  activities,  and  evaluating  progress.   This  approach  has 
been  widely  adopted  by  other  LEA  projects  and  departments. 

(6)  Teacher  Advisory  Committee.   A  group  of  seven  classroom 
teachers,  two  Reading  Specialists,  and  an  elementary  principal 
has  provided  guidance  for  major  Project  activities.  The 
pr1nc1p3l  regularly  reports  Project  progress  to  the  principals' 
organization,  and  relays  to  Project  staff  the  advice  of  the 
principals'  group.   Teachers  on  the  comnlttee  have  not  only 
provided  advice  and  Information  from  their  personal  and  pro- 
fessional perspectives,  but  have  also  Informally  Interviewed 
all  school  staff  In  grades  one  through  four  to  gather  baseline 
information  for  planning  Project  In-service. 
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7)  Administrative  Reports.  All  major  Project  reports  are 
presented  to  upper  levels  of  administration,  and  to  the 
Board  of  Education.   In  addition.  Project  publications  are 
routed  to  these  Individuals. 

Summary 

During  three  years  of  operation,  the  Project  has  developed 
1)  effective  management  and  evaluation  structures,  2)  needs-based 
teacher  In-service  for  all  teachers  of  grades  1-4,  3)  a  management 
system  for  teaching  word-attack  skills  to  meet  children's  specific 
needs,  4)  supportive  materials  for  teaching  skills,  and  for  positive 
motivation,  and  5)  a  program  for  recruiting  and  training  volunteers 
to  support  classroom  Instruction. 

In  May  of  1974,  the  Project  received  validation,  and  subsequently 
was  granted  funding  for  a  fourth  year  of  operation,  as  a  Developer- 
Dissemination  project.   Major  emphases  during  this  fourth  year  of 
operation  will  be  1)  research  and  evaluation,  2)  continued  support 
to  LEA  Demonstration  Center  Schools,  3)ed1t1ng  of  materials  developed 
by  the  Project,  add  4)  assisting  two  nearby  school  districts  In  the 
adoption  of  activities  developed  by  the  Project. 
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CONPREHENSIVE  CLIENT-CENTERED  BASIC  SKILLS 
AND  STAFF  OEVELOPHENT  CENTER 

Brief  Description  of  Project; 

The  Comprehensive  Client-Centered  Basic  Skills  and  Staff 
Development  Center  proposal  was  approved  and  funded  in  1971  under 
Title  III,  Sec.  306,  for  the  Cedar  Rapids  Community  School  District. 
At  that  time  ^he  Local  Education  Agency  (LEA)  was  operating  32 
elementary  schools  with  an  enrollment  of  approximately  7,900  students 
in  grades  1-4.  The  Project  also  included  approximately  1,250 
students  in  eight  non-public  schools,  grades -1-4. 

The  Project  demonstrates  methods  of  improving  pupil  reading 
skills  in  grades  one  through  four  thrtwgh  in-service  training  of 
teachers  and  community  volunteers.  Five  staff  development  goals 
contribute  to  the  ultimate  goal  of  improving  pupil  performance  in 
reading.  The  Project: 

(1)  helps  increase  teacher  awareness  of  individual  student 
needs, 

■  \ 

(2)  introduces  and  trains  teachers  to  prescribe  a  wider  variety 
of  student  learning  alternatives  with  small "classroom  groups 
while  the  teacher  is  working  with  other  groups  of  pupils, 

(3)  establishes  procedures  for  efficient  classroom  time 
management  to  provide  increased  individualization, 

(4)  recruits  and  trains  volunteer  tutors  to  help  classroom 
teachers,  and 

(5)  trains  teachers  to  use  tutors  in  their  classrooms. 
Activities; 

Staff  development  activities  for  teachers  may  be  classified 
into  three  major  efforts;   in-service  training,  on-the-job  training, 
and  materials  reference  and  development. 
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Building-level  cadre  leaders  and  other  teachers  provide  input 
for  design  of  grade-level  in-service*   The  professional  staff  organizes, 
schedules,  and  implements  designed  activities  -with  advisory  input 
from  a  10-member  Teachers*  Advisory  Committee  to  the  Project. 

In-service  training  has  Included  many  areas.   Seine  examples  are: 

(1)  exposure  to  10  lessons  on  the  use  of  criterion-referenced 
diagnostic  reading  tests  (Croft  Word  Attack  Skills  In* 
Service  Course)  for  300  first  through  fourth  grade  teachers; 

(2)  training  of  80^ teachers  through  an  intense  10-hour  course 
in  the  use  of  psychological  report  data  and  its  subsequent, 
translation  into  strategies  for  instruction  of  children; 

(3)  presentations  by  several  outside  speakers  to  emphasize 
the  comprehension  and  application  of  other  in-service 
efforts. 

In  the  on-the-job  effort,  all  teachers  in  the  first  through 
fourth  grades  at  seven  elementary  school  Demonstration  Centers  have 
had  the  opportunity  to  apply  their  Croft  training  to  actual  operation 
of  ad^ hO£  skills  groups.   These  groups  are  operated  30  minutes  a 
day,  four  days  a  week,  on  a  need  rather  than  on  a  grade-level  basis* 

Demonstration  Centers  for  training  staVf  in  the  use  of  ad  hoc 
grouping  for  reading  skills^ are  developed  and  implemented  by  Project 
staff  for  approximately  10-week  cycles  at  schools  requesting  such 
operation.   At  that  time  the  Project  staff  leaves  the  centers  and 
support  is  continued  on  a  referral  basis.   The  Project  Reading 
Specialist  coordinates  this  effort.   Volunteers  are  recruited,  trained, 
and  placed  in  Demonstration  Centers  and  other  schools  by  the  Project 
Comnunity  Agent.   Learning  stations  and  Reinforcing  Events  (RE)  areas 
are  designed  and  constructed  as  needed  by  the  Project  Contingency  Manager, 
In  the  total  Demonstration  Center  effort.  Project  paraprofessionals 
d'esign  and  construct  materials  and  apparatus  as  needed. 
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In  the  materials  reference  and  development  effort,  materials 
available  to  LEA  teachers  for  the  teaching  of  reading  have  been 
surveyed  and  indexed  according  to  the  Croft  Word  Attack  Skills 
program.   These  files,  called  Reading  Skill  Task  (RST)  files,  are 
available  in  every  LEA  elementary  school.  Activities  suitable  for 
use  as  skill  stations  to  reinforce  reading  skills  have  been  cross- 
indexed  with  Croft  and  RST  files.   Books  containing  instructions 
for  constructing  and  using  the  stations  are  also  available  in  every 
LEA  elementary  school. 

Parent  and  Community  Involvement 

An  advisory  council,  composed  of  a  population  representing  many 
facets  of  the  community,  both  professional  and  non-professional, 
assisted  generously  in  the  early  development  of  the  Project. 
Approximately  900  community  volunteers  are  or  have  been  associated 
with  the  Project. 

Staff 

The  project  professional  staff  consists  of  a  project  director, 
a  part-time  evaluator-assessor,  a  full-time  reading  specialist,  a 
part-time  contingency  manager  (RE),  and  a  part-time  community  agent. 
It  also  includes  six  part-time  paraprofessionals,  a  full-time 
secretary  and  a  part-time  senior  high  school  office  education  student. 


PUPIL  IMPROVEMENT  OF  READING  SKILLS 

The  major  goal  of  the  Project  was  to  improve  the  reading  skills 
of  pupils  in  grades  one  through  four.   The  reading  scores  of  first- 
through-fourth-qrade  students  enrolled  in  the  Cedar  Rapids  Schools 
during  the  school  year  1970-71  were  used  to  provide  baseline  data 
against  which  to  measure  Project  effectiveness. 

The  reading  scores  of  students  obtained  during  the  school  year 
May  1970-71  will  be  referred  to  as  the  "contrast"  group.*'  It  seemed 
important  to  examine  selected  characteristics  of  the  "contrast" 
group  relative  to  the  "experimental"  groups.   One  characteristic 
deemed  important  was  scholastic  aptitude.   Since  Cedar  Rapids  Schools 
yearly  adminsters  the  Lorge-Thorndike  Intelligence  Test  in  grades 
two  and  four,  these  data  can  be  used  for  comparison  purposes.  Table 
I  shows  the  district-wide  means  for  the  Lorge-Thorndike  test.  Means 
for  grades  one  and  three  are  based  on  second  grade  scores  unless 
indicated  otherwise. 

TABLE  I 

FIRST  THROUGH  FOURTH  GRADE 
LORGE-THORNDIKE  SCORES  1967-1974 


GRADE  ' 

1967-68 

1968-69 

1969-70 

1970-71 

1971-72 

1972-73 

1973-74 

1* 

104 

106 

107 

107 

105 

104 

105 

2 

107 

104 

106 

107 

107 

105 

104 

3* 

(4th) 
106 

107 

104 

106 

107 

107 

{4th) 
103 

4 

105 

106 

106 

104 

104 

105 

105 

*  Means  for  grades  one  and  three  are  based  on  2nd  grade  Lorge-Thorndike  scores  unless 
Indicated  otherwise. 
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In  examlng  Table  I>  It  Is  clear  that  the  Intelligence  scores 
of  Uir  1970-71  ^'contrast"  group  arf>  comparable  to  those  of  the 
student  groups  across  the  seven  years  shown  in  the  table.  Particular 
attention  should  be  given  to  the  scores  of  the  1970-71  group  in  relation 
to  groups  at  the  same  grade  level  during  the  period  from  1972  to  1974. 
Based  upon  these  comparisons  it  seemed  reasonable  to  conclude  that 
scholastic  aptitude  differences  between  the  "contrast"  groups  were 
relatively  non-existent  and  little  evidence  is  available  that  might 
attribute  differences  on  the  criterion  measures  (vocabulary  and 
comprehension)  to  such  initial  differences.    If  there  are  any  differences 
between  the  two  groups,  they  seem  to' be  in  favor  of  the  "contrast" 
group  except  for  grade  4. 

The  two  areas  of  reading  skills,  vocabulary  and  comprehension, 
will  be  treated  separately  in  the  discussion  to  follow. 

Vocabulary 

The  Vocabulary  Subtest  of  the  Gates-MacGinitie  Reading  Achievement 
Test  was  administered  to  all  students  in  grades  one  through  four 
during  May  1971,  1972,  1973,  and  1974.   The  district-wide  standard 
score  means  for  these  years  are  shown  in  Table  II. 


TABLE  II 

GATES-MacGINITIE  VOCABULARY  RESULTS,  1971-1974 
COMPARED  VERTICALLY  AND  LONGITUDINALLY* 


bKAUt  Urit 


ST 


OH 


THREE 


GRADE  FOUR 


51 


1§7T 


1971 


15" 


197Z 


IT 


"TOT 


"5T 
IT 


TStT 


*  Read  grade  _______ 

levels  up  to  compare  a 


part- 


"57 


icular  grade  level  over  the  four  year  period.  , 
Read  scores  across  to  follow  one  instructional  group  over  tne 
two  to  four  year  period.  _ 
**  Scores  expressed  in  standard  score  units  x  »  50  S.D.  *  10 


Two  types  of  comparisons  are  possible  using  the  data  in  Table 
II.   The  first  is  a  within  grade  comparison;  that  is,  all  first  grades 
can  be  compared  to  the  1971  first  grade  "contrast"  group.  Comparisons 
can  be  made  in  the  other  grades  by  looking  at  the  1971  scores,  in 
relation  to  scores  attained  at  that  grade  level  in  succeeding  years. 
It  is  important  to  note  that  for  every  one  of  these  12  comparisons, 
the  mean  of  the  "experimental "  groups  was  greater  than  the  mean  of 
the  "contrast"  group. 

Table  III  shows  the  differences  between  these  groups  in  terms 
of  pupil  standard  deviation  units  using  the  standard  deviation  of 
standardized  scores  for  the  normative  data. 

TABLE  III 

SYSTEMWIDE  CHANGE  IN  RATES-MacGINITIE  VOCABULARY  SCORES 
COMPARED  YEARLY  TO  SCORES  IN  1971  BASELINE  YEAR* 


GRADE 

1972  vs  1971 

1973  vs  1971 

1974  vs  1971 

ONE 

+  .30 

t.40 

+.60 

TWO 

+  .20 

+.30 

+.30 

THREE 

+  .10 

+.10 

+.20 

FOUR 

+  .10 

+.10 

+.20 

*  Reported  in  Standard'Icviation  Units 
S.D.  =  10 


A  second  type  of  comparison  is  possible  using  the  data  in 
Table  II.   Mean  standard  score  comparisons  may  be  made  for  the  same 

t 

class  but  in  different  grades.    It  is  possible  to  make  such  longitudinal 
comparisons  for  the  first,  second,  and  third  grade  "contrast"  groups. 
For  the  first  grade  group  the  standard  score  mean  changed  from  48  before 


the  experiment,  to  53  in  each  of  the  next  three  years.  The  second 
grade  group  mean  changed  from  51  to  53  to  52.   The  third  grade  mean 
was  the  same  in-1972  as  it  was  in  1971. 

These  data,  however,  are  difficult  to  interpret  because  the 
test  form  changes  at  each  grade  level,  the  norms  distributions 
are  standardized  within  grades,  and  the  means  are  not  based  on 
exactly  the  same  group  of  students.*  Nevertheless,  it  seems 
unreasonable  to  disregard  the  available  data  completely. 

In  addition  to  the  district-wide  summary  data  described  above, 
building  level  data  were  gathered.   For  each  of  the  28  elementary 
schools  the  average  standard  score  on  the  Gates-MacGinitie  Vocabulary 
Subtest  was  computed  yearly  for  grades  one  through  four.   These  data 
were  used  to  provide  the  basic  data  for  an  inferential  data  analysis 
procedure.   Assuming  that  the  1971  classes  represent  a  random  of 
classes  from  those  buildings  and  likewise  that  the  1972,  1973,  and  1974 
classes  also  represented  random  samples,  it  appeared  proper  to  examine 
inferentially  the  observed  differences  between  the  "experimental"  and 
'contrast"  groups.  A  sign  test  was  chosen  to  perform  this  inferential 
analysis.   For  each  building  at  each  grade  level,  a  plus  was  assigned 
if  the  1971  standard  score  mean  was  lower  than  the  standard  score  mean 
of  the  succeeding  Project  year  used  in  the  analysis.    (This  second  group 

*Before  using  this  type  of  analysis  it  is  important  to  examine  the 
systemwide  stability  data.  Cedar  Rapids  annually  computes  a  stability 
Index,  defined  as  the  number  of  students  who  remained  in  the  same  school 
during  the  entire  school  year  divided  by  the  number  of  students  who  were 

55?.!^*'°°^  °"  September  13.   The  higher  the  index,  the  greater  the 
stability.   The  LEA  has  maintained  high  stability  levels  in  its  student 
population,  with  the  index  standing  at  .87,  .88,  or  .89  between  1969  and 
1974.   Table  I  also  Indicates  that  if  there  is,  a  shift  in  student 
population  within  a  particular  group,  the  trend  seems  to  be  toward  lower 
aptitude  scores  i.e.  the  group  enrolled  in  grade. two  in  1970-71  had  a 

I!I!J.1„  2!p^f;?S'''?*'\^«,I^Sr^  °^  compared  to  a  score  for  the  same 

group  of  105.0  in  1972-73. 


18 


II 


8 

would  constitute  the  "experimental"  group.)  A  minus  was  assigned  If  the 
"experimental"  mean  was  higher  than  the  "contrast"  mean.   The  percent  of 
buildings  with  plus  signs  and  the  outcome  of  the  statistical  tests 
are  given  In  Table  IV. 

TABLE  IV 

PERCENT  OF  BUILDINGS  WITH  "EXPERIMENTAL"  MEANS  HIGHER  THAN 
"CONTROL"  MEANS  ON  THE  GATES-MacGINITIE  VOCABULARY  SUBTEST 


GRADE 

1972  vs  1971 

1973  vs  1971 

1974  vs  1971 

ONE 

86«* 

lOOX* 

100«* 

■  TWO 

78«* 

90«* 

96«* 

THREE 

80«* 

83«* 

89%* 

FOUR 

80«* 

76«** 

83«*  * 

♦  Significant  at  the  .01  level 
Significant  at  the  .05  level 


Conclusion 

As  a  result  of  the  data  presented  on  pages  1  to  8,  it  seems 
reasonable  to  conclude  that  first  through  fourth  grade  students 
enrolled  in  the  LEA  during  the  three  years  of  the  Project  showed 
significant  increases  on  reading  vocabulary  scores  over  students 
enrolled  in  grades  one  through  four  during  the  comparison  year. 

Comprehension 

The  results  of  the  Gates--MacGinitie  Comprehension  Subtest  of  the 
Gates-MacGinitie  Reading  Achievement  Test  will  be  presented  in  the 
same  format  as  the  results  of  the  vocabulary  subtest. 

District-wide  standard  score  means  for  the  years  1971,  1972, 
1973,  and  1974  are  presented  in  Table  V, 
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TABLE  V 

GATES-MacGINITIE  COMPREHENSION  RESULTS 
COMPARED  VERTICALLY  AND  LONGITUDINALLY* 


GRAD 

E  ONE 

1974 

54 

GRAD 

E  TWO 

1973 

52 

1974 

54 

GRADE  THREE 

1972 

51 

1973 

53 

1974 

53 

GRADE  FOUR 

1971 

52 

1972 

53 

1973 

53 

1974 

51 

1971 

52 

1972 

52 

1973 

51 

1971 

51 

1972 

51 

1971 

49 

*  Read  grade  levels  up  to  compare 

a  particular  grade  level  over  the  four  . 

year  period.   Read  scores  across  to  follow 

one  instructional  group  over  the  two  to 

four  year  period, 
**  Scores  expressed  in  standard  score  units 

X  =  50  S.D,  =  10 

Using  the  data  shown  in  Table  V,  two  types  of  comparisons  are 
again  possible.    Each  grade  level  can  be  compared  against  the  1971 
score  for  that  grade  level  to  see  how  the  scores  improved  during  the 
three  project  years  of  1972.  1973,  and  1974.   The  mean  of  the 
"experimental"  groups  is  higher  than  the  mean  of  the  1971  "contrast" 
groups  in  ten  of  the  twelve  comparisons.   Table  VI  shows  the  differences 
between  these  groups  in  terms  of  pupil  standard  deviation  units  using 
the  standard  deviation  of  standardized  scores  for  the  normative 
data. 


ERIC 
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TABLE  VI  . 

SYSTEMWIDE  CHANGES  IN  GATES-MacGINITIE  COMPREHENSION  SCORES 
COMPARED  YEARLY  TO  SCORES  IN  1971  BASELINE  YEAR* 


GRADE 

1972  vs  1971 

1973  vs  1971 

1974  vs  1971 

ONE 

-.10 

-0- 

+.20 

TWO 

+.10 

+.10 

+.20 

THREE 

+.10 

+.20 

+.20 

FOUR 

+.20 

+.20 

+.20 

*  Reported  in  Standard  Deviation  Units 


In  the  second  type  of  comparison  the  scores  of  one  group  of 
students  can  be  followed  from  year  to  year.   Caution  should  be 
exercised  in  this  type  of  data  interpretation  because  of  test 
form  changes,  norms  standardization  and  mobility.   The  data  are 
consistent  in  suggesting  a  gain  in  standard  score  means  through 
grade  three,  with  a  drop  when  the  group  reaches  fourth  grade. 

Building  level  data  were  also  gathered  fortfie  comprehension 
subtest.  Average  standard  scores  were  computed  in  grades  one 
through  four  for  the  years  1971-1974.   These  data  were  used  to 
examine,  through  use  of  a  sign  test,  whether  there  were  statistically 
significant  differences  between  the  1971  "contrast"  groups  and  the 
1972  to  1974  "experimental"  groups.   The  percent  of  buildings 
that  show  an  increase  in  the  standard  score  mean  when  an  "experimental 
year  is  compared  to  the  1971  score  for  that  grade  level  is  shown  in 
Table  VII. 
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TABLE  VII 

-  PERCENT  OF  BUILDINGS  WITH  ''EXPERIMENTAL"  MEANS  HIGHER  THAN 
"CONTROL"  MEANS  ON  THE  GATES-MacGINITIE  COMPREHENSION  SUBTEST 


GRADE 

1972  vs  1971 

1973  vs  1971 

1974  vs  1971 

ONE 

48% 

m 

84«* 

TWO 

67% 

81  «* 

88X* 

THREE 

67X 

m* 

96«* 

FOUR 

77%* 

81  «* 

80«* 

*  Significant  at  the  .01  level 
**  Significant  at  the  .05  level 

Conclusion 

While  the  comprehension  results  do  not  seem  as  conclusive  as 
the  vocabulary  data  there  does  seem  to  be  some  support  for  concluding 
that  reading  comprehension  scores  were  higher  after  the  treatment. 

EFFECTIVENESS  OF  DEMONSTRATION  CENTER  INSTRUCTION 

The  Cooper  McGuire  Diagnostic  Tests  in  word  attack  skills  were  j 
used  as  criterion  tests  for  pre-test  and  post-test  assessment  of 
students  word  attack  skills  during  the  operation  of  the  Project 
Demonstration  Center.   Test  questions  require  use- of  skills  that 
are  commonly  introduced  and  used  in  the  early  elementary  grades  and 
are  applicable  to  all  students.   The  structure  of  the  tests  assumes 
a  hierarchical  basis  in  the  accomplishment  of  the  readiness  and  phonics 
subtests.  A  student's  progress  through  out  the  hierarchy  should  be 
based  upon  grade  level,  time  of  year,  ability  and  basal  reader  program 
being  used.   Students  matched  for  these  variables  should  be  at 
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approximately  the  same  skill  levels  unless  some  treatment  occurs 
that  can  be  shown  to  significantly  alter  this  progress. 

Six  hundred  twenty-two  students  were  placed  in  matched  pairs  . 
for  purposes  of  analyzing  progress  through  the  hierarchy  of  word 
attack  skills.   Students  were  matched  for  intelligence,  grade  level, 
time  of  the  year  tested,  and  basal  reader  program  being  used.  One 
student  in  each  pair  had  just  completed  the  nine  week  Demonstration 
Center  cycle.   These  students  were  called  the  "experimental"  group. 
The  other  student  in  each  pair  had  not  yet  participated  in  the 
Demonstration  Center  cycle.   These  students  were  called  the  "contrast" 
group. 

Test  scores  for  each  pair  were  tabulated.   Students  in  the 
"experimental"  group  were  given  a  "plus"  if  they  were  ahead  of  their 
"contrast"  group  in  progress  th>^ugh  the  word  attack  skill  hierarchy, 
and  a  "minus"  if  they  were  behind  the  student  to  whom  they  were  matched. 

Table  VI I I  shows  the  number  of  pairs  of  students  used  for  the 
analysis  at  various  grade  levels.  As  noted  in  this  table,  the  observed 
proportion  of  pairs  who  received  a  "plus"  was  significant  at  the 
.01  level  when  analyzed  by  a  sign  test. 


TABLE  VIII 


WORD  ATTACK  SKILL  ATTAINMENT  SUMHARY:    STUDENTS  RECEIVING 
DEMONSTRATION  CENTER  INSTRUCTION  COMPARED  UiTH 
"CONTRAST"  GROUPS  RECEIVING  TRADITIONAL  INSTRUCTION* 


GRADE  LEVEL 


NUMBER  OF  PAIRS 


TWO 


86** 


THREE 


159** 


FOUR  66** 
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Conclusion 

Students  who  received  Project  Demonstration  Center  instruction 
were  more  proficient  in  word  attack  skills  than  their  counterparts 
who  had  not  yet  participated  in  Demonstration  Center  instruction. 

Summary 

The  evidence  presented  in  the  previous  discussion  indicated  that 
the  "experimental"  groups  were  doing  significantly  better  than 
the  "contrast"  groups  in  reading  achievement.  One  method  of  instruction 
used  involved  teacher-student  participation  in  a  nine-week  Demonstration 
Center  cycle.  Students  who  received  this  ad  hoc  grouping  in  word 
attack  skills  exhibited  a  significantly  higher  degree  of  proficiency 
in  word  attack  skills  than  students  not  subjected  to  this  treatment. 

TEACHERS  USE  OF  TECHNIQUES  AND  MATERIALS 

One  hundred  seventeen  teachers  (grades  1-4)  participated  in  the 
contingency  management  training.  Analysis  of  pre-test  and  post-test 
scores  showed  that  teachers  made  statistically  significant  (.01) 
gains  in  their  knowledge  of  this  motivational  technique.  (Pre-test 
X.  11.09  Post-test  X.  19.16) 

Twenty-four  teachers  of  the  117  teachers  then  requested  and 
received  help  in  establishing  a  reinforcing  events  area  in  their 
own  classroom.   In  a  later  survey,  all  twenty-four  teachers  stated 
that  the  use  of  these  areas  did  not  take  too  much  extra  time  or 
effort.   Eighty-two  percent  of  the  teachers  surveyed,  stated  that  the 
area  encouraged  children  to  complete  work.  Sjxty-two  percent  had  us!ed 
the  area  for  behavior  shaping.  All  these  teachers  said  that  reinforcement 
theory  was  a  valuable  tool  for  motivating  children. 
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On-the-job  Training  In  Ad  Hoc  Grouping 

The  seventy-one  teachers  who  worked  in  the  eight  Demonstration 
Center  models  received  training  in  use  of  ad  hoc  grouping  for  per- 
sonalization of  student  needs  in  word  attack  skills.  After  each 
teacher  had  received  training  through  the  Demonstration  Center  she 
was  rated  on  a  ten  item  scale  assessing  competency.  Mean  scores 
ranged  from  8.4  to  9.6.  Forty  teachers,  comprising  the  entire 
population  of  first- through-fourth-grade  teachers  at  three  Demon- 
stration Centers*  were  ask«2d  to  assess  the  effect  ad  hoc  grouping 
had  on  them  and  their  students.  All  forty  teachers  stated  that 
they  knew  more  about  the  materials  available  to  teach  specific 
word  attack  skills,  and  more  about  how  to  use  them.  Thirty-nine  of 
the  forty  stated  they  used  a  greater  variety  of  materials  and  media 
than  they  did  previous  to  training.  Thirty-three  of  the  forty  stated 
they  had  more  confidence  about  teaching  specific  skills  to  children. 

Parents  of  children  enrolled  in  two  Demonstration  Center  attendance 
areas  were  surveyed  after  their  children  participated  in  the  nine  week 
Demonstration  Center  cycle.  Seventy  parents  responded  to  both  the 
pre-test  and  post-test  questionnaire.  Of  the  parents,  64X  responded 
that  they  felt  the  skills  group  instruction  had  improved  their 
child's  reading.  Another  third  of  the  parents  indicated  they  weren't 
sure  or  would  like  to  know  more  about  the  groups.  Only  three  percent 
of  the  parents  felt  skills  grouping  had  not  helped  their  child's 
reading. 

In-Service  Training  Opportunities  "  ' 

The  277  first-through-fourth-grade  teachers  in  Cedar  Rapids 
received  an  average  of  36.6  hours  of  in-service  training  during  the 


three  years  of  Project  operation.  Table  IX  lists  type  of  training, 
number  attending  and  mean  rating  for  the  sessions. 

TABLE  IX 

PROJECT  BASIC-SPONSORED  IN-SERVICE 
CLASSES  WITH  ATTENDANCE  AND  HEAN  RATING 


TOPIC 

mm 

OF 

TEACHERS 

RATING 

Psvchodiaanostic  Class 

80 

4.0* 

Dlaanostlc  Fra'ctlcum 

69 

4.4* 

Outside  Speakers 

260 

5.0** 

Us*^^  of  Tutors 

130 

4.0** 

D1aano<^1s  of  Readlna  Problems 

130 

5.5** 

Auditory  Discrimination 

130 

4.5** 

Psychodiaqnosis 

130 

4.8** 

Visual  Discrimination 

130 

5.1** 

Reinforcing  Events  Areas 

24 

4.6* 

Book  Fair 

92 

*  4.1* 

Croft  In-Service  Course 

132 

4.6* 

quadrant  Meetings 

478(hrsl 

4.0* 

Reading  Comprehension 

90 

4.0* 

Effective  Use  of  Volunteers 

44 

3.8* 

Skills  Station  Display 

240 

5.3** 

*  5-point  scale 
**  6-point  scale 

The  popularity  of  the  training  is  graphically  illustrated  by  the 
fact  that  teachers  spent  a  total  of  478  hours  in  quadrant  training 
offered  after  school  hours.  These  teachers  received  no  reimbursement 
or  in-service  credit  for  their  attendance. 
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Effectiveness  of  this  training  is  supported  not  only  by  teacher 
ratings,  but  also  by  two  surveys  conducted  with  first-through-fourth- 
grade  teachers.    In  these  surveys,  conducted  in  1972  and  again  in 
1974,  techniques  discussed  during  in-service  training  sessions  were 
listed.   Teachers  were  asked  to  indicate  what  techniques  and  materials 
they  used  prior  to  inception  of  the  Project  and  what  they  were  using 
in  May,  1974.   Both  surveys  showed  that  teachers  were  using  a 
significantly  (.01)  greater  variety  of  techniques  and  materials 
than  they  used  prior  to  inception  of  the  Project. 

Teachers  and  principals  felt  the  Project  was  helpful.   One  hundred 
fifty  teachers  were  asked  to  assess  the  value  of  the  Project.  One 
hundred-ten  teachers  indicated  that  the  Project  had  furnished  many 
useful  teaching  techniques.   One  hundred  thirty- two  teachers  classified 
the  Project  as  having  been  either  valuable  or  somewhat  valuable  to 
the  district.   Seventeen  elementary  principals  responded  to  questions 
about  the  Project.  All  stated  that  communication  about  reading  in 
their  building  had  increased  as  a  result  of  the  Project.  Fifteen 
out  of  the  seventeen  felt  that  there  had  been  more  meaningful 
interaction  with  resource  people  (speech  clinicians,  reading  specialists 
and  psychologists)  as  a  result  of  Project-sponsored  activities. 

Conclusion 

The  Project  in-service  and  support  activities  were  felt  by 
teachers  to  be  valuable  and  effective  tools  in  the  teaching  of 
reading.   These  staff  development  activities  were  instrumental  in 
the  increased  reading  scores  summarized  in  the  first  section  of 
the  report. 
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Volunteers 

As  a  result  of  Project-sponsored  activities,  998  volunteer  reading 
tutors  contributed  21,761  hours  of  instruction  from  December,  1971  to 
May,  1974,   A  survey  of  volunteers  conducted  in  May,  1970  (prior  to  the 
Project)  for  comparison  data  showed  only  300  volunteers  working  through- 
out the  entire  district,    (Project  volunteers  worked  only  in  the  first 
four  grades.)   Volunteer  hours  were  compiled  monthly  throughout  the 
Project  and  a  card  file  was  kept  on  volunteers  active  in  the  district. 
All  teachers  who  used  volunteer  services  during  the  first  Project  year 
were  asked  to  rate  volunteers  in  eight  areas.   Ninety-nine  out  of  the 
106  teachers  surveyed  indicated  that  the  tutors  "fit  in"  to  c'^.assroom 
routine.   One  hundred  four  teachers  stated  that  volunteers  maintained 
student  interest.   Other  responses  were  equally  as  favorable.  Principals 
were  also  surveyed;  seventeen  out  of  eighteen  responded  that  they 
found  volunteers  to  be  useful. 

As  a  result  of  Project  activities,  a  school  volunteer  program 
can  be  and  has  been  organized  and  maintained  with  a  high  level  of 
community  participation.   The  organizational  activities  used  here 
have  served  as  a  model  for  other  districts  and  should  be  general izable 
to  any  community  of  this  size  or  smaller. 

Summary  of  Evaluation  Results 

As  a. result  of  Project-sponsored  activities  from  September,  1971 
through  May,  1974,  the  following  effects  were  demonstrated: 

(1)  Pupils  showed  significant  growth  in  reading  ability. 

(2)  Pupils  involved  in  ad  hoc  grouping  in  grades  two  and  four 
showed  a  statisticaTTyTTgnificant  increase  in  word-attack 
ability  over  a  matched  control  group. 

(3)  Teachers  used  a  wider  variety  of  instructional  materials 
related  to  reading. 

(4)  998  community  volunteers  donated  21,761  hours  helping 
children  learn  to  read. 
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Auditor's  Report 

Educational  audit  reports  have  been  written  twice  yearly  during 

the  life  of  the  Project.   A  representative  statement,  written  by  IBEX 

In  the  report  of  August,  1974  states: 

"It  is  the  opinion  of  the  Audit  Team  that  the  implementation 
of  Project  BASIC  over  its  three-year  time  span  represents 
a  'model'  of  educational  program  management  and. evaluation. 
The  Project  goals  address  critical  needs;  the  objectives 
follow  directly  from  the  goals  and  are  realistically 
specified;  the  Project  activities  were  designed  to  achieve 
the  objectives;  resources  were  managed  effectively;  and  the 
evaluation  functions  provided  the  information  needed  for 
Project  management  and  for  assessment  of  the  program's 
success.   The  effectiveness  of  the  Project  is  shown  not  only 
in  the  achievement  of  Project  objectives,  but  also  in  its 
general izability." 


29 


APPENDIX  A 
PROJECT  BASIC  READING 
COST  AND  EXPORTABILITY  OF  THE  PROJECT 
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Total  adoption  of  the  components  developed  by  the  Project 
provides  activities  in  six  areas.  Any  combination  of  the  six 
components  may  be  considered  for  adoption.   The  specific  adoption 
.design  should  be  based  on  information  provided  by  the  prospective 
adopter's  needs  assessment. 

Each  of  the  six  components  includes  teacher  in-service  in 
theory,  in  the  use  of  a  wide  variety  of  teaching/learning 
materials,  or  in  the  management  of  instruction.   The  Developer 
Project  staff  can  provide  in-service  and  consultative  services 
tailored  to  fit  the  needs  of  the  Adopter. 

ADOPTER  COSTS 

Below  is  a  sample  budget  summary  for  an  adopter  project 
servicing  45  teachers  and  about  1,000  children  in  grades  1-4 
in  three  schools. 

Instructional  Materials 

Developer/Demonstrator  Project  Materials  $  200.00 
Materials  for  Resource  Files  300.00 


$  500.00 


In-Service 

Materials  for  Word-Attack  Skills  In-Service  627.00 

One  day  pre-service  workshop  for  teachers 

45  teachers  x  $37.80  per  day  1,701.00 

Course  instructor's  fee 

One  instructor  per  school  x  $100.00  300.00 

Half  day  substitute  pay  for  teachers  to 
coordinate  program,  prepare  materials, 
etc.    (1.5  days  x  45  teachers  x  $301.00 

per  day  sub  pay)  825.00 

Substitute  pay  for  key  teachers  to 
observe  at  Developer/Demonstrator 

Demonstration  Center  300.00 


$3,753.00 
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Equipment  and  Supplies 

Supplies  for  printing,  office  supplies,  etc.   $  150.00 

Supplies  for  making  Instructional  materials  150.00  

'■  $  300.00 

Cost  for  Total  Adoption  4,533.00 

Cost  per  Pupil «  Total  Adoption 
$4,553.00  »  1,000  students  $  4.553 

This  budget  does  not  include: 

(1)  staff  costs  for  Implementation  and  administration, 
tasks  which  can  be  assumed  by  Adopter  District 
personnel,  or  by  additional  hired  staff,  and 

(2)  travel  costs  for  key  Adopter  personnel  to  Developer/ 
Disseminator  site. 

The  following  charts  outline  major  activities  In  the  six 

components,  and  the  materials  costs  for  each  component. 
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PART  I  .  **• 
STATISTICAL 


State  of  Iowa-Department  of  Public  Initructton 
STATISTICAL  REPORT-Fonn  001»  Page  1 
TStkmESEA(P.L.  89-10) 


•4.  r':'^V-:>^: 


ion  A;  Cfneral  FToiect  !nfonn>t!^n 


I 


lA*    Qaanficatkm  of  Pirajecl 
Ccntnl  Qty 
GtogiapliicsDy  boUted 
hofnms  for  Minority  Groups 
htXindcifarten  RrocraiM 
l^ofriflM  for  Htndiapped 
OdMr  (Specify)   -  Dissemination 


IB.    CheA  Ae  category  which  best  describes  your 
frcffect 

bMvatife  •  .  ' 

,\  EwBplary 


2.     Flraject  Tide 

PROJECT  BASIC  READING 


Name  of  Applicant  (Local  Education  Agency) 
Cedar  Rapids  Commmiity  Schools 

• 

4. 

'  Address  of  Applicant  (Number*  Street*  Qty,  SUte,  Zip) 

3A6  Second  Avenue  S.W*,  Cedar  Rapids,  Iowa  52404 

5* 

Name  of  County 

6..     VJS^  Congresiional  District  Nun)bci(s) 

Linn 

Second  Congressional  District 

?• 

Project  Director 

Name 

A.  P.  Diaz,  Executive  Director, 
Curriculum  and  Instruction 

AddrcM 

346  Second  Avenue  S.W.- 
Cedar  Rapids,  lA  52404 

Phone 

398-2248 

8. 

Contact  Person  for  Project 
Name 

Lynda  Filip 
Project  Manager 

AddteM 

346  Second  Avenue  S.W. 
Cedar  Rapids,  lA  52404 

Phone 

398-2112 

9. 

Person  Authori/ed  to  Receive  Grant' 

Name  Position 

Thomas  White 
Administrative  Assistant 

Address 

346  Second  Avenue  S.W. 
Cedar  Rapids,  lA  52404 

Phone  - 
398-2335 

I  Hereby  certify  that  the  uiformation  conUined  in  this  application  is»  to  the  best  of  my  knowledge,  correct  and  that  the  local  education 
agency  named  abo^-e  has  authorized  me  as  its  represenUtive  to  file  this  application* 


(Signature  of  person  authorized  to  receive  grant) 


April  ■'^n,  107^ 


Date  of  Application 


(Continued  on  Next  Page) 


ERIC 
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STATISTICAL  REPORT-^Form  001,  Page  2 
ritleUI£SEA(P.L8910) 


12.    IhifiCcnance  ol'  Fbcal^  Effort 

a»  Ertinulcd  Currrni  Gmenl  Fund  Expendihnca* 

Fkcal  Year  Endinic  June  30« 
k  ricccdii«  Year*  FY  Endin;  June  30. 
c  Second  Preceding  Year«  FY  Endii«  June  30, 


^  132.189,297 
•30i425,491 
•23,983,589 


13.  Toi^l 
Number  of 
LEA*«Ser^ 


Stetfon  B;  Title  in  Budget  Summary  for  ProM 


Grant  Number 

Befimilnf  Date 
(Month.  Ycar> 

Endif«  Date 

(Month.  Year) 

Funds 
Bequeated 

Initial  Application  or 
RcaubmtsMon 

• 

July  ij  1975 

June  1976 

t 

b.  Application  for  Fint 
Continuation  Grant 

c  Application  for  Second 
Continuation  Grant 

J*otal  Title  III  Funds  . 

2.  Complete  the  followinf  ite<iis  only  if  this  project  inchidcs  improvements  to  sites,  remodeling,  or  leasing  of  facilities  for  which  Title  HI 

funds  are  requested.  .  ^■■-^^v;  .  ^ 

•  Leave  blank  if  not  appropriate*  :* 


Type  of  Function 

a.  Bemodeling  ($2,000  or  less)  N«A. 

b.  Leasing 

c  Improvements  to  Sites 


Title  ni  Funds  Requested 


I 
$ 
I 


Pic-Kinder* 
garten 

Kinder* 
gar  ten 

r< 

Gndet 
1-6 

Grades 
7-12 

Total 
Student* 

Teachers 
Eneated  in 
In-Service 
Trdninc 

Other 
Teachers 

Para- 

PMfrss- 

fcmab 

|a*l  Total  Scliool 

Public 

1923 

10204 

10339 

22466 

225 

Enrollment 

(2) 

Non^Public 

25 

1376 

1603 

3004 

b. 

Project 

(1) 

Public 

(1-4) 
6558 

6558 

225 

Participants 

(2) 

Non-Public 

(1-4) 
960 

960 

58 

(3)  Not 
Enrolled 

Tout  Student 
Farlidpants 

1  7518- 

Whiff 

•  American 

fmfiiiti 

Pitrrto  Rtr.m 

Orirnbl 

Mexican* 

Anirrirjii 

Total* 

7119 

324 

15 

14 

27 

19; 

7518 

ERIC 


STATISTICAL  REPORT-Form  001,  Page  3 
*       Title  III  ESEA(P.L.  8940) 


J 


RUKAL/URRAN  DISTfUBinriON  OF  FARTICTPANTS 


RURAL 

Mr/TROPOMTAN  ARFA 

rAiiIlLlrAi>15 

j  ■   .  • 

FARM 

* 

NON.FARM. 

CENTRAL-aiY 
LOW^OCIO. 
ECON.  AREA 

OTHKR 

CENTRAL 

QTY 

OTHER 
URBAN 

Fcrctr.t  of  Total  Number 
Smd  (Based  on  total 
fhr«n  in  Section  Qb.) 

1 

■2-  "  ■■ 

15  , 

5 

77 

FERSONNEL  FAID  BY  TITLE  m  FUNDS  ......... 

TYFE  OF  FAID 
FCRSONiNEL 

Rcc.  SUff  Assimcd  to  Proleet 

NO, 
FULL- 
TIME 

i  Hiriid  For  Froie«t 

NUMBER 
FULL- 
TIME 

PART-TIME 

TOTAL 
FULL  TLME 
EQUIV 
(Col  2^) 

PART-TfME 

TOTAL 
FULL- 

hme 
Eouiy. 

(CoL  6^) 

NO.  OF 
PERSONS 

F.TJE. 

NO-  OF 
PERSONS 

F.TJE. 

(1) 

.  (9i  :_ 

1. 

ADMINISTRATION/ 
SUFERVISION 

5  • 

.34 

.34 

.34 

J.. 

TEACHERS: 

M  Fre^Kinderzarten 

M  Kindergarten 



(c>  Grades  1-6 



M  Other 



 •  

—  ■   

— » 

• 

SUBJECT-MATTER 
SFECIALISTS  (ArtiMs. 
Scientists*  Musieians 
etc.) 

 — 

• 

4. 

TECHNICLANS  (Audio- 
visual.  Computer 
Specialists,  etc) 

.  ■'■ 
  .J  

PUPIL  PERSONNEL 
WORKERS  (Counbclors, 
Social  Workers, 
Psychotogists, 
Attendance  Workers) 

• 

• 

6* 

MEDICAL  AND  PSYCH. 
PERSONNEL 

7. 

RESEARCHERS, 
EVALUATORS 

1 

.03 

,03 

.03 

S. 

PLANNERS  AND  DEVELOP 

9. 

DISSEMINATORS  (Writer 
PubL  Rfl.  PersonneL 
Editors,  etc.) 

4 

1.63  ; 

1.63 

1.63 

10. 

OTHKR  PROFESSIONAL  STAFF 

• 

PARA.P|tOFKi>SlUNAL, 
TeaclH'r  Aide.s.  ctr. 

2 

1.50 

1.50 

1.50 

12: 

OTHER  .NON.PROF. 
Clf ricat.  Bus  Drivrr 
cle* 

^  1 

^00 

.JUOO- 

ERIC 


'50 


Total 


4.50 


PART  II:  NARRATIVE 

This  proposal  has  been  designed  In  response  to  an  apparent 
need  In  Iowa  for  the  activities  and  materials  developed  by 
this  Project's  staff  during  four  years  of  operation  as  a 
federally  funded  ESEA,  Title  III,  Section  306  Project.  The 
narrative  will  Include  a  brief  review  of  prior  development  and 
documented  results,  and  a  proposed  approach  for  dissemination 
activities  to  be  carried  out  within  the  state  of  Iowa  during 
the  fiscal  year  1975-76 • 

PRIOR  DEVELOPMENT  AND  RESULTS 

The  Project  was  originally  designed  to  meet  the  needs 
identified  In  an  assessment  of  .the  Cedar  Rapids  reading  program 
in  grades  l*-4.    Essentially,  the  needs  assessment,  conducted  In 
Fall  of  1970,  showed  undef-achlevement  In  reading  In  relation  to 
chlldern's  IQ  levels*    Concurrent  with  this  was  a  need  for  a 
program  to  develop  teacher  growth  In  the  skills  necessary  to 
the  effective  teaching  of  reading.    (See  Appendix  I  for  a  summary 
of  the  original  needs  assessment.) 

The  rationale  for  the  specific  design  of  the  Project  was 
based,  then,  on  assessed  children's  and  teacher's  needs,  both 
of  which  were  related  to  research  findings.    The  goal  of  the 
Project  was:    Improve  the  reading  of  children  In  grades  1-A. 
The  way  of  effecting  the  Improvement  was  by  providing  classroom 
teachers  with  1)  Inservlce  training,  2) ^volunteer  support,  and 
3)  access  to  effective  teaching/learning  materials • 


4 

SI 


1)  Inservlce  Training »  All  Project  Inservlce  activities  were 
designed  for  teachers  In  grades  1-4 «    During  the  first  two 
Project  years,  the  Inservlce  activities  designed  by  Project 
staff  were  offered  to  three  or  four  key  teachers  from  each 
of  the  LEA*s  32  public  and  eight  non-public  elementar/ 
schools.    In  the  thlr.d  year  of  the  Project,  33  key  teachers 
assisted  by  Project  staff  developed  a  series  of  sessions 

to  serve  280  teachers  (grades  1*4)  at  snall»group-grade» 
level  meetings.  Inservlce  emphasis  Included  diagnosis  of 
reading  skills  (particularly  decoding  skills),  examination 
and  use  of  materials  to  meet  reading  skills  needs,  contln* 
gency  management;  use  of  skills  stations;  cooperating  with 
volunteers;  and  management  of  Instruction  In  a  pretest/ln* 
structlon/posttest  cycle. 

2)  Volunteer  Support.    Prior  to  the  Project's  efforts,  there 
had  been  no  central  LEA  effort  to  organize  a  program  for 
volunteers  In  the  schools.    During  the  Project's  first  year, 
voltmteers  were  recruited  and  trained  to  assist  In  the  class- 
rooms of  only  those  teachers  Involved  In  the  Projects's  In- 
service  activities.    By  the  end  of  three  years,  the  volunteer 
program  had  been  subsumed  Into  the  local  District's  operation. 
Over  300  volunteers  were  active  In  the  schools.    The  District's 
Inservlce  program  Included  a  course  In  the  use  of  volunteers • 
Voltmteers  were  working  with  all  age  levels,  at  all  types 

of  tasks.    Individual  school's  programs  were  often  coordinated 
by  volunteers,  following  a  management  plan  designed  by  the 
Project's  Volunteer  Coordinator. 

i  5 
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3)    Access  to  Effective  Teaching/Learning  Materials  >  Throughout 
the  three  developmental  years  >  teachers  were  offered  sessioas 
designed  to  display  and  encourage  the  use  of  a  vide  variety  of 
materials  to  meet  children U  learning  needs  in  reading.  In 
addition  to  displays  and  seminars  arranged  by  the  Project  staffs 
key  teachers  themselves  planned »  prepared  materials  for,  and 
managed  numerous  small-group  sessions  devoted  to  sharing  ideas 
and  materials.    The  avilability  of  volunteers »  and  the  need  to 
have  ready  access  to  materials  to  meet  children's  needs  (which 
teachers  were  better  able  to  identify  after  inservicing  in 
diagnosis)  motivated  teachers  to  ask  for  help  from  Project 
staff.    In  response  to  these  requests^  the  staff  designed 
several  materials:    The  Games  Book»  a  reference  for  volunteers; 
the  Reading  Skills  Stations  Notebook»  151  designs  for  Reading 
Skills  Stations;  the  Reading  Skills  Tasks  File>  and  access 
system  to  commercial  skills  reinforcement  materials;  The  Reading 
Comprehension  Skills  Stations  Packet^  ideas  for  over  60  compre** 
hension  stations  and  activities;  the  RE  Booklet »  pictures  of 
areas  which  facilitate  contingency  management;  and  the  Reading 
Skills  Sheets t  a  series  of  activity  sheets  designed  to  rein- 
force reading  skills.    (For  examples  of  these  materials »  see 
Appendix  III.) 

At  the  end  of  three  years »  the  Project  was  granted  another  year  of 
funding  to  permit  further  analysis  of  data»  final  preparation  of  Project- 
developed  materials^  assisting  a  federally-funded  companion  Adopter  Project 
and  minimal  dissemination  of  Project  resultr-  and  materials. 


6 

53 


BESULTS 

The  Project  v«8  validated  (by  %  three-«eaber  team  trained  In 
Title  III  validation  procedure)  in  Spring*  1974*   The  validation 
proceas  verified  the  1)    coat  effectiveness,  2)    educational  signify 
icance»  and  3)    exportability  of  the  Project.    That  is:    1)  the 
cost  accountability  of  the  Project's  operation  was  correct,  2)  the 
Project's  efforts  did  indeed  effect  significant  changes  in  chil-- 
dren's  achievement,  «nd  3)    the  Project's  activities  and  materials 
were  deemed  transferable  to  other  schools. 

Areas  pf  growth  which  are  of  particular  significance*  are: 

1)  Large  numerical  growth  in  the  number  of  volunteers  working 
in  the  schools 

2)  Large  numerical  growth  in  the  use  of  techniques  and 
materials  furnished  to  the  teachers  through  Project 
inservice 

3)  Statistically  significant  growth  in  the  Vocabulary  and 
Comprehension  sections  of  the  Gates-KacGinitie  Reading 
Tests  which  were  administered  to  aAl  District  children 
in  grades  1-4 

4)  Statistically  significant  growth  (as  measured  by  a 
sign  test)  in  word-attack  skills  mastery  by  the  chil<- 
dren  grades  1-4  in  nine  schools  using  the  Ad  Hoc  Grouping 
management  structure.    (For  an  explanation  of  this  struc* 
ture,  see  the  Project  booklet  in  Appendix  II.) 

i 

Project  evaluation  reports  are  on  file  in  the  Title  III  Coordinator 
Office,  Department  of  Public  Instruction,  Des  Moines. 

I 
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RATIONALE/NEEDS  ASSESSMENT 

This  Project  has  applied  an  innovative  approach  to  solving 
a  problem  which  was  analyzed  by  a  careful  local  needs  assessment* 
Validation  through  the  Title  III  procedure  verified  that  the  Project 
did  effect  the  desired  change »  improving  the  reading  of  children 
in  grades  1*4.    In  addition »  the  validation  confirmed  that  the 
activities  and  materials  developed  by  the  Project  are  highly  trans- 
ferable »  as  verified  by  the  results  in  nine  successive  Demonstration 
Center  schools* 

In  the  Interest  of  avoiding  a  duplication  of  the  expenditure 
of  time  and  money  resources  to  seek  solutions  to  common  problems 
in  education »  sharing  successful  solutions  would  appear  to  be  a 
professional  responsibility.    Within  the  limits  of  current  Federal 
funding  this  Project  has  attempted  to  respond  to  needs  in  Iowa  in 
the  following  ways: 

1)  Companion  Federal  funding  to  an  Adopter  Project  in  the 
adjoining  Linn-Mar  School  District  has  permitted  the 
Project  staff  to  test  the  exportability  of  the  Project 
to  an  outside  school  district.    Project  staff  members 
have  provided  direct  inservice^  consultative  services » 
and  materials  produced  by  the  Project  in  total  implemen- 
tation by  45  teachers  grades  1-4  in  three  schools* 

2)  A  staff  member  conducted  a  session  at  the  Wamac  inservic.e 
meeting  in  Marion »  Iowa* 


3)  As  result  of  attending  the  Marlon  meeting,  Manchester 
staff  Invited  the  Project  staff  to  conduct  an  Inservlce 
session  In  Manchester. 

A)    The  Area  VI  Administrator,  at  the  suggestion  of  the 
State  Title  III  Coordinator,  Invited  the  Project  dtaff 
to  conduct  two  sessions  at  an  Inservlce  meeting  for 
Marshall town  teachers. 

5)  The  Project  staff  participated  In  an  Education  Fair 
sponsored  by  Iowa  State  University  In  Ames.    Project  par- 
ticipation was  suggested  by'^the  State  Title  III  Coordinator 
solicited  by  the  University  staff  member  In  charge  of  the 

^  Fair. 

6)  Project  staff  members  have  held  about  a  dozen  consultative 
sessions  based  on  Project-developed  skills  and  experiences. 
These  sessions  were  held  with  Iowa  administrators  and 
teachers  who  were  seeking  solutions  to  problems  similar  to 
those  the  Project  was  designed  to  solve.- 

7)  Project  staff  members  have  cooperated  with  a  Reading  Consul- 
tant from  the  local  Area  X  Joint  County  School  System  in 
conducting  a  Volunteer  Workshop,  and  in  consulting  with  the 
staff  of  nearby  Amana  Elementary  School. 

8)  A  staff  member  explained  Project  activities  and  materials 
In  two  sessions  at  the  state  meeting  of.  the  International 
Reading  Association  In  Des  Ifolnes. 

9)  A  Project  booklet  (see  Appendix  II)  has  been  distributed 
to  all  superintendents  and  all  elementary  principals  in 
Iowa.    By  describing  major  inservlce  components  and  materials 
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the  booklet  indicates  possible  directions  for  action  by 
school  districts  encountering  similar  problems. 

10)  A  meeting  will  be  held  in  May  for  those  Iowa  educators 
interested  in  learning  what  the  Project  has  developed. 

11)  A  lead  teacher^  who  conducted  several  inservice  courses 
and  sessions  for  the  Project,  used  Project  materials  as 
part  of  a  Fort  Madison  inservice  session  on  the  use  of 
lemming  stations. 

12)  The  Project  will  provide  over  400  copies  of  Project 

*       materials  to  Iowa* educators.    These  requests  have  re- 
sulted from  the  above  activities,  and  from  an  article 
in  the  local  paper,  the  Cedar  Rapids  Gazette  (see  Appendix 
III)* 

The  above  statements  Indicate  a  demonstrated  need  within  the 
state  for  the  inservice  and  consultative  services  and  the  materials 
developed  by  the  Project  staff  during  the  developmental  and  demon- 
stration stages  of  operation.    The  next  section  of  the  narrative 
will  specify  the  way  in  which  the  Project  pr^^poses  to  conduct 
dissemination  activities  within  the  State  in  1975-76. 

(The  term. "Adopter"  in  this  narrative  will  refer  to  any 
educational  agency  within  the  state  which,  Irishes  to  use  the  resources 
of  Project  staff  and  materials  to  implement  one  or  more  of  the  com- 
ponents developed  by  the  Project.) 
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POPULATION/PLANNING  FOR  IMPLEMENTATION 

The  Project's  proposed  activities  for  each  component 
were  developed  to  Inservlce  teachers  grades  1*4 »  and  to 
develop  volunteer  programs.    The  general  target  group » 
then 9  Is  teachers  grades  1-4  In  the  state  of  Iowa  whose 
needs  can  be  met  through  the  activities  proposed  by  the 
Project  staff. 

In  order  to  identify  specific  educational  agencies 
.which  may  wish  to  request  adoption  of  one  or  more  Project 
components^  the  following  target  groups  will  be  contacted: 

1,    Principals  of  all  public  and  non-public 
elementary  schools  in  the  State 

2«    Superintendents  of  Districts  in  the  State 

3,    Area  Educational  Agencies  (AEA) 

4*    Instructors  of  reading  methods  courses 
in  selected  Iowa  teacher  preparation 
institutions «  including  the  three  State 
Universities 

These  groups  have  already  received  copies  of  the 
Project  booklet 9  which  provides  a  brief  overview  of  the 
Project,  and  offers  a  May  13,  1975  meeting  to  provide 
further  information  about  the  Project.    Any  participants 
in  that  meeting  who  express  an  interest  in  adopting 
Project  components  will  be  contacted  at  the  appropriate 
time* 

In  planning  for  the  May  13  meeting,  the  Project 
was  permitted  to  use  the  phone  facilities  of  the  local 

11 
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AEAf  Whose  personnel  also  provided  names  of  people  who 
might  be  interested  in  attending  the  meeting.    The  Project 
staff  hopes  to  continue  to  cooperate  with  the  Cedar  ^ 
Rapids  Area  AEA,  and  further  to  pursue  the  possibility 
of  asking  the  cooperation  of  other  AEA^s  in  identifying 
possible  target  schools  and  districts,  and  possibly  in 
facilitating  meetings  in  their  own  areas  which  might 
serve  several  schools  or  districts  at  the  same  time. 
Because  these  agencies  will  not  be  fully  enabled  until 
July  1,  specific  contact  in  most  cases  cannot  be  made 
until  mid-*summer* 

The  Project  staff  also  projects  general  overview 
meetings  similar  to  the  one  to  be  held  on  May  13.  These 
are  tentatively  scheduled  for  late  September,  mid-October, 
late  January,  and  mid-February.    In  the  event  that  staff 
time  and  financial  resources  have  been  committed  through 
previous  contacts,  any  or  all  of  these  general  overview 
sessions  will  be  eliminated  as  activities. 

Commitment  of  Project  resources  to  facilitate 
adoption  or  other  dissemination  will  be  made  by  Project 
staff  member(s)  responsible  for  delivery  of  the  service. 
The  commitments  will  be  monitored  in  relation  to  the  remaini 
remaining  amount  of  available  resources,  and  will  be 
registered  in  the  Request  for  Performance  system.  The 
staff  will  attempt  to  consolidate  efforts  when  possible, 
for  example  by  conducting  combined-school  workshops.  A 
particular  effort  will  be  made  :o  work  with  the  AEA's, 
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and  to  serve  any  possible  needs  of  teacher-preparation 
classes* 

The  Project  has  requested  from  the  LEA  the  use  of 
two  classrooms  to  serve  as  Project  headquarters.  This 
amount  and  type  of  space  will  permit  adequate  storage 
of  materials  needed  for  dissemination  activities ,  and 
will  provide  an  area  for  meetings  and  workshops  requiring 
display  of  Project**developed  materials*    In  addition, 
the  Production  Services  division  will  be  requested  to 
continue  production  of  Project  materials  in  quantities 
needed  to  facilitate  State  dissemination* 
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PROJECT  OBJECTIVES 
The  goal  of  this  proposed  dissemination  Project  Is 
to  share  with  other  educational  agencies  In  Iowa  the 
activities^  knowledget  and  materials  developed  by  the  staff 
during  previous  operation*    The  specific  objectives  for  reach-* 
Ing  this  goal  ar^  listed  below*    On  the  following  pages  are 
charts  which  describe  the  specific  activities  designed  to 
carry  out  the  objectives, 

1,0  The  Project  Reading  Specialist  will  Inservlce 
-    Adopter- LEA  teachers  grades  1*4  in  word^attack 
skills. 

1.1  A  minimum  of  two  sessions  will  be  offered  to 
train  key  Adopter  staff  personnel  to  teach 
the  word-attack  skills  inservlce  course  to 
their  own  staffs* 

1.2  The  Project  Reading  Specialist  will  teach 
all  or  part  of  the  course  to  up  to  four 
Adopter  staffs* 

2*0   The  Project  Reading  Specialist  will  assist  Adopter 
staffs  in  the  implementation  of  Ad  Hoc  Grouping* 
(Prerequisite:    Work-attack  course^  or  equivalent*) 
2*1   The' Reading  Specialist  will  provide  a  half- 
day  training  session  to  key  Adopter  personnel 
who  will  be  responsible  for  on-site  implemen- 
tation* 
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2.2    The  Reading  Specialist  will  provide  up  to 
six  visits  to  up  to  four  Adopter  staffs  at 
critical  points  in  the  Ad  Hoc  Grouping  cycle • 
3.0   The  Project  Leader,  Volunteer  Program  (Volunteer 

Coordinator)  will  inservice  Adopter  LEA  on  the 

development  and  organization  of  school  volunteer 

programs*  ^ 

3*1    The  Volunteer  Coordinator  will  offer  a  mini- 
mum of  four  general  sessions  on  the  develop- 
ment and  organization  of  school  volunteer 
programs • 

3.2   Upon  request 9  the  Volunteer  Coordinator  will 
visit  a  minimum  of  six  Adopters  to  discuss 
specific  methods  to  meet  individual  needs 
In  developing  the  volunteer  program* 
4*0   The  Project  Leader^  Contingency  Management  (Contin- 

gency  Manager)  will  inservice  Adopter  teachers  in 

the  use  of  positive  motivation  techniques. 

4«1    The  Contingency  Manager  will  offer  a  minimum 

of  four  general  sessions  on  the  use  of  positive 
motivational  techniques. 

4«2   Upon  request  the  Contingency  Manager  will  visit 
a  minimum  of  15  Adopter  sites  to  provide  in- 
service  In  the  philosophy 9  construction,  and 
management  of  Reinforcing  Events  Areas • 
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«O..The  Contingency  Manager  will  offer  Inservlce 
traiolng  in  the  construction  and  management  of 
Reading  Skills  Stations. 

5«1   The  Contingency  Manager  will  offer  a  mlnlimim 
of  four  general  sessions  displaying  simple 
Reading  Skills  Stations  and  the  RSS  Notebook. 

'5«2   Upon  request 9  the  Contingency  Manager  will 

visit  a  mlnumum  of  15  Adopter  sites  to  provide 
inservlce  In  the  construction  and  management 
of  Skills  Stations. 

•0   The  Project  Evaluator  will  monitor  Project 
evaluation  and  offer  consultative  services  to 
Adopters. 

6.1  The  Project  Evaluator  will  assist  other 
staff  members  In  the  design  of  Instruments 
of  evaluation  of  the  activities  in  their 
respective  areas  of  responsibility.' 

6.2  The  Project  Evaluator  id.ll  offer  consultative 
services  to  Adopters  in  evaluation  and  manage*- 
ment  up  to  a  maximum  of  a  total  of  35  days. 

6.3  The  Project  Evaluator  will  prepare  a  final 
evaluation  report  at  the  conclusion  of  the 
Project. 
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7.0   The  Project  Manager  will  oversee  the  tasks 


7.1  The  Project  Manager  will  monitor  the 
Request  for  Performance  (RFP)  syotem. 

7.2  The  Project  Manager  will  be  responsible 
for  such  management  tasks  as  reporting, 
correspondence,  budget  monitoring,,  etc. 


NOTE:  ALL  INSERVICE  ACTIVITIES  RELATED  TO  THE  ABOVE  TASKS 
WILL  BE  RATED  BY  PARTICIPAIJTS  ON  A  RATING  SCALE,  THE 


CRITIERION  LEVEL  WILL  BE  NO  LESS  THAN  4.8  OUT  OF  6.  LOGGING 
OF  TASKS  THROUGH  THE  RFP  SYSTEM  WILL  PROVIDE  CONFIRMATION 

I 

OF  THE  OCCURENCE  OF  PROJECTED  TASKS* 


•1 


related  to  Project  management. 
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EVALUATION 

During  previous  stages  of  the  Project^  an  adaptation 
of  the  CIPP  model  of  evaluation  was  Incorporated  Into  the 
management /evaluation  system  of  the  Project*    Process  eval- 
uation has  played  a  major  role  In  providing  assessments  of 
activities*    Thi^  process  assessment  makes  It  possible  to 
base  changes  In  oper.  tlon  on  Information  gathered  rather 
than  on  unsubstantiated  judgment* 

Process  evaluation  will  continue  to  be  a  major  emphasis 
In  the  proposed  dissemination  phase*    For  exaiq>le,  each 
inservlce  session  conducted  by  the  staff  will  be  rated  by 
the  Adopter  staff*    For  this  purpose,  the  format  will  be 
similar  to  that  of  the  scale  below*    The  agree-dlsagree 
statements  are  designed  to  ascertain  whether  or  not  the 
Project  staff  did  fulfill  specific  objectives  for  the  session* 


"Hooray  for  Volunteersl"  • 

This  session  provided  me  with  new  insights  into  possible  ways  of 
working  with  volunteers  in  my  own  classroom. . 

4.5 

1  1  1  1  

Strongly 
Agree 

H  1  i 

Strongly 
Disagree 

It  might  be  helpful  to  be  able  to  attend  a  two- 
mini-course  in  the  effective  use  of  volunteers. 

or  three-hour  ^ 

5.1 

1  1  1  1  

H  1 

Strongly 
Agree ' 

Strongly 
Agree 

»  72 


In  addition  to  the  scales,  each  session^s  evaltiation 
will  include  such  open-ended  response  starters  as,"*'This 
session  might  have  been  better  if         or,  ''This  session 
really  meant  something  to  me  because  The  responses 

elicited  in  this  way  have  proved  to  this  staff  to  be  of 
great  assistance  in  refining  and  adapting  activities. 

Each  staff  member  bearing  a  major  responsibility  for 
conducting  an  inservice  session  will  be  responsible  for  the 
basic  design  of  the  evaluation  tools  described  above •  The 
Project  Evaluator  will  provide  assistance  and  monitor  the 
quality  of  the  instruments. 

Basic  Project  inservice  units  will  be  delivered  to  many 
different  schools,  school  districts,  or  other  educational 
agencies.    It  will  be  necessary  to  the  evaluation  of  the 
Project  to  verify  that  the  activities  did.  Indeed,  occur. 
Therefore,  for  each  activity,  the  person(s)  responsible  will 
give  the  inservice  session  evaluation  forms  to  the  Project 
Secretary,  who  will  tabulate  and  file  them  for  later  inclu*- 
sion  in  the  evaluation  report. 

In  addition,  upon  coiiq>leting  each  consultative  activity, 
the  staff  member (s)  will  write  a  brief  narrative  report  and 
return  it  to  the  Project  Manager. 

The  Request  for  Performance  time  management  system 
developed  during  earlier  Project  stages  will  provide  another 
accounting  of  time  and  verification  of  completion  of  activities. 
The  system  is  explained  in  the  next  three  pages. 
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..  INSTRUCTIONS  FOR  USE  OF 
REQUEST  FOR  PERFORMANCE  (RFP)l 
PLAMNING-SCHEDULIN6  SYSTEM 

?  BASIC  CEDAR  RAPIDS  COMMUNm  SCHOOLS 

^        1       In  order  to  facilitate  scheduling  of  project  activities,  a 

V         system  has  been  designed  which  wiii  permit  and  encourage  project  staff 

,0   members-to  do  long-range  planning  of  activities  on  a  timeline  basis, 

and  specific  scheduling  of  activities  formally  on  a  monthly  basis. 


t 


The  process  is  as  follows: 

1«    By  the  next*to*last  Thursday  of  each  month,  each  project 
staff  member  will  submit  to  the  Project  Director  a 
Request  for  Performance  (RFP)  coupon  (see  Figure  1) 
for  activities  to  be  scheduled  the  following  month. 
The  items:   Date  due   

Name  of  Person  Responsible  for  RFP 

Activity  This  RFP 

Requested  to  Assist 
are  filled  in  by  the  person  submitting  the  RFP  coupon. 

2.  The  Project  Director^  adds  an  RFP  NUMBER  from  the 
appropriate  monthly  allocation  of  numbers  (see  Figure  2) 
on  each  RFP  coupon,  and  classifies  it  according  to  Project 
Con^nent  (see  Figure  3). 

3.  The  RFP*s  are  sorted  into  a  chronological  sequence. 

^4.    A  master  calendar  for  the  siibsequent  month  is  made  up  (see 
8a]iqE>le  page,. Figure  4). 

5.  A  duplicate  is  made  of  each  PFP  coupon.    The  duplicates  are 
filed  by  the  s^  cretary  in  the  Project  Director's  office  in 
the  file  •'RFPV,  -  NOT  COMPLETED"  for  the  appropriate  month. 

6.  The  original  RFP  coupons  are  routed,  along  with  the  master 
calendar  for  the  subsequent  month  (see  item  4  above)  to  each 
person  from  whom  requests  have  been  made  for  performance. 

7.  As  RFP's  are  completed,  the  performer  fills  out  the  appropriate 
box  under  STATUS  OF  RFP  ACTIVITY  and  the  ESTIMATED  TIME  THIS 
RFP  and  returns  RFP  coupons  to  the  secretary  in  the  Project 
Director's  office. 


^  Revised,  October  1973. 

^  The  category  COMPONENT  and  the  RFP  number  are  left  to  be  filled 
_by--the  Project--Director,_so_that^in-.the^procMs  of  setting  jup 
the  calendar  and  delegating  the  RFP  responsibilities,  duplications 
are  avoided,  and  the  Project  Director  reviews  all  planned  activity 
for  the  ensuing  month. 
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Bm    The  secretary  removes  the  duplicates  from  the  NOT 
COMPLETED  file  and  destroys  them.    The  originals  are 
placed  in  the  COMPLETED  file. 

f  ... 

\  The  system  then  provides: 

'  A.   A  status  file  of  all  RFP^s. 

B.    Easy  reviev  of  NOT  COMPLETED  RFP's. 

The  coding  provides: 

A.  Capability  of  assessing  time  spent  on  carrying 
out  each,  activity  and  capability  of  assessing 
percentage  of  staff  time  spent  on  each  Project 
component. 

B.  Quick  assessment  of  number  of  SFP's  scheduled 
for  the  month  (e.g.  the  last  RFP  number  in  the 
August  1971  RFP  calendar  is  0220;  this  means  that 
20  activities  were  scheduled  to  be  .  carried  out 
In  August.) 

Ideally 9  all  RFP's  are  submitted  prior  to  making  up  the  calendar 
for  the  subsequent  month.    In  practice  it  is  obvious  that  the  dynamics 
o£  the  project  vill  occasionally  cause  some  last^mlnute  KFP^s  to  be 
nrltten.    These  will  be  appropriately  acted  upon  but  vill  be  published 
as  a  MONTH  END  addenda.    ADDENDA  RFP  numbers  are  added  to  these  so  that, 
agaln^  the  last  number  indicates  total  RFP's  for  the  month.  Quality 
control  of  planning  and  careful  attention  to  activity  scheduling  should 
keep  these  to  a  minimum. 
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The  Project  Evaluator  will  be  available  for  consultation 
with  Adopters  about  their  own  evaluation  of  activities  adopted. 
To  this  ends  -the  Evaluator  will  develop  a  package  of  sample 
instruments  and  techniques •    These  evaluations  must  be  adapted 
to  the  specific  activities  adopted,  and  the  depth  to  which  they 
are  applied  within  the  Adopter  agency. 

The  Adopter  staff  and  the  Project  Evali^Lor  may  choose  to 
draw  on  the  resource  of  the  previous  years*  evaluation  design* 
The  following  page  is  an  example  of  the  design. 


30 

77 


ERIC 


0 

O 

O 
U  M 

0) 

it  M 

6  P 

O  M 
4i 


41 

Q 

(0  W 

0)  o 

0) 
CI 


•a 

rs  CO 

CI  CI 

O  Ctf 


4J 

CI  p« 

to  0 

,u  o 
cd  M 
H  O 


CI 

•H  (d 
CI  (d 

CO 


4J(n 

C  CI 

S 

p  cd 

CI  4J  1-1 

4J  CO  Cd 
C  > 

«  H  < 


CM 
CI  C 

P4  CI 

^  u 

CI  4J 

I  s 


CO 

(d  o 
a  4J 

CI  *ri 

CO  a 
o 


CI 

cd 

CI  d 

CI  o 
O  CI 
H 


o 

^  M 
o 

ti 
(d 

•H  Ki 
CO  CI 
CO  CU 

Cd  o 

CI 
60 

'  s 


O  M  t4 

4J  CI  CI 

Cd  u 

H  o  cd 

cd  *d  CI 

CO  CI 


8 

la. 

ct  »4 

^  CI 

<^  Cd 
1^  o  cn 


f-f  CI 

.>  *^ 

^  Cd 
1^  Cd  CO 


to 

C  il 
•H  (0 

cd  H 
CI  cd 

^  U 
<  CI 
W  P. 
I-)  CO 


I 

I 


CI 

o 

4J 


CI 
00 

I 

u 
Cd 


«» 

CI 
01 


1^ 


I 


CI 


CI 
CI 


CI 

•s 

i3 


CI 

•s 

i8 


CO 

u 

c 

CI 
CO 


0) 

01  CI 
P  01 


CO 

u  u 

CI  CI 

p«  a 
o  cd 

32 


CO 

M  M 
CI  01 

o  Cd 

to  CI 
<  4J 


Cd 

h9  CO 


M  M 

CI  01 

o  cd 

to  CI 

<:  4J 


1  CI 
•d  M  o 
cd  01  4J 
4J 

CI  CO  M 

SI  ^ 


4J  I 

a  o  H  01 

O  CI  cd  H 
•rl  f-j 

4J  O  4J  Cd 

Q*  U  O  >vH 

CI  p4  c  *a 

a  cd  cd 

^  C  M-l  U-l  CI  > 

Pi*H  O  iH  M  cd 


< 


4J 

a 

CI 
CO 
CI 

u 
p* 

Cd 


s 

CO 
01 


4J 

a 

CI 
CO 
CI 

u 
a* 

Cd 


4J 

c 

CI 
CO 
CI 

u 
Cd 


4J 

c 

CI 
CI 

u 
Cd 


CO 
M 


CO 
CI 
4J 

Cd 
o 


I  bp 
4J  0*0 
•H  CO 
O  •O  CI  >^ 
CO  CO  M  »0 

CI  H 
>^  M  CO  CI 


0 
CO  CI 

U 

o  cd 


M 
Gl 
4J 
Pi 
^  O 


CO 
3 


CO 

CI  ^ 

ctf 

CO  o 

C  0 
•H  O. 

5C 


1 

6 

4J 

H 

O 

Cd 

H 

1  01 

o 

h 

CO 

(M 

O 

CI 

T  W 

CO 

CI 

a 

u 

CO 

00 

a 

c 

CI  01 

CI 

CI 

Pi  u 

s 

•H 

t 

•H 

O  *ri 

M 

O  3 

> 

s 

CI 

CI 

O  O 

CO 

Pi 

I 

§• 

O  60 

u  c 

p2  CI 

H 
.  CO  CO 

<;  w 


CO  Sf 
H  I 
•H  H 

Pi 

0  CO 
Pi  CI 

H  CO 
H  M 
<  O 


01  O 

O  4J 
O  0 
CO  O 

a  00 
cd 

CI  m  o 
S  o  H 


M  4J 

CI  CI 

4J  00 

Pi  U 

o  cd 

•O  4J 

^  0, 


CI 


CO  o 

U  0 

CI  CO 

a  c  o 

H  4J   cd  CO  r-< 

H  1-1   CI  CI  I 

<S  CO  4J  ^  00 


I  4J 

•O  CO 

M  CI 

CO  H 

C  -o 

cd  CI 

to  1-1 


CO  4J  a  o 

CO  cd  o  1-1 

•01  :3  P  4J 

OH  cd 

o  cd  •O  4J 

M  >  C  C 

H  cd  CI 


I 

Cd 

g 

a 


(i4 


O  1-1 
P  4J 


c 
o 
1-1 

Cd 

>  00 

M  a  CI 

CI  1-1  H 

CO  4J  cd 

»o  cd  a 

O  P<  CO 


HO- 


CO 

I  CI  c 

cd  a  o 

4J  O  1-1 

C  u  u 

CI  cd 

i 

a  o  Cd 

o  iH  > 

P  4J  W 


o 
1-1 

Cd 

>  to 
M  a  CI 

CI  H 
CO  4J  Cd 

^  Cd  a 

O  P<  CO 


CI 

O  Pi 
O 

4J  to 

c  < 

CI 

0  a 

CI  1-1 

> 

O  CO 
M  H 
PiH 

e  -H 

H  ^  , 
CO 

to 

H 

Cd 
o 

c:> 

a 

CI 


o 
u 

P4 


Cd 

CI 

H  CO 

'n  1-1 


78 


Cd  o 
pi  a 

A  (d 

00 

0  00 
•rj  CJ 

6 

a  4J 

cd  c 

rH  CI 
(U  & 
CI 
H 

o 
o 

4i 

o 

01 

o 

M 


M 
O 

§ 

00 

o 
u 
Pi 

CI 

a 
1-1 

^  CO 


Cd  M 

01  CI 

00  >  4J 

C  •H  Pi 

»H  CO  O 

to  01  ^O  ' 

Cd  ^  < 


1 

CO 

U 

4J  - 

CI 

O  ^ 

P 

o 

M  ^ 

o 

CJ 

u 

M 

U-l  CI 

CI 

O  4J 

o 

4J 

P* 

a  o 

O 

o  ^ 

o  •o 

1-1  < 

cd  4J 

Cd 

>i 

4J  Cd 

u  »o 

4J 

CO 

S  6 

CO 

CI 

u 

6  B 

•H 

u 

CI 

CI  M 

•S 

H  00 

a 

Pi  o 

a  o 

Cd 

6  M 

o 

CI 

M 

O 

H 

• 

• 

H 

4J 
4J  Cd 

Cd  C 

1-1  CO 
C  CO 

1-1  1-1 
Cd  p 

U  I 
H  U 
CI 

CI  Pi 
4J  O 
•H  rH 
CO  CI 


O 

CO 
4J 
CO 
CI 

H 


00 
CJ 


M 


CI 
CO 

t)  Pi 
o  o 

4J  U 

1-1  O 
H  W 
1-1 


CM 


0) 
CI 

u 

1-1 

CO 
01 

u 

04 

o 
I 

o 
1-1 
4J 
cd 


a 
o 
1-1 

fd 

1-1 

H 

§• 


o 

% 

o 
u 

4J 

CO  C 

CI  01 

o  ^ 
o  o 
cd 

CI  u 

Cd  n$ 

M  0 
Pi'H 
O 

U  01 
Pi»0 
PiiH 

fd  u 
o 

CI  0 
CO  01 

P  P 


4J 

c 

CI 

I 

u 
Cd 

4J 

Cd 

CI 

C 


CI 

$ 


4 

c 
o 
1-1 

Cd 

0 
H 

O 

CO 
CI 
4J 

Cd 

H 

Cd 
o 
•1-1 

4J 
•H 
M 
U 

CI 

a 
Cd 

'P4 


»H  est  cn 


PROJECT  STAFFING 

The  proposed  staff  for  this  Project  have  all  taken  part 
in  the  development  and/or  Implementation  of  the  activities  and 
materials  refined  during  the  previous  four  years  of  Project 
operation.    Proposed  staff  positions  and  Full  Time  Equivalencies 
(F.T.E.)  are: 

PROFESSIONAL  STAFF 


Position  F.T.E. 
Project  Director                                                  10  days  only 

Project  Manager/Reading  Specialist  .  1*0 

Project  Leader  y  Conting(Bncy  Management  •6 

Project  Leader^  Voltinteer  Program  .2 

Project  Evaluatoir  •! 

NON-PROFESSIONAL  STAFF 

Position  F.T,E. 

Project  Secretary  1.0 

Paraprofessional  I  1*0 

Paraprofessional  III                                            .  •S 
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JOB  DESCRIPTIONS 

PROJECT  DIRECTOR 

Monitor  documents  produced  by  the  Project  staff 

Assist  In  developing  and  monitoring  the  Project  budget 

Provide  to  the  Project  staff  consultation  and  technical 

assistance  In  management  of  the  project 

Serve  as  a  liaison  with  the  Administration  of  the  Local 

LEA 

PROJECT  MANAGER/READING  SPECIALIST 

Provide  to  Adopters  the  Inservlce  and  consultative  services 
described  In  objectives  1  and  2 

SupexMse  the  production,  and/or  maintenance  of  the  materials 
needed  to  carry  out  objectives  1  and  2 

Carry  out  tasks  necessary  to  the  management  of  the  Project 

Inform  Project  Director  of  major  Project  activities.  Consult 
with  Director  on  budget,  major  documents,  and  communication 
with  local  LEA 

Design  and  administer  the  evaluation  for  each  Inservlce 
activity  for  which  she  Is  responsible 

Oversee  the  production  and  dissemination  of  Projects-developed 
materials' 

PROJECT  LEADER,  CONTINGENCY  MANAGEMENT 

Provide  tojAdopters  the  Inservlce  and  consultative  services 
described  In  objectives  4  and  5 

Design  and  administer  the  evaluation  for  each  inservlce 
activity  for  which  she  Is  responsible 

Supervise  the  production,  and/or  maintenance  of  the  materials 
needed  to  carry  out  objective  4  and  5 
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STAFF 

BIOGRAPHICAL  SKETCHES 


^  '  81 


ERIC 


PROJECT  LEADER,  VOLUNTEER  PROGRAM 


Provide  to  Adopters  the  Inservlce  and  consultative  services 
described  in  objective  3 

Supervise  the  production  and/or  maintenance  of  the  materials 
needed  to  carry  out  objective  3 

Design  and  administer  the  evaluation  for  each  inservice 
activity  for  which  she  is  responsible 


PROJECT  EVALUATOR 


Prepare  the  end*of  «*year  evaluation  report 

Assist  Project  staff  in  the  design  of  Project  evaluation 
and  instruments 

Provide  to  Adopters  consultative  services  in  adapting, 
refining,  or  designing  appropriate  evaluation 


PROJECT  SECRETARY 


Perform  general  secretarial  duties 

Maintain  Project  files  and  records  of  financial  transactions 

Handle  and  keep  records  of  Project  correspondence,  and  pro- 
duction and  distribution  of  Project-developed  materials  and 
reports 


PROJECT  TEACHER  ASSOCIATES 


As  appropriate,  perform  the  tasks  described  by  the  LEA  as 
suitable  to  Associate  I  and  Associate  III  (See  following 
pages  for  LEA  Associate  job  descriptions.) 

Assist  the  Project's  professional  staff  in  the  preparation 
and  maintenance  of  materials  needed  to  carry  out  Project 
activities 

Assist  Project's  professional  staff  in  preparing  for  and 
carrying  out  inservice  and  consultative  tasks 
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CEDAR  RAPIDS  COMMUNITY  SCHOOLS 
Cedar  Rapids,  Iowa 


POSITION  TITLE: 
PURPOSE  OF  POSITION: 

TYPICAL  DUTIES: 


EDUCATION  &  SKILL 
REQUIREMENTS: 


CLASSIFICATION: 


Teacher  Associate  I 

To  assist  In  the  performance  of  supervisory  and 
Instructional  tasks  that  have  been  Initiated  or 
suggested  by  the  teacher.   Serves  as  a  teacher 
under  the  guidance  of  a  teacher. 

Under  the  guidance  of  the  teacher,  performs; 
Individual,  small  group  and  large  group  Instruction. 
61 ve  follow-up  presentations  of  the  teacher's  lesson. 
Assists  in  TV  Instruction  (teacher  not  necessarily 
present.) 

Supervises  or  monitors  the  room  In  the  absence  of  the 
teacher. 

Assists  In  lesson  development. 
Assists  In  material  preparation. 
Drills  pupils  for  maintenance  of  skills. 


INC  background. 

Four  years  college  credits. 

Posses  a  state  associate  certificate. 

Posses  a  strong  interest  in  major  field  of  endeavor. 

Minor  college  field  helpful. 

Enjoy  working  with  children. 

Salary  -  Group  H  $2.80-3. 22/hour* 

Work  year  180  days   (9  months.) 

Benefits  -  Sick  leave,  workmen's  compensation, 

family  illness  leave,  bereavement  leave, 
emergency  leave  and  personal  leave. 
ALL  PAID  HOLIDAYS. 


Will  change  upon  final  salary  negotiation  settlement  for  1975-76 


ERIC 
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CEOAit  RAPIDS  COMMUNITY  SCHOOLS 
Cedar  Rapids,  Iowa 


POSITION  TITLE: 
PURPOSE  OF  THE  POSITION: 


TYPICAL  DUTIES: 


EDUCATION  &  SKILL 
REQUIREMENTS: 


CLASSIFICATION: 


Teacher  Associate  III  ' 

To  render  supportive  tasks  that  will  facilitate 
teaching.   This  position  is  to  assist  the  principal 
or  teachers  with  Instructional  tasks  that  have  been 
Judged  as  not  requiring  the  services  of  a  certi- 
ficated teacher  or  administrator.   The  Associate  III 
nay  be  assigned  to  the  building  principal,  an  Indi- 
vidual teacher  or  group  of  teachers. 

Monitor  the  classroom  during  short  absences  of  the 
teacher. 

Supervise  children  during  rest  periods  In  the 
classroom. 

Supervise  restrooms  and  halls  during  break  periods. 

Operate  audio-visual  equipment. 

Secure  audio-visual  supplies. 

Read  to  the  class. 

Prepare  Instructional  material. 

Provide  the  teacher- to-talk-to  program. 

Prepare  media  material . 

Prepare  bulletin  boards. 

Take  attendance. 

6ather  resource  material. 

Assist  on  field  trips. 

Telephone  parents  of  absent  children. 

Help  children  with  clothing; 

Provide  supervision  for  the  lunchroom  and/or 

playground. 


High  school  diploma. 
State  associate  certificate. 
Typing  , 

Art  and/o**  mechanical  aptitude  helpful. 
Experlenco  with  movie  projectors,  cameras,  record 
players,  ^tc. 

* 

Salary  -  Group  B$1.82-2.03/hour 
Work  year  -  180  days 

Benefits:      Sick  leave,  workman's  compensation. 

family  Illness,  bereavement  leave, 
err  rgency  leave,  and  personal  leave. 
Paid  Holidays;   Labor  Day,  Veteran's  Day,  Thanksglvlni 
and  following  Friday,  Christmas  and  New  Year's 
Day,  Washington's  Birthday,  Good  Friday  and 
Memorial  Day. 


ERIC 


»* 
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Will  change  upon  £inal  salary  negotiation  settlement  fo'r  1975-76  ~ 


sgot: 
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SIAIF  -  BIOGRAPHICAL  SKETCHES 

nOJECT  DIRECTOR 

KAMB:    i^ollnar      Diaz  j 

WffiK  EXPERIENCE; 

Cedar  Rapids  Coiammlty  Schools 

Ettcutlve  Director,  Curriculum  and  Ihstructloa 
Director  of  Instruction 
Coordinator,  Forelga  Languages 

dassrooa  teacher.  Language  Arts  and  Forelg^  Languages 

Mt»  Hercy  College  >  Cedar  Rapids 

Inst^'ctor  and  Lecturer 

Eleaentary,  Intermediate  and  Advanced  Classes  In 
Spanish  Language  and  Literature  Methods  In  Teaching 
of  Foreign  Language 

Coe  College >  Cedar  Rapids 

Fresfaban  Composition  and  Rhetoric  Bistructor 
Instructor,  Methods  in  Teaching  of  Foreign  Language 
Staff  member  at  four  N«D«E.A«  Summer  Language  ^stltutes 

Hon-academic  vork  experience 

Collins  Radio  Company,  Cedar  Rapids 

Ttanslatlon,  Editing  and  Publication  of  several  Technical 
Manuals;  Editing  of  several  Communications  Component  Proposals; 
Sistructlon  of  Engineers  in  several  Communications,  Writing 
and  Speech  Courses. 

Other: 

Translation  and  Interpretation  on  a  free  lance  basis  for 
several  companies  in  the  area,  including  training  of 
management  personnel  in  basic  techniques  of  communication  with 
Spanish  speaking  countries,  liaison  ahcf  resource  person  to 
Chamber  of  Commerce  for  visiting  foreign  dignitaries. 


SCFTOLARSHIPS  AHD  FELLOHSHIPS: 

Arizona  State  Universityt  Tempe^  Arlzonat  Acadealc  scholarship 
(tee  year  prior  to  military  service). 

Ifeiiversity  of  lovat  lova  City^  lowat  Graduate  Assistant  (one  year) 

Ihilversity  of  lotfa^  Fellowship  in  Program  for  Kanag^aent  of 
Change  in  Education  (1973-74) 


EDUCATION: 


Arizona  State  Uiniversit/ 
Tei^e.  Arizona  (1940-41) 

Vashington  State  Iftiiversity 
Pullnan.  Washington  (1942) 

■orthem  Arizona  State 
teiveirsity  (1946-50) 

University  of  lova 
(1950-51) 


One  year 9  prior  to 
Military  service 

Aviation  Cadet  Training 


B«  Sc*  Education 
Omth  High  Distinction) 

M*A*  Spanish 


Ihiiversity  of  Iowa 
(1956  - 


Continued  graduate  work 
toward  Fh«  D.^-  including 
Secondary  Administration 
Certif. 


Ohiversity  of  Iowa 
(1973-74) 


;sW: 


PROFESSIQIIAL  ORGANIZATIONS 


Fellowship  in  Manageicent 
of  Change  in  Education 


Hodem  Language  Association 

American  Council  of  Teachers  of  Foreign  Languages 
.    Phi  Delta  Kappa  (Past  President ^  Cedar  Rapids  Area  Iowa  Chapter) 
Iowa  Foreign  Language  Association  (Past  President »  Assoc* 

Editor  of  Iowa  FL  Newsletter) 
National  Education  Association  (Life  Member) 
Iowa  State  Education  Association 
Cedar  Rapids  Education  Association 


CIVIC  ORGANIZATIONS: 

Panamerican  Club  of  Cedar  Rapids  (Past  Treasurer) 
St*  Pius  X  Church 


PUBLICATIONS: 


ERLC 


Short  Stories  in  SRA  Modem  Language  publications 
Teacher's  Guide  for  John  Wiley  &  Sons  La  Raza,  a  hlgh-lnterestt 
jlow  reading  level  program  for  Junior  high  school  Mexican  Americans 
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BIOGRAFRIOL  DAIA: 

Date  of  Birth:   Juoe  27,  1922 
Ate:  52 

» 

Children:  Martha  Ruffalo,  26 
Deanna  Brems,  24 
Susan  Diaz  22 
Polly  Diaz  20 
Unda  Diaz,  14 

Place  of  Birth:   Williaas,  Arizona 

Height:    5*  9" 

Veisht:    175  Ihs. 


miTART  SERVICE: 

World  ttar  II,  U.S.  Air  Force,  Aaerican  Theater,  Caribbean  Theater 
and  South  Pacific  Theater. 


.  5 


i 
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roOJECT  EVALUATOR 

.iVAME:    Jo  Elizabeth  Batch 

'J 

nORK  EXPERIENCE: 

Cedar  Rapids  Public  Schools 

Cocrdlnator  of  Evaluation,  Federal  Programs 

Project  Evaluator:    Comprehensive  Client-Centered  Basic  Skills 

and  Staff  Development  Centert  Title  III 
Project  #71-7048 

Reading  Research  Consultant  (one^half  time) 
Psychologist  (one-half  time) 

.   .  Psychologist  (full  time) 
•  Coe  College 

Department  of  Psychology:    I  have  taught  Developmental  Psychology t 
Educational  Psychology,  and  Individual  Differences  (the  statistics 
,  and  tests  and  measurements  course  for  psychology  majors.) 

Ifalverslty  of  Wyoming 

Instructor,  Department  of  Guidance  and  Counselor  Education 
Director  of  Guidance,  University  Laboratory  School 
Graduate  Assistant,  NDEA  Institute 

Cheyenne  Public  Schools ♦  Cheyenne ♦  Wyoming  , 
Counsi^ldr,  East  High  School 
Teacher,  Fourth  Grade 

Abilene  Public  Schools >  Abilene^  Texas 
Teacher,  Second  Grade 

Smyrna t  Tennessee 
Teacher,  First  Grade  \ 
Teacher,  Nursery  School 
i  40 


SCHOLARSHIPS  AND  FELLOWSHIPS: 


Ford  Foundation  Scholarship  for  Exceptional  Students,  University 
of  Utah;  Two  years 

American  Studies  Fellowship,  Abilene  Christian  College,  Summer,  1964 


EDUCATION: 


University  of  Utah 
Sept.  1952  -  Aug.  1955 

Abilene  Christian  College 
Summer,  1964 

University  of  Wyoming 
1965-1969 


B.S*  Elementary  Education 
(Honors) 


MEd,  Guidance  and  Counseling 

PhD,  Guidance  and  Counselor  Education 


PKOFESSIONAL  ORGANIZATIONS: 
Fhi  Delta  Kappa 

American  Psychological  Association  (divisional  membership.  Division  17) 
American  Educational  Research  Association 

American  Personnel  and  Guidance  Association  (divisional  meinbership 

ACES,  ASCA) 
Wyoming  Personnel  and  Guidance  Association 
(Secretary-Treasurer,  1967-1968) 


CIVIC  ORGANIZATIONS: 

Board  of  Directors:   Linn  County  Day  Care  Services,  Cedar  Rapids 

St.  Johns  School  Board,  Abilene 


-I 


OTHER: 


Vho*s  Who  in  American  Women 
Who's  Who  in  the  Midwest 


BIOGRAPHICAL  DATA: 

Date  of  Birth:  1-9-36 
Age:  39 
Children: 


Carol  D.  Hatch,  19 
Susan  V.  Hatch,  17 


Place  of  Birth:  Amarlllo,  Texas 
Height:  5*8" 
j  Weight:  140  lbs.  41 
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CONTINGENCY  HANAGER 


KAMB:    Judith  A.  Hronek 


nOBK  EXPERIENCE: 

Cedar  Baplds  Public  Schools 
Contingency  Specialist,  Project  BASIC  Reading  (four  years) 
Science  Project  Leader  (one  year) 

Science  Teacher  -  Grades  one  through  three  (two  years) 
Teacher  -  Second  Grade  (three  years) 


EDUCATION: 


Haunt  Mercy  College 
Sept.  1961  -  June  1965 

Unlveristy  of  Iowa 
Sept.  1974  •  May  1975 


B«A«  -  English 

Eleaentary  Education 

Six  hours  graduate  credit 


CIVIC  ORGANIZATIONS: 
JayCee  Wives 

OTHER: 

Mount  Mercy  Aljmni  Association 


BIOGRAPHICAL  DATA: 

Date  of  Birth:  8-19-43 
Age:  31 


Beth  9  8 
Bobby,  6 


Children: 

Place  of  Birth:    Spartansburg,  South  Carolina 
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READING  SPECIALIST/PROJECT  MANAGER 


NAME:     Lynda  W.  Flllp 


;WORK  EXPERIENCE; 


Cedar  Rapids  Community  Schools 

Reading  Specialist,  Project  BASIC  Reading  (four  years) 
Project  Leader 9  Reading  (one  year) 

Reading  Specialist,  Title  I  Remedial  Reading  Program  (two  years) 
Second  Grade  Teacher  (one  year) 
Third  Grade  Teacher  (A ,5  years) 


SCHOLARSHIPS  AND  FELLOWSHIPS: 

State  University  of  Iowa,  Iowa  City,  Iowa,  Academic  (Merit,  State) 
Clarke  College,  Dubuque,  ESEA  Fellowship,  Master's  Program,  Reading 


EDUCATION: 


State  University  of  Iowa 
Iowa  City,  Iowa 
(1953-Spring  1957, 
Summers  1961  and  1962) 

Clarke  College 
Dubuque,  Iowa 
(1966-Summer  1967) 


B.A,  -  Elementary  Education 


M.A,  -  Elementary  Education 
(Development  and  Remedial 
Reading) 


PROFESSIONAL  ORGANIZATIONS: 
Phi  Delta  Kappa 

Local,  state,  and  national  levels  of  NEA 
Local,  state,  and  national  levels  of  International  Reading 
Association  (current  President  local  Council) 


CIVIC  ORGANIZATIONS: 

Parent  Teacher  Student  Association 
Committee  Chairman  of  sons*  Scout  Troup 


ERLC 


BIOGRAPHICAL  DATA: 

Date  of  Birth:  8-16-36 

Age:  38 

Place  of  Birth:  Cedar  Rapids,  Iowa 
Children: 


Russell,  17 
Dan,  15 
David,  13 
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PROJECT  LEADER  OF  VOLUNTEER  SERVICES 


NAME:    Greer  C.  Fry 


WORK  EXPERIENCE: 


/ 


Cedar  Rapids  Coinmunity  Schools 

Community  Agent  -  Project  BASIC  Reading  (four  years) 
Lincoln^  Nebraska 

Teacher  -  Junior  High  -  Blessed  Sacrament  School 


University  of  Nebraska 
January  1969  •  July  1969 

Have  attended  National  School  Volunteer  Program  Annual  Meetings. 
Have  attended  several  advanced  seminars  on  Volunteer  Management. 


CIVIC  ORGANIZATIONS: 

Junior  League  of  Cedar  Rapids 

OTHER: 

Experiment  in  International  Living 
National  School  Volunteer  Program 
Linn  Law  Wives 

Cedar  Rapids  Community  Theatre  -  Board  of  Directors 


EDUCATION: 


University  of  Northern  Iowa 
September  1966  -  October  1969 


B.A.  -  Junior  High  Teaching 
Social  Studies 
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FINANCIAL  EFFORT 


ALL  FUNDS  REQUESTED  IN  THIS  PROPOSAL  WILL  BE  USED 
to  facilitate  dissemination  activities  consisting  of: 

1)  Conducting  inservice  sessions,  and  providing 
to  adopters  the  accompanying  materials* 

2)  Providing  consultative  services  in  the  areas  of 
expertise  developed  by  Project  staff  during 
previous  stages* 

3)  Distributing  Project  information  and  materials 
needed  by  Iowa  educators  in  their  local  efforts 
to  meet  teacher  and  student  needs. 

4)  Activities  necessary  to  the  monitoring  and 
evaluation  of  the  Project's  operation* 

The  services  delivered  by  the  Project  staff  will  be  a 

supplement  to  the  already  existing  programs  of  the  Adopting 

agencies.    The  meshing  of  these  services  will  be  the  financial 

and  management  responsibility  of  the  Adopter* 

The  following  pages  are  a  summary  of  the  budget  designed 

to  support  implementation  of  the  Project's  objectives* 
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COST-ESTPttTE  WORKSHSET 


T«8k/ltca  No.  Management 


Ei9«Ase  ClMtlf  leatlon 


Adastn         Instm     FlxChg      ConSvc  CapOut 
100  200     .    800  1100  1230 


3.    Salaries,  Professional 


7,126.70 


4.  Salaries,  Non-professional  4,536.95 

5.  Contracted'  Services  _____ 

6.  Materials  and  Supplies   

7.  Travel  (and  Mileage)   

8.  Equipment 

9.  Other  Expenses   

TOTAL  EXPENDITURES  11,663.65 


926.47 
589.80 


1,516.27 


8.053.17 

S.1g6.75 


Expense 
Class 


Name  and  Title,  Purpose,  or  Item 


Project  Time 


ACCOUNT 
NUMBER 


Part 


Quantity 


Salary, 
Rental  or 
Unit  Cost 


Amount 
Budget 


3-100 


3-  800 

4-  100 
4^0 


ERIC 


Project  Director 
Diaz,  A.P. 

Project  Evaluator 
Hatch,  Beth  ' 

Project  Manager 
'    Filip,  Lynda 

Project  Leader,  Contingency  Management 
Hronek,  Judy 

Project  Leader,  Voluntary  Programs 
Fry,  Greer 

Sub  Total 

Fixed  Charges,  }3% 
Sub  Total 

Project  Secretary 
Sisson,  Connie 

Fixed  Charges,  13% 
Sub  Total 


TOTAL 


96 


81- 

118.02 
117.06 
122.08 
122.09 
117.07 


10 

days 


.05 
.25 
.02 
.05 


119.02 


47 


.75 


26,108.00 
21,294.00 
16,725.79 
11,835 
10,575 


1,115. 
1 ,064. 
4,181. 

236. 

528. 


77l?6: 
926. 


6,049.27 


8,053, 

4,536.1 
51)9.  ( 


13,179.i 


cost-EsnmTE  worksheet 


TMk/XtM  MO.  Materials  &  Supplies 
Travel  &  Mileage 


Bipente  Classlf Icatlon 


100 


Instm  PlxChg  CoaSve  C&pOut 
200         800        .  1100  1230 


3.  Salaries,  Professional 

4.  Salaries,  Hoii-professional 
j.  Contracted  Services 

€•  Materials  and  Supplies 

7.  Travel  (and  MUeage) 

8.  Eqttipnent 

9.  Other  Expenses 
TOTAL  EXPENDITURES 


275  2.48P.15 
912.15  5,922.40 


1,187.15  8,408.55 


2.761.15 
6.834.55 


9,595.70 


Expense 
Class 


laae  and  Title,  Purpose,  or  Itc 


Project  Time" 


ACCOUNT 
MUMBER 


Part 


Quantity 


Salary, 
Rental  or 
Unit  cost 


Aaount 
Budget 


6-100 
2-200 


7-100 
7-200 


ERIC 


HATERIALS  S  SUPPLIES 

Administration 

Instructional 

Croft  Inservice  775.00 
Ad  Hoc  Grouping  762.75 
Volunteer  310.00 
RE  48.00 
RSS  590.40 


2,486.15 


TRAVEL  (AND  MILEAGE) 


Administration-Mileage  912.15 

Instructional  -  Travel 

Croft  Inservice  1,000.40 
Ad  Hoc  Grouping  1,000.00 


Volunteer 
RE 
RSS 

Evaluation 

•  \: 


1,222.00 
1,000.00 
1,200.00 
500.00 


275 


"5,922.40 
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275 


2,486.1 


912.1 


5.922.4 


9,595.7 


OOST-^KTDIAn  VOKXSHKET 


Task/Item  No.  PubHcations 


Expense  Clessificatimi 


AdMtn         Instrn     FlxChg      ComSv^  CapOut 
100  .  200         800  1100  1230 


3.  Salaries,  Professional 

4«  Salaries,  Non^professional 

5»  Contracted  Services 

6.  Materials  and  Supplies 

7*  Travel  (and  Mileage) 

8.  Ei|ttipwnt 

9.  Other  b^enses 
TOTAL  EXPENDITURES 


372.30  2,863.92 


196.60  1,512.32 


568.90  4»376.24 


3,236.22 
1,708.92 


4,945.14 


Publications 


Maae  and  Title»  Purpose^  or  Itc 


Project  Tl»e 


ACCOUNT 
NUMBER 


Part 


Quantity 


Salary* 
Kental  or 
Ihiit  Cost 


Aiiount 
Budgets 


3-1100 


3-  800 

4-  1100 
4-800 


ERLC 


Project  Manager,  Reading  Specialist 
FIHp,  Lynda 

Project  Leader,  Contingency  Kanageinent 
Hronek,  Judy 

Sub  Total 

Fixed  Charges,  13% 
Sub  Total 

Project  Secretary 
Sissen,  Connie 

Fixed  Charges,  U% 
Sub  Total 


81- 

122.08 
122.09 


.15 


.03 


16,725.79 


11,835.00 


2,508. 


355. 

2,863. 

372. 
3,236. 


119.02 


.25 


6,049.27 


1,512. 
196. 


1,708. 


TOTAL 


4.945. 
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COST«»ESTIHA,TE  WORKSHEET 


Task/Iteai  No.  Ill ssemi  nation 


Eicpense  Classification 


Adastn         Instrn     FixChg      ComSvc  CapOut 
100  200         800  1100  1230 


3.  Salaries,  Professional 

4.  Salaries,  Hon-professional 

5.  Contracted  Services 

6.  Materials  and  Supplies 

7.  Travel  (and  Mileage) 

8.  Equipaent 

9.  Other  Expenses 
TOTAL  EXPENDITURES 


21,325.07  2,772.25 
6,229.20  809.79 


27,554.27  3.582.04 


24,097.32 
7,038.99 


31 ,135.31 


Expose. 
<^Pks 


Naae  and  Title,  Purpose,  or  Itea 


Project 
ACCOUNT 
NmfBER 


Tine 
Part 


Quantity 


Salary, 
Rental  or 
Unit  Cost 


Anoimt 
Budgete 


3-200 


3-  800 

4-  200 


4-800 


Reading  Specialist 
Filip,  Lynda 

Project  Leader,  Contingency  Management 
Hronek,  Judy 

f 

Project  Leader,  Volunteer  Program 
Fry,  Greer 

Project  Evaluator 

Hatch,  Beth 
Sub  Total  . 
Fixed  Charges,  13% 

Associate  I 
Dietz,  Barb 

Associate  III 

Griffin,  Linda 
Sub  Total  . 
Fixed  Charges,  13r 

Total 


'Fixed 

ERIC 


Charges,  13X: 
FICA  5.85 
IPERS  3.50 

mic  m 


99 


81- 

122.08 
122.09 
117.07 
117.06 


142.04 
142.04 


50 


.60 
.55 
.15 
.15 


1.00 
.50 


16,725.79 


11,835.00 


10,575 


21,294 


10,035.4 


6,509.2 


1,586.2 


3,194.1 


21,325.0 
2.772.2 


4,494 


3,470.40 


4.494 


1.735.2 


6,229.2 
809.7 


31,136.3 


Task/Item  No>  Othftr  FxpAn<:p<: 


Expense  Classification               Admstn         Instrn     FixChg  ComSvc  CapOut 

100              200         800  1100  1230 

• 

3#    Salaries 9  Professional           

4.    Salaries 9  Non-*professional           

Contracted  Services      

6.  Materials  and  Supplies        

7.  Travel  (and  Mileage)           

8.  Equipment         

9#    Other  Expenses  3^01R.M         

TOTAL  EXPENDITURES  3,Q1fi-fi4   


COST--ESTIMATE  WORKSHEET 


CSraS 


Name  and  Title^  Purpose »  or  Item 


Project  Time 


ACCOUNT 
NUMBER 


Part 


Quantity 


Salary 9 
Rental  or 
Unit  Cost 


9-100 


ERLC 


OTHER  EXPENSE 
Teleph  &  Tel eg 
Postage 

.  Indirect  Costs 


100 


INITIAL  APPLICATION 
PART  IV 
ASSURANCES 

THE  APPLICANT  HEREBY  GIVES  ASSURANCE  TO  THE  CHIEF  STATE  SCHOOL  OFFICER  THAT: 
\.  The  applicant  has  the  necessary  legal  authority  to  apply  for  and  re- 
ceive the  proposed  grant. 

Z.  The  activities  and  services  for  which  assistance  Is  sought  under  this 
Title  will  be  administered  by  or  under  the  supervision  of  the  applicant; 
3.   In  planning  the  program  proposed  In  the  application*  there  has  been* 
and  In  establishing  and  carrying  out  that  program,  tKere  will  be  parti c1 pa* 
tlon  of  the  appropriate  cultural  ^nd  educational  resource (s)  of  the  area  to 
be  served.  Including  persons  representative  of  the  Interests  of  potential 
beneficiaries; 

4«   Funds  under  Title  III  of  the  Act  will  be  used  to  supplement  and  not 
supplant  state  and  local  funds  expended  for  educational  purposes  and,  to 
the  extent  practical.  Increase  the  fiscal  effort  that  would  In  the  absence 
of  such  funds  be  made  by  the  applicant  for  educational  purposes; 
$•   The  applicant  will  comply  with  Title  Vlof  the  Civil  Rights  Act  of  1964 
(P.L.  88-352)  and  all  requirements  imposed  by  or  pursuant  to  the  Regulations 
of  the  Department  of  Health,  Education,  and  Welfare  (45  CFR  Part  80)  issued 
pursuant  to  the  title,  to  the  end  that  no  person  in  the  United  States  shall, 
on  the  ground  of  race,  color,  or  national  origin,  be  excluded  from  partici- 
pation in,  be  denied  the  benefits  of,  or  be  otherwise  subjected  to  discrimina 
tion  under  activity  for  which  the  applicant  receives  Federal  financial  assis- 
tance from  the  Department.    (The  assurance  of  compliance  (HEW  441),  or  court 
order,  or  desegregation  plan  previously  filed  with  the  U.S.  Office  of  Educa- 
tion in  accordance  with  the  Department  of  Health,  Education,  and  Welfare 
Regulations  applied  to  this  application);  (copy  attached) 
i  52 


€.  The  project  will  be  operated  In  compliance  with  Public  Law  89-10  (as  amended) 
and  with  regulations  and  other  policies  and  administrative  Issuances  by  the 
Chief  State  School  Officer,  Including  submission  of  such  reports  as  may  be 
required.  * 

7.  The  filing  of  this  application  has  been  authorized  by  the  governing  body  of 
the  applicant,  and  the  undersigned  representative  has  been  duly  authorized  to 
file  this  application  for  and  In  behalf  of  said  applicant,  and  otherwise  to  act 
as  the  authorized  representative  of  the  applicant  In  connection  with  this  appli- 
cation.   (Attach  copy  of  authorizing  document(s); 

8.  The  project  will  be  operated  only  as  it  is  consistent  with  the  applicable 
provisions  of  Title  III  of  the  Act  and  makes  provisions  for  the  participation 
of  children  enrolled  in  nonprofit  private  schools  in  the  area  to  be  served,  to 
the  extent  consistent  with  the  number  of  such  children  whose  educational  needs 
are  of  the  type  served  by  the  project; 

9.  No  board  or  staff  member  of  a  local  educational  agency  will  participate  in, 
or  make  recommendations  with  respect  to,  an  administrative  decision  regarding 

a  program  or  project  under  Title  III  of  the  Act  if  such  a  decision  can  be  expected 
to  result  in  any  benefit  or  remuneration,  such  as  a  royalty,  commission,  con- 
tingent  fee,  brokerage  fee,  consultant  fee,  or  other  benefit  to  him  or  any  mem- 
ber of  his  Immediate  family; 

10.  All  equipment  acquired  under  title  III  of  the  Act  will  be  used  for  the  pur- 
poses specified  in  the  approved  project  proposal,  and  such  equipment  will  be 
subject  to  the  administrative  control  of  the  recipient  local  educational  agency; 

11.  The  combined  local  and  state  fiscal  effort  for  free  public  education  pro- 
vided by  that  agency  for  the  preceding  fiscal  year  was  not  less  than  such  com- 
bined fiscal  effort  for  that  purpose  for  the  second  preceding  fiscal  year,  and 
that  the  local  project  application  for  participation  under  Title  III  of  the  Act 
will  provide  data  for  the  two  preceding  fiscal  years. 
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Thonias  R*  White,  Administrative  Assistant  for  Federal  Programs,  is 
authorized  to  receive  and  administer  such  funds  as  may  be  granted 
by  the  U.S.  Office  of  Education  pursuant  to  the  attached 
application*         .  ' 

X,  Thomas  R*  White,  do  hereby  certify  that  all  of  the  facts,  figures, 
and  representation,  including  all  exhibits  and  attachments 
hereto  and  hereby  made  a  part  of  this  application,  are  true  and 
correct  to  the  best  of  my  knowledge  and  belief* 

Dated:  Cedar  Rapids  Community  School  District 

^  ^  (Legal  name  of  applicant) 

(Signature  of  authorized 
representative) 


Adm.  Asst:  for  Federal  Programs 
~         (Representative's  title) 


NOTARY  PUBLIC:   Subscribed  to  before  me  this. 


April  25,  1975       Cedar  Rapids  •  Iowa " 

(cTty)       '■      \  .  (State) 


Notary 

Public  SIGNATURE  OF  NOTARY  PUBLIC 

Seal 


  ^>^<^c^ 

DATE  NOTARY'S  COMMISSION  EXPIRES: 


i 
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APPENDIX  I 
SUMMARY:  ORIGINAL  NEEDS  ASSESSMENT 
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ORIGINAL.  NEEDS  ASSESSMENT 

The  planning  period  assessment  of  needs  proceeded  on  the  assumption 
that  functional  competency  In  the  basic  skills  has  been,  for  many  years* 
and  continues  to  be  a  long-standing  goal  of  the  Cedar  Rapids  Community 
Schools* 

Early  In  the  1970-71  school  year,  a  Primary  Reading  Task  group  was 
organized  to  provide  Input  Information  necessary  to  assist  In  making 
decisions  regarding  program  maintenance  and  modification.    In  conjunction 
with  an  in-depth  review  of  reading-related  literature,  research  and  programs 
the  task  force  designed  an  information-gathering  process  aimed  at  assessing 
local  needs  in  the  area  of  primary  reading*    Instruments  were  designed  to 
gather  baseline  data  on  which  to  base  the  initial  and  continuing  modifi- 
cation of  the  primary  reading  program*    Several  discrete  types  of  data 

i 

were  gathered,  both  by  the  reading  task  force,  some  related  school  services* 

and  a  community  agency* 

The  Reading  Task  Force  gathered  the  following: 

1.)    Six-week  reading  surveys*    The  first  of  these  surveys  was  ^ 
sent  out  in  mid-October,  1970,  to  be  filled  out  by  all  first, 
second,  and  third  grade  teachers*    From  these  surveys,  build- 
ing and  district-wide  progress  through  the  basal  reading 
series  was  charted  by  the  Research  Department* 

i 

:    -  .:-.55 
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2«)   Behavioral  Observations >   As  a  method  for  assessing  in- 
service  needst  the  task  force  decided  to  observe  activities 
of  first  grade  students  during  the  time  set  aside  by  the 
teacher  for  morning  and  afternoon  reading  groups. 

For  this  purpdse,  an  observation  checklist  was  co-- 
operatively drawn  up  by  Reading  Task  Force  members.  This 
checklist  was  field  tested  repeatedly  and  subjected*  to  a 
series  of  revisions.    After  a  training  session  using  video- 
tapes »  a  team  consisting  of  twelve  first  grade  teachers ,  one 
principal  and  members  of  the  Department  of  Curriculum  and 
Instruction  made  visitations  to  every  first  grade  class- 
room in  the  District  to  observe  a  random  sample  of  students. 

Data  derived  from  these  observations  was  presented  to  all 

J- 

w.  '  - 

elementary  principals  and  to  selected  first  grade  teachers 
at  a  one*-day  seminar  held  over  the  Christmas  holidays* 
Recipients  of  the  information  were  asked  to  discuss  and 
Interpret  it»  with  emphasis  on  practical  application  of  findings. 
3.)    In-depth  Sampling.    A  random  sample  of  200  first  grade 
students  was  tested  early  in  May  using  one  of  seven  instru'* 
ments  constructed  by  the  members  of  the  Reading  Task  Force. 
These  instruments  were  prepared  by  a.)  eliminating  all  un-* 
testable  items  from  a  list  of  behavioral  objectives  contained 
in  the  first  through  third  grade  Scott-Foresman  Reading 
series 9  and  compiled  during  the  summer  of  1970  by  the 
Primary  Reading  Consultant,  b.)  formulating  a  list  of  nine 
behavioral  objectives  that  a  consensus  of  first  grade 

i 
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teachers  felt  every  flrst*gr«der  should  be  eMe  to 
aceo^>ll8h»  and  c.)  selectlngt  by  Mtrix  sanvllng  sethods, 
those  IteM  to  be  Included  in  each  Instruaent. 

4.  )   Teacher  Saaollng  of  Reading  Behaviors >    In  order  to 
detenlne  the  extent  to  which  teachers  are  able  to  specify 
the  percentage  of  students  In  their  class  In  relation  to 
accomplishment  of  specified  reading  objectives t  questionnaires 
were  sent  to  all  first  through  third  .grade  teachers  in  early 
Kay.    Each  teacher  was  asked  to  estimate  the  percentage  of 
her  class  that  was  able  to  meet  each  of  36  behavioral 
objectives.    These  results  were  collated  with  those  of  the 
in*depth  sampling  of  students. 

5.  )  The  Gates-MacGinltie  Reading  Test.  This  test  was  selected 
as  a  standardized  measure  of  reading  achievement  in  grades 

one  through  four.    The  test  was  administered  late  in  May^ 
1971 1  and  in  successive  years »  to  provide  a  continuoiis  needs 
assessment »  as  veil  as  product  information. 
6*)    Survey  of  Teacher  Preparation  in  Teaching  of  Reading. 
Examination  of  college  transcripts  of  primary  teachers 
indicated  that  preparation  of  primary  teachers  iti^  tending  to- 
wards courses  of  a  general  nature.    Specific  courses  in  the 
teaching  of  reading  appeared  in  the  credentials  of  only 
slightly  more  than  one-third  of  the  teachers  with  less  than 
two  years  of  experience. 
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Iilat«4  School  Sonrlcos 

1.  Sunrty  of  Tucher  Xii-*Serviee  Ketdi^  •  worm  than  221 
tMehtrs  (77 1  mo  top  priority;  144 »  My  mttend)  roqueotod 
m  lii-tervice  course  in  reeding  dlegnoele  for  the  school 
year  1971«*72«   These  requests  renked  second  in  priority 
oot  of  a  list  of  107  requests. 

2.  First**year  Teacher  Survey  •  prlMry  grade  teachers 
eo^ipletlng  their  first  year  of  service  in  the  District 
evidenced  the  following  probless: 

a»    need  to  provide  enrii:hMnt  for  superior  students  (63Z) 

b.  difficulty  In  finding  tiae  to  **keep  current**  in 
subject  Mtter  being  Uught  (63%) 

c.  providing  needed  remedial  instruction  within  the 
classroom  (34Z) 

d.  motivating  students  to  satisfactory  achievement  (47X) 

3.  On  Kay  6»  1971»  the  Executive  Director  of  Curriculum 
and  Instruction  presented  the  elementary  principals 
irlth  two  proposed  options  for  use  of  classroom  teachers 
as  building  team  leaders  or  as  members  of  a  building 
reading  cadre  and  also  for  certification t  training  and 
use  of  volunteer  tutors  (Figure  4)«    Thirty-two  (all) 
elementary  principals  supported  the  first  option;  30 

.   favored  the  second  one  (tutor  certification»  training, 
and  use  of  tutor  volunteers) ,  and  the  two  who  did  not 
state  preference  for  the  second  option  felt  they' had 
sufficient  other  options  and  support  at  this  time. 

4* 
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CMnnmity  Agent     Havkeye  Area  Community  Action  Program  (HACAP) 

1.    BACAP»  funded  by  a  combination  of  OEO  and  local 

n  resources)  coordinates  the  efforts  of  a  large 

1 

group  of  volunteers*    In  specifically  applying  the 
use  of  these  volunteers  to  the  LEA*s  elementary 
schools  t  an  attempt  has  been  made  to  serve  the 
students*  needs  in  areas  other  than  the  academic.  A 
survey  by  the  agency  shows  need  for  tutor  training 
and  for  follow- through  with  teachers  and  tutors. 
The  agency  has  made  the  survey  available  to  the 
lEA  and  is  very  cooperative  in  affording  the  LEA 
additional  information  as  requested. 

Scope  and  Severity  of  the  Problem 

Reading  achievement  scores  and  other  samples  of  reading-related 
pupil  behaviors  appear  to  be.  only  symptomatic  of.  an  underlying  cause* 
Several  potential  causal  factors  have  tended  to  reappear  during  data 
analysis.    They  are  discussed  briefly  in  the  following  paragraphs. 

Teacher  Preparation.    Preparation  of  primary  teachers  is  tending 
towards  courses  of  a  general  nature.    Specific  courses  in  the  teaching 
of  reading  appear  in  the  credentials  of  only  slightly  more  than  one- 
third  of  •  the  teachers  with  less  than  two  years  experience  employed  in 
this  district  in  grades  one  through  four.    Usually  their  training  has 
been  limited  to  such  courses  as  "Language  Arts  and  Reading"  or 
"Elementary  Education."    Considering  a  normal  staff  turn-over  of  20 
per  cent 9  the  need  for  intensive  training  in  the  teaching  of  reading 
appears  to  be  critical.  - 
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Access  to  Alternate  Treatments ♦    Even  when  teachers  are  aware 
of  diagnostic  and  prescriptive  techniques,  most  teachers,  necessarily 
preoccupied  with^clas^mop^control  and  teaching  the  basal  reading 
program,  are  unable  to  accommodate  a  vide  range  o£  differences 
among  the  25  to  30  children  in  a  standard  classroom.  "Independent 
activity"  or  "seat  work"  is  Invariably  paper  and  pencil  activity, 
limited  to  supplementary  materials  accompanying  the  basal  reading 
series.    (Little  evidence  of  media  use  other  than  printed  materials 
vas  noted  and  only  rarely  were  para*professionals  observed  providing^ 
tutorial  (one-to-one)  services  directly  related  to  reading.) 

Restricted  Schedule  of  Reenforcement.    In  effect,  reenforce- 
ments  tend  to  be  Incidental  and/or  institutionalized  ~  letter 
grades,  penciled  notes  on  completed  papers.    (No  evidence  of  carefully 
managed  reenf or cements  contingent  on  desirable  behavior  was  observed*) 
Frequent  non-productive  behavior  Implies  the  need  for  an  improved 
system  of  motivation. 

The  following  conclusions  were  drawn  from  the  study  of  pertinent 
literature  and  research: 

!•    The  classroom  teacher  is  the  single  most  important 
factor  in  whether,  and  how  well,  a  child  learns  to 
read.    What  teachers  do  makes  a  difference  in  pupil 
achievement,  even  when  the  teacher* s  initial  skills, 
achievement  and  own  teaching  experience  is  accounted 
for. 

2.    Most  of  the  present  methods  and  materials  for  teaching 

reading  are  of  benefit  to  some  children,  but  no  one  method 
works  for  all  children.    In  the  First  Grade  Studies  sponsored 
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by  OSOE,  children  In  the  basal  program  read  significantly 
wove  books  than  those  in  the  contrasting  programs,  vfaile 
children  in  a  basal  plus  phonics  ^system  showed  the  most 
.  positive  attitudes  toward  reading* 
.3*    Diagnostic  teaching  Is  necessary  if  children  are  to  succeed- 
In  reading.    Fifteen  percent  of  the  children  In  the 
United  States  need  special  corrective  work. .  Ninety  per 
cent  of  the  teachers  who  responded  to  a  questionnaire 
about  needs  in  teaching  reading  wanted  more  information 
about' corrective  methods. 
4*    Teaching  should  be  carried  on  by  enthusiastic  teachers 
trained  in  identifying  reading  skills  and  In  matching 

problems  with  appropriate  corrective  techniques  and 

I  *  •  - 

materials. 

5.  Training  teachers  In  motivational  techniques  can  increase 
school  achievement. 

6.  Tutors »  both  high  school  students  and  volunteers  from 
the  community,  can  be  an  asset  to  the  classroom  teacher 
in  tutoring  children  in  specific  needs. 

The  target  population  of  the  three-year  Project  was  all  public  and 
non-public  students  In  grades  one  through  four  (approximately  8,552), 
all  public  and  non-public  teachers  in  grades  one  through  four  (approximately 
358),  and  all  community  volunteers  interested  in  becoming  part  of  the 
Project.  * 
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Descriptions  of  Project  Materials 
Samples  of  Project-developed  materials: 
Reading  Skills  Stations  Notebook 
Word-Attack  Skills  Practice  Sheets 
Reading  Comprehension  Skills  Stations 
Games  Book 

Reinforcing  Events  Booklet 
Reading  Skills  Task  File 


122. 


Project  materials  are  described  In  the 


following  booklet: 
Material  Page 

Reading  Skills  Stations  Notebook  10  & 

Word-Attack  Skills  Practice  Sheets  15 

Reading  Cocnprehension  Skills  Statr'.ons  15 

Games  Book  •  •  •  .7 

Reinforcing  Events  Booklet   8 

Reading  Skills  Task  File  15 


63 


Sample:   Reading  Skills  Stations  Notebook  .  rss^ 


PIO  -  B 


TEACHER  OBJECTIVE 

The  8tude.nt  will  recognize  the  short  vowel  sound  and  place,  it  with  the  correct  letter* 


STUDENT  OBJECTIVE 

•  * 

-You  vlll  say  the  name  of  each  picture  and  place  It  with  the  correct  vowel, 


DIRECTIONS  FOR  STUDENT 

1.  Take  pom  out  of  silo.  *  . 

2.  Look  at  the  corn  to  feed  Fanner  Brown^s  pigs. 

3.  Say  the  name  of  the  picture  on  the  corn. 

4.  Feed  the  corn  to  the  pig  with  the  correct  vowel* 

5.  Take  the  answer  sheet  out  of  the  envelope  and  correct  your  work. 


MATERIALS  NEEDED 

1.  Farmer  Brown  standing  by  silo 
(Pringles  can) 

2.  Ears  of  corn  with  vowel  pictures 
on  them 

3.  5  pigs  on  cups  with  vowel  letters 
/  written  on  them 

4.  Answer  sheet 


NOTE  TO  TEACHER 
Evaluation:    Self  checking 
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.  .  Sample:  Study  Sheet 

Fill  the  right  word  In  the  blank. 


1.  Hey,  look  at  that 


squirrel 

2.  It  is  lots  of  fun  to  _ 

split 

3.  I  can't 


quick 


4.    I  really  had  to 
on  T.V. 


screech 


squid 


splat 


way  at  the  top  of  the  tree, 
squeak 

  In  the  mud  In  the  spring 

splash 


until  I  finish  my  work, 
quit  quake 

.  when  I  saw  Creature  Feature 


scratch 


scream 


5. '  Some  clothes 


shrink 


when  you  v/ash  them  In  very  hot* water, 
shrill  shrug 


6.  Tom 


7.   Step  on  the 


  the  ball  too  hard  and  broke  the  window. 

through  threw  thrill  ' 

 and  see  how  much  you  v/elgh. 

scale  scab  scat 


8'.   The  little  mouse  made  a  tiny 
ate  him.' 

squish 


when  the  cat  almost 


squash 


squeak 


Project  BASIC  Reading 
Cedar  Rapids,  Iowa 
P7 
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Sample:  Reading  Comprehension  Skills  Stations  RCSS^ 


KEADING  COMPREHENSION  SKILLS  CATEGORY 
Classification 

TEACHER  OBJECTIVE 

Given  a  set  of  pictures,  the  student  will  be  able  to  classify  into  groups. 
STUDENT  OBJECTIVE 

Put  pictures  into  the  correct  groups. 


ERIC 


f '  •  ■   ■  ■  . 

DIRECTIONS  FOR  STUDENT 

Take  the  cards  from  the  envelope, 

2,  Look  at  each  card  carefully.    Decide  which  store  you  would  go  to  to  buy 
that  thing, 

3.  Put  the  picture  in  the  right  store, 
A.    Have  your  work  checked.. 


MATERIALS  NEEDED 

1,  TWo  ©anila  folders 

2,  Pictures  of  different  items  to 
be  bought 


Lets  Go  ShoppMTj[( 


Toy  Shop 


n 


NOTE  TO  TEACHER 

This  station  could  also  be  made  out 
of  shoe  boxes,  or  other  boxes  decorated 
as  stores.    The  students  could  help 
with  the  bo::es  or  make  them  themselves, 

ITie  names  of  the  stores  could  be  changed  by  using  tape  on  the  signs,    (Harry  s 
Hardware,  Carrie's  Candy  Shop)    They  could  then  put  the  correct  pictures  in  thc^ 
boxes.    They  could  use  the  phone  book  to  look  up  different  names  of  stores.  This 
could  be  extended  and  the  children  could  make  an  entire  town  with  streets  etc,  if 
this  went  along  with  your  social  studies  program. 
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Sample:  Reinforcing  Events  Booklet 


"The  children  look  forv/ard  to  being  in  the  log 
cabin  (RE  center)  and  doing  an  activity  of  their  choice. 
We  feel  that  it  has  favorably  motivated  the  children 
toward  better  habits." 

Mrs.  Daft,  Kenwood  School,  has  discovered  that 
her  second  grade  students  enjoy  spending  points  earned 
for  "being  a  gor>d  worker,  better  listener,  and  showing 
improvement  in  school  work"  at  the  log  cabin  in  the 
back  of  the  room.  .  ' 

The  RE  center  in  Mrs.  Daft's  room  is  open  on 
Tuesday,  Wednesday,  and  Thursday  for  fifteen  minutes, 
and  on  Friday  for  25  minutes.    Students  can  choose 
to  spend  time  in  the  area  or  continue  working  on 
tasks  if  they  desire  to  save  points  or  to  accumulate 
additional  points  before  spending  them  on  a  special 
activity  which  requires  a  high  number  of  points. 

Students  can  choose  from  a  variety  of  activities 
while  in  the  log  cabin.   Some  spend  points  at  the 
typewriter,  others  work  on  games  and  puzzles,  and  still 
others  spend  their  time  reading  for  enrichment.  The 
Friday  Special  Menu  includes  a  "read  and  feed"  activity. 
Students  munch  on  peanuts,  popcorn,  or  pretzels  while 
.  reading  "just  for  fun."   Other  Friday  Specials  include 
puppets  and  a  puppet  theater,  craft  activities,  and 
films.    The  activities  on  the  "daily"  and  Friday 
Special"  Menus  will  change  depending  on  the  interest 
of  students  and  suggestions  from  students  will  be 
considered. 

™  i      Y       i     ■  ,  ;  ^  .   ^,  ^; 
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Sample:  Reading  SMIls  Task  File 


t$T  hr«»criptlvt  Unit  *        .  ^  ' 


IteAding  Skill  Tisk  Ko/ 


II 


C-H  SkllU 


ObJ«ctiv«»  of  RST 

sounds* 


The  learner  will  hear  short  vovel  . 


.Q  Xndivi4u«l      [3  Croup  3^-6 

O                     13  □  Stlf-ttaching  ff  t 

■    ftc«dir4;  Uvcl   Crade  Uvtl 

Q  Auditory  (3  Visual    (3  Klntsthetic  □  Conbluation 
A^e^roxlfiatt  tine  needed      30  nin  H  .^-^J^*  13 


Resources  Kceded  (Ho*) 
Luckv  Duck  Card  Gavie 


Source 


Lyons  and  Carnahan  Kit  A 


tt^5tructlo:iC  (To  teacher*  r«'*>^*^^"^^^^^«  volunteer) 

Modify*    Each,  player  Is  dealt  five  cards.  First 


ptayer  spins  Spinner  Koard  Arrov>    Arrow  points  to  a 

picture  with  a  short  vovel  sound.    Player  xrMtt  match 

^Ui^^und^^dlgiiiar^ii^i:.  f^^P  vp.m?-?  Pjcture^woird  

card  having  the  srDc-  short  vowel  sounds  .Each  player 


'  tV^  plny^r  who  runs  out  Cf  Carcjg: 
first  wins.  * 

P 
r 

 .   ,0 

 — : — : — 

c 


Described  by 
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Eich  olr  Ite  2n  fim  tlMi^li  teuitk  8»ie 
diitrict  itttBiWil  itt  tTtiitt  of  It  t  Imhot  trf   ttnifft  trthi 

wMadttKiwilli 


iiriiote  tiUs§  Im  iMiCi  4oM  kiOMM  of  liMiMr 
DO  l>  i>nlc<  tfiUt  Idf  tl??^ 


TiKkm  wllHagiy  ihtrod  Mom  iB<  tiratitlM.  *lht 

t^^^^^         ^^^^^^^^^^  M  m^^^  ^^^^ 

ImplMNnMtai  of  tho  propwM  ki  tiss  domoMlrtftlM 
titot  iBvolm^  tec  aroMplac  of  cMMroo,  inrio^ 

ilro.Fil»o*lt>opro|raiia»<fomoiio'^oimi 
»oi^^tootc|0^o^Ynl^i^wo1(*oo«^rihllil■^o^^l^yte^^ 
lcitioojWigwoo»iochoowoopiifaigiw»ilioitt 
tool  lijo  poipoA  lci(illMi^  wUh  o  loociMf * 

YouBfUoro  wtth  laolkkr  typo  of  tmUng  proUom  oio 


Ikoro  tee  aromitf*  cut  ocrait  mdo  IovoIil  omii  ottd 
,  oocordiao  to  Mrs.  FtUp.  Tte  floslblo  frouplBil 
tor  about  M  Biwitoo  doily  Ibr  oqrwteco  teM  tivo  or  tiM 
diyoito  lOor  II  diyt»  dtpoac*'^  od  tew  long  It  titet  tte 
yoiMiptirotoiio«oattr>ttottOpoct4ogtttettteytevomoo> 
tifod  tte  ddU  tetaf  worted  on. 

Iteoo  ad  tee  youpo  do  oot  roploeo  rogute  roodlac  ^ 
ilmctlOQ»  but  oopolooMot  it* 

Whilo  teochire  ore  irorUoc  with  tteao  fmoU  yroupo  of 
iludaMo^  Mrs.  Fflp  Mid,  otter  ktMtte  ted  to  te 
tte  riiMilgiBt  youogsUrs. 

Ttet  Is  tte  oeittribiitioQ  of  tte  ^olumoor  progrom,  bsguo 
by  Qroor      ooouBiiolly  ogsst  te  Frofoet  Booit* 


tte  preset  to 


iiofliititesoyooroof 

toi 


Ite 


aritollis 

blypied 


taoB 

hi 
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OA  to- 


i^j'*'?^..'*?^^^^  <iy  tte  proloett  do- 


atiidswts  CM  work  it  tte  oiatloM  oloM,  wMi  0  titer*  or 
oiter  stvdoots^ 

VpkiiteorskmotekolpodoMitoodycotloaolimoso^ 

gSBJ^HOBOfcl^g  JOSSiOiBS  OT  Ir  tkoAf  owo  koosos* 

Ito  wrteoow,  aeoocdiag  tQ  Dr.  Maicii.  k  tiMt  *lMelMn 

"W«  Mt  in  «dw  t»  MMl-tk*  varMy  or  «Myt  cUMnb 
loMi-'>tluo«ilitoiici,tridoi«,iiidN«id--«wwo«ldiu^ 


«  •  • 


71 


ERJC 


12,2- 


p 


r 


J 


? BASIC 


e 

c 

t 


The  activity  which  is  the  subject  of  this  report 
was  supported  in  whole  or  in  part  by  the  U*S* 
Office  of  Education,  Department  of  Health, 
Education,  and  Welfare.  However,  the  opin- 
ions expressed  herein  do  not  necessarily  re- 
flect the  position  or  policy  of  the  U.S.  Office 
of  Education,  and  no  official  endorsement  by 
the  U.S.  Office  of  Education  should  be 
inferred. 
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Purpose 


To  provide  an  overview  of  this  Project^s 
major  objectives  and  results. 

To  describe  components  and  materials  de- 
veloped by  the  Project- 
To  share  with  other  schools  or  school 
districts  an  approach  which  can  result  in 
the  improvement  of  teacher  skills  and 
children's  reading  skills  at  grade  levels  M* 


Project  BASIC  Reading 


Project  BASIC  Reading 
was  designed  to 


Project-supported  activities 
have  resulted  in 
significant  growth*  in 


'''Detailed  statistical  evaluation 
O    n  available  upon  request. 
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help  children  in  grades  1-4  become  better 
readers 

by 

providing  classroom  teachers  with  inservice 
training  and  volunteer  support 

standardized  reading  vocabulary  test  scores 
of  children  in  grades  1-4 

teacher  use  of  a  wide  variety  of 
teaching/learning  strategies  and  materials. 

support  from  community  volunteers  re- 
cruited and  trained  to  assist  classroom 
teachers 

mastery  ot  word-attack  skills  by  exper- 
imental groups  taught  through  ob- 
jective-based group  management  (  ad  hoc 
grouping) 


The  President's  National  Advisory  Council  on 
Supplementary  Centers  and  Services  granted 
the  project  the  Pacesetter  Award  for  .  .  . 
contributions  to  experimentation,  creativity, 
and  innovation  in  education  . . 
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Project  Development 


Project  BASIC  Reading  operated 
from  197M974  as  a  Title  III  in- 
novative practices  project.  During 
these  three  years,  inservice  units,  in- 
structional materials,  and  consultative 
services  were  developed.  During  the 
1974-75  school  year  these  Project 
components  were  made  available  to  a 
limited  number  of  adopter  schools 
wishing  to  effect: 

1.  Improved  word-attack  skills  of 
children  in  grades  1-4. 

2.  Teacher  inoervice  in  diagnosing 
and  teaching  specific  word-attack 
skills. 

3.  Teachers'  use  of  a  wider  variety 
of  instructional  techniques  and 
materials. 

4.  Teachers*  skill  in  the  use  of 
motivational  techniques. 

5.  A  well-organized  program  to  re- 
cruit and  train  volunteers  to 
assist  teachers. 

ER?C 


6.  An  instructional  management 
system  for  word-attack  skills, 
based  on  instructional  objectives, 
and  using  a  pretest/in*>truction/ 
post  test  cycle. 


The  project  staff  consists  of : 
Director 
Evaluator 

Contingency  Management  Specialist 
Volunteer  Coordinator 
Reading  Specialist 
Secretary 

Paraprofessionals  (Teacher  Associates) 

The  time  allotted  for  each  of  these 
positions  has  varied  from  year  to  year 
depending  on  the  objectives  to  be 
achievtid.  It  is  these  staff  members, 
advised  by  non-Project  curriculum 
coordinators,  who  developed  the  com- 
ponents and  materials  which  are  de- 
scribed in  the  following  pages. 
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Component: 
Volunteer 
Program 

Volunteers  provide  a  major  re- 
source to  classroom  teachers.  The 
Volunteer  Coordinator  developed  a 
program  which  resulted  in  an  increase 
of  volunteers  from  150  to  900  during 
the  first  three  years  of  the  Project. 

At  the  building  level,  the  recruit- 
ment of  a  parent  volunteer  to  coor- 
dinate the  recruitment,  training,  and 
placement  of  volunteers  is  essential. 
To  assist  the  building-level  volunteer 
coordinators  in  program  management, 
the  Volunteer  Coordinator  has  de- 
signed a  major  activities  calendar. 

Volunteers    are    encouraged  to 
attend    orientation     and  training 
sessions,  which  are  conducted  by  pro- 
id 
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fessional  staff.  Volunteers  are  also 
offered  a  choice  of  training  sessions  in 
specific  skills  areas. 

For  teachers,  the  Volunteer  Coor- 
dinator conducts  a  professional  credit 
inservice  course,  ''Working  Effectively 
with  Volunteers". 

Volunteers  are  encouraged  to  offer 
iheir  particular  skills  and  interests  to 
teachers  needing  assistance  with 

Tutoring:  Working  one-to-one  or  with 
small  groups  of  children. 
In-class  Assistance:  Helping  children  in 
the  classroom  while  the  teacher  works 
with  a  small  group. 

Clerical:  Preparing  masters,  doing  re- 
cord keeping,  and  making  learning 
materials. 

At  Home:  Constructing  materials  and 
doing  clerical  work  at  home. 

Special  Enrichment:  Helping  children 
with  a  craft  or  special  activity  which  is 
related  to  a  unit  of  study. 
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Better  teachers 
make  better  readers 


Component: 
Positive 
Reinforcement 
Techniques 


**Catch'eir  being  good"  summarizes 
the  philosophy  underlying  the  use  of 
positive  reinforcement  techniques  in 
the  classroom.  Using  these  techniques, 
the  teacher  can  increase  the  chance  of 
a  child  repeating  a  desired  behavior 
(e.g.,  completing  an  instructional  task, 
modifying  work  habits)  by  using  a 
reward  system. 

Two  inservice  activities  prepare  the 
teacher  for  the  use  of  positive  rein- 


forcement in  the  classroom.  Each 
teacher  studies  a  programmed  text. 
How  To  Use  Contingency  Contracting 
in  the  Classroom,  by  Lloyd  Homme. 
In  a  subsequent  two-hour  session, 
teachers  view  a  filmstrip/tape,  and 
discuss  their  feelings  about  the  use  of 
extrinsic  rewards. 

The  Project  staff  assists  adopters  in 
planning  Reinforcing  Events  (RE) 
Areas,  which  often  incorporate  attrac- 
tive tri-ply  cardboard  units  to  provide 
areas  in  which  children  can  spend 
points  earned  in  the  reward  system. 
The  RE  Areas  often  include  a  craft 
corner,  a  games  (instructional  or  rec- 
reational) spot,  and  always  an  attrac- 
tive nook  to  encourage  reading  for 
pleasure  or  information. 

The  Reinforcing  Events  Areas 
Booklet  consists  of  twelve  pages  of 
photographs  of  RE  Areas  and 
teachers'  descriptions  of  how  the  areas 
have  been  used  in  their  classrooms. 
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Better  teachers 
make  better  readers 


Component: 
Positive 
Reinforcement 
Techniques 


**Catch'eir  being  good"  summarizes 
the  philosophy  underlying  the  use  of 
positive  reinforcement  techniques  in 
the  classroom.  Using  these  techniques, 
the  teacher  can  increase  the  chance  of 
a  child  repeating  a  desired  behavior 
(e.g.,  completing  an  instructional  task, 
modifying  work  habits)  by  using  a 
reward  system. 

Two  inservice  activities  prepare  the 
teacher  for  the  use  of  positive  rein- 


forcement in  the  classroom.  Each 
teacher  studies  a  programmed  text. 
How  To  Use  Contingency  Contracting 
in  the  Classroom,  by  Lloyd  Homme. 
In  a  subsequent  two-hour  session, 
teachers  view  a  filmstrip/tape,  and 
discuss  their  feelings  about  the  use  of 
extrinsic  rewards. 

The  Project  staff  assists  adopters  in 
planning  Reinforcing  Events  (RE) 
Areas,  which  often  incorporate  attrac- 
tive tri-ply  cardboard  units  to  provide 
areas  in  which  children  can  spend 
points  earned  in  the  reward  system. 
The  RE  Areas  often  include  a  craft 
corner,  a  games  (instructional  or  rec- 
reational) spot,  and  always  an  attrac- 
tive nook  to  encourage  reading  for 
pleasure  or  information. 

The  Reinforcing  Events  Areas 
Booklet  consists  of  twelve  pages  of 
photographs  of  RE  Areas  and 
teachers'  descriptions  of  how  the  areas 
have  been  used  in  their  classrooms. 
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Better  teachers 
make  better  readers 


Component: 
Reading  Skills 
Stations 


The  skills  station  is  an  invitation  to 
learn,  to  explore,  and  to  discover.  It  is 
teacher-constructed  but 
student-directed.  It  is  designed  to  en- 
courage  self-direction  and 
self-motivation  of  the  individual  child. 

In  order  to  facilitate  effective  use 
of  Reading  Skills  Stations,  the  Project 
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offers  training  sessions  in  the  manage- 
ment and  construction  of  reading 
skills  stations.  The  sessions  include 
slides  to  display  different  station  for- 
mats and  management  ideas. 

The  Reading  Skills  Stdlion  Note- 
book was  designed  by  the  Project's 
Contingency  Management  Specialist 
and  an  assistant.  The  Notebook  in- 
cludes 151  station  designs,  at  least 
five  for  each  of  30  reading  readiness, 
phonic  analysis,  and  structural 
analysis  skills. 

Each  station  description  includes  a 
teacher  objective,  a  student  objective, 
directions  for  the  student,  a  list  of 
materials  needed  to  construct  the 
station,  and  a  sketch  of  the  station. 
Many  of  the  stations  are  designed  for 
self-checking.  An  Appendix  to  the 
Reading  Skills  Stations  Notebook  pro- 
vides patterns  for  52  of  the  stations,  a 
time-saver  for  teachers  or  volunteers 
who  construct  the  stations. 
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Student  Objective 
You  will  match  the 
sound  you  hear  at 
the  beginning  of  the 
picture  words  with 
the  correct  letter. 

Directions  For  Student 

1.  Look  in  Snoopy 's  house  and  take  out  a 
bone. 

2.  Say  the  word  you  see  on  the  picture 


Student  Objective 
You  will  decide  if 
the  word  has  a  long 
or  short  i. 

Directions  For  Student 
1.  Look  at  the  fishermen  on  the  sheet  -  one 

has  a  long  i  pole  and  the  other  has  a 

short  i  pole. 


bone  and  listen  to  the  beginning  sound. 

3.  Put  the  bone  in  the  dog  dish  that  has  the 
same  beginning  sound. 

4.  Have  someone  check  your  work. 


2.  Say  the  picture  words  on  the  fish  and 
put  them  on  the  correct  pole. 

3.  When  you  have  caught  all  the  fish,  look 
on  the  back  and  see  if  you  were  right. 


Component: 
Teacher  Inservice 

in 

Word-Attack 
Skills 


A  commercial  inservice  reading  pro- 
'''am  in  word-attack  skills  provides 
the  basic  core  for  this  inservice  com- 
ponent. The  program  presents  1)  a 
rationale  for  teaching  word-attack 
skills;  2)  specific  objective-based  tests 
in  reading  readiness,  and  phonic,  and 
structural  analysis;  and  3)  techniques 
for  teaching  word-attack  skills. 

As  a  part  of  the  course  each  teacher 
is  asked  to  1)  administer  the  objective- 


based  tests  to  a  sample  group  of  her 
students,  and  2)  list  materials  used  to 
teach  word-attack  skills.  The  teachers' 
lists  are  then  compiled  to  make  a 
building  or  district  catalog. 

All  eight  of  the  course  sections  may 
be  led  by  one  key  teacher,  principal, 
or  reading  specialist.  However,  the 
effectiveness  is  enhanced  if  several 
teachers  take  part  in  presenting  de- 
monstration lessons  or  in  sharing  com- 
merical  or  teacher-made  materials. 
This  sharing  of  materials  and  ex- 
periences is  the  key  to  the  success  of 
the  course. 

The  Project  staff  has  developed 
several  teaching/learning  materials, 
which  are  -  included  in  the  inservice 
course.  In  addition,  the  Ad  Hoc 
Grouping  component  provides 
on-the-job  inservice  which  permits  the 
teachers  to  put  into  practice  the  ideas 
developed  in  the  word-attack  skills 
course. 
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Better  teachers 
make  better  readers 


Component: 

AD  HOC 
Grouping 


Inservice  in  word-attack  skills  pro- 
vides teachers  with  a  rationale,  testing 
program,  and  ideas  for  teaching  to 
specific  skills  needs.  The  Ad  Hoc 
Grouping  (temporary  grouping  to 
reach  specific  instructional  goals) 
component  helps  teachers  develop  the 
skills  needed  to  work  together  to  meet 
the  specific  reading  skills  needs  of 
children  grades  1-4. 

Within  a  building,  the  admini- 
strator, teachers,  and  support  person- 
nel commit  30  minutes  a  day,  four 
days  a  week  to  specific  reading  skills 
instruction.  All  children  in  grades  1-4 
are  given    word-attack   skills  tests. 
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Teachers  study  and  use  the  results  to 
form  instructional  groups. 

The  skills  groups  may  include  child- 
ren from  more  than  one  class  or  from 
more  than  one  grade.  Children  are 
regrouped  after  receiving  instruction 
and  skills  practice  and  proving 
mastery  by  passing  a  posttest. 

During  a  nine-week  cycle  of  Ad 
Hoc  Grouping,  all  Project-developed 
components  and  materials  are  melded. 
Teachers  use  diagnostic  skills  de- 
veloped through  the  word-attack  skills 
inservice  course.  Project  learning  ma- 
terials (Reading  Skills  Stations, 
Reading  Skills  Task  File,  Games  Book, 
Reading  Comprehension  Skills 
Stations,  and  Reading  Skills  Practice 
Sheets)  are  used  to  develop  children's 
reading  skills.  Positive  motivation 
techniques  are  practiced  as  needed. 
Volunteers  support  the  teaching/- 
learning  effort  through  tutoring,  ma- 
terials production,  and  clerical  work. 


Children  working  with  teachers     and  with  one  another 
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Completing  the  cycle 
with  posttesting 


The  Project's  Reading  Specialist 
provides  Adopters  with  an  overview  of 
the  use  of  the  Ad  Hoc  Grouping 
structure.  In  addition,  Adopters  visit 
the  Project's  Demonstration  Center 
Schools  to  observe  key  points  of 
activity  and  to  discuss  ways  of  adapt- 
ing the  Ad  Hoc  Grouping  structure  to 
meet  the  needs  of  individual  schools 
or  districts. 

The  Reading  Skills  Task  File  is 
offered  as  an  access  system  keyed  to 
selected  reading  skills  practice  ma- 
terials. This  file  consists  of  more  than 
1000  multi-colored  cards,  with  colors 
denoting  the  media  used  for  each 
activity.  The  cards  are  correlated  to 
the  subtests  of  the  Cooper-McGuire 
Word-Attack  Skills  Test.  Each  card 
identifles  or  describes  a  speciflc  com- 
mercial or  teacher-made  reinforce- 
ment material  or  activity. 

The  teacher  can  refer  to  the  file  in 
assigning  children  selected  skills  prac- 


tice  materials  for  independent  activi- 
ties. She  can  also  use  the  materials  as 
teaching  aids  for  her  own  instructional 
groups  or  for  tutors  assigned  to  help 
children  with  reading  skills  practice. 

A  packet  of  about  150  Skills  Prac- 
tice Sheets  provides  additional  indi- 
vidual practice  for  specific  reading 
skills.  Most  of  the  sheets  are  keyed  to 
the  decoding  ^kills  of  the 
Cooper-McGuire  Test. 

The  Reading  Comprehension  Skills 
Stations  Packet  includes  50  ideas  for 
developing  specific  reading  compre- 
hension skills.  Ten  pupil-response 
packets,  designed  for  fourth  graders, 
provide  practice  in  beginning  research 
skills. 

These  materials,  the  Reading  Skills 
Stations  Notebook  and  the  Games 
Book  are  ^  Project-developed  materials 
used  during  the  Ad  Hoc  Grouping 
sessions  to  help  children  develop  their 
skills  competencies. 


Better  teachers 
make  better  readers 


Component: 
Management- 
Evaluation 


The  CIPP  model  of  evaluation  has 
contributed  to  both  the  management 
and  the  evaluation  of  the  Project.  The 
Project's  evaluation  design  effectively 
provided  both  the  product  and  the 
process  information  as  needed  to  re- 
design all  phases  of  Project  activity. 
An  emphasis  on  participatory  manage- 
ment resulted  in  the  development  of  a 
Request  for  Performance  (RFP) 
System  which  permits  collective  staff 
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planning  of  monthly  tasks  related  to 
Project  objectives. 

One  of  the  major  strengths  of  the 
Project  has  been  its  operation  as  an 
integral  part  of  the  regular  organ- 
izational structure  of  the  District, 
rather  than  as  a  separate  effort.  This 
has  been  accomplished  through  wide 
involvement  of  all  levels  of  school 
staff  in  decision  making. 

Information  gathered  from  staff 
was  evaluated  and  used  to  restructure 
Project  operation.  The  Project  staff 
perceived  early  in  its  operation  that 
individual  responses  were  essential  to 
the  implementation  of  Project  goals. 
The  consistent,  observable  use  of  in- 
put as  a  guide  to  Project  management 
encouraged  a  substantial  personal  and 
professional  commitment  to  Project 
efforts  by  LEA  teachers,  admin- 
istrators, and  volunteers.  This  support 
was  essential  to  the  success  of  the 
Project. 
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COVLR  SHEET 


SPECIAL  PROGKAI-IS  AND  PROJECTS  (TITLE  III,  Sec-  306,  ESEA) 

FOWIAL  PROPOSAL 


TITLE:  Comprehensive  Client-Centered  basic  Skills  and  Staff  Development  Center 

(Ten  words  or  less) 

SUBMITTED  BY:        Cedar  Rapids  Community  ScLool  District  

(Local  Education  Agency) 

ADDRESS:    Cedar  Rapids  ^owa  —  /7??^rL^^ 

(City)  (State)  (Zip  Code) 


SUBMITTED  TO:  Director 

Division  of  Plans  and  Supplementary  Centers 
U.  S.  Office  of  Education 
400  Maryland  Avenue,  S.W. 
Washington,  D.C.  20202 


DATE  SUBMITTED:   May  19  >  1971 


Administrative  Assistant  for  General  Administration  and  Federal 

 Signature  and  title  of  authorized  representative  Programs 
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AmovAi  nrxuB: 

DEPARTMENT  OF  HEALTH,  EDUCATION.  AND  WELFARE 
OFFICE  or  EDUCATION 
WASHINOTON.  O  C. 


SStk  TITLE  III,  SEC.  306 
Bl«Mnt«ry  and  Secondary  Education  Act  of  1965  (P.L.  89-10) 
PART  I  -  HEPERBMCB  IHPORKATIOM 
APFLICATIOll 


SECTION  A  -  PROJECT  INFORMATION 
I. 


PUR^')SE: 

«.  n 

b.  TV 

c.  r/ 


PRELIMINARY  PROPOSAL 
FORMAL  PROPOSAL 
CONTINUATION  APPLICATION 
BUiDGET  PERIOD:  (Clr«l«  on«) 
2     3     4  5 


T    IH  ALL  CASES  EXCEPT 
PRBLIMIMART  PROPOSAL 
GIVE  Og^SSIGHEO 

PROJECT  MUMBIR: 

71-7048 


3.    PROJICT  TITLE 

Comprehensive  Client  Centered  Basis  Skills  and  Staff  Development  Center 


r.     PROJECT  FOCUS 
CHICK  QBE 


b. 
e. 
d. 
«. 
f. 


n 

Tl 

p 
D 


EARLY  CHILDHOOD  EDUCATION 
DISADVANTAGED 
BmROlOaRAL  'IDUCATXON 

READING 

HUMAN  DIVERSITY  AND  CULTURAL  PLUULISM 
STUDEin/  YOUTH  ACTIVISM 


If  under  the  project  focui  above,  apeclflc  provlalona  fer  f>aadlc«p9«4 
^jtuflanta  are  alao  balng  nade.  lndic«t«  balow: 

n    Project  aervlng  1001  hanrtcapp»4  atudanta 

JT/    Project  aarving  lea a  than  lOOX  handicapped  atudanta 


S.    MAW  OF  APPLICANT  (Local 
|d«c«tion  Agency) 

Cedar  Rapids  Community  School 


7.    NAME  OF  SUPIRlinENDEin 

Dr.  Craig  Currie 


6.  ApBM88Ciaiir,ttr— t,City,8tf  ,liy) 

346  -  Second  Ave,  S.W. 
Cedar  Rapids,  Iowa 


8. 


COOMTT 

Linn 


398-2223 


9.    COIGUSSIOIAL  DZtTUCr(« 

Second 


l6.    RAMB  OF  PROJECT  DIRECTOR 

Mr.  Paul  Diaz 


11.  ADDRESS (Ho.  ,Straat, City, Stat* .Zip) 

346  Second  Ave.  S.W. 
Cedar  Rapids,  Iowa  52404 


PBOMB  MO. 

319 


i  Mttlly  thAt  th«  Inforwitlon  contained  In  this  Application,  It,  to  th«  test  of 
Wf  kaovlodfA  correct  and  tho  local  educational  agancy  naMd  above,  has  autborUM 
M  at  Ita  TOtreeentative  to  ftle  thle  applicattona 


wm  at  If  TOtreeentatlve  to  ttie  cnii  appiio^xon. 


GBAMT 


leneral 


/^iL-J2/^i(M#oAdministration  and  Federal  Programs 


DATE  SUIMXTTID 

5/17/71 
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SlCTIOIf  B  -  TIT?.!!  Ill  nUDGEV  SUKH/VRY  yPR  PROJECT 
BRgAKDOWH  or  TOTAL  SSIIHATED  BUPGCT  I 


5Y  so;j?XB 


I«    TltU  III  Sec.  306  Ftmda   

1«  Sf  f  Title  1x7  «nd  Oth«r  Foocta^  Funda 
i-4iUl4_  Fundi 

tl  Fuaos 


BUDGCT  PBUQP 


JUbULl^  Cl!Ka>3  KiX!^ 


Loc«i] 


Oth»r  Fundi  

IT    BarollMnt  Uata 


of  th«  sost 

recent  October  1 

in 


Total 
LEA 
Enroll 

Mttt 


ArM 


Public 


:2)  Non- 


1) 


Eairell- 
Mat  of 
Project  :2)  Non 


Public 


Public 


KZNDBR- 

GARTEi? 


T 


0 


RINDER- 
GARTFi- 


2181 


1  

1  GRADES 

J  1-6 

1 


j  GBADES 

1    7  -  V. 


53 


12.239  10,239 


2,232 


2181    ^  12,239  

53    {   2,232  _ j_ 


10,239 


tOZAL 


24,659 


4.004 


.  24,659^'' 


Totri  Noi  (I) 

of  lYO-  I        Public       j  0 

j«ct   1. 

p«nt«     J  J  0 


0 


8,118 


1,426 


1.719      }  4,004 

6    ?  lO   U  U 

0  I 


8.118 


0 


1,426 


FOFULATION 


Local  Education  Agency 
it  SchooUs) 


Stwdeet  Perticlpente  | 

3«   Additional  Project  Da::« 
a. 


52L 


2L 


0RIB11XAL 


SPANISH  (CAl«Ci;SI&l 
SURIUXBl|(Othar 
(Seo  Innthan  Span. 
atruct .  j^umnaed 


M. 


23.949 


OTRBS 


b. 
e. 
d. 
a. 
£. 

t* 

h. 


Kuobar, 
Muabar] 
Hunbar] 

Nunbar' 


9,544 
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  (See  Instructlone) 

Total  student  participation 
Staff  engaged  in  Inaervlca  training 
Adulta 

Total  nunber  of  project  partlclprnts  (e  tbroi«gh  c)     

Current  LEA  per  pupil  expenditure  (excluding  Federal  support) . .Cost  $  1071.13 
Currant  per  pupil  axpendftura  for  projtJ?.  acee  atudentc 

(including  Federal  support)  Cost  $  1098.40 

Additional  per  pupil  expenditure  for  prcjec:  participants  Cost  $  4:^ff" 

BstlsMted  percentage  of  target  group  which  is:   '• — 

Rural  (fewer  than  2,500  inhabitants)  Percent 

Urban  (sjore  than  2,500  Inhabitcnts)  Percant"~TSl~ 

Bstlaatad  percentage  of  student  participancs  who  raaido  in 

Modal  Citlaa  Area  Parcenc  Q% 


♦Considerable  interest  has  been  expressed  to  implement  the  program  in  future 
years  if  the  anticipated  results  materialize. 
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•pCTlOH  D  "Unkl  PlOCaAM  STAFF  tnttructlw) 


POSITION  CklKOn 

Huabvr 

Full- 

TlM 

Total 
Xull-TlM 
IqulT. 
(Coluaos  2  4  4) 

RualMr 

luli- 

TlM 

I 

1 

3 

4 

5 

«.  ADKINISTRATION/ 
SUPBRVISIOM 

O 

5 

1 

1  •  u 

h,  mCKER 

(1)  Pr«-Klnd«rKart«n 

u 

0 

0 

(2)  Klnd«rMre«n 

0 

6 

0 

.0 

(3)    Grad«s  1-6 

0 

52 

52.0 

(k)    GradM  7-12 

U 

■  -0 

0 

.0 

O)  Oth«r 

0 

0 

0 

.0 

C|  SPECIALISTS 

1 

12 

2.5 

3.5 

d.    PUPIL  PERSONNEL  WORKERS 

0 

1 

.50 

.5     ..    .  - 

«.  EVALUATORS 

0 

1 

.5 

f.    TEACHER  ASSISTANTS, 
TEACHER  AIDES 

3 

0 

ft.    CLERICAL  PERSONNEL 

,  1 

1 

.      .GQ..  . 

h.    COMMDNITT  LIAISON  PERSONNEL 

0  . 

in 

1.    aIl  other  FKRSONNEL 

0 

Q 

n 

Date  provided  in  item  b.(3)  includes  only  teachers  that  will 
receive  direct  in-service  training.   These  teachers  will  form^the  building 
cadre  which  will  work  with  the  principal  of  the  building  to  provide  a 
communication  channel  for  improvement  of  the  reading  program  of  the  school. 
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!•    Nuab«r  of  Chlldrsn  Sarved^by  tUndicapploi  Condlclon  and  Grada  Laval;  and  Huabar  cf 


off 

g!;ads  lzvsl 

IN-SERVICE  TKAIMINC 

Pra- 

K 

K 

1  - 

6 

7  - 

12 

Total 

Taachar 

Taachar 
Aldas 

Total 

I 

2 

3 

4 

5 

6 

7 

8 

9 

10 

m.  Trainable 
Mttttally 

Ratardad 

b.  Educabla 
Maneally 
Ratardad 

c.  Hard 
of 

HaarlnR 

4. 

Oaaf 

Spaach 
Xapelrad 

f.  Vlaually 
lapalrad 

f.  BMtlonally 
Olaturbad 

h. 

Crlpplad 

 ^ 

h-i^  

1.  Learning 
Dlaablad 

j.  Othar 
Baaleh 

loMlrad 

k. 

Total 

2*   Muabar  of  Handlcappad  chlldran  tarvad  who  attend  private  nonprofit  tchoola. 
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rOPOIATIQH 

NEGRO 

INDIAN 

OtIENTAL 
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(See  In- 
■cruct.) 
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than  Span 
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6 

7 
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Stadent  Vartlclponta 

M 

in 
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BASIC  SKILLS  AND  STAFF  DEVELOPMENT  CENTER 
Project  BASIC,    ToanAl  Proposal 
Part  II  -  Narrative 


ABSTRACT 

This  project  proposes  to  demonstrate  a  program  of  staff  development 
through  which  the  reading  skills  of  children  in  grades  one  through  four 
will  be  improved  as  their  teachers  learn  to  diagnose  specific  skill  defi- 
ciencies and  prescribe  corrective  treatments.    The  development  of  word 
attack  skills  will  be  emphasized.    A  computer-supported  system  is  in- 
cluded to  access  and  evaluate  locally  available  resources,  including  a 
trained  tutorial  staff.    A  pilot  program  is  planned  for  the  summer  of 
1971,  and  a  principal  field  test  will  be  conducted  during  the  1971-72 
school  year.    The  first  year  of  the  demonstration  will  be  completed  on 
June  30,  1972,  at  which  time  it  is  hoped  that  a  continuation  grant  may 
be  approved  to  continue  to  final  termination  on  J\ine  30,  197A. 
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Major  Components 

.    Staff  Development,  Instructional  Systems,  Community  Involvement,  and 
Project  Management  constitute  the  major  components  of  the  project.  The 
Staff  Development  component  includes  development  efforts  related  to 
Building-Unit  Reading  Cadres,  Vol' nteer  Tutors,  and  Parent  Education. 
Xhe  Instructional  Systems  component  includes  the  design,  development,  and 
operation  of  a  Demonstration  Center  as  a  prototype  of  the  instructional 
resources  required  in  the  product  instructional  system;  the  design  of 
training  methods  and  training  aids  for  teachers  and  tutors  operating  in 

ISO 


the  demonstration  school;  and  the  development  of  Computer  Support 
Services.    The  r.n,.unitv  Involvement  component  includes  the  operation 
of  a  community  Advisory  Council  and  the  development  of  con«nunity  commu- 
nication  methods  and  systems.    The  ProJecLManag^^  component  includes 
System  Analysis  for  integrated  planning  and  control  of  the  project,  an 
Evaluation  function,  and  an  Independent  Audit. 

Project  BASIC 

The  acronym  BASIC  has  been  selected  as  the  name  of  the  project  and 
derives. from  the  phrase  BAsic  Skills  Improvement  Center.    In  addition. 
BASIC  suggests  the  intent  of  the  District  to  apply  the  model  this  project 
employs  to  develop  functional  competencies  in  other  basic  skills  - 
namely,  computation  and  inquiry. 
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I. 


f^VPPft^  T'g^'^WAM  m'SlGN  ANU  MANACEMKNT 


A.    Planning  and  Organization 
1.    Community  Involvement 

a.    Report  of  Community  Advisory  Coimcil  Chairman.    The  following 
report  is  submitted  on  behalf  of  the  Community  Advisory  Council  by  Mr.  Billy 

Cutchlow,  temporary  chairman. 

(1)    Roster  of  Ad  Hoc  Advisory  Council  Members. 


I. 

Allen,  Sister  Mary  Anina 

Principal,  St.  Patrick's  School 

2. 

Barber,  Mr.  Robert 

Director*  Board  of  Education:  Exec,  Collins  Radio 

3. 

Barqulst,  Mrs.  Winifred 

Instructor,  Teacher  Training  Program,  Mt.  Mercy 
College  ^  

4. 

Bates,  Mr.  Dennis 

Edvcation  Writer.  Cedar  Rapids  Gazette 

5. 

Benson,  Mrs.  Darwin  

Parent   

6. 

Boyd,  Miss  Debbie 

Student.  Mini  Teacher,  Taft  Junior  Hieh  School 

7. 

Brooks )  Mrs.  Melvin 

Parent,  Media  Clerk.  IMC.  Tyler  Elementary  School 

8. 

Carney,  Mr.  Tom 

Director.  Cedar  Rapids  Public  Library?          _^  ^ 

9. 

Collins.  Mrs.  Arthur  A. 

Parent^  Library  Board  of  Directors   — 

10. 

Cutchlow.  Mr.  Billy 

Exec.  Secretary,  Hawkeye  Labor  Council 

11. 

Dukes .  D-. .  Ben 

Chairman.  Dept.  of  Education.  Coe  College 

12.  Knnpi.  Mr.  Robert                       Pr^nripal.  Coolidge  Elementary  School  

13. 

' —  

Fergus,  Mr.  Ray 

Vice  President,  Systems  Information,  Executive 

Data  Systems   

^._u-_            n,,..^                       snPrH;,!  Education  Teacher,  Coolidge  Elementary  Schopl 

15. 

— —  — .  

Foy,  Mrs.  Arthur 

Parent^  Teacher  Associate,  Tyler  Elementary  School 

16. 

Gamer,  Mr.  Mike 

Student.  Mini  Teacher,  Jefferson  High  School 

17. 

Grondahl.  Mrs*  Vincent 

Parent.  Volunteer,  Kenwood  Elementary  School 

J8. 

Harrlnston,  Miss  Irene 

Teacher.  Erskine  Elementary  School  

IS 

Heldreth,  Miss  Gloria 

Student.  Mini  Teacher,  Jefferson  High  School 

20. 

Hensel.  Mr.  Harold 

Director,  Council  on  Aging   .  

21.  Hlae.  Mr>  Norniaa                         Parent:  President.  luterBtate  Sytems  Corp.>  
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22. 

Lash*  Mrs.  Naomi 

Homebound  Instructor,  Cedar  Rapids  Community  Sc*^'>ol8_ 

23. 

Melheim,  Miss  Maureen 

Student,  Mr.  Mercy  College 

24, 

Nechanicky,  Mrs.  Robert 

Parent 

25, 

Nlelson ,  Mrs •  Joyce 

Education  Worker,  Hawkeye  Area  Community  Action 
Program 

26. 

Patricia,  Sister  Mary 

Teacher,  St.  Jude's  Junior  High  School;  Treasurer, 
Local  Chapter  of  Intemationai  Keaain^  Association 

27. 

Rainbow,  Mrs.  William 

Student,  Teacher  Training  Program,  Mt.  nercy  uoiieae 

28. 

Read,  Mrs.  John 

Parent,  Former  Primary  Teacher 

29. 

Rudish,  Mr.  Garry 

Student,  Coe  College 

10. 

Schobert«  Mrs.  Jan 

Primary  Teacher 

31. 

Stein,  Mrs.  Frannie 

Assistant  Professor,  Teacher  Education,  Coe  College 

32. 

Stoecker,  Mrs.  Donald 

Parent,  Substitute  Teacher 

33. 

Sweeney,  Miss  Denise  

Student.  Mini  Teacher,  Jefferson  High  School 

34. 

VanSlyke,  Mrs.  Gary 

Remedial  Reading  Teacher 

35. 

VanSteenhuyse,  Miss  Kim 

Student.  Mini  Teacher.  Taft  Junior  High  School 

36. 

Wahrer,  Mrs.  R.  L. 

Parent.  Teacher  Associate,  Monroe  Elementary  School 

37. 

Wills,  Mr.  Robert 

Teacher,  Taft  Junior  High  School;  Advisor,  Mini 
Teaching  Program 

(2)    Method  of  Selection.    In  January,  1971,  before  the  prelim- 
inary proposal  was  submitted,  and  as  concepts  for  a  basic  skills  center  were 
being  discussed,  school  personnel  were  asked  to  identify  individuals  or  agencies 
that  might  have  expertise  or  concern  for  the  project  and  its  objectives.  A 
list  of  some  fifteen  names  was  submitted,  representing  a  cross  section  of 
coiBminlty  interests,  ideas,  and  attitudes.    Management  experts  involved  in 
data  processing  systems,  parents,  and  students  actively  engaged  in  pupil-to-p|ipil 
tutoring  were  invited  to  participate  in  an  Interaction  session  on  February  !• 
This  meeting  as  subsequent  meetings  was  held  from  12:15-1:30  P.H.  to  allow 
business  representatives  as  well  as  professional  staff  and  unemployed  volun- 
teers to  attend.    Each  participant  was  asked  to  indicate  his  oim  level  of 
interest  in  the  project  and  to  recoonend  the  names  of  others  who  might  want  to 
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be  involved.    Although  several  persons  eventually  withdrew,  the  number  of 
people  actively  engaged  in  helping  to  develop  the  skills  center  concept 
gradually  increased. 

When  the  group  met  on  Thursday,  March  11,  as  the  Ad  Hoc  Community 
Advisory  Council,  individuals  were  again  solicited  and  those  persons  were 
invited  to  join  the  group.    The  Council  presently  includes  a  variety  of 
community  interests  and  backgrounds,  with  membership  still  open  and  active 
recruitment  of  additional  members  continuing  through  such  ch€mnels  as  the 
Hawkeye  Labor  Council,  Hawkeye  Area  Community  Action  Program,  and  a  newly 
developed  Cedar  Rapids  Council  of  Parents,  Teachers,  and  Students. 

(3)    Council  Organization.    At  the  April  1  meeting  of  the  Ad  Hoc 
Advisory  Council,  a  smaller  group  was  appointed  to  design  and  recommend 
an  organizational  structure  to  the  large  group  for  adoption.    The  struc- 
ture sub-committee  met  on  April  29,  1971,  and  submitted  a  tentative  struc- 
ture proposal  (Fig.  1)  to  the  large  group  on  May  6,  where  it  was  adopted 
with  the  understanding  that  the  structure  and  procedures  could  be  altered 
as  observed  needs  were  recognized. 


Management 


Executive  Committee 


Standing 


Committees 


Demonstration 
Center 


Figure  1.    Organization  of  Community  Advisory  Council 
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Executive  Committee 

Chairman  -  Tom  Carney  Project  Dir.  ^  A.P.  Diaz 
Secretary  -  To  be  named     Mini-Tchr.  -  Mike  Gamer 


Man€igement  Component  Subcommittee 

Chairman  -  To  be  named 
Secretary  -  To  be  named 


Staff  DeveloiMnent  Subcommittee 

Chairman  -  Joyce  Nielsen 
Secretary  -  Eve  Parrish 


Demonstration  Center  Subcommittee 

Chairman  -  Mikie  Melheim 
Secretary  -  Joy  Rainbow 
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Evaluation  Subcommittee 

Chairman  -  Marilyn  Stoeker 
Secretary  -  Kay  Nechanicky 


5ft 


The  Advisory  Committee  felt  that  interested  community  persons  suould 
be  involved  in  four  major  areas  of  the  project.    Individuals  interested 
in  management,  the  demonstration  center,  staff  development,  or  project 
evaluation  will  be  assigned  to  standing  committees*    Members  of  the  stand- 
ing committees  will  then  be  elected  as  representatives  on  the  Executive 
CoHsnittee  which  will  perform  liaison  and  communication  functions.  Each 
standing  committee  will  function  fairly  autonomously,  developing  its  own 
structure  and  function  within  guidelines  suggested  by  the  Executive  Com- 
mittee, and  utilizing  the  expertise  of  members  through  activities  organized 
as  the  project  develops.    Professional  staff  and  community  lay  people  will 
be  represented  on  the  four  standing  committees  as  well  as  the  Executive 
Committee. 

(4)    Role  of  Council  in  Development.    Individual  members  of  the 
advisory  council  have  provided  valuable  input  in  planning,  reviewing,  and 
revising  the  proposal.    For  example,  a  retired  teacher,  now  substituting 
in  the  system,  suggested  that  all  elementary  schools  in  the  city  should 
note  some  benefit  from  the  Demonstration  Center  activities  as  soon  as 

i 

possible.    Her  suggestion  was  one  of  several  leading  to  the  organization 
of  individual  Building-Unit  Readiiig  Cadres  and  their  proposed  activities. 

Private  schools  in  the  area,  teacher  training  institutions  as  well 
as  elementary  parochial  schools,  are  represented  on  the  Advisory  Council 
and  have  been  involved  in  the  planning  of  the  Demonstration  Center  and  Staff 
Development  components.    Using  the  Demonstration  Center  as  an  observation 
activity  in  a  teacher  training  program  and  utilizing  its  highly  trained 
staff  to  orient  new  student  teachers  to  the  system  are  suggestions  that 
originated  with  the  teacher-training  representatives.    These  ideas  are 
currently  under  study. 


Junior  and  senior  high  school  students  exporionced  in  tutoring  pro- 
grams described  various  problems  faced  in  the  pupil-tutor  relationship 
and  in  small  group  activities  and  suggested  that  training  programs  for 
tutors  and  volunteers  would  be  helpful.    The  present  proposal  includes  a 
strong  tutor-training  program. 

(5)    Future  Role  of  the  Council.    As  described  in  section  (3), 
the  proposed  organization  of  the  Advisory  Council  will  enable  larger  num- 
bers of  individuals  to  become  acquainted  with  the  program  within  their  own 
special  area  of  interest.     Community  members  interested  in  the  Demonstra-- 
tion  Center  would  be  trained  to  conduct  tours  of  the  Center,  meet  with 
interested  parents  in  study  groups,  or  speak  before  organizations  that  may 
be  interested  in  the  activities  of  the  Center. 

Individuals  concerned  with  the  staff  development  phase  of  the  project 
will  meet  with  teachers  to  discuss  effective  teacher-parent  communication 
and  develop  processes  for  more  effective  conferences  and  reports.  Parents 
would  monitor  various  phases  of  the  in-service  programs  in  order  to  report 
these  activities  to  community  organizations.     It  has  been  recognized  that 
parent  reports  have  great  credibility  with  other  community  people. 

Members  have  expressed  a  strong  concern  that  community  members  be 
closely  connected  with  the  evaluation  of  the  project.    Ilothers  suggested 
that  behavioral  check  lists  be  sent  to  parents  of  students  involved  in  the 
Demonstration  Center  before  and  after  the  project.     Council  members  want  to 
be  involved  in  writing  the  check  list  and  organizing  the  procedures  for 
disseminating  and  collecting  the  instrument,  feeling  their  involvement 
would  greatly  enhance  the  probability  of  positive  community  cooperation. 


I 

\ 


It  was  also  suggested  that  as  council  members  become  knowledgeable  of 
the  evaluation  procedures  and  analysis,  parents  might  help  collect  nec- 
essary data* 


Signed  "^'Vj^ 


Billy  Cu^ihlow 
Temporary 


n  f  / ' 


Chairman 


b.    Other  Community  Support.    Letters  confirming  intent  to  partici- 
pate in  this  project  are  included  from  officials  of  the  non-public  target 
schools  on  the  following  two  pages* 
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Metropolitan  Office  of  Catiiolic  Education 

CathoUc  Sclwols,  CCD.,  Adult  Religious  Education 

1230  Fifth  Street  S.E.       •       Telephone  364-0223 
Cedar  Rapids,  lowo  52401 


SYSTEMS  COORDINATOR 

REV.  DANIEL  J.  KEPPLER 

RELIGIOUS  EDUCATION  C00R0lh4AT0RS  Kay  J  V,  I?7i* 

REV.  DENNIS  J.  COLTER 
SR.  ANNE.  FIALA 


Mr.  Aldrich  Drahos 
Adriinistrator-?odcral  Pro-rar,.-;; 
Cedar  I^anids  'Jorj.:iinity  Schools 
3Ji6  Second  Ave. 
Cedar  Rapid.s,  Tcv.a 


Dear  Kr.  Drahos, 


After  revifrwjnr  tho  proposed  prc.i'^ct  "  ^omprchennivc   nieiu  'cntcreo 
Hasic  Skills  and  Staff  Develcpmcnt  ^.ontcr     tmner  Tiilc  TTi,  ^rc, 
306,  ESEA,  we  j^ive  our  approval  lo  thio  project,  :h  hope  tc  have  ;\1"( 
seven  of  our  elementary  schools  involved  in  the  prc,v.  ct«  At  pi*c':cnt 
we  expoct  tv/enty  two  toache  s  and  an  ondetemincd  niLnber  of  para- 
professionals  to  participate. 

I  discussed  the  project  with  a  na^nlcr  of  oar  i.iiildinf  ''rinciccls  auj 
they  iironediately  realised  ho\/  tr.i."  project  could  ii'ioro*. o  the  vciuliv: 
prorrams  in  ^-rade-s  one  throufh  Tour. 


lev.  r)'zni 'C/'ptSlci 
'letropolj  *  an  ')ccix3in::tor  oC 
Oat  hoi  ic  --^hool:; 
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TRINITY  LUTHERAN  SCHOOL 


1361  SEVENTH  AVE.  S.  W. 
CEDAR  RAPIDS.  IOWA 
Bia  D.  DIBCKHOFF.  Principal 


May  17,  1971 


Mr,  Aldrlch  Drahos 
Education  Service  Center 
3J4.6  2nd  Avenue  SW 
Cedar  Rapids,  Iowa 


Dear  Mr.  Drahos: 

This  Is  In  reference  to  the  proposed  project  of  Tltl« 
I II -Comprehensive  Client  Centered  Basic  Skills  and  Staff 

Development  Center, 

1  wish  to  Inform  you  that  we  will  participate  In  this 
project  to  the  extent  of  the  teacher  representation  that 
we  agreed  upon  In  our  meeting  with  you. 

Thank  you  for  your  work  In  this  project  affecting  such 
a  vital  area  In  our  elementary  education. 

Sinj^^erely  yours. 

Bin  D.  Dleckhoff  ^/ 


2.    Statement  of  Need 

The  planning  period  assessment  of  needs  proceeded  on  the  assump- 
tion that  functional  competency  in  the  basic  skills  has,  for  many 
years,  been  and  continues  to  be  a  long-standing  goal  of  the  Cedar 
Rapids  Commvnity  Schools.    Several  efforts  had  been  made  to  improve 
performance  in  the  basic  skills.    Representative  involvements  illus- 
trating the  level  of  commitment  are:    1.)  participation  in  one  of  the 
27  national  first  grade  reading  studies  supported  during  196U-65  by 
the  United  States  Office  of  Education;  2.)  technological  support 
through  reading-related  projects  funded  under  Title  III.  NDEA;  3.) 
remedial  reading,  special  education,  and  work  experience  services  to 
disadvantaged  children  in  l6  target  schools  under  Title  I.  ESEA;  k.) 
locally  supported  reading,  language,  and  primary  education  specialists. 

Three  categories  of  surveys  and  studies  were  undertaken  to 
establish  the  levels  and  types  of  needs  and  to  provide  the  input  infor- 
mtion  necessary  to  assist  in  making  decisions  regarding  program 

maintenance  and  modification. 

1.  )    Surveys  to  compare  potential  and  performance. 

2.  )    Surveys  of  priorities. 

3.  )    Studies  of  pertinent  literature,  research,  and 

existing  programs  related  to  reading  improvement. 
The  district's  administrative  staff,  certificated  and  classified, 
is  orgardzed  as  a  General  Council  which  is  developing  participatory 
n^agement  relationships  and  procedures.    Within  this  framework,  the 
Instructional  Services  Division  and  the  Department  of  Curriculum  and 
Instruction  have  frequently  taken  ideas,  suggestions  and  proposals  to 
the  council  for  reaction,  interaction,  and  modification.  Priorities 
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for  several  district  concerns  have  been  seriously  discussed  at  dif- 
ferent times,  and  levels  of  commitment  have  been  documented  in  writing 
at  several  points  in  time*    The  same  techniques  have  periodically 
been  carried  out  with  groups  from  the  community-at-large.  Improvement 
of  functional  reading  competency  has  consistently  been  the  most 
frequent  top  priority.     For  exaBq)le,  see  Figure  2,  page  13. 

Early  in  the  1970-71  school  year,  ab  a  result  of  the  concern 
with  the  high  priority  indicated  for  basic  skills  and  reading  at  the 
primary  level,  plans  were  made  to  modify  the  pattern  of  leadership 
and  functioning  of  groups  assigned  to  specific  tasks.    Over  several 
months  and  through  frequent  communication  with  staff,  a  task  force 
approach  was  developed,  (figure  3)    Task  groups  were  identified  and 
designed  in  groups  smcdl  enough  to  develop  functional  internal 
and  productive  leadership.    As  these  task  groups  identified  high 
priority  tasks,  they  were  enabled  on  an  organized  and  coordinated 
basis  to  proceed  with  the  task  at  hand.    One  of  the  earliest  task 
forces  enabled  was  the  Primaiy  Reading  Task  group.    In  conjunction 
with  reviewing  related  literature  and  programs,  the  task  force 
designed  an  information-gathering  process  aimed  at  assessing  local 
needs  in  the  area  of  primary  reading.    Instrtiments  were  designed  to 
gather  baseline  data  on  which  to  ba^e  the  initial  and  continuing 
modification  of  the  primary  reading  program.    The  collection  of  this 
latter  type  of  baseline  data  began  in  October,  1970,  and  is  continuing 
at  the  present  time.    Several  discrete  types  of  data  were  gathered 
both  by  the  reading  task  force,  some  related  school  services,  and  a 
community  agency. 

The  Reading  Task  Force  gathered  the  following: 

1.)  Six-week  reading  surveys >    The  first  of  these  surveys 
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'   DliPAUTXENT  01'  ClUOUCnUIM  AND  INSTKUCTION 
(100  iCc-su'.srco  baits) 


MAJOR  AREA  OF  ACflVITY 


!•    Ad  Hoc  Program  of  Studies  

D   Philosophy  and  Objectives 
.  .  O   School  Year  Organization 
*  □   Catalog(s)  of  Courses 


2.    Individualized  Learning 

□  Open  Spaces 

O  Combination  Classrooms 

3^    Program  Evaluation  — ^ 

I  4.  I  Pro.ject  BASIC  i^sic  Skills 
*      '     Improvement  Renter) 

5.    Social  and  Natural  Sciences 
(Curriculum) 
O  Mathematics 

□  Science 

Q   K-6  Social  Studies 
D  Misc.  Social  Studies 
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O   Drug  Abuse 
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Human  Relations  Workshop 
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D  ESC  Staff  (Non-certific 


Figure  2.    Priority  Study. 


was  sent  out  in  mid-October,  to  be  filled  out  by  all  first, 
second,  and  third  grade  teachers.  From  these  surveys,  build- 
ing and  district-wide  progress  through  the  basal  reading 
#eriM  is  charted  by  the  Research  Department. 

2.  )  Behavioral  Observations.  As  a  method  for  assessing  in- 
service  needs,  the  task  force  decided  to  observe  activities 
of  first  grade  students  during  the  time  set  fitside  by  the 
teacher  for  morning  and  afternoon  reading  groups. 

For  this  purpose,  an  observation  checklist  was  co- 
operatively drawn  up  by  Reading  Task  Force  members.  This 
checklist  was  field  tested  repeatedly  and  subjected  to  a 
series  of  revisions.    After  a  trcdning  session  using  video- t^pes, 
A-  random  sanqple  of  students*  «Uiarimi;vcd  by  ^a  team  > 
consisting  of  twelve  first  grade  teachers,  one  principal, 
and  members  of  the  Department  of  Curriculxm  cuid  Instruction  who 
made  visitations  to  every  first  grade  classroom  in  the  dis- 
trict.   Data  derived  from  these  observations  was  presented 
to  6lL1  elementary  principals  and  to  selected  first  grade 
teachers  at  a  one-day  seminar  held  over  the  Christmas 
holidays.    Recipients  of  the  information  were  asked  to  dis- 
cuss and  interpret  it,  with  emphasis  on  practical  application 
of  findings. 

3.  )  In-depth  Sampling.  A  random  sample  of  200  first  grade 
students  was  tested  early  in  ftoy  using  one  of  seven  instru- 
ments constructed  by  the  members  of  the  reading  task  force. 
These  instruments  were  prepared  by  a. )  eliminating  all  un- 
testable  items  from  a  list  of  behavioral  objectives  contained 


16S 


'  IS 


ERIC 


in  the  first  throxigh  third  grade  Scott-Foresman  Reading 
Series,  and  compiled  during  the  sunmier  of  1970  by  the 
Primary  leading  Consultant,  b.)  formulating  a  list  of  nine 
behavioral  objectives  that  a  consensus  of  first  grade 
teachers  felt  every  first-grader  should  be  able  to 
accomplish,  and  c.)  selecting,  by  matrix  sampling  methods ^ 
those  items  to  be  included  in  each  inatrument. 
h.)  Teacher  Sampling  of  Reading  Behaviors.  In  order  to 
determine  the  extent  to  which  teachers  are  able  to  specify 
the  percentage  of  students  in  their  class  in  relation  to 
accomplishment  of  specified  reading  objectives,  questionnaires 
vere  sent  to  all  first  through  third  grade  teachers  in  early 
May.    Each  teacher  was  asked  to  estimate  the  percentage  of 
her  class  that  w€is  able  to  meet  each  of  36  behavioral 
objectives.    These  results  will  be  collated  with  those  of  the 
in-depth  sampling  of  students. 

5.  )  The  Gates-McGinitie  Reading  Test.  This  test  was  selected 
as  a  standardized  measure  of  reading  achievement  in  grades 
one  througji  four.    The  tests  will  be  administered  late  in  May, 
1971.,  and  in  successive  years,  to  provide  a  continuous  needs 
assessment,  as  well  as  product  information. 

6.  )  Survey  of  Teacher  Preparation  in  Teaching  of  Reading. 
Examination  of  college  transcripts  of  primary  teachers 
indicated  that  preparation  of  primary  teachers  is  tending  to- 
wards coxirses  of  a  general  nature.    Specific  courses  in  the 
teaching  of  reading  appear  in  the  credentials  of  only 
slightly  more  than  one-third  of  the  teachers  with  less  than 
two  years  of  experience. 


16 


Related  School  Services 

1.  Survey  of  Teacher  In-Service  Needs  -  more  than  221 
teachers  (77,  as  top  priority;  ikk^  may  attend)  requested 
an  in-service  course  in  reading  diagnosis  for  the 
school  year  1971-72*    These  requests  ranked  second  in 
priority  out  of  a  list  of  107  requests. 

2.  First-year  Teacher  Survey  -  primaiy  grade  teachers 
completing  their  first  year  of  service  in  the  district 
evidenced  the  following  problems: 

a.    providing  enrichment  for  superior  students  {63%) 
h.    difficulty  in  finding  time  to  ^keep  current"  in 
subject  matter  being  tau^t  {63%) 

c.  providing  needed  remedial  instruction  vithin  the 
classroom  (3^^) 

d.  motivating  students  to  satisfactory  achievement  {kl%) 

3.  On  May  6,  1971,  the  Executive  Director  of  Curriciaum 
and  Instruction  presented  the  elementary  principals 
with  two  proposed  options  for  use  of  classroom  teachers 
as  building  team  leaders  or  as  members  of  a  building 
reading  cadre  and  also  for  certification,  training  and 
use  of  volunteer  tutors  (Ftgi|Wtj4X-  lhiJC^rtwa.,fell) 
elementary  principals  %upport^^tb0  first  -opti^iif '  30 
favored  the  second  one  (tutor  certification,  training, 
and  use  of  tutor  volunteers),  and  the  two  who  did  not 
state  preference  for  the  second  option  felt  th^  had 
sufficient  other  options  and  support  at  this  time. 


Figure  A.   Preliminary  Interest  Survey 
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SKILLS  CENTER 

Staff: 
1  Reading  Specialist 
1  Psychologist/Evaluator 
3  Tutors  (ParaprofessionalSt 
180  days  each) 


STAFF  DEVELOPMENT  COMPOWENT 


□ 


Option  #1 


Building-Unit  Reading  Cadre  (Grades  1-4) 

1  Team  Leader   

3  Teachers   


Proposed 
Minimum 
Training 
(Hours) 


70 
32 


cost 


281 
80 


($200)* 
($  80)* 


□ 


Option  #2 


Building-Unit  Tutor  Support* 

Volunteers  (secondary  school  students* 
senior  citizens »  other  adults)  or 
paraprofessionals 

Initial  certification  (up  to  4  tutors)    10 I 

Follow-on  training  per  building  40    |  203 


^Objective:    300  hours  of  trained  tutorial 
support  per  building  (Grades  1-4)*- 
equivalent  of  2  hours/day  for  30  weeks 

*appx«  pa3rment  to  IB 

9^         SCHO..L  professional  staff 
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Community  Agency  -  Hawkeye  Area  Community  Action  Program  (HACAP) 
!•    HACAP,  funded  by  a  combination  of  OEO  and  local 
resources,  coordinates  the  efforts  of  a  large 
group  of  volunteers*    In  specifically  applying  the 
use  of  these  volunteers  to  the  District *s  elementary 
schools ,  an  attempt  has  been  made  to  serve  the 
students'  needs  in  areas  other  than  the  academic.  A 
survey  by  the  agency  shows  need  for  tutor  trcdning 
and  for  follow-through  with  teachers  and  tutors. 
The  agency  has  made  the  siurvey  available  to  the 
school  district  and  is  very  cooperative  in  affording 
the  District  additional  information  as  requested. 

Scope  and  Severity  of  the  Problem 

RecwLing  achievement  scores  and  other  samples  of  reading- 
related  pupil  behaviors  appear  to  be  only  symptcaaatic  of  an 
underlying  cause.    Several  potential  causal  factors  have  tended  to 
reappear  during  data  analysis.    They  are  discussed  briefly  In  the 
following  paragraphs. 

Teacher  Preparation.  Preparation  of  primary  teachers  is  tending 
towards  courses  of  a  general  nature.    Specific  courses  in  the 
teaching  of  reading  appear  in  the  credentials  of  only  slightly  more 
than  one-third  of  the  teachers  with  less  than  two  years  experience 
employed  in  this  district  in  grades  one  through  four.    Usually  their 
training  has  been  limited  to  such  courses  as  "Language  Arts  and 
Reading"  or  "Elementary  Education."    Considering  a  normal  staff  turn- 
over of  20  per  cent,  the  need  for  intensive  trcdning  in  the  teaching 
of  reading  appears  to  be  critical. 
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Access  to  Alternate  Treatments*  Even  when  teachers  are  aware 
of  diagnostic  and  prescriptive  techniques,  most  teachers,  necessarily 
preoccupied  with  clcissroom  control  and  teaching  the  basal  reading 
program,  are  unable  to  accommodate  a  wide  range  of  differences 
among  the  25  to  30  children  in  a  standard  classroom •  "Independent 
activity"  or  "seat  work"  is  inveuriably  paper  and  pencil  activity, 
limited  to  supplementary  materials  accompanying  the  basal  reading 
series.    [Little  evidence  of  media  use  other  than. printed  materials 
was  noted  and  only  rarely  were  peura-professionals  observed  providing 
tutorial  (one-to-one)  services  directly  related  to  reading.! 

Restricted  Schedule  of  Reinforcement.  In  effect,  reinforce- 
ments tend  to  be  incidental  and/or  institutionalized  —  letter 
grades,  penciled  notes  on  conqpleted  papers,  home-induced.  (No 
evidence  of  carefully  managed  reinforcements  contingent  on 
desirable  behavior  was  observed. )  Frequent  non-productive  behavior 
implies  the  need  for  an  inqproved  system  of  motivation. 

The  following  conclusions  were  drawn  from  the  study  of 
pertinent  literature  and  research: 

1.  The  classroom  teacher  is  the  single  most  important 
factor  in  whether,  and  how  well,  a  child  learns  to 
read.    What  teachers  do  makes  a  difference  in 

pupil  achievement,  even  when  initicLL  skills  and  their 
achievement  and  own  teaching  experience  is  accounted 
for.  (Chall,  1966) 

2.  Most  of  the  present  methods  and  materials  for  teach- 
ing reading  work  for  some  children,  but  no  one 
method  works  for  all  children.    In  the  first  grade 


studies  sponsored  by  USOE,  children  in  the 
based  program  read  significantly  more  books  than 
those  in  the  contrasting  programs,  while  children 
in  a  basal  plus  phonics  system  showed  the  most 
positive  attitudes  toward  reading,  (pykstra,  1967). 
Diagnostic  teaching  is  necessary  if  children  are 
to  succeed  in  reading.    15  per  cent  of  the  children 
in  the  Itoited  States  need  special  corrective  work, 
(Austin  and  Morrison,  1963).   Ninety  per  cent  of  the 
teachers  who  responded  to  a  questionnaire  about 
needs  in  teaching  reading  wanted  more  infor- 
mation about  corrective  methods.  (Adams,  1961*). 
Teaching  should  be  carried  on  by  enthusiastic 
teachers  trained  in  identifying  reading  skills 
and  in  matching  problems  with  appropriate 
corrective  techniques  and  materieils. (Austin  and 
Morrison,  1963;  Smith  and  Dechant,  196l;  Burnett, 
1970;  Bond,  1970). 

Tredning  teachers  in  motivational  techniques  can 
increase  school  achievement.  (Homme,  1965.) 
Tutors,  both  high  school  students  €md  volunteers 
from  the  community,  can  be  an  asset  to  the  class- 
room teacher  in  tutoring  children  in  specific  needs* 
(Cohen,  1969;  Schaeller  and  Pearson,  1970). 
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OTHER  PROGRAMS  STUDIED 


ERIC  Programs 


ES  000-200     Screening  for  Potential  Reading  Difficulties.  Ftesno, 
California 


ES  001-1*32     Project  to  Assist  the  Classroom  Teacher  Assume  A  New 
Role  as  an  Educational  Diagnostician  Using  Recent 
Research  Findings  in  the  Learning  Patterns  of  Children 
as  the  Catfidyst  for  Change.    Overland  Park,  Kansas 


ED  002-592     Elementary  School  Reading  Centers.    Milwaukee,  Wisconsin 
Pinpointing  Specific  Skills  Needs.    Vfyatt,  Neta 
Setting  the  Environment  for  Learning.  Sppulveda,  Betty  R. 


ED  022-255     Organizing  A  Learning  Center.    Davis,  Harold  S. 
ERC  of  America  -  Cleveland 


ED  022-629     Teaching  Diagnostic  Techniques  to  Classroom  Teachers. 
Beidin^^iili.O* 


ED  022-630     Diagnostic  Teaching  in  the  Classroom.    Bond,  Guy  L. 

ED  022-637     Establishing  Guidelines  for  Effective  In-service  Programs 
in  Reading.    McCrackin,  Robert  T. 


ED  023-550     Volunteer  Reading  Tutoring  Program,  Summary  Report. 
Schaeller,  Arthur  W.,  Milwaukee,  Wisconsin 


ED  023-152     Recipes  for  Reading.,  A  Teacher's  Handbook  for 

Diagnostic  and  Prescriptive  Teaching,  or  the  Reading 
Teacher's  Cookbook.    Moody,  Barbara  J.,  Winsted,  Conn. 

ED  01+0-018     A  Study  in  Motivating  Children  to  Read.    Bullen,  Gertrude 


ED  Ol+l-l8U 


Project  SOLVE  (Support  of  Open  Concept  Learning 
Areas  Through  Vcuried  Educational  Teams.)  Somers- 
worth.  New  Hampshire 
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ED  Early  Reading  Assistance,  A  Reading  Tutorial  Pro- 

gram, Program  for  Action  by  Citizens  in  Education. 
Cleveland Ohio 
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In  spite  of  the  efforts  cited  in  the  introductory  portion  of 
this  section  of  the  proposed,  results  of  the  Iowa  Basic  Skills 
testing  program  in  grades  three  through  six  continue  to  show,  at 
best,  a  static  condition*    (This  is  complicated  by  data  suggesting 
that  students  entering  the  system  are  on  the  average  more  likely 
to  be  deficient  in  school- related  skills  than  are  those  leaving  the 
system.)    Furthermore,  an  analysis  relating  IQ  levels  to  Iowa 
Test  of  Basic  Skills  scores  indicates  that  students  of  all  levels 
of  ability  are  often  deficient  in  reading  skills.    In  recent  years, 
however,  district-level  support  has  generally  been  directed  to 
seriously  deficient  readers  through  the  remedial  reading  program, 
rather  tham  to  moderately  deficient  children  for  whom  a  corrective 
program  might  be  extremely  productive. 
Recommendations  \ 

General.    Additional  resources  should  be  committed  to  the 
Training  Unit  Program  of  In-service.    Experienced,  as  well  as  in- 
experienced staff  should  be  included,  and  the  tredning  schedule 
should  emphasize  the  development  of  those  skills  required  to  diagnose 
reading  deficiencies;  prescribe,  evaluate  and  reinforce  appropriate 
corrective  treatements;  and  use  related  instructional  technology. 
In  addition,  the  cost-benefits  of  limited  tutorial  assistance 
should  be  studied,  and  a  more  effective  system  should  be  developed 
for  storing  and  retrieving  alternative  treatments  once  a  deficiency 
has  been  properly  diagnosed. 

Teurget  Population 

The  primary  target  population  consists  of  approximately  9,600 
children  in  grades  one  through  four.    The  degree  of  effect  of  the 
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project  on  the  district's  children  in  grades  one  through  four  will 
theoreticetlly  be  directly  proportionate  to  the  degree  of  involve- 
ment in  project  activities  by  their  teachers*    However,  as  the 
description  of  these  activities  below  will  show,  it  is  also  felt 
that  all  children  in  the  school  district  will  be  affected  by  the 
project. 

In  the  school  selected  as  the  site  for  the  Demonstration  Center, 
two  teachers  in  each  of  grades  one  through  foxir,  a  total  of  eight 
teachers  will  serve  approximately  210  students.    In  addition,  the 
principal  of  each  of  the  district's  additional  elementary  schools 
has  been  asked  to  invite  up  to  four  teachers  to  participate  in  the 
project's  activities.    One  of  the  four  teachers  named  from  each 
school  will  serve  as  "Building  Unit  Reading  Cadre  Leader";  the  other 
three  will  serve,  with  the  leader,  as  "Building  Unit  Reading  Cadre 
Team". 

The  team  leader  will  receive  more  hours  and  a  higher  level  of 
in-service  training  in  the  proposed  Staff  Development  Program 
than  will  the  team  members* 

It  is  hypothesized  that  providing  for  each  school  principal  to 
select  both  his  team  leader  and  team  members,  the  scheduling  of 
time  for  feedback  stnd  utilization  of  Project  Center  activities 
back  in  the  schools  can  be  effectively  planned  and  executed  by  the 
principetl.    Although  the  pattern  for  activities  in  the  schools  has 
not  been  specifically  detedled,  it  has  etlreacly  been  noted  that  in  a 
Preliminary  Interest  Survey,  all  32  elementaiy  principals  in  the  district 
supported  this  €urrangement . 


ERLC 


177 


27 


The  rationale  for  the  selection  of  all  students  in  the 
primary  grades  as  the  target  group  is  partially  established  in  the 
foregoing  paragraphs  and  partially  in  the  general  statements 
introducing  this  section  (Statement  of  Needs)  of  the  proposal. 
In  summary,  however,  the  intent  of  the  p-oject  is  to  effect  a 
general  growth  pattern  in  achieving  appropriate  reading  levels  and 
objectives  for  all  children  of  the  district.    The  broad  objectives 
of  the  Evaluation  Section  of  the  proposal  will  further  support 
this. 

Proposed  Target  Schools 

As  stated  in  the  preceding  paragraphs  under  Target  Popul- 
ation, the  Target  Schools  fall  into  three  categories: 

1.  )  the  school,  selected  as  the  site  of  the  Demon- 

stration Center 

2.  )  the  31  other  elementary  schools  in  the  district, 

and 

3.  )  eight  participating  non-public  t,chools. 

As  previously  stated,  the  intent  of  the  project  is  to  demonstrate 
an  intensive  set  of  activities  to  improve  reading  diagnosis, 
prescription,  and  performance  at  the  Demonstration  Center,  with 
additional  activities  designed  to  carry  the  practices  into  all 
elementary  schools.    These  activities  obviously  will  be  limited  in 
scope  by  the  restraints  which  the  Federal  funding  amount  poses,  as 
well  as  similar  restraints  limiting  the  /district  contribution 
in  view  of  the  time  at  which  the  Federal  discretionaiy  funds  became 
available. 
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The  school  selected  as  the  Demonstration  Center  site  must 
meet  certain  broad  criteria.    It  must  prefe>*ably  be  a  two-section 
elementary  school,  having  available  for  Demonstration  Center 
staff  space  equivalent  to  approximately  two  standard  classrooms. 
Since  about  sixty  per  cent  (60%)  of  the  district's  elementary 
schools  will  have  centred  libraries  or  Instructional  h  terials 
Centers  in  operation  by  September,  19^1 ^  the  presence  of  an 
already  functioning  Instructionfid  Materials  Center  is  very 
desirable.    In  addition,  the  location  of  the  Demonstration  Center 
site  must  be  such  as  to  facilitate  access  to  the  two  local 
colleges  (Coe  College  and  Mt.  Mercy  College)  that  wish  to  in- 
volve some  of  their  teacher-trainers  and  trainees  in  the  pro- 
ject, and  to  give  potential  tutor  volunteers  easy  transportation 
access . 


3 .    Tf^nhnical  Assistance* 

  Travel  and  Mileage 


Charged  to  Project 


Mr.  King  B.  Nelson,  IDEA, 
conference  prior  to  pre- 
audit 


Costs  to  be 
pro-rated  to  other 
projects  in  area  and 
to  auditing  contract 


Dr.  Amo  Jewett,  technic- 
al assistance,  provided  by 
USOE,  Div.  of  Plans  and  Sup- 
plementary Centers.    May  6-7, 
1971 


No  cost  to 
school  district 


Total  Charged  to  Project 


None 


Telephone 

Ccdls  outside  Cedar 
Rapids  (Donahoe,  Homme,  Farr, 
Hyde,  Sister  M.E.  Dolan) 

Communication-  System  for 
Project: 

UPDATE:  info  out 
Installation 


$1405.02 


Equipment 


Other  Expenses 


$  25.00 


7^.7: 


8.00 


Monthly  (one  month)  1.25 
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Di s t riot  Conlrlbtaion 


EiRht  staff  members,  2-  $560.C 
day  conference  on  project 
devclopiaent .  Approx.  10 
hours  per  staff  meniber* 

Staffing  conferences  with  580.( 
District  Teachers  selected 
for  Project.  8  teachers,  12 
staff  members  -  May  7,  1971. 
U  hrs.  per  person  attending. 
(Dr.  Jewett  also  present) 


Total  District  Cont. 

*Comn.  Representative's 
employer  contribution 


$1,950.C 
(150. ( 

$2,100.( 


Hone 


Dial  access  system,  hard-       $100 J 
ware,  operator,  staff  time  for 
writing  and  dubbing  of  script 
on  tape  for  UPDATE 


Contr:iclOvi 


l*H*rvicos 


Charged  to  Project 


May  11,  1971;  Dr.  Roger 
Farr,  University  of  Indiana, 
consiiltant  on  Evaluation 
Design 

Mr.  Art  Wulfsberg,  Manag- 
ement Component  Section, 
development,  design  and 
consultation,  four  days 


$150.00 


250.00 
(I45O.OO)** 


lAr.  King  B.  Nelson, 
IDEAyconference  prior  to 
pro^ftudit 


Total  Charged  to  Project 
♦•Gratis  Contribution 


■  Paper  for  printing 
production,  newsletter, 
testing  instructions  and 
schedules,  basline  data 
instruments,  etc 


Total  Charged  to  trojoct 


Costs  to  be 
pro-rated  on 
auditing  con- 
tract 


$1400.00 
(350.00) 


$  20.00 


l)i:;trict  Coutribulion 


May  11,  3  project  staff  mem- 
bers at  one-day  conference  with 
Dr.  Farr 


Dr.  Richard  W.  Schul'i,  Exec. 
Dir.  of  Curric.  and  Tastruc.* 
conferences  with  Mr^  Art  Wulfs- 
berg,  five  days 

Six  project  staff  members  at 
one-day  conference  with  Mr. 
Nelson 


Total  District  Contribution 


Materials  and  ■  ippiies 


•4  20.00 


$560. 


U20. 


$1,U3C. 


None 


Tz'avel  and  Mileage 


ERiC 


Developmental  Confer-  $279-02 
ence,  Chicago,  A;  ril  12-lU 

Dr.  Roger  Farr,  'Indiana  126.00 
University  consultant. 
Evaluation  Design 


Three  staff  members,  3  dayc  $8iC 
Corrirrmni  ty  i'cproGeatative       *  1'^^ 
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Charged  to  Project 


HOTLINE:  info  i£ 

Installation  $  25.00 

Monthly  (one  month)  25.00 

Conference  Phone 

Installation  8.00 
Monthly  (one  month)  7.50 

Printing  Production  $  50.00 

Newsletters  to  teachers;  meeting 
notices,  agendas,  reading  and 
study  references  for  teachers  and 
Ccromunity  Advisory  Council, 
baseline  data  and  other  local 
surveys • 

Production  of  prc£^wt,al  75.0^ 


Total  Charged  to  Project 

GRAllD  TOTAL 

Charged  to  Project 

*  Contribution  (gratis) 
by  Mr.  Wulfsberg 


$22U.75 


$1,0U9.77  ! 

U50.00  ! 


$1,^*99.77  j 


Dit;tricl  ConLripution 

Daily  transcription  and       $  25.00 
typing  of  HOTLINE  info  by 
secretary 


Secretai'ial,  typing,  print-  25.00 
ing. 


Dii^seraination  services 


25.00 


Secretarial  services,  typing  200. OC 
etc.  for  draft  of  proposal 

5  project  staff  members  1,200.00 
final  draft  of  proposal 


Total  District  Con^. 


$1, 575.0c 


GRATED  TOTAb 

District  Contribution  $U,955.C 


*  Contribution  by  Comm- 
unity Rep.  employer 


150. 


$5,105.C 


TOTAIi  riLASE  I  EFFORT 


Grand  Total  Charged  to  Project  $1,^99.77 
Grand  Total  Qmred  to  Dist.  Contr.  5,105.00 


$6,60^.77 
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Project  Croals  (Overall  Objectives),    Explicit  in  a  statement  of 
pjroject  objectives  must  be  the  rationale  behind  the  objectives.    The  scope 
of  the  preliminaiy  proposal  suggests  numerous  implications  for  educational 
systems  development,  staff  in-service,  and  the  facilitation  of  pupil  pro- 
gress.   In  consultation  with  Dr.  Arnold  Jewett,  U.S.  Office  of  Education, 
the  project  planners  were  encouraged  to  reschedule  the  overall  program 
objectives  into  a  three-year  time  span,    this  does  not  imply  that  useful 
project  objectives  is  likely  to  be  directly  proportional  to  the  length  of 
time  the  project  is  operational. 

The  following  statements  represent  the  major  goals  of  the  project. 
However,  because  of  the  severe  time  constraints  placed  on  the  development 
of  the  formal  proposal,  final  editing  of  the  goals  and  first  year  objec- 
tives will  not  be  completed  prior  to  receipt  of  the  pre-audit  report  and 
the  schedtiled  July  audit  conference. 

a  (l).    Pupils .    The  success  of  the  project  will  ultimately  be  meas- 
ured in  the  improvement  of  pupil  reading  skills*    Upon  comj^letion  of  the 
project,  students  in  the  target  population  (grades  1-1*)  will  show  an 
increase  in  reading  skills  as  measured  by  the  Iowa  Test  of  Basic  Skills 
in  grades  three  emd  four  and  the  Gates-McGinitie  Reading  Test  in  grades 
one  through  four.    Year  to  year  growth  will  be  measured  with  the  Gates- 
McGinitie  Reading  Test*    Overall  growth  will  be  measured  with  the  Iowa 
Test  of  Beisic  Skills  by  comparing  the  performance  of  the  popixlations 

T 

of  third  and  fourth  grade  children  in  January  of  1971  (pre-test)  with  the 
performance  of  the  populations  of  third  and  fourth  grade  children  in 
January  of  1975  (post-^test)  at  the  end  of  the  proposed  three  year 
project. 
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a(2).    Staff.    At  the  conclusion  of  the  project,  teachers  who  have 
participated  in  the  Staff  Development  program  will  meet  minimum  performance 
criteria  1)  in  the  diagnosis  of  reading  deficiencies,  2)  in  the  prescrip- 
tion, performance  evaluation,  and  contingency  management  of  appropriate 
corrective  treatments,  and  3)  in  the  use  of  related  instructional  tech- 
nology.    (NOTE:    Specific  performance  objectives  will  be  constructed  as 
late  as  possible  so  as  to  incorporate  some  of  the  early  experience  with 
the  in-service  program  in  the  suranier  Pilot  Skills  Center — see  page  111). 

Sufficient  cost-effectiveness  data  will  be  provided  to  enable 
the  Project  Director  to  define  and  recommend  the  level  of  resources  in 
time,  money,  and  staff  necessary  to  maintain  a  minimum  level  of  tea;:her 
and  tutor  expertise  achieved  during  the  second  project  year  and  to  enable 
the  permanent  school-district  managers  to  decide  whehter  or  not  suffi- 
cient local  resources  are  available  to  maintain  this  minimum  level  once 
the  project  is  terminated. 

a(3).     Instructional  System.    The  project  staff  will  design,  field 
test,  and  recommend  procedures,  materials,  and  hardware  necessary  to  main- 
tain a  district-wide,  ongoing  instructional  system  in  reading  diagnosis 
and  prescription,  remedial  and  enrichment  techniques,  and  use  of  tutorial 
stiff.    A  project  goal  will  be  to  install  within  each  elementary  school 
in  the  project  the  most  effective  instructional  system  which  the  available 
resources  of  the  district  can  support. 

a(4).    Community  Involvement.    The  Project  Director  will  examine 
the  evaluation  report  and  recommend  the  organization  and  level  of  involve^ 
ment  of  the  members  of  the  Community  Advisory  Council  that  will  insure 
meaningful  community  involvement  in  the  staff  development  and  instructional 
systems  selected  for  permanent  installation  in  tiic  project  schools. 
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a(5).    Project  Management*    The  primary  function  of  the  Project  Director 
and  Project  Office  staff  is  to  assure  the  integrated  planning  and  perform- 
ance of  the  project  to  reach  the  objectives  of  the  project:    achieving  the 
performance  requirements  of  the  project  on  schedule  and  at  minimum  cost» 
Among  the  important  objectives  of  Project  Management  are  planning  and  organ- 
izing, installing  and  operating,  communicating  and  evaluating. 

The  Project  Director  will  define  and  recommend  the  management  and 
systems  necessary  for  the  permanent  installation  of  the  reading  skills 
development  program  and  identify  thost^  systems  adaptable  to  other  programs 
in  the  Department  of  Curriculum  and  Instruction  as  well  as  in  other  depart- 
ments and  divisions  of  the  Cedar  Rapids  Community  Schools • 

b*    First  Year  Objectives*    The  following  objectives  are  proposed 
for  the  first  operational  year  of  the  project,  subject  to  the  pre-audit 
report  and  the  July  audit  conference.    All  of  the  objectives,  are  keyed  so 
that  their  relationship  to  the  components  of  the  project  is  explicit* 
Figure      explains  the  numeration  key. 
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Fig.    5.    Objectives  Numeration  Key. 


(1.0)    Staff  Developmcut  Objectives. 


1.1    Building-Unit  Reading  Cadre 


1.1-0-01    Each  lead  te-^cher  will  demonstrate  proficiency  in  the  use  of 
Croft  c    trials  througii  a  performance  of  at  least  80  per  cent 
on  a  criterion-referenced  test  and  through  presentation  of  a 
case  study  illustrating  use  of  the  learned  techniques  in  a 
classroom  situation.    This  case  study  must  receive  7  out  of 
10  on  a  10-point  rating  scale,  as  judged  by  members  of  the 
Demonstration  Center  staff. 

1.1-0-02    Each  lead  teacher  will  demonstrate  success  in  the  administration 
of  other  diagnostic  techniques  taught  during  the  school  year. 
Teachers  will  be  observed  during  a  portion  of  the  practicum 
training  utilizing  the  tecimiques.    Success  will  be  defined  as 
receiving  7  out  of  10  on  a  10-point  rating  scale.    The  teacher 
will  be  observed  by  a  member  of  tiie  Demonstration  Center  staff, 
who  will  complete  the  rating  scale. 

1.1-0-03    Each  lead  taacher  will  transfer  techniques  learned  in  the  Demon- 

V 

^       stration  Center'  to  her  classroom  and  to  classrooms  of  other 

teachers  in  the  building.    Amount  of  transfer  will  be  measured 
by  behavioral  observations  of  randomly-selected  classrooms. 
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1.1    Building-Unit  Reading  Cadre 

1  •1-1-01    Each  lead  teanhex'  will  participate  in  the  Croft  In-Service 

Training  course  or  be  able  to  meet  objective  1 •1-0-01  through 
previously-acquired  knowledge. 

1 ♦1-1-02    Each  lead  teacher  will  spend  four  half -days  participating  in 
diagnostic  and  instructional  services  with  Demonstration  Cen- 
ter students. 

1.1-1-03    In  conjunction  with  other  building  cadre  members  and  the  build- 
ing principal,  each  lead  teacher  will  plan  an  on-going  building 
program  to  disseminate  methods  and  material  suggestions  to 
building-teachers  in  grades  one  through  four. 

1*1-1-04    Each  non-lead  cadre  teacher  will  participate  in  a  practicum  of 

up  to  four  half-days  during  the  year  at  the  Demonstration  Center 
utilizing  individual  and  group  diagnostic  instruments  and  mak- 
ing appropriate  instructional  recommendations. 


(1.0)  Staff  Development  Objectives. 
1.2    Volunteer  Tutors 


1.2-0-01    Each  tutor  will  be  able  to  use,  with  a  group  of  three  children, 
the  Frostig  and  Peabody  Kits,  and  at  least  10  reading  games 
without  further  teacher  instruction.    A  Demonstration  Center 
staff  member  will  observe  while  each  tutor  is  working  in  an 
assigned  classroom.    Success  will  be  defined  as  receiving  7 
points  out  of  10  on  a  10-point  rating  scale.    The  tutor  will 
use  any  technique  specified  by  the  rater. 


1.2-1-01    Each  tutor  will  attend  10  hours  of  "certification"  training 

sessions  in  which  he  will  learn  to  use  the  Frostig  and  Peabody 
Kits  and  at  least  ten  reading  games.    Al  the  conclusion  of  the 
certification  training,  the  tutor  will  be  expected  to  meet  cri- 
teria 1.2-0-01. 
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(1.0)  Staff  Development  Objectives* 
1.3    Parent  Education 


1^3-.0-01    Parents  will  exhibit  increased  awareness  of  their  children's 
reading  activities,  both  at  home  and  at  school.  lucreased 
awareness  will  be  measured  by  a  pre-  and  post-questionnaire 
sent  to  parents.    This  questionnaire  will  be  constructed  by 
the  Community  Advisory  Council  in  cooperation  with  Center  staff. 


1.3-1-01    Five  per  cent  of  the  parents  of  the  target  population  will 

participate  in  a  designated  number  of  conferences  with  teachers, 
the  Community  Agent,  and  other  Center  staff. 

1.3-1-02  Parents  will  utilize  the  communication  system  to  provide  input 
to  project  staff  and  receive  information  about  reading  and  re- 
lated project  activities. 
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(2.0)  Instructloual  Systems  ObWctivtis. 
2.1    Demonstration  Center 


2.1-0-01    The  Demonstration  Center  will  be  operational  from  October  4 

through  June  2.    Operational  is  defined  as  that  period  of  time 
during  which  classes  of  students  are  assigned  to  the  Center. 
2.1-0-02    Pupils  enrolled  in  the  demonstration  school  will  show  a  sig- 
nificant improvement  in  reading  achievement  scores  relative 
to  children  enrolled  in  other  schools.    This  will  be  measured 
by  a  gain  in  standardized  reading  achievement  scores  adminis- 
tered at  approximately  one-year  intervals. 
2.1-0-03    Pupils  enrolled  in  the  demonstration  school  will  show  a  signif- 
icant improvement  in  attitude  toward  school  as  measured  by  a 
school  attitude  survey  administered  at  the  beginning  and  the 
end  of  the  project  year. 
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2.1    Demonstration  Center 


2.1-1-01    Each  class  enrolled  in  the  Demonstration  Center  school  will 
work  in  the  Center  classroom  for  a  minimum  of  one  60-minute 
session  per  week.    During  that  time,  children  will  participate 
in  their  regular  reading  program,  undergo  diagnostic  procedures, 
and  engage  in  various  experimental  and  innovative  activities 
designed  to  improve  reading  skills  and  increase  student  motiva- 
tion. 


er|c 


2.2    Training,  Teachers/Tutors 


2.2-0-01    Teachers  in  the  Demonstration  Center  school  will  adapt  Demon^ 
stration  Center  activities  to  the  basal  reading  program  during 
the  time  their  class  is  scheduled  in  the  Demonstration  Cciitcr. 
Coordination  will  be  measured  by  each  teacher's  weekly  consulta- 
tion with  Demonstration  Center  staff,  by  the  number  of  requests 
for  tutorial  service  designed  to  implement  center  suggestions, 
and  by  requests  for  other  Demonstration  Center  staff  to  visit 
individual  classrooms. 


2.2-1-01    Each  teacher  assigned  to  the  Demonstration  Center  school  will 
bring  her  classes  into  the  Center  for  at  least  one  60-minute 
session  per  week. 

2.2-1-02    E^ch  teacher  m  the  Demonstration  Center  school  will  participate 
in  weekly  program-planning  sessions  with  Demonstration  Center 
staff.  u 
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(3.0)    Congnunity  Involvement  Objectives > 
3.1    Advisory  Council 

3* 1-0-01    The  Community  Advisory  Committee  will  offer  advice  and  expertise 
to  project  staff  members  on  all  relevant  aspects  of  the  project. 
A  log  will  be  maintained  as  a  record  of  all  activities  of  the 
Community  Advisory  Committee. 


3* 1-1-01    Community  Advisory  Committee  members  will  be  asked  to  volunteer 
their  services  in  sub-committees  related  to  the  four  project 
components.    A  record  of  participation  will  be  kept^ 


i93 


3. 2  Communicatioas 


3.2-0-01    The  communications  system  will  insure  that  all  persons  are 


afforded  the  opportunity  to  receive  continuous  information  on 
project  activities^  to  ask  questions  of  project  personnel^  and 
to  provide  continuous  input*    Requests  for  information  and/or 
input  will  be  logged  according  to  the  person  initiating  the 
communication  • 


3.2-1-01    Every  member  of  the  staff  and  community  will  have  access  to  a 

telephone  recording  system  for  registering  information  or  ques- 
tions relative  to  the  project. 
2-1-02    Project  personnel  receiving  a  telephone  referral  form  will  re- 
search the  question,  obtain  the  best  possible  answer,  and  relay 
the  information  to  the  questioner  by  a  personal  call  or  note* 

3.2-1-03    Anonymous  questions  will  be  reviewed  by  the  Project  Director  and 
those  deemed  worthy  of  attention  will  be  answered  in  a  periodic 
newsletter. 


(^.0)    Project  Managements 
U.l    System  Analysis* 

U. 1-0-01    Complete  and  sutmit  the  formal  proposal  for  the  project. 
U. 1-0-02   Develop  a  system  for  monitoring  and  controlling  all  project 

effort  to  assiire  achievement  of  performance,  schedule ,  and 

cost  objectives. 

U. 1-0-03   Develop  detailed  performance  objectives  and  ..ork  statements 
for  all  con^onents  and  personnel. 


'^.l-l-Ol    Prepare  an   organization  chart  for  the  project. 
^'.1-1-02    Develop  a  Work  Breakdown  Structure  Matrix  for  the  project. 
•1-1-03    Prepare,  periodically  review,  and  revise  a  work  statement 

for  each  active  cell  in  the  Work  Breakdown  Structure  Matrix. 
U.l-l-OU    Complete  arrangements  with  Arthur  Wulfsherg  for  technical 
assistance  related  to  system  analysis. 
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(A.O)  Project  Management, 
A. 2  Evaluation. 


4.2-0-01    Develop  An  evaluation  design  that  is  acceptable  to  the  project 
auditor  and  the  Project  Director. 


A. 2-1-01    Complete  the  collection  and  organization  of  the  1971  baseline 
data. 

A.2--lt02    Contact  prospective  consultants  to  the  evaluation  program  and 
complete  necessary  contractual  arrangements. 
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(4.0)  Project  Management. 
4.3    Independent  Audit 


4.3-0-01    Submit  an  audit  plan  to  the  Project  Director  and  complete  an 
Evaluation  Design  Critique  In  a  formal  pre-audlt  report  to 
be  delivered  not  later  than  June  18",  1971. 


4.3-1-01    Review  the  preliminary  proposal  as  part  of  the  pre-audlt 
activities. 

4.. '^-1-02  Make  an  on-site  visit  to  provide  a  preliminary  review  of  the 
evaluation  design  and  establish  a  schedule  for  the  remaining 
pre-audit  activities  prior  to  submission  of  the  formal  proposals 
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5.  Budget. 


i  BASIC 


UPDATE  398-2757 
May  17,  1971 


COMPONENTS 


EST.  BUDGET 


1.0    Staff  Development 

1.1  Building-Unit  Cadre 

1.2  Volunteer  Tutors 

1.3  Parent  Education 

2.0    Instructional  Systems 

2.1  Denionstration  Center 

2.2  Training,  Teachers /Tutors 

2.3  Computer  Support  Services 

3.0    Community  Involvement 

3.1  Advisory  Council 

3.2  Communications 

A.O    Project  Management 

A.l    System  Analysis 

A. 2  Evaluation 

A. 3    Independent  Audit 


$  39,222 
13,815 
3.385 


25,138 
7,708 
1.600 


3,AA8 
1,060 


11,798 
13,9A0 
3.206 


$  56,A22 


3A,AA6 


A, 508 


28,9AA 


TOTAL  $12A,320 


The  Right  to  Read,  with  understanding  ~  more  and  better 
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NOTE:    Supplementary  schedules  for  proposed  overall  adminis- 
trative costs  are  attached  to  the  component  budget  estimates  for  the 
Conaaunity  Involvement  (page  129)  and  Project  Management  (page  Ikk) 
components « 

d*    A  budget  summary  to  reflect  all  estimated 
expenditures  will  be  prepared  later. 
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6«    Local  Commitments    The  Cedar  Rapids  Comrounity  School  District  Is 
conmltted  to  a  comprehensive  program  c£  staff  development  through  a  combi- 
nation of  short-term  and  ongoing  in-service  opportunities.  Generally, 
however,  the  district  has  not  been  In  a  position  to  allocate  substantial 
resources  to  the  development  of  courses,  seminars,  and  workshops.  Rather, 
in-service  activities  have  been  o/gahized  so  as  to  draw  on  already  exist- 
ing competencies  and  staff  experience.    Recognizing  the  critical  need  for 
expanded  teacher  in-service  in  reading  and  aware  that  little  or  nothing 
has  yet  been  offered  to  volunteer  tutors  or  to  parents,  this  project  was 
conceived  to  allow  sufficient  development  effort  tr  produce  a  program  that 
can  be  maintained  at  reasonable  cost  and  maximum  effectiveness.    Tlie  capa- 
bility of  this  district  to  deal  effectively  with  short  and  long-term  staff 
development  needs  is  best  Illustrated  by  a  brief  description  of  the  current 
in-service  program. 

The  Cedar  Rapids  commitment  to  teacher  training  as  a  career-long  pro- 
cess is  evidenced  by  the  resources  allocated  to  staff  development.  liore 
than  $200,000  is  budgeted  annually  to  the  in-service  function  to  operate 
a  variety  of  programs.    In  addition,  the  in-servica  effort  is  headed  by  a 
director-level  administrator  and  carried  out  by  a  staff  of  sixteen  coordi- 
nators and  project  leaders  along  with  an  ever-increasing  number  of  lead 
teachers.    Tlie  proposed  staff  development  program  for  teachers  of  reading 
will  be  accommodated  by  one  or  more  of  the  programs  described  below  and 
will  necessitate  no  new  organizational  struc;:ure. 

Released  Time  Program.    Substitute  teachers  are  provided  for  staff 
members  to  receive  training,  conduct  visitations,  or  attend  meetings  to 
develop  curriculum  or  teaching  process.    This  part  of  the  in-service  pro- 
gram is  designed  for  great  flexibility,  making  it  possible  to  encompass 


much  of  the  proposed  staff  dcvelopmeat  activity  for  reading  teachers. 
There  are  two  major  advantages  to  a  program  which  releases  teachers  for 
non-teaching  duties  during  contracted  time:    1)  an  opportunity  is  gained 
to  provide  training  prior  to  and  during  the  implementation  of  new  curricu-  . 
lar  materials  or  teaching  processes,  and  2)  it  is  possible  to  take  advan- 
tage of  some  of  the  best  thinking  available  in  the  planning  of  staff  de- 
velopment  programs  and  curriculum  changes.    It  is  clear  that  for  a  school 
system  to  maximize  its  effectiveness  for  children  it  must  provide  struc- 
tured opportunities  for  teachers  to  share  in  thinking  through  problems 
which  manifest  themselves  in  the  classroom.    The  released  time  program  pro- 
vides such  a  structure. 

Training  Units >    One  of  the  high  priority  objectives  of  the  Cedar 
Rapids  schools  is  improved  functional  competency  in  reading.    Of  the 
several  strategies  agreed  upon  to  reach  this  objective,  the  one  which 
has  produced  the  most  immediate  effect  prior  to  the  current  proposal 
is  the  program  that  has  come  to  be  termed  the  Primary  Training  Unit.  Now 
nearing  the  first  full  year  of  implementation,  the  training  unit  concept 
involves  the  identification  and  selection  of  one  superior  primary  teacher 
to  serve  as  a  unit  leader  for  four  to  eight  new  teachers  at  the  same  grade 
level.    The  unit  meets  together  during  the  pre-school  workshop  and  monthly 
during  the  school  year.    In  addition,  members  of  each  unit  are  provided  with 
released  time  to  permit  half  day  visits  in  the  unit  leader's  room  and  visits 
by  the  unit  leader  to  each  of  the  new  teac  lers*  rooms.    Unit  leaders  meet 
with  the  district's  primary  specialist  to  receive  training  and  maintain  a 

coordinated  program* 

Professional  Credit  Program.    The  central  purpose  of  the  Professional 
Credit  In-Service  Program  is  to  provide  opportunities  for  in-depth  study  of 
problems  or  issues  identified  as  worthy  of  study  by  committees  whose  task 


it  is  to  research  the  staff  development  needs  of  the  district.    Courses  and 
seminars  of  varying  lengths  are  conceptualized  and  planned  by  one  of  eight 
standing  committees,  then  offered  to  the  teachers  of  the  district  as  an  op- 
tional in-service  activity.    Approxim-utely  thirty-five  courses  are  offered 
each  year. 

Courses  selected  for  inclusion  in  the  in-service  curriculum  are  designed 
to  provide  knowledge  and/or  experience  which  will  bear  directly  upon  the 
goal  of  improving  instruction.    It  is  not  the  function  of  this  program  to 
write  or  to  evaluate  curriculum.    Tasks  that  can  best  be  accomplished 
through  an  extended  assignment  or  mini-grant  (explained  on  the  next  page) 
are  not  deemed  appropriate  for  course  activity  in  the  Professional  Credit 
program.    Rather,  an  attempt  is  made  to  present  opportunities  for  study 
of  specific  instructional  techniques  or  content.    An  overriding  goal  is 
the  presentation  of  material  which  can  be  used  directly  in  the  teaching 
task. 

Perhaps  the  most  important  of  the  criteria  used  in  determining  the 
final  program  of  courses  is  balance.    An  attempt  is  made  to  judge  equally 
the  needs  of  elementary  and  secondary  teachers,  to  provide  both  content  and 
process  oriented  activities,  and  to  offer  opportunities  for  general  profes- 
sional growth  as  well  as  for  the  acquisition  of  specific  skills  and  abilities. 

In-Service  Days.    Teacher  contracts  in  the  Cedar  Rapids  district  are 
for  190  days  of  ser^ce.  180  of  which  school  is  in  session.    Of  the  remain- 
ing ten  days,  four  are  taken  by  the  annual  pre-school  workshop  in  August, 
leaving  six  Fridays  which  are  designated  as  In-Service  Days.    Spread  through- 
out the  school  year,  these  are  days  on  which  no  classes  are  held  and  on  which 
scaff  development  programs  are  scheduled,  either  on  a  district-wide  basis, 
by  subject  matter  or  grade  level,  or  within  a  single  building. 


Building  In-Service.    Curriculum  coordinators  i.tand  ready  Lo  asaist 
the  building  principal  or  department  chairman  in  the  development  of  in-service 
activities  for  individual  teachers,  departments,  clusters  or  entire  build- 
ing staffs.    Major  responsibility  for  in-servicing  building  staffs,  however, 
rests  with  the  building  principals. 

Extended  Assignment  and  Mini-Grant  Programs.    Extended  Assignment  is 
the  name  given  to  the  procedure  by  which  teachers  are  employed  during  vaca- 
tion periods  to  carry  on  curriculum  building  or  staff  development  projects 
which  have  potential  for  district  adoption.    Proposals  are  channeled  through 
the  Department  of  Curriculum  and  Instruction  and  projects  are  funded  on  the 
basis  of  district  priorities  and  objectives. 

In  addition  to  the  Extended  Assignment  with  district  implications,  each 
building  principal  administers  a  smaller  but  similar  fund  which  is  made 
available  for  the  exclusive  use  of  teachers, in  an  individual  building, who 
wish  to  carry  on  projects  for  use  in  that  building.    This  is  the  Mini-Grant 
Program. 

Special  Projects.    This  is  a  catch-all  category,  encompassing  such 
broadly  diverse  staff  development  activities  as  the  Croft  Reading  In-Service, 
participation  by  teachers  in  conferences  or  workshops  conducted  by  univer- 
sities or  commercial  firms,  holiday  seminars,  and  state  or  national  meetings 
of  professional  organizations. 
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Installation  and  Operation > 
1.    Ins tallation> 

a.    Project  Time  Line> 

A  time  line  showing  dates  for  key  project  events  is 
presented  in  Figure  6.    Events  are  displayed  in  their 
general  relation  to  the  components  of  the  project • 
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b.    Project  Staffing > 

(1)    Organization  Charts    The  Project  BASIC  Organization 
Chart,  Fig.  8  ,  depicts  the  positions  and  relationships  of  all  key  per- 
sonnel in  the  project  organization.    In  the  interest  of  clarity,  this 
chart  shows  only  project  organization;  the  positions  and  relations  of 
project  personnel  to  the  administrative  and  supervisory  staff  of  the 
Cedar  Rapids  Community  Schools  is  shovm  in  Fig.  17. 

The  solid  lines  shown  in  Fig.  8    indicate  normal  line  supervision 
and  imply,  for  example,  that  the  Project  Office  staff  personnel  operate 
under  the  line  supervision  of  the  Project  Director  for  the  duration  of 
the  project.    The  dotted  lines  imply  project  direction  and  communication 
between  the  Project  Office  and  key  project  personnel  operating  under  the 
superviBion  of  their  normal  line  organization  supervisor. 

As  shoim  in  Fig.   8,    the    project  orgajiization  and  management 
methods  to  be  employed  on  the  project  are  based  on  the  program  management 
concepts  widely  used  in  the  management  of  defense  and  space  programs, 
mdoified  as  necessary  for  the  effective  management  of  educational 
development  projects.    Similar  to  the  commonly  used  "matrix"  form 
of  program  organization,  the  project  organization  employe  a  strong 
Project  Office  group  under  the  direct  supervision  of  the  Project 
Director,  supported  by  key  personnel  in  various  organization  in  the  Edu- 
cational Service  Center  and  in  the  schools  performing  efforts  on  the 
project. 

The  Project  Office  is  headed  by  the  Project  Director,  who  is 
responsible  to  the  administration  of  the  Cedar  Rapids  Community  School 
District  for  the  effective  performance  of  the  project  and  who  will 
serve  as  the  primary  point  of  contact  with  the  U.S.  Office  of  Education 


and  the  State  of  Iowa,  Department  of  Education,  Title  III  officer 
regarding  the  management  and  performance  of  the  project. 

Business,  financing,  and  legal  aspects  of  the  project  will  be 
administered  by  the  Administrative  Assistant  for  General  Administration  euid 
Federal  Programs,  who  will  bo  responsible  for  receiving  and  administering 
the  grant  and  for  the  preparation  and  submission  of  monthly  and  quarterly 
expenditure  reports. 

Key  personnel  from  the  Department  of  Curriculum  and  Instruction 
will  be  assigned  to  the  Project  Office  to  operate  under  the  direct  line 
supervision  of  tho  Project  Director  for  the  duration  of  the  project  to 
provide  assitance  in  the  integrated  planning  and  control  of  the  project 
in  the  areas  of  staff  development,  instructional  systems,  and  community 
involvement.    The  evaluation  and  independent  audit  functions  will  be  the 
direct  responsibility  of  the  Project  Office. 

Because  a  number  of  key  project  personnel  will  remain  attached 
to  their  normal  functional  organizations  in  the  Educational  Service 
Center  and  the  participating  schools,  it  is  essential  that  a  partic- 
ipative mode  of  management  and  leadership  be  employed  by  the  Project 
Director  and  the  Project  Office  staff.    This  implies  specific 
involvement  of  both  key  personnel  and  their  supervision  in  the  planning 
and  control  of  the  project  to  assure  their  continued  commitment  to 
and  support  of  project  objectives. 

(2)  Staff  Assignments ♦    As  indicated »  all  key  personnel 
assignments  have  been  tentatively  completed  except  for  the  assignment  of 
the  Community  Agent  in  the  Project  Office  and  the  Lead  Teachers  in  the 
Demonstration  Staff  and  in  participacing  public  and  non-public  schools* 

(3)  Staff  Qualifications.    All  key  personnel  have  been 
selected  for  the  capabilities  for  performing  the  project  effort  as  indl- 

211  r  , 


cated  in  the  Work  Breakdown  Structure,  Ftg.  27.    Project  personnel  will 
be  released  from  their  normal  duLioh  to  the  extent  rtM[uirt»d  to  pormit  tliom 
to  devote  either  full  or  part-time  effort  to  the  project  as  planned  and 
required.     Replacement  personnel  iiave  or  will  be  secured  to  prevent  pro- 
ject personnel  from  being  distracted  from  the  objectives  of  the  project  by 
other  duties  and  to  insure  the  ongoing  district  program  will  not  be  diluted. 
Representative  job  descriptions  are  included  in  Fig.    9,  10,  11,  and  12. 

(4)    Administrative  Training.    No  specific  training  of  ad- 
ministrative staff  has  been  necessary  during  the  development  phase  of  the 
project.    However,  specific  training  in  program  and  project  management 
methods  will  be  conducted  by  a  management  consultant  for  all  administra- 
tors and  lead  staff  associated  with  the  project. 


POSITION  DESCRIPTION 


POSITION  TITLE: 


Elementary  Reading  Specialist 


PURPOSE  OF  POSITION:    Under  the  supervision  of  the  Project  Director  to 

Improve  Instruction  in  reading  at  the  elementary 
school  level»  particularly  In  the  primary  grades 


PRINCIPAL  DUTIES: 


Provide  extensive  in-service  training  in  reading  for 

appropriate  staff  members 
Develop  the  Demonstration  Center  program  for  project 

BASIC 


PREPARATION,  EXPERIENCE,  SKILLS: 

Masters'  degree  (minimum)  with  major  emphasis  In 
reading 

Teaching  experience  in  the  primary  grades 
General  knowledge  of  elementary  school  curriculum 
Demonstrated  ability  to  v^ork  with  professional  staff 


SALARY: 


Classroom  teachers'  schedule  1971-72  adjusted  for 
length  of  work  year  and  a  per  diem  basis 


Figure  9. 


ERLC 


64 


POSITION  DESCRIPTION 


POSITION  TITLE: 


Secretary  to  Project  BASIC  Office 


LOCATION: 


Demonstration  Center  (undetermined) 


PRINCIPAL  DUTIES:    Accomplish  the  secretarial  and  clerical  work  for  the 

office  of  Project  BASIC 
Usual  administrative  office  responsibilities 
Statistical  work  in  relation  to  the  evaluation  of  the 
proj  ect 

PREPARATION,  EXPERIENCE,  SKILLS: 


High  school  graduate,  some  college  or  business  school 

preferred 
High  level  secretarial  skills 

Pleasant  personality,  n'.ce  telef^hone  voice  and  manner 
Ability  to  handle  minor  public  relations  calls  and 

transmit  to  proper  channels  with  minimum  supervision 

after  training. 


SALARY: 


Group  F.    Beginning  salary  $2,27  to  $2.57  dependent 
upon  experience 


WORK  YEAR: 


Twelve  months 


EMPLOYMENT  DATE: 


Immediately 


Figure  10. 
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POSITION  DESCRIPTION 


POSITION  TITLE: 


Teacher  Associate  I 


PURPOSE  OF  THE  POSITION: 


TYPICAL  DUTIES: 


To  assist  In  the  performance  of  supervisory,  and 
Instructional  tasks  that  have  been  Initiated  or 
sugsested  by  the  teacher >    Serves  as  a  teacher 
under  the  guidance  of  a  teacher* 

Under  the  guidance  of  the  teacher,  performs: 

•Individual  Instruction 

•small  group  Instruction 

•large  group  Instruction 
Gives  follow-up  presentation  of  the  teacher's 
lesson • 

Assists  In  T.V*  Instruction  (teacher  not  nec- 
essarily present •) 

Supervises  or  monitors  the  room  In  the  absence 
of  the  teacher* 

Assists  In  lesson  development* 

Assists  In  material  preparation. 

Drills  pupils  for  maintenance  of  skills • 


EDUCATION  AND  SKILL 
REQUIREMENTS: 


Four  years  of  college  credit* 

Possess  a  state  certificate. 

Possess  a  strong  Interest  In  major  field  of 

college  endeavor. 

Minor  college  field  helpful* 

Enjoy  working  with  children. 


CLASSIFICATION: 


Group  H 


Salary:    $2.70  -  $4.00 


Work  year  -  180  days 

Benefits  -  Sick  leave,  workmen's  compensation, 
family  Illness  leave,  bereavement  leave, 
emergency  leave,  and  personal  leave. 
Paid  holidays:    Labor  Day,  Veteran's  Day, 
Thanksgiving  Day  and  following  Friday, 
Christmas  Day,  New  Yearns  Day,  Washington's 
Birthday,  Good  Friday,  Memorial  Day. 


Figure  11. 


POSITION  UESCKIPTION 


POSITION  TITLE: 


TMcher  Associate  II 


PURPOSE  OF  THE  POSITION: 


To  supervise  pupils  on  s  aooitorisl  or  service 
basis  not  necessarily  in  the  presence  of  m  cer- 
tificste d  teacher  or  adainistrator • 


TYPICAL  DUTIES:  Provide  individual  instruction  when  directed  by 

teacher  • 

Provide  small  group  instruction  when  directed  by 
teacher • 

Assist  in  laboratory  work. 

Assist  in  T.V.  instruction  (teacher  present)* 

Test  tabulation  and  item  analysis. 

Hake  instructional  devices. 

Prepare  instructional  material. 

Monitor  study  halls. 

Monitor  hallvays« 

Monitor  detention  rooms. 

EDUCATION  AND  SKILL  REQUIREMENTS: 

Sixty  semester  hours  of  college  credit. 
Possess  a  state  certificate. 
Enjoy  working  with  children. 
Major  field  of  interest  helpful. 


CLASSIFICATION: 


Group  F     Salary    $2.30  -  $3.A2 
Work  year  -  180  days 

Benefits  -  Sick  leave,  workmen's  compensation, 
fatsily  illness  leave,  bereavement  leave, 
emergency  leave,  and  personal  leave. 
Paid  Holidays;  Labor  Day,  Veteran's  Day, 
Thanksgiving  Day  and  following  Friday, 
Christmas  Day,  New  Year's  Day,  Washington's 
Birthday,  Good  Friday  and  Memorial  Day. 


Figure  12. 


(l).  Facilities^    All  activities  of  the  proposed  project 


will  be  conducted  in  present?^  existing  facilities.    The  site  of  the  Denionstration 
Center  will  be  selected  upon  approval  of  the  formal  proposal*    Two  or  three 
adequate  sites  are  available  and  final  selection  will  depend  on  th^ 
folloving  factors:    1*)  availability  of  a  one  or  two-room  complex  for  the 
skills  center  staff;  2*)  availability  of  an  instructional  matericuLs  center  at 
the  demonstration  site;  3*)  ease  ol  comnunity  access^  including  distance  to 
eetablished  bus  routes  and  to  ^ticipated  tutorial  staff  (for  example,  Mt. 
Mercy  and  Coe  Colleges,  senior  citizens*  residence,  and  secondary  schools), 
as  well  as  to  the  Educational  Service  Center  in  which  maxiy  of  the  administrative 
or  management  activities  of  the  project  wi3J,  "be  centered  and  where  most  of  the 
staff  displayed  in  the  Project  BASIC  Organization  Chart,  Fig*  8  ,  is  already 
housed*    Facilities  in  the  Edu::ational  Service  Center  include  data  processing, 
accounting,  purchasing,  and  production  tvs  well  as  the  normal  staff  of  the 
Department  of  Curriculum  and  Instruction  through  which  the  local  district 
will  make. a  major  contribution  to  the  support  of  the  project* 


no  major  materials  and  equipment  purchsises  are  anticipated  either  for  the 
project  or  for  the  administration  of  the  project.    Because  the  facilitie:5 
and  equipnent  are  already  in  existence ,  no  problems  are  antiolpated  with 
respect  to  the  development  of  the  project.    Many  of  the  materials  and 
supplies  which  will  be  available  in  the  Demonstration  Center  and  will  be  a 
contribution  of  the  local  district,  have  eiLready  been  ordered  and  are  on 
hand  for  use  during  the  Pilot  Skills  Center  program  this  summer*  Btpreaent-* 
mtttm  imimphn  of  'tv«llub}#tP*terlal  lists  are  presented  In  Figures  13-16 • 


(2).    Materials.  At  least  in  the  first  year  of  the  project 


Because  the  proposed  three-year  program  anticipates 


the  exploration  of  various  instructional  systems  in  the  Demonstration 
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Center,  major  capital-equipment  cxpennei;  may  be  purchased  or  included  in 
subsequent,  continuing  applications.    However,  nothing  as  expensive  as 
either  computer-managed  or  computer-assisted  instruction  is  anticipated 
and  the  type  of  additioncd  equipment  which  might  be  necessary  would 
more  likely  be  in  the  $200-$500  category.- 
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SUPPLEMENTARY  ROOKS 


9 

Poems  for  Galloping 

2 

Baby  Elephants 

7 

Round  fis  3  Pancake 

1 

Mr.  Jolly's  Sidewalk  Market 

10 

A  Dav  With  Pets 

2 

Three  Little  DAchshunds 

12 

Children  of  the  World  sav  "Good  Mornlnff" 

1 

Five  is  Five 

AAV  ^       Aw      AAV  ^ 

9 

Good  Morning,  Mr.  Sun 

1 

What  Is  Big 

5 

Let* 8  Talk  about  the  World 

1 

You  Can  Find  a  Snail 

4 

Old  Mother  Goose 

1 

Three  BLlly  Goat  Gruf fs 

4 

Joev  Kflnseroo 

12 

The  AlDhabet  Tale 

3 

The  House  that  Jack  Built 

9 

A  is  for  Annabelle 

7 

Poems  for  Count ins 

1 

The  ABC  Hunt 

4 

To  IfnoiJ  A  TrPP 

7 

Wlldsml th  '  <;  ARP 

5 

8 

T<eA7*Q  MnnQPnce  AlnViA^e^  Tlnnlr 

K 

2 

Goinff  Ud-  Goinc  Down 

11 

Hon  An  Pon 

10 

The  lHver 

4 

Dr.  Seuss's  ARC 

5 

rHc5  in  the  U'fntert'lme 

X  VIO                Witw     W  Alices  CXiUC 

3 

HeH  Fo)c  Anri  H*!  c  P^nno 

11 

M^i^rPr^  of  RoYPQ 

2 

Case  of  Huncrv  Stranffer 

43 

All  Kinds  of  Nieshbors 

3 

HaoDV  Birthdav 

20 

Good  Niffht  Mr.  Reetle 

3 

The  Secret  Three 

6 

Lets  Take  a  Walk 

5 

Hurry  Hurry 

8 

Poems  for  Weather  Watching 

3 

The  Cat's  Meou 

21 

One— Two— Three— Four 

2 

Little  Runne r  on  Longhouse 

10 

A  Cat 

2 

Little  Chief 

20 

Dadd V  i  s  Home 

2 

.Tiiliii^ 

si  UXUX9 

< 

2 

Did  WomAn  ahH  the  Plff 

2 

Soldiers  and  Sailors 

2 

At  Home  on  the  Ice 

3 

Little  Bear's  Visit 

2 

Here  Comes  Jinoiey 

2 

Little  Bear's  Friend 

1 

Capt  Murphy's  Tugbbat 

2 

No  Funny  Business 

Big  Frog  Little  Frogs 

1 

Father  Dear  Comes  Houe 

FILMSTRIPS 


372.41       Initial  Consonants 
B  S  M  F  T 

372.41        Initial  Consonants 
C  W  R  H  G 

372.415       Initial  Consonants 
P  L  D  N  J 

37^.415       Initial  Consonants 
K  V  Y  Z  Q  X 

372.415       Rhyming  Endings 

372.415       Consonant  Blends 

372.415       Plural,  Possessive  and 
Compound  Words 

372.415       Final  Consonants 

372.415       Learning  Letter  Sounds 
BCDFGHJKMN 
P  R  S  T  V  W  Y  CH  TH  SH 
WH 

McGraw-Hill 

FS-18  Hearing  Sounds  In  Words 

Consonant  Sounds 
Tricky  Consonant  Sounds 
Long  Vowel  Sounds 
Letters  which  Work  Together 
Studying  Long  Words 
Letter  Sound  F 


F8-19 
FS-20 
FS-21 
PS-22 
FS-23 
FS-24 
FS-25 


FS-26 
FS-27 

FS-28 
FS-29 


Single  Letter  Sounds 
L  T  F  C  S  B  D 

More  Single  Letter  Sounds 

Sounds  In  Rh)nnes 
W  B  K  Q  X  Y  Z 

Two  Letter  Sounds 

More  Sounds  In  Rhymes 


The  Sound  of  Initial  Consonant  "M" 

The  Sound  of  Initial  Consonant  "P" 

The  Initial  Sound  of  the  Short  ''A" 

The  Sound  of  Initial  Consonant  "T^' 

The  Sound  of  Initial  Consonant  "C" 

The  Short  Sound  of  "A" 

The  Sound  of  Initial  Consonant  "F" 

The  Sound  of  Initial  Consonant  "D" 

The  Sound  of  Initial  Consonant  "G" 

The  Sound  of  Initial  Consonant  "B" 

The  Sound  of  Initial  Consonant  *'S" 

The  Sound  of  lAitial  Consonant  "L" 

Single  Consonants  (adding  q,  x,  z) 
Initial  &  Final,  Using  Words 
With  Short  a,  i,  u 

All  Short  Vowels:  Discrimination 
Between  a,  e,  i,  o,  u 

Discovering  Rule  for  Long  Vowel  Sounc 

Dlagraphs:  (Twin  Consonants),  Initial 
and  Final,  Words  with  Short  a,  i. 

Discovering  Rule  for  Short  Vowel  Sour 

Double  Vowels  and  Rules  that  Apply 

The  Short  Sound  of"0" 

The  Long  Vowel  Sounds 

Short  and  Long  Vowel  Sounds,  Using 
All  Skills  Learned 

The  Short  Sound  of  "E" 

Working  with  Vowel  Sounds  Through 
Perception 


Figure  14 
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TR  1302  •  1306 

TR  1206 

TR  1146 

TR  1145 

TR  1128 

TR  1167 

TR  1121 

TR  1152 

TR  3112  •  3121 


TR  1157 
TR  2719 
T  1757 
T  1772 
T  1770 
TR  1125 


TAPE  RECORDING 
Aesop's  Fables  Animals 
Alphabet »  Beginning  Consonant  Sounds 
Amy's  Doll  Dolls 
Angelo  Goes  To  The  Carnival 
Animals  Do  The  Strangest  Things  Animals 
Angus  and  the  Cat  '  Dogs 

At  Daddy's  Office 

Atuk  Eskimo 

Auditory  Discrimination 
Lessons  1,  2 
Lessons  3,  4 
Lessons  5,  6 
Lessons  7»  8 
Lessons  9,  10 
Lessons  11 »  12 
Lessons  13,  14 

Lessons  X5»  16»  17  • 
Lessons  18,  19,  20 
Lessons  21,  22,  23 

Bar to  Takes  The  Subway 

The  Best  Burro 

Biggest  House  In  The  World  Snails 
The  Bike  Lesson 
Black  and  White 
Bonhomme 


f 


ERiC 


TR  1158 
TR  1122 
TR  1421 
T  1898 
T  1759 
TR  1156 
TR  1129 

TR  1174 


Bright  Barnyard 
The  Calico  Jungle 
Case  of  the  Cat's  Meow 
The  Cask  of  Amontillado 
Cathy's  First  School 
Cinderella 
Cindy's  Snowdrops 


The  Cow  Who  Fell  Xn.^e  Canal 


Animals 
Animals 
Cats 


Figure  15. 
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PHONODISC 

PR  11       Angus  and  the  Cat 

PR  18       Angus  Lost 

PR  12      All  Aboard  the  Train 

PR  149     Activity  Songs  For  Kids 

PR  71       The  Big,  Big  Box 

PR  3.5  The  Cow  Who  Fell  In  The  Canal 

PR  13       Do  Baby  Bears  Sit  In  Chairs? 

PR  17  The  Day  Daddy  Stayed  Home 

PR  135  Dinosaurs  -  Stories 

PR  72  Fish  For  Breakfast 

PR  117  Folk  Songs 

PR  16  Georgie 

PR  76  Georgie  To  The  Rescue 

PR  70  Georgie  And  The  Magician 

PR  73  The  Little  Island 

PR  74  The  Man  Who  Didn*t  Wash  His  Dishes 

^  14  One  Horse  Farm 

PR  161  1,  2,  3  and  A  Zing  Zing  Zing 

PR  75  Peter  •s  Long  Walk 

PR  5  Pudgy,  The  Beaver 

PR  78  Penguin  *s 

PR  77  Rosa  -  too-little 

PR  139  Sounds  Of  The  Sea,  Vol.  1 

PR  150  Milne,  A. A. 

PR  252  Songs  of  the  Humpback  Whale 

PR  210-225  Singing 

PR  226-229  Singing  Games 

PR  140  Sounds  of  Sea  Animals 


Dogs 
Dogs 

Locomotives  -  Railroads 


Cows 
Animals 

Dinosaurs 


Ghost  Stories 


Horses 


Uliales 


ERJC    PR  19      World  Full  of  Horses 
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Marine  Animals 
Horses 


Figure  16. 
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2.  Operation^ 

a.  District  Organization >    As  indicated  by  the  Project  BASIC 
organization  chart »  Fig.  8  »  page  63,  the  Project  Director  reports  to 

the  Executive  Director  of  Curriculum  and  Instruction*  Other  relationships 
to  the  administrative  structure  of  the  school  system  are  shown  in  Fig,  17. 

b.  Project  Support,    In  order  to  assure  that  the  project  re- 
ceives adequate  support  from  the  school  system  for  the  performance  of  the 
project,  the  following  steps  either  have  been  or  will  be  taken. 

*  -  Key  personnel  have  been  assigned  to  the  line  supervi- 

sion of  the  Project  Director  to  assure  integrated  plan- 
ning and  control  of  the  project, 

*  -  Key  personnel  not  under  the  line  supervision  of  the 

Project  Director  and  their  supervisors  have  been  in- 
volved in  the  planning  of  their  project  effort  so  as 
to  assure  their  commitment  to  the  success  of  the  pro- 
ject. 

*  -  Project  progress  will  be  monitored  and  communicated 

with  appropriate  school  district  administrative  per- 
sonnel to  assure  their  continued  knowledge  of  project 
progress  and  support  of  the  project.    Specif ically^ 
Management  Review  Briefings  will  be  presented  on  a 
monthly  schedule  to  either  the  Superintendent's  Cabi- 
net or  the  General  Council,    These  briefings  will  be 
made  by  key  project  personnel  who  will  report  on  their 
objectives,  status  of  effort,  problem  areas,  and  cor- 
rective action, 

c.  Authority.    Authority  for  the  employment  of  personnel  and 
authorization  of  expenditures  within  the  constraints  of  the  project  budget 
has  been  given  to  the  Project  Director* 


d.    Corrective  Action*    Specific  systems  of  monitoring  project 
progress  and  the  achievement  of  progress  objectives  will  be  implemented 
to  provide  the  Project  Director  and  other  administrative  personnel  with 
maximum  "project  visibility/*  so  that  problem  areas  can  be  detected  at  the 
earliest  possible  time  a  «d  prompt  and  effective  corrective  action  taken* 
Corrective  action  will  normally  be  taken  by  group  problem-*solving  methods 
involving  both  Project  Office  staff  and  other  key  personnel  and  administra- 
tors.   It  is  a  prime  responsibility  of  the  Executive  Director  of  Curriculum 
and  Instruction  to  assure  that  the  Project  Director  receives  the  full  sup-* 
port  of  the  resources  of  the  school  system  in  the  resolution  of  problems 
and  the  application  of  corrective  action. 
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Communication >    The  purposes  of  the  communication  system 
are  to  provide  an  efficient  and  economical  method  for  coramuni eating 
with  the  public  (internal  and  external),  and  to  develop  an  awareness  of  and 
interest  in  Project  BASIC,  and  to  stimulate  appreciation  and  support  for 
the  initiative  of  the  school  district  and  its  commitment  of  resources  to 
the  project.    To  fulfill  these  functions  the  communication  system  must  be 
capable  of  collecting  information,  processing  infonnation,  and  distributing 
information. 

1.    Internal  Communication.  The  internal  public 
(district  employees  and  school  board)  will  receive  information  via  both 
regxilar  and  special  system-wide  communication  channels.    Five  different, 
regtilar  periodic  house  organs  —  two  general  and  three  aimed  at  specific 
sub-publics  —  will  carry  progress  reports  and  feature  stories.  Special 
Project  BASIC  bulletins  will  announce  extraordinary  and  timely  developments 
and  promote  verbal,  written,  or  oral  feedback  to  project  staff. 

A  simple  and  convenient  method  for  contributing  infor- 
mation or  raising  questions  relative  +J  Project  BASIC  will  be  available 
to  all  members  of  the  staff  and  community  through  a  2U-hour  access  to 
a  telephone  recording  system  -  BASIC  Hotline,  398-2158.    Information  or 
questions  concerning  Project  BASIC  may  also  be  mailed  to  the  following 
addi'ess:    Project  BASIC,  Educational  Service  Center,  3U6  2nd  Avenue  S.W., 
Cedar  Rapids,  Iowa,  52U02. 

All  questions  and  suggestions  received  either  on  the 
Hotline  or  by  letter,  will  be  carefully  processed.    Preliminary  plans 
call  for  abstracting  and  coding  information  items  by  punching  the  proper 
holes  on  McBee  key-sort  cards  -  indicating  sender,  subject  matter,  and 
intended  recipient.    Abstracts  of  all  information  items  will  be  placed 
on  key-sort  cards  and  filed  by  using  serial  reference  numbers.  Complete 


records  of  all  information  items  will  be  stored  either  on  audio  tape 

or  printed  form  in  the  Teaching  Resource  Center  and  will  be  available  to 

any  staff  member  or  person  in  the  commxmity  upon  request. 

Questions    ccdled  in  will  be  recorded  on  a  phone  message 
from  and  referred  to  the  proper  resource  person  who  will  research  the  question 
and  obtain  the  best  available  answer.    Persons  receiving  telephone  referrals 
will  relay  answers  to  the  questioning  party  by  a  personetl  call,  when  possible. 
Anonymous  questions  will  be  reviewed  by  the  Project  Director  and  when 
deemed  worthy  of  attention  will  be  discussed  in  a  monthly  newsletter. 

In  addition,  through  the  dial  access  system,  B/^JSIC  Update , 
398-2757,  will  provide  all  project  staff  access  to  short  weekly  tapes 
containing  abstracts  and  current  informational  items  about  Project  BASIC. 
Complete  reports  will  be  sent  only  if  requested  by  an  individual. 

A  final  means  of  communicating  project  information  among 
the  project  staff  and  between  project  staff  and  other  school  cyst  em  pel-- 
sonnel  will  be  the  Management  Review  Briefing  (page  74).    Reports  from 
all  components  and  personnel  on  the  project  will  facilitate  the  coordina- 
tion and  integration  of  project  effort. 

2.    Dissemination.  The  external  public,  which  is,  for  practical 
purposes,  synonymous  with  the  "general  public",  will  receive  information, 
including  encouragement  to  provide  feedback,  through  the  mass  media.  Public 
presentations  to  the  Board  of  Education  will  include  recommendations,  pro- 
gress reports,  and  normally  will  receive  press,  radio,  and  television 
coverage . 

The  regular  communication  channels  of  the  system-wide 
Community  Souncil  of  parents,  teachers,  and  students  will  be  utilized  to 
communicate  with  the  parent  public,  that  segment  of  the  general  public  which 
might  reasonably  be  expected  to  exhibit  the  most  personal  and  immediate  interest 
in  the  project.    Interested  people  in  the  community  will  also  have  access  to 
both  BASIC  Update  and  BASIC  Hotline    (See  above).  7b 


D.  Eveiluation* 

1.    Evaluation  Design^  The  basis  for  evaluation  in  this  project  is 
a  dynamic  one  emphasizing  rational  decision  making.    Planning  for  the 
project  has  emphasized  flexibility  in  program  structure  of  content 
precedures.    In  fact,  these  have  been  carefully  established  by  relying 
on  baseline  data,  conceived  prior  to  the  project  proposal,  and 
gathered  through  on-going  district  evaluation.    The  emphasis  here  is 
that  the  project  planners  recognize  the  needs  for  program  monitoring 
during  all  phases.    This  monitoring  should  be  based  on  alternative 
courses  of  action. 

The  program  has  been  planned  following  these  steps: 

Baseline  data  has  been  used  to  determine  school  district 

needs . 

Broad  objectives  (goals)  have  been  developed  to  meet  these 
needs . 

A  flexible  program  has  been  planned  to  meet  the  broad 
objectives. 

An  eveduation  plan  has  been  developed  to  provide  information 
for  making  decisions  about  the  program. 
Initial  program-planning  recognized  the  need  for  a«aaQ€el.for 
considering  the  vsirious  types  of  decision  making  during  a  program.  The 
Stnfflebeam  CIPP  model  (See  FigkrWl)  provided  a  basic  structure  for 
developing  the  evaluation  plem.    Evaluation  in  this  model  is  defined 
as  the  process  of  providing  information  for  making  decisions.  This 
definition  is  congruent  with  the  dynamic  concept  of  evaluation  in  this 
pro  pos  fill. 

As  stated  above,  the  basic  steps  included  first  of  all  a 
review  of  baseline  data  on  hemd  to  determine  broad  joogram  objectives. 
Thl6  baseline  ddtr^  includcu; 


I 


EVAUJATIOM  is  the  process  of  »therinK  useful  information  to  ascertain  reXa* 
tive  talxies  of  competing  alternatives  comprisinj?  a  decision  situation* 


Xnt ended 


Ends 


Mmtis 


CONTEXT  EVALIUTION  serves 
pltnnlng  decisions  to  detemine 
objectives,  specify  major  changes 
needed,  and  establish  priorities. 


INPOT  EVALUATIOM  serves 
stracturlng  decisions  to  design 
procedures  to  achieve  the  objec- 
tiwS'^hat  is,  to  develop  an 
action  piUn. 


Actual 


FRODaCT  EVALUATIW  serves 
recycling  decisions  to  judge  the  re- 
lation of  attainments  to  objectives 
and  to  determine  whether  to  eontSira*, 
tenainate,  or  drastically  aodify  an 
activity. 


PROCESS  SVALGATION  serves 
Iwplewenting  decisions  to  utilise, 
control,  and  refine  procedures  to 
carry  through  the  action  plan. 


Figure  18.    Variation  of  Stufflebeam  CIIP  Model. 
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This  baseline  data  incl\-ded: 

Regular  surveys,  administered  every  six  weeks,  reporting 
the  progress  of  first,  second,  and  third  grade  students 
through  the  basal  reading  series. 

Observations  of  student  behavior  conducted  in  primary 
classroom  during  scheduled  reading  periods. 
In-depth  sampling  of  behavioral  objectives  in  reading,  given 
to  200'  first-graders. 

Surveys  asking  first  grade  teachers  to  report  the  percentage 
of  their  class  capable  of  accomplishing  36  selected  reading 
behaviors. 

Administration  of  the  Gates-MacGinitie  Reading  Test  to  all 
first  through  fourth-graders. 

Assessment  of  primary  teachers'  and  principals'  educational 
background  in  reading,  through  a  survey  of  their  college 
transcripts. 

The  project  planners  reviewed  this  data  wix.  reading  teachers, 
principals,  central  office  staff,  and  the  Community  Advisory  Council 
to  arrive  at  a  set  of  program  objectives.    The  many  objectives  planned 
for  the  project  seemed  to  fall  into  three  ^itomA  categories:    (l)  Pupils: 
improvement  of  reading  skills.  (2)  Staff;  development  of  greater  facility 
in  diagnostic  teaching  with  increased  provision  for  individual  student 
needs,  and  (3)  Management:  field  testing  of  a  management  prototype  that 
might  be  used  in  the  Cedar  Rapids  School  system. 

ThP  igvaluation  Model.  Since  evaluation  in  this  model  is  the 
process  of  providing  information  for  making  decisions,  and  procedures 
may  be  altered  in  the  light  of  experience,  evaluation  procedures  are 
based  on  the  four  components  of  the  CIPP  model,  as  applied  to  the 
project.  r 


Context  evaluation.  Existing  objectives  of  the  Cedar 
Rapids  reading  program  were  reviewed.    Analysis  were  made  of  degree 
of  accomplishment  of  behavioroiL  objectives  in  readings  and  baseline 
data  on  reading  achievement  scores  was  gathered.    Staff  and  community 
concerns  about  the  reading  programs  were  noted.    Although  much  context 
evaluation  has  been  done,  it  will  continue  during  each  puase  t..f  the 
project. 

Input  evaluation.  A  reading  task  force  group  spent 
severctL  months  evaluating  information  from  recent  literature  on  the 
reading  process.    A  research-related  card  file  was  developed.  Successful 
programs  outside  the  district  were  discussed  and  evaluated  in  terras  of 
their  applicability  in  the  Cedar  Fapids  system.    Input  evaluation  will 
also  be  a  continuous  part  of  the  project. 

Process  evcduation.  On-going  evaluation  of  all  phases 
of  the  project  will  be  conducted  in  order  to  monitor  accomplishment 
of  objectives,  assess  operational  procedures  in  the  light  of  experience, 
and  make  modifications  necessary  to  facilitate  the  accomplishment  of 
broad  program  objectives. 

Task  Work  Statements  (see  page  135),  will  be  prepared  for 
all  project  task  groups.    These  are  cross-indexed  with  the  Work  Break- 
down Structure  Matrix  (page  134).  Task  group  evaluation  procedures  wi).l 
be  based  on  a  review  of  each  Task  Work  Statement.    The  degree  of 
accomplishment  of  individucd  tasks  will  be  entered  on  the  evcLLuation 
sheet.    Where  necessary,  tasks  may  be  revised  to  facilitate  accompl- 
ishment of  major  project  objectives. 

As  process  evaluation  continues,  many  questions  will 
arise.    These  questions  will  be  reviewed  as  in  the  example  (See  Figure  19)  • 


Question  Alternative         Information  Criteria 


Example : 

Figure  19 

Authority  for  decision  making  will  be  entered  ets  in 
S?S^umt29«   As  delegation  of  authority  is  made,  it  will  be  entered  as  a 
task  on  the  appropriate  Task  Work  Statements  (Liee  .M  mre 

Decision  Decision  Haker      when  Decision  is  to  be  Made 


Figure  20 

Product  evaluation*  Performance  will  be  assessed  against 
expected  outcomes  euid  accomplishment  of  objectives.    Costs  and 
benefits  of  different  program  activities  will  be  analyzed,  and  decisions  will 
be  made  about  the  practicality  of  using  the  design  as  a  prototype  for 
other  district  programs. 

The  following  diagram  illustrates  the  interfacing  of  the 
four  components  during  the  course  of  the  project.    A  timeline  of  major 
project  activities  is  included  for  illustrative  puirposes.  (See 
Figure 


Figure  521. 

As  stated  in  the  section  Educational  Program  Audits  because  of 
the  press  of  time,  final  agreement  on  the  evaluation  design  is  yet  to 

accomplished.    This  will  be  submitted  in  a  formal  pre-audit  report 
to  the  District  not  later  than  June  l8,  and  to  the  United  States 
Office  of  Education  immediately  thereafter. 

The  Evaluation  Summary  Chart,  on  the  following  pages, 
indicates  the  type  of  evaluation  now  planned  for  stated  project 
objectives.    Overall  program  objectives  are  stated,  after  which  follows 
a  list  of  the  first  year  objectives  outlined  on  page  86.  Stated 
objectives  are  cross-indexed  according  to  the  key  on  page  35. 
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2.    Educational  Program  Audit. 

a.  Audit  Agency.    The  pre-audlt  and  educational  program  audit  for 
the  first  budget  period  will  be  conducted  by  the  Institute  for  the  De- 
velopment of  Educational  Auditing  (IDEA).    The  auditing  team  will  be  di- 
rected by  Mr.  King  Nelson,  president  of  IDE/i,  and  also  will  include  Dr. 
Richard  Benjamin  and  Mrs.  Theresa  Trlttlpoe  (resumes  of  the  team  members 
and  a  summary  of  IDEA*s  professional  experience  are  attached). 

b.  Pre~Audlt  Activities »    The  pre-audit  activities  conducted  prior 
to  the  submission  of  this  formal  proposal  included  1)  a  review  of  the  pre- 
liminary proposal  by  the  IDEA  auditing  team;  2)  discussions  between  IDEA 
and  district  staff  meoibers  at  the  Chicago  Developmental  Conference,  re- 
garding the  project  evaluation  design  and  the  auditory  requirements;  and 
3)  on-site  visit  by  the  auditor  on  May  14,  1971,  to  provide  a  preliminary 
review  of  the  evaluation  design  and  to  establish  a  schedule  for  the  re- 
maining pre-audit  activities. 

Because  of  the  severe  time  constraints  placed  on  the  development  of 
the  formal  proposal,  it  was  agreed  that  the  audit  plan  and  Evaluation  De- 
sign Critique  would  be  completed  by  IDEA  and  subidtted  to  the  district  in 
a  formal  pre-audit  report,  to  be  delivered  not  later  than  June  18,  1971. 
An  additional  on-site  visit  by  the  auditor  will  be  made  prior  to  the  sub- 
mission of  the  report,  to  discuss  the  critique  and  present  recommendations. 

c.  Audit  Plan.    The  Audit  Plan,  to  be  submitted  with  the  pre-audit 
report,  will  define  the  proposed  scope  of  work  to  be  carried  out  by  IDEA 
in  auditing  the  first  operational  phase  (Phase  II)  of  the  project  and  will 
include  the  completed  Chart  III  of  the  USOE  Evaluation/Audit  Plan  Summary. 
The  Pre-Audit  Report  also  will  include  a  draft  educational  program  Audit 
Contract,  which  will    omply  with  the  USOE  Checklist  of  Essential  Elements 
to  be  included  in  Written  Contract  between  the  auditor  and  the  local  edu- 

O  cation  agency. 

ERIC  ^ici 


Staff  Development  Component  (1.0  ) 


A.    Planning  and  Organization 

1.    Description  and  Rationale >    The  Staff  Development  Component  has 
been  divided  into  three  sub-components:    Building-Unit  Reading  Cadre  (1.1), 
Volunteer  Tutors  (1»2),  and  Parent  Education  (1.3). 

a.    Building-Unit  Reading  Cadre  (1>1),    A  Building-Unit  Cadre 
will  be  trained  for  each  of  40  elementary  schools  participating  in  the  pro- 
ject— 32  public  schools  and  8  non-public  schools.    Each  cadre  will  consist 
of  a  designated  team  leader  and  two  or  three  other  teachers  selected  by 
the  building  principal  and  representing  grades  one,  two,  three,  and  four. 
At  the  recommendation  of  elementary  principals,  building-unit  cadres  have 
been  incorporated  in  the  project  to  expedite  the  dissemination  of  project 
experience  as  widely  and  quickly  as  possible.    At  the  end  of  the  project, 
it  is  intended  that  the  136  target  teachers  will  meet  minimum  performance 
criteria:    1)  in  the  diagnosis  of  reading  deficiencies,  2)  in  the  prescrip- 
tion, performance  evaluation,  and  contingency  management  of  appropriate 
corrective  treatments,  and  3)  in  the  use  of  related  instructional  technology. 
During  the  first  year  of  the  project,  the  lead  teachers  will  receive  70 
hours  of  in-service  experience*    A  tentative  outline  of  the  in-service  pro- 
gram for  lead  teachers  is  presented  in  Fig. 22.    The  schedule  of  in-service 
anticipates  nine  hours  of  instruction  before  classes  resume  in  August,  ten 
hours  of  instruction  on  existing  contract  (in-service)  days,  on  which  stu- 
dents are  excused  irtiile  staff  uses  the  time  for  classroom-related  organiza- 
tion, planning,  and  in-service,  monthly  up-date  meetings  from  4:00  tc  5:00 
P.M.,  a  supplementary  six-*hour  workshop  during  the  December  recess,  pro- 
fessional-credit activity  conducted  generally  in  evening  seminars  or  classes, 

Q  ^Components  and  sub-components  have  been  numbered  to  facilitate  referencing 

gp^Q  throughout  the  project  forms  and  narrative.      ^4^7  Sil 


Component 


Hours  Content 


Pre-school 
Workshop 


Keynote  Speaker  (Sr.  Mary  Edw.  Dolan, 

Clarke  College) 
Project  overview 
Behavioral  Objective  Survey 
Videotapes  of  summer  center 
Giving  an  informal  reading  inventory 
Techniques  and  naterials  derived  from 

the  summer  experience 
Getting  Started 
Spache-Botel  Tests 


In-Service  Days 


10 


September:    Orientation  to  Haterials 

Contingency  Manageaent  (Homme) 
February:    Haterials  Availability 
March:    Implementing  a  Building  Prograa 


tionthly  Updates 
(A-5  P.M.  except 
one  day  during 
December  recess) 


13 


October: 
November: 
December : 
January : 
February : 

March » 
April,  May: 


Conferences 
End  of  Book  Tests 
ITBS  and  other  (6  hours) 
Contingency  Management 
Teaching  Strategies  from 
Psychological  Assessment 

Evaluations 


Professional 
Credit 


20 


Croft  In-Service  Program  (10  hours) 
Psychodiagnostic  Bases  of  Learning  (10  hours) 


In-Center 
Practicum  Visits 


18 


Working  in  demonstration  center  (12  hours) 
Staffings  and  Seminars  (application  of  diag- 
nostic and  prescriptive  skills*  6  hours) 


70  hours 


Additional  Commitment: 

Building'centered  Team  Conferences 


one  hour  per  week 


Figure  22.    Project  BASIC  In-Service  Program  (Tentative). 
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and  18  hours  of  instruction  planned  as  a  series  of  practicum  visits  to 
the  Demonstration  Center  where  lead  teachers  will  have  an  opportunity  to 
work  with  students  under  the  direct  supervision  of  project  staff • 

Dixring  the  first  year  of  the  project^  other  teachers  in  the  Building- 
Unit  Reading  Cadre  will  not  participate  directly  in  either  of  the  profes- 
sional credit  programs  or  the  in*-center  practicum  visits  unless  provisions 
for  their  release  can  be  made  without  requiring  substitutes  or  payments 
to  participating  teachers.    However »  other  teachers  in  the  cadre  will 
participate  in  the  pre-school  activities*  in-service  days,  and  monthly 
updates.    In  addition »  lead  teachers  will  be  responsible  for  working  with 
their  principals  to  Insure  dissemination  of  their  in-depth  training  with 
other  members  of  the  cadre  and  building  staff.    At  least  one  hour  per  week 
of  planning  time  will  be  required  of  each  building  cadre  to  facilitate  in-* 
temal  comunication. 

As  part  of  their  training  program,  each  Building-Unit  Cadre  will  have 
access  to  the  resources  of  a  small, trained  tutorial  staff  which  will  pro- 
vide 300  hours  of  support  per  building  distributed  over  the  ye.  r  through- 
out grades  one  to  four  as  the  building  cadre  elects.    In  addition,  mate- 
rials and  supplies  will  be  allocated  to  each  cadre  on  the  basis  of  40c  per 
child  enrolled  in  grades  one  to  four  to  facilitate  use  of  techniques 
learned  during  the  staff  development  experience. 

b.    Volunteer  Tutors  (1.2).    Because  the  district  is  currently 
profiting  from  a  program  of  volunteer  help,  it  was  decided  that  tutorial 
support  to  the  Building-Unit  Reading  Cadres  should  be  through  a  volunteer 
program  rather  than  through  a  paid  program  which  might  raise  conflicts 
when  paid  employees  and  volunteer  workers  find  themselves  performing  simi- 
lar tasks.    However,  to  make  tutorial  service  more  effective,  the  project 
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will  provide  minimum  "certification*'  training  to  each  volunteer.  The 
volunteers  may  be  secondary  school  students,  senior  citizens,  or  other 
adults.    To  insure  attendance  while  being  trained,  each  volunteer  will 
be  paid  at  standard  district  hourly  rates  for  paraprofessionals.  These 
rates  range  from  $1.60  to  $2.75  depending  upon  the  education  of  the  para- 
professional.    The  project  will  provide  an  Initial  certification  train- 
ing for  up  to  four  tutors  per  building  and  then  provide  up  to  40  addi- 
tional hours  of  follow*on  training  to  the  building  tutorial  staff.  In 
effect,  each  building  will  be  allocated  up  to  80  hours  of  tutorial  train- 
ing.   No  formal  training  program  presently  exists  in  the  district  for 
volunteer  tutors. 

c.    Parent  Education  (1.3).    Recognizing  the  importance  of  the  family 
environment  and  parental  support  in  the  Improvement  of  reading  competen- 
cies, a  Parent  Education  program  anticipates  providing  direct  services  to 
parents  and  families  through  the  activities  of  a  Community  Agent.  While 
the  Community  Agent  will  make  limited,  direct  calls  upon  parents,  the  major 
objectives  of  the  Community  Agent  will  be  to  1)  help  classroom  teachers  learn 
more  about  the  relationship  of  their  activities  to  the  child's  home  environ- 
ment and  in  turn  to  call  on  parents,  and  2)  conduct  educational  meetings 
for  parent  groups.    In  this  sense,  the  Community  Agent  will  be  more  a  part 
of  the  training  staff  than  a  direct  provider  of  service  to  the  child's  home 
and  family. 


ERLC 
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2.    Component  Objectives.    Tlie  following  first-year  objectives  for 
the  Staff  Development  component  of  the  project  are  presented  on  the 
pages  indicated. 


Product  Objectives 

Page  No. 


1.1-0-01  36 

1.1-0-02  36 

1.1-  0-03  36 

1.2-  0-01  38 

1.3-  0-01  39 


Process  Objectives 

Page  No. 


1.1-1-01  37 

1.1-1-02  37 

1.1-1-03  37 

1.1-  1-04  37 

1.2-  1-01  38 

1.3-  1-01  39 
1.3-1-02  39 
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BUDGOT  SUMM4RY  WORKSHEET  ~  BY  SUB-CATEGORIES  OF  COMPOIJETTS 
COMPONENT:    1>0    6taff  ijevelop.aeni  


Expense  Classification 


tion     Item  13'^ 

5      I    6     i     7     1  8 

9 

10 

Admstn       "'^ '  ^ 
100  1.2 

1.3 

1 

i 

> 

Instm       "'^ ' 
200  1-2 

1.3 

23,642 
2,904 
2,305 

1,075 
0,560 

1,250 

2oO 
20J 

4,240 
4o3 
3U0 

1,740 

240 
400 
2J'J 

32,137 
li  ,27;- 
3,133 

23,331 

7,633 

1,630 

5,020 

2 ,625 

340 

46,621 

1.1 

FlxChg 

800  1-2 

2,364 
290 

103 
656 

2,472 

946 

Zi.i 

2,334 

764 

'K   A  A 

1.1 

ComSvx; 
1100  1-2 

1.3 

3,603 
1,320 

300 
120 

iOO 
50 

60 
100 

4 

1,530 

4,923 

130 

6,13:$ 

1.1 

CapOut 

1230  ^-2 
1.3 

/ 

36,422 


ERIC 


5-17-71 


100 


Task/Item  No.  ^P- 


Functional  CLis»lf  teat  ion 

Admstn       Instrn      FlxChg      CobSvc  CapOut 
100  200  800  1100  1230 


3. 

Salaries.  Professional 

23.642 

2.364 

3.603 

4. 

Salaries.  Non-professional 

1.075 

108 

5. 

Contracted  Services 

1.250 

6. 

Materials  and  Supplies 

4.240 

800 

7. 

Travel  (and  Mileage) 

1.740 

100 

8. 

Equimnent 

9. 

Other  Expenses 

240 

60 

TOTAL  EXPENDITURES 

32.187 

2.472 

4.563 

39.22 

COST-ESTIMATE  WORKSHEET 


Expense  Classification 


ense 
ass 


Naae  and  Title,  Purpose,  or  Item 


Project  Tine 


Full 


Part 


Quantity 


Salary, 
Rental  or 
Unit  Cost 


3-200 


4-200 


3-  800 

4-  800 
6-200 

ERLC 

5/1V71 


Hatch,  Elizabeth,  Evaluator/Assessor 
Filip,  Linda,  Reading  Specialist 
Unassigned,  Community  Agent 
Hronek,  Judy,  Contingency  Program 
Hazelton,  Marion,  Primary  Education 
Building-Unit  Cadre  Training 
32  Lead  Teachers  X  22  hours 
100  Other  Teachers  X  12  hours 

Substitute  Teachers  (3  da/lead  tclir 


Unassign&d,  Tutor/Trainer  (Tchr  Asc  I) 
Unassigned,  Tutor /Trainer  (Tchr  Asc  II) 


Social  Security  5.2% 
Pension  3.5Z 
Other  1.3Z  10% 

See  3-800  10% 

Consultants  for  Reading  In-service 

Teacher  Texts  (In-service),  per  cadre 
Student  Materials  (allocated  per  pupil) 


.17 
.35 
.10 
.08 
5  da 

704  hrs 
1200  hr|s 
96  da 


.10 
.30 


(L20  hrs) 
(324  hrs) 


10  da 


32 
8200 


15,286 
12,490 
8,400 
10,155 
68/da 

6.45/hr 
6.45/hr 
25 /da 


2.75/hr 
2.75/hr 


23,642 

2,36 

1,075 

10 

125* 

1,25 

30 

96 

40/Stu. 

3,28 

4,24 

*The8e  rates  are  in  accordance  with  geneially  ac  :epted  schedules 


01 


5 


Expense 
Class 

Name  and  Title,  Purpose,  or  Item 

Project  Time 
Full!  Part 

Quantity 

Salary 9 
Rental  oi 
Unit  Cost 

Amount 
:|  Budgeted 

ERIC 
1 

25o 

• 
• 
• 

Expense 
Class 

Naae  and  Title »  Purpose,  or  Item 

Project  Time 
Full!  Part 

Quantity 

Salary , 
Rental  oi 
Unit  Cos: 

Amount 

Budge tc 



• 

Task/Item  No.  1.1  (p.  2) 

7-200 

Mileage  (local) 

E.  Hatch  50 

L.  Filip  65 

J.  Hrcnek  25 

Com.  Agent  25 

Tchr  Asc  I  75 

Bldg  Cadre  200 
Travel  (out-of-town)  Expenses 

Consultants  -800 

Teachers/Staff  500 

(Des  Moines,  Lincoln,  other  nearby 
reading  projects,  etc.) 

440 

1,300 
1,740 

9-200 

Tutor  Selection  Meetings 

240 

3-1100 

• 

Building-Unit  Cadre  Training  (Non-public 
8    Lead  Teachers  X  22  hours 
16    Other  Teachers  X  12  hours 

Substitute  Teachers  (4.5  da/lead 
Fixed  Charges  (Non-public) 

> 

tchr) 

176  hr 
192  hr 

3 

6.45/hr 
6.45/hr 

25/da 

1,135 

i,:^4o 
SjPO 
328 

3,603 

6-1100 

Teacher  Texts  (In-service)  to  be 

distributed  to  cadres 
btuaent  Materials  allocated  to  bulialngs 

8 

1400 

30 
.40/Stu. 

240 
560 

7-1100 

Travel  (out-of-town)  Expenses 
Teachers 

800 
100 

9-1100 

Tutor  Selection  Meetings 

60 

• 

ERJC 

COST-ESTIMATE  WORKSHEET 


Task/Item  No. 


Functional  Clasalflcatlon 


Expense  Claaalflcatlon 

3*  Salaries »  Professional 

4*  Salaries,  Non-professional 

5.  Contracted  Services 

6*  Materials  and  Supplies 

1.  Travel  (and  Mileage) 

8.  Equipment 

9.  Other  Expenses 
TOTAL  EXPENDITURES 


Admstn 
100 


Instrn 
200 


FlxChg 
800 


ComSvc 
1100 


CapOuc 
1230 


Expense 
Class 


ERIC 

5/ J  1/ f I 


Naae  and  Title,  Purpose,  or  Item 


Project  Time 


Full 


Part 


Quantity 


^53 


Salary, 
Rental  or 
Unit  Cost 


Amo 
Bud 


COST-ESTIMATE  WORKSHEET 


Task/ I tern  No. 


Functional  Classification 


Expense  Classification 

Admstn 

Instrn 

FixChg 

ComSvc 

CapOut 

100 

200 

800 

1100 

1230 

3.    Salaries,  Professional 

2,904 

290 

4.  Salaries,  Non-professional 

5.  Contracted  Services 

6.  Materials  and  Supplies 

7.  Travel  (and  Mileage) 

8.  Equipment 

9.  Other  Expenses 
TOTAL  EXPENDITURES 

6,560 

656 

1.320 



200 

480 

120 



735 

50 

400 

100 

11,279 

946 

1.590 

13.815 

Expense 

188 


Name  and  Title,  Purpose,  or  Item 


Project  Time 


Full 


Part 


Quantity 


Salary, 
Rental  or 
Unit  Cost 


Amount 
Budge te 


3-200 


3-800 


4-200 


4-800 
4-1100 


00 


Fllip,  Linda,  Reading  SpcclaHst 
Unasslgned,  Cosnmunlty  Agent 
Hronek,  Judy,  Contingency  Program 


Social  Security  5.2% 
Pension  3.5% 
Other  1.3% 


10% 


Unasslgned,  Tutor/Trainer  (Tchr  Asc  I) 
Unasslgned,  Tutor/Trainer  (Tchr  Asc  II) 
Bulldlng-unlt  Tutor  Support  (Training) 
—  80  hrs  per  bldg  max. 


See  3-800 


lOZ 


Bulldlng-unlt  Tutor  Support  (Training) 
Fixed  Charges  10% 


Consultants  for  Tutor  Program 
Tutor  Texts  and  Supplies  ,  per  cadre 


32 

♦These  rates  are  in  accordance  with  jjenerdll '  accepted  sdicdulcs. 


.10 
.10 
.08 


.20 
.20 


240  hrs 
216  hrs 
32  bldgs 


8  bldgs 


8  <la 


12,490 
8,400 
10,155 


2,904 

2.75/hr 
2.30/hr 
no/bldg 


6,560 

150/bldg 
1,200 


2f 

15 

Z3? 


1,249 
840 
815 

2,904 


290  I 

660 

500  I 

5,400  I 

6,560 

656  I 

1,200  I 

120  i 


1,320 

200 
480 


expense  Nane  and  Title,  Purpose,  or  Item 
Class  i 


Project  Time 


Full 


Part 


Quantity     Salary,  |  Aaount 
Rental  or  I  Budg«t«d 

Unit  Costf 


ERLC 


260 


Expense 
Class 


Name  and  Title,  Purpose,  or  Item 


Project  Time 
Full I  Part 


Quantity 


Salary, 
Rental  or 
Unit  Cost 


AiDOunc 
Budgetei 


6-1100 


7-200 


7-1100 


9-200 


9-1100 


ERJC 


Task/Item  No.  1.2  (p.  2) 


Tutor  Texts  and  Supplies 


Mileage  (local) 

L.  Filip  60 
J.  Hronek  25 
Com.  Agent  25 
Tchr  Asc  175 
Vol  Tutors  450 


Mileage  (local) 

Vol  Tutors  50 


Tutor  Motivation  Program 


Tutor  Motivation  Program 


15 


120 


735 


50 

400 
100 


1*4 


COST-ESTIMATE  WORKSHEET 


Task/Itea  No. 


Expense  Classification 

3.  Salaries »  Professional 

4.  Salaries,  Non-professional 

5.  Contracted  Services 

6.  Materials  and  Supplies 

7.  Travel  (and  Mileage) 
8  •  Equipment 

9.    Other  Expenses 

TOTAL  EXPENDITURES 


Expense 
Class 

Name  and  Title,  Purpose,  or  Item 

Proje 
Full 

ct  Time 
Part 

Quantity 

Salary, 
Rental  or 
Unit  Cost 

Amottc 

<ERLC 

• 

Functional  Classification 

Admstn       Instrn       FixChg       ComSvc  CapOut 
100  200  800  1100  1230 


COST-ESTIMATE  WORKSHEET 


Task/ Item  No.  1.3 


Funcdonal  Classification 


Expense  Qassif ication 


Admstn 
100 


Instrn 
200 


FixChg 
800 


ComSvc 
1100 


CapOut 
1230 


3.  Salaries,  Professional 

A.  Salaries,  Non-professional 

5.  Contracted  Services 

6.  Materials  and  Supplies 

7.  Travel  (and  Mileage) 

8.  Equipment 

9.  Other  Expenses 
TOTAL  EXPENDITURES 


2.305 


200 


300 
150 


200 


3,155 


230 


230 


3,385 


Expense 
nass 


3-200 


3-800 


5-  200 

6-  200 

7-  200 


9-200 


Naoe  and  Title »  .  urpose,  or  Item 


Fllip,  Linda,  Reading  Specialist 
Unassigned,  Community  Agent 


Social  Security  5.2% 
Pension  3.5% 
Other  1.3% 


10% 


Consultants  for  Parent-education  Program 
Video  tapes,  books,  etc. 
Mileage  (local) 


Com.  Agent 
Travel 


Parent  Meetings 


125 
25 


*These  rates  are  iu  accordance  with 


geaer 


Project  Tlnie 


Full 


Part 


.05 
.20 


4  Ja 


ally  ac  :epced  schedules 


Quantity 


Salary, 
Rental  or 
Unit  Cost 


12,490 
8,400 


2,:)05 


50- 


Amount 
Budgete 


1,680 
2,305 


1^0 


200 


Mpense 
Class 


Name  and  Title,  Purpose^  or  Item 


Project  Time 


Full 


Part 


Quantity 


Salary 9 
Rental  or 
Unit  Cost 


Amount 
Budgeted 


PAGE(S)   /.A.k.  ,      WAS  {*Bi*t 

FROM  THIS  DOCUMENT  ?F:IOR  TO  ITS  p 
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Participants ♦ 
a«    128  Teachers,  Grades  1*4,  Public  Schools* 

24  Teachers,  Grades  1-4,  Non-public  Schools* 
128  Tutors,  Public  Schools* 
24  Tutors,  Non-public  Schools* 
Parents,  undetermined* 
^,200  Children,  Grades  1-4,  Public  Schools* 
1,400 .Children,  Grades  1-4,  Non-public  Schools* 

b*      32  Target  Schools,  Public* 

8  Target  Schools,  Non-public* 

c*    Criteria  for  selection*    See  Needs  Assessment, 
pages  11-29* 


SUB-COMPONENT 


POSITION 

1.1 

1.2 

1.3 

2.1 

2.2  2.3 

3.1 

3.2    4.1    4.2  4.3 

F.T.E 

Project  Director 

(5  da 

Evaluator/Assessor 

.17 

.30 

.03 

.47  .03 

1.00 

Reading  Specialist 

.35 

.10 

.05 

.30 

.20 

1.00 

Cont.  Manager 

.08 

.08 

.16 

.08 

.40 

Commiinity  Agent 

.10 

.10 

.20 

.20 

.20 

.20 

Professional 

1.00 
3.40 

Secretary 

.75  .25 

1.00 

Office  Education 
Student 

.72  .25 

.60 

Tutor/Trainers 

Tchr  Asc  I 

.10 

.20 

.60 

.10 

1.00 

Tchr  Asc  II 

.30 

.20 

1.30 

.20 

2.00 

Non-Professional        4 • 60 


Professional  3 . 40 

Non-Professional    4 • 60 


8.00 


Figure  24.    Staff  Charged  to  Project  by  Sub-Components. 


Technical  Assistance. 

(1)  Anticipated* 

Consultants  for  reading  In-servlce. 
Consultants  for  tutor  program. 
Consultants  for  parent-education  program. 

(2)  Contract  for  Technical  Assistance >  Performance 
contracts  developed  through  nonconqietltlve  procedures  will  be  negotiated 
for  technical  assistance.    A  letter  will  be  written  to  the  specific  con- 
sultant or  agency  Involved  stating  the  type  of  help  needed  and  the  fee 
Involved.    This  letter.  In  conjunction  with  a  form  Wtter  Indicating 
acceptance  of  the  Invitation  will  constitute  the  perfonnance  contract. 

Records  of  such  services  and  results  of  the  consultations  will  be 
kept  by  the  Project  Director.  Appropriate  reports  will  be  made  to  the 
U.S.  Office  of  Education. 

c.    Facilities,  Materials,  and  Equipment.    See  pages  68-73. 

C.  Communication. 

A  general  communication  system  will  serve  all  components  of  the 
project  and  Is  dliicussed  on  pages  77-78* 


D.    Evaluation.    See  pages  79-91. 


Instructional  Systems  Component  (2.0  ) 


A.    Planning  and  Organization 

1.    Description  and  Rationale >    The  Instructional  Systems  component 
of  the  project  will  attempt  to  develop  and  demonstrate  techniques  being 
studied  and  implemented  in  the  Staff  Development  Component.  Sub-categor- 
ies of  the  Instructional  Systems  component  include  a  Demonstration  Center 
(2.1),  Training  Program  for  Teachers  and  Tutors  (2.2)  in  the  center,  and 
development  of  Computer  Support  Services  (2.3). 

a.    Demonstration  Center  (2.1).    The  Demonstration  Center  will 
be  housed  in  one  of  the  public  elementary  schools  of  the  district.  Several 
tentative  sites  have  been  identified  from  which  a  permanent  site  will  be 
selected.    The  demonstration  school  will  be  a  two-section  school  and  limited 
services  will  be  provided  to  eight  grades  one  co  four  classrooms.  Because 
the  project  emphasis  is  on  the  translation  of  innovative  relationships 
and  techniques  to  a  standard  classroom  rather  than  to  a  richly  supported 
clinic  or  center,  children  in  the  demonstration  school  will  have  only 
limited  physical  access  to  the  Demonstration  Center  itself.    The  equivalent 
of  a  two-classroom  area  will  be  designated  as  the  Demonstration  Center  and 
each  of  the  primary  classrooms — teachers  and  children — will  visit  the 
center  as  a  group  for  a  minimum  of  60  minutes  each  week  where,  in  the  en- 
riched environment  of  the  center,  the  staff  and  classroom  teacher  will 
work  to  diagnose  the  specific  problems  of  each  child  and  to  develop  appro- 
priate techniques  and  prescriptions  which  the  teacher  can  use  effectively 
when  the  class  returns  to  its  regular  classroom.    The  skills  center  staff 
will  include  a  reading  specialist,  an  assessment  specialist  whose  primary 
background  is  psychology,  and  three  paraprof essionals  (tutors /trainers) 

Q  Components  and  sub--components  have  been  numbered  to  facilitate  referencing 

throughout  tl(e  project  forms  and  narrative.  IjLO 


who  will  operate  as  tutors  witliin  the  Demonstration  Center  complex.  The 
building  selected  for  the  Demonstration  Center  will  also  have  a  separate 
instructional  materials  center  so  that  referrals  or  prescriptions  can  in- 
clude activities  in  that  area  as  well  as  in  the  more  limited  skills  center 
facility.    Approximately  70  per  cent  of  the  schools  in  the  project  do  have 
access  to  instructional  materials  centers. 

Wlien  the  teacher  and  children  return  to  their  classroom  for  normal 
classroom  instruction^  the  resources  of  the  Demonstration  Center  staff 
will  be  available  on  a  scheduled  basis.    This  help  will  include  tutorial 
support  from  the  paid  tutors/trainers  in  the  Center  as  well  as  from  a 
volunteer  tutor  support  group  similar  to  those  existing  in  the  building- 
units  not  part  of  the  Demonstration  Center.    It  is  in  the  translation  of 
services  to  individual  classrooms  that  the  major  effort  of  the  Instruc- 
tional Systems  component  will  concentrate. 

A  Pilot  Skills  Center  (PSC)  has  been  funded  as  a  district  contribu- 
tion during  the  summer  of  1971  to  serve  as  a  prototype  of  the  Demonstration 
Center  and  to  develop  initial  refinements  in  proposed  Center  relationships. 
Students  within  the  PSC  will  participate  in  the  following  activities. 
After  specific  factors  contributing  to  the  measurable 
reading  deficiency  of  a  child  have  been  diagnosed,  alternative 
treatments  to  correct  the  deficiency  will  be  located.    The  child 
will  then  be  given  a  task  card  specifying  objectives,  learning 
activities,  and  performance  criteria  for  one  of  the  alternatives. 
Reinforcing  events  that  are  contingent  on  the  child's  meeting 
the  specified  performance  criteria  will  be  arranged.    During  the 
proposed  second  and  third  years  of  the  project,  the  alternative 
treatments  will  be  stored  in  a  computer  supported  search  sys- 
tem.   A  functional  thesaurus  constructed  on  the  model  of  the 


thesaurus  of  ERIC  Descriptors  will  be  utilized  in  the  computer  supported 
search  system.    Major  descriptor  categories  will  include  word-attack  skills, 
comprehension  skills,  learning  styles  of  students,  learning  channels,  in- 
terest of  students,  and  chronological  ages.    The  BIRS  computer  program  will 
be  studied  during  the  first  year  of  the  project  as  the  possible  prototype 
of  this  support  system.    Specific  indexing  will  be  a  major  responsibility 
of  the  staff  of  the  Skills  Center. 

In  addition,  the  Pilot  Skills  Center  will  contain  a  reinforcing  events 
(R£)  area  which  will  be  composed  of  a  student  village  to  serve  as  a  pri- 
vate refuge  for  individual  children  as  well  as  a  major  selection  on  the 
proposed  R£  menu.    A  Contingency  Manager  will  supervise  the  schedule  of 
reinforcements.    Center  staff  will  prepare  task  cards  for  a  class  prior  to 
their  entering  the  Skills  Center  for  their  scheduled  visit.    Upon  entering 
the  Skills  Center,  each  child  will  receive  his  task  card  and  choose  an  ac- 
tivity from  the  RE  Menu.    When  the  child  has  completed  a  task,  it  will  be 
checked  in  the  prescription  center  to  determine  the  successful  completion. 
If  task  is  given  the  stamp  of  approval,  the  student  will  be  directed  to  the 
appropriate  RE  Area  by  the  Contingency  Manager. 

During  the  regular  classroom  activities,  as  a  child  is  observed  per- 
forming in  a  desirable  manner,  "bonus"  reinforcement  will  be  given  imme- 
diately.   The  development  of  the  RE  Area  in  the  Pilot  Skills  Center  may 
suggest  modifications  to  the  operational  procedure  for  the  Demonstration 
Center  in  the  fall. 

b .    Training  Program  for  Teachers  and  Tutors  (2.2),    Teachers , 
paraprofessionals,  and  volunteer  tutors  assigned  to  the  Demonstration  Cen- 
ter will  receive  special  training  made  possible  through  the  continuing 
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access  they  have  to  the  Project  staff  and  the  resources  of  the  Demonstra- 
tion Center.    Three  full-time  Tutors/Trainers  (paraprof essionals)  will  as- 
sist in  the  training  of  volunteer  tutors  outside  as  well  as  inside  the 
demonstration  school.    In  addition,  the  Tutors/Trainers  will  provide  limited 
services  to  teachers  in  the  off-center  building-unit  cadres,  primarily  to 
accommodate  unusual  needs  for  tutorial  service. 

c.    Computer  Support  Services  (2.3).    The  acronym  B.I.R.S.  stands 
for  Basic  Indexing  and  Retrieval  System,  which  is  a  collection  of  Fortrend 
F  IV  (Four)  computer  programs  designed  to  allow  educational  and  psychologi- 
cal researchers  to  use  their  own  locally-based  computers  to  construct  and 
maintain  the  type  of  information  retrieval  system  which  best  meets  their 
individual  needs.    The  system  was  developed  at  Michigan  State  University 
by  John  F.  Vinsonhaler  under  a  grant  from  the  U.  S.  Office  of  Education 
Bureau  of  Research.    Dr.  Sam  Price,  University  of  Illinois,  Normal, 
Illinois,  has  made  an  adaptation  of  the  system  to  include  a  "materials 
resources  access"  similar  to  that  proposed  in  the  Project  BASIC  model. 
A  teacher  can  enter  descriptors  of  a  student's  abilities,  diagnosed 
problems,  learning  style,  and  interests.    The  stored  resources  would  then 
be  returned  from  the  computer  on  a  batch-type  basis  with  the  teacher  get- 
ting a  print-out  of  a  variety  of  items  available  to  the  teacher  and  meet- 
ing the  specifications  of  the  descriptors. 
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2.  Component  Objectives ♦  The  following  first-year  objectives  for 
the  Instructional  Systems  component  of  the  project  are  presented  on  the 
pages  indicated* 


Product  Objectives 

Page  No* 

2.1-0-01  AO 

2.1-0-02  40 

2.1-  0-03  40 

2.2-  0-01  42 


Process  Objectives 

Page  No. 

2.1-  1-01  41 

2.2-  1-01  42 
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BUDGET  SUMM4JCr  WRKSH5ST  ~  BY  SUB-CATBGORISS  OF  COMPONEtvTS 
COMPOfHSNTt    2.0    Instructional  Systems 


Expense  Classification 


tion     Item       |     3     !  If 

5      1    6     !     7     !  8 

Q 

7 

Admstn  ^'^ 

100  2.2 

2.3 

1 

_    .  2.1 
Instrn 

200  2.2 
2.3 

11,642 

5,210 

500 
303 

4,030 

jxjU 

1,000 

500 
I  JO 
330 

1 

500 
IOC 

22,452 
7,0G3 
1,60J 

17,095 

900 

5,500 

700 

31,132 

PlxChR  ^'^ 
800  2.2 

2  3 

1,165 

521 

• 

1,636 
62r. 

1,710 

604 

2,314 

2.1 

ComSvc 
1100  2.2 

2.3 

2.1 

CapOut 
1230  2.2 

:  3 

— '  : 

1,000 

1,000 

1,000 

34,446 


ERIC 


5-17-71 


276 
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COST-ESTIMATE  WORKSHEET 


Task/Item  No.  2.1 


Expense  Classification 


Adfflstn 

100 


Functional  Classification 


Instrn 
200 


FixChg 
800 


ComSvc 
1100 


CapOut 
1230 


3.  Salaries,  Professional 

4.  Salaries,  Non-professional 

5.  Contracted  Services 

6.  Materials  and  Supplies 

7.  Travel  (and  Mileage) 

8.  Equipment 

9.  Other  Expenses 
TOTAL  EXPENDITURES 


11,642 
5,210 


500 


4,000 


500 


600 


22,452 


1,165 


521 


1,686 


1,000 


1,000 


25,138 


Expense 
nass 


3-200 


3-  800 

4-  200 


4-  800 

5-  200 

6-  200 

■'-aoo 

|i230 


5>ERIC 


Name  and  Title,  Purpose,  or  Item 


Hatch,  Elizabeth,  Evalua tor /Assessor 
Filip,  Linda,  Reading  Specialist 
Hronek,  Judy,  Contingency  Prog|r«ii 
Unassigned,  Community  Agent 


Fixed  Charges,  10% 

Unassigned,  Tutor /Trainer  (Tchr  Asc  I) 
Unassigned,  Tutor /Trainer  (Tchr  Asc  II) 


Fixed  Charges,  10% 

Consultants  for  Demonstration  Center 

Materials  and  supplies  for  Demonstration 

Center  (loQ*  Child.  Vnuip4:.TV  tapes) 
Travel,  Demonstration  Center  Staff 
Equipment  for  Demonstration  Center 
(  deakSft  tables,  video  equipiatatt 
projectors,  movable  bulletin  boards, 
etc, ) 


Project  Time 


Full 


Telephone  service  to  dial-access  system 

I 

*These  rates  are  in  accordance  with  generally  accepted  scaedules. 


Part 


.30 
.30 
.16 
.20 


.60 
1.30 
(FTE) 


10  da 


Quantity 


720  hrs 
1404  hrs 


Salary, 
Rental  or 
Unit  Cost 


15,286 
12,490 
10,155 
8,400 


11,642 

2.75/hr 
2.30/hr 


5,210 
50* 


.  ^  Hi 


COST-ESTIMATE  WORKSHEST 


Expense  Classification 


Admstn 
100 


Task/Item  No. 
Functional  Classification 


2.2 


Instrn 
200 


FixChg 
800 


ComSvc 
1100 


CapOut 
1230 


3.  Salaries,  Professional 

4.  Salaries,  Non-professional 

5.  Contracted  Services 

6.  Materials  and  Supplies 

7.  Travel  (and  Mileage) 

8.  Equipment 

9.  Other  Expenses 
TOTAL  EXPENDITURES 


5,453 

827 

100 
500 


ioe 


100 


545 


83 


628 


Expense 
Class 


3-200 


3-  800 

4-  200 


4-800 
5.200 

6-  200 

9r20O 

7-  200 


/er|c 

hmimrjmrnaaaa 


Name  and  Title,  Purpose »  or  Item 


Project  Tlae 


Full 


Hatch,  Elizabeth,  Evaluator/Assessor 
Filip,  Linda,  Reading  Specialist 
Hronek,  Judy,  Contingency  FrogtOi 
Unassigned,  Community  Agent 


Fixed  Charges,  10% 

Unassigned,  Tutor /Trainer  (Tchr  Asc  I) 
Unassigned,  Tutor /Trainer  (Tchr  Asc  II) 


Fixed  Charges,  10% 

Consultant  for  Training  Demonstration  Stiff 

Center  Professional  Library  (books,  etc.) 

Tutor  Conferences 
Consultant  Travel  Expenses 


*These  rates  are  in  accordance  with  generally  accepted  s 


Part 


.03 
.20 
.08 

.20 


,10 
,20 


1  da 


Quantity 


120  hrs 
216  hrs 


Salary, 
Rental  or 
Unit  Cost 


hcdules . 


Aaount 
Budgete 


15,286 

460 

12,490 

2,500 

10,i5S 

813 

8,400 

1,680 

5,4Sa 

5,453 

545 

2.75/hr 

330 

2.30/hr 

497 

827 

827 

83 

100* 

100 

500 

100 

100- 

COST-ESTIMATE  WORKSHEET 


Task/ I tern  No. 


Functional  Classification 


Expense  Classification 


Admstn 
100 


Instrn 
200 


PlxChg 
800 


ComSvc 
1100 


CapOut 
1230 


3.  Salaries,  Professional 

4*  Salaries y  Non-professional 

5.  Contracted  Services 

6*  Materials  and  Supplies 

7.  Travel  (and  Mileage) 

8.  Equipment 

9*  Other  Expenses 

TOTAL  EXPENDITUkiiS 


300 


1.000 


300 


1,600 


1,600 


Name  and  Title,  Purpose,  or  Item 


Computer  Services  Consultant 

BIRS  Program    and  related  supplies 

Travel,  Consultants 


Project  Time 


Full 


*These  rates  are  in  accordance  with  generally  ac 


Part 


2  da 


Quantity 


Salary , 
Rental  or 
Unit  Cost 


l-3a 


eplud  s:iiedules, 


Class 


Nane  and  Title,  Purpose,  or  Item 


Project  Time 
Full  I  Part 


Quantity     Salary »  {  Aa»unt 
I  Rental  or  I  Budgeted 
i  Unit  Cost  I 


PAC8(S)  — *~J-^  

FBOK  THIS  DOCUKEHT  I 
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ERIC 


1 
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2*  ParticlpaDt8> 

a«      8  Teachers »  Grades  1-4 »  Demonstration  School. 
4  Tutors »  Demonstration  School. 
Parents »  Demonstration  School »  undetermined. 
210  Children »  Demonstration  School »  Grades  1-4. 


b«      1  Target  School  (Demonstration  Center). 

c.    Criteria  for  selection.    See  Needs  Assessment » 
pages  11*^29  • 


3.    Resources . 

a.  Personnel.    See  Fig.  24,  page  108. 

b.  Technical  Assistance. 

CD  Anticipated. 

Consultants  for  operation  of  Demonstration  Center i 
Consultant  for  training  Demonstration  Staff. 
Consultant  for  computer  services. 

(2)    Technical  Assistance  Plan.    See  page  109. 

c.  Facilities »  Materials »  and  Equipment.    See  pages  68-73. 


C.    Communicat  ion . 

For  a  ^scusslon  of  the  general  comihunication  system  for  the  project » 
refer  to  pages  77-78.       This  system  will  serve  all  components «. of  the 
project. 


D.    Evaluation.    See  pages  79-91.  -flO*> 
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Comuaity  Involvemeat  Component  (3>0  ) 


\ 


A.    Plamiin^  and  Organization 

1.    Description  and  Rationale >    The  Conmunity  Involvement  component 
of  the  project  includes  two  sub-components — the  Community  Advisory  Coun- 
cil (3.1)  and  Communications  (3.2) •    "Comoiunity"  in  the  sense  of  this  pro- 
posal is  considered  co  include  representatives  from  all  parts  of  the  comr- 
munity  who  may  be  related  to  the  project  either  as  cleints  or  as  staff. 

a.  Advisory  Council  (3>1)>    Reference  has  already  been  made  to 
the  activities  of  the  Ad  Hoc  Conmunity  Advisory  Council  (p.  3  )  and  pro- 
jections for  its  permanent  status  have  been  outlined.    It  is  the  intent 
of  this  proposal  that  the  Community  Advisory  Council  serve  as  an  informal 
"board  of  directors"  advising  on  all  activities  of  the  project  as  well  as 
providing  specific  expertise  in  approaching  problems  or  needs  identified 
during  the  operation  of  the  proposal. 

b.  Conmunications  (3.2).    The  proposed  communications  system  of 
the  project  has  been  previously  outlined  (p.  77)  and  will  provide  for  bdth 
internal  communication  and  dissemination,  that  is,  communication  with  per- 
sons not  directly  involved  in  the  project  activity.    It  3hould  be  noted 
that  one  rationale  for  developing  Building-Unit  Cadres  was  the  increased 
probability  of  more  effective  communication  with  non-participating  staff 
in  the  off-center  sites.    The  conmunity  involvement  component  includes  the 
noted  publications  and  communications  input  systems  as  well  as  the  dial- 
access  update  tapes  and  code-a-phone  hotline  service.    A  discussion  of  the 
Management  Review  Briefing  can  be  found  on  page  74  of  this  proposal. 


^Components  and  sub-components  have  been  nunibered  to  facilitate  referencing 
^^9^.  throughout  the  project  forms  and  narrative. 


2.  Component  Objectives,  The  following  first-year  objectives  for 
the  Community  Involvement  component  of  the  project  axe  presented  on  the 
pages  Indicated # 


Product  Objectives  Process  Objectives 

/  Page  No.  Page  No. 

3 . 1-  0-01  43  3 . 1-1-01  43 

3. 2-  0-01  44  3. 2-1-01  44 

3.2-1-02  44 
3.2-1-03  44 
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BUDGET  SUMI*Rr  WORKSHBET  —  BY  SUB -CATEGORIES  OF  COHPONEUTS 


COMPONENT!    3. J    Coi.u.iunii:y  lavolvewe.tu 


Pune-  Task/      ,  , 

tlon     Item       1     3      '  1 

Expense  Classification 

5      1    6     i     7     i  8 

9 

10 

Adwstn  3.1 
100  3.2 

3  J  j 

.'6  Z 

300 

500 

1,06.0 

3.1 

Instm 
200  3.2 

3.1 

FlxChg 
800  3.2 

3.1 

ComSvc 
1100  3.2 

1,843 

200 

400 

< 

3,443 

200 

400 

300 

200 

3;448 

3  1 

CapOut 
1230  3.2 

4,30; 


5-17-71 


COST-ESTIMATE  WORKSHEET 


Task/ 1  tern  No.  -^'^ 


Expense  Classification 


Admstn 
100 


Functional  Classification 


Instrn 
200 


FixChg 
800 


ComSvc 
1100 


CapOut 
1230 


3.  Salaries,  Professional 

4.  Salaries,  Non-professional 

5.  Contracted  Services 

6.  Materials  and  Supplies 

7.  Travel  (and  Mileage) 

8.  Equipment 

9.  Other  Expenses 
TOTAL  EXPENDITURES 


1.848 


200 


400 


800 


200 


3,448 


3,448 


Expense 
riass 


3-1100 


5-  1100 

6-  1100 

7-  1100 


Q-llOO 


5,er|c 


Name  and  Title,  Purpose,  or  Item 


Unassigned,  Conununlty  Agent 
Fixed  Charges  10% 


Project  Time 


Full 


Speakers  for  Coipmunity*  Council  Functi 

Supplies  and  pamphlets  for  committee 
work  and  general  meetings 

Mileage  (local) 

Volunteer  Workers 
Travel  (including  conferences  which 

community  representatives  are 

required  to  attend) 


Motivation  and  Recognition  Programs 


^ns 


*These  rates  are  in  accordance  with  gencriily  acc 

^S6 


Part 


,20 


2  da 


epted  s 


Quantity 


Salary , 
Rental  or 
Unit  Cost 


liedules , 


8,400 
1,680 


100'' 


200 


COST-ESTIMATE  WORKSHEET 


Task/ItefiT  Uo^ 


Functional  Classification 

Expense  Classification  Admstn       Instrn       FixChg       ComSvc  CapOut 

100  200  800  1100  1230 

3.  Salaries,  Professional       

4.  Salaries »  Non-professional       

5.  Contracted  Services       

6.  Materials  and  Supplies  500   

7.  Travel  (and  Mileage)         

8.  Equipment     

9.  Other  Expenses 


560 


TOTAL  EXPENDITURES  1.060 


I  Am 


Expense 

Name  and  Title,  Purpose,  or  Item 

Project  Time 

Quantity 

Salary, 

Amount 

Class 

Full 

Part 

Rental  or 

Budgete 

Unit  Cost 

6-100 

Production  Services:    supplies  for 

bulletins,  newsletters,  etc. 

bO{) 

9-100 

Telephone  Service 

Update/Hotline    (15  mof  ) 

Postage 

100 

• 

/erJc 

^33 
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2.  Participants* 

a.    Members  of  the  Coiuminity  Advisory  Council. 
(Variable  nuniber) 


b.    40  Target  Schools  and  the  external  public. 


-   3.    Resources » 

a.  Personnel.    See  Fig.  24,  page  108. 

b.  Technical  Assistance. 

(1)  Anticipated. 

Speakers  for  Conmunity  Advisory  Cotmcil  functions « 

(2)  Technical  Assistance  Plan.    See  page  109. 

c.  Facilities,  Materials,  and  Equipaent,    See  pages  68-73 

C.  Communicat  ion . 

A  general  conmunication  system  will  serve  all  components  of  the 
project  and  is  discussed  on  pages  77-78. 

D.  Evaluation.    See  pages  79-91. 


ERLC 
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.1.31 


Project  ManfV,om<*nL  (Ajt?i[ioriont  (^nO^^) 

A.  Planning  and  Organization 

!•  Description  and  Rationale.  The  Project  Mana^^ement  component  in- 
cludes three  sub-categories  -  System  Analysis  (J4,l),  Evaluation  {^uD, 
and  Independent  Audit 

a.    System  Anetlysis  (^^l)*  This  sub-component  of  Project 
Management  is  responsible  for  the  integrated  planning  anu  control  of 
■the  program.    That  portion  of  System  Analysis  dealing  vitli  the 
organization  of  the  Project  Office  and  its  relation  to  the  permanent 
organization  of  the  district  has  already  been  discussed  (page  and 
page  74-75).  Kowever,  only  brief  reference  has  been  made  to  several 
critical  management  tools  which  have  been  selected  to  facilitate  maruso- 
ment  of  the  project.    They  include  a  Work-Breakdov/n  Structure  Matrix 
and  detailed  Work  Statements    indexed  to  the  matrix.    This  syotcm  pro- 
vides the  mea'^s  for  delegating  and  identif^^ing  specific  effort  to  b-. 
per formed  by  specific  project  personnel  as  required  to  achieve  the 
process  and  product  object ivtjs  for  each  component  of  the  project. 

A  copy  of  the  Work-Breakdown  Structure  Matrix  is  included 
on  page  134 of  this  proposal.    Items  (sub-components)  of  the  project  arc 
listed  horizontally  at  the  top  of  the  matrix.    Taisk  Groups  (identified 
on  the  project  organization  chart, (page  63    )  are  li;5ted  verticali.y. 
a  particular  Task  Group  has  been  delegated  specific  re^^jponsibility  for  on*., 
or  more  tasks  in  a  sub-component  of  the  project,  on  X  is  placed  in  Liie 
corresponding  cell  of  the  matrix  and  an  appropriate  Work  Statement  rrcpured. 


^9l 


Summary  Work  Statements  can  be  prepared  for  either  a  Task  Group  or  a 
sub-component  (item).    For  example,  sample  Work  Statements  have  been 
prepared  for  the  Contingency  Program  Task  Group*  (G,  pages  135-136)  and 
for  the  Reading  Systems  Task  Group,  (H,  pages  137-138).    Careful  examin- 
ation of  the  sample  Work  Statements  will  show  how  the  Work-Breakdown 
Structure  Matrix  can  be  used  to  define  tasks;  summarize  tasks  by 
groups  of  sub-components;  estimate  costs  within  a  cell,  by  groups,  or 
by  sub-components;  and  serve  as  a  continuing  monitor  of  project 
activity  and  performance.    Tasks  on  the  Work  Statements  provide  the 
basis  for  P.E.R.T.  or  C.P.S.  analyses.    A  complete  set  of  Work  State- 
ments, one  for  each  cell  in  the  Matrix,  will  be  written  and  periodic- 
ally updated  to  provide  a  flexible,  discriminating  tool  for  planning, 
programming,  and  budgeting  by  objectives. 

A  three-dimensional  model  displaying  the  components  of 
the  project,  the  levels  of  activities  or  tasks,  and  the  types  of 
objectives  is  presented  in  Figure  28  .    Most  management  tasks  and  costs 
have  been  assigned  to  the  Project  Management  component.    The  manager 
level  for  the  remaining  components  is  conceived  largely  as  a  type  of 
delegated  or  programmed  responsibility  that  relates  to  the  daily  oper- 
ation of  the  project  rather  than  to  the  overall  management  function. ' 

b.  Evaluation  (^.2). 

c.  Independent  Audit  {h.3)>  The  evaluation  and  Independent 
Audit  sub-components  have  been  so  completely  described  elsewhere  in 
this  proposal  that  they  will  only  be  referenced  here:    see  pages  79  - 
and  92. 


Figure 

WORK-BREAKDOWN  STRUCTURE  MATRIX 


Task  Level  Code 
M  .  Manager 
0  Operator 
P  Performer 


A.    Pub.  Int. 


E.  Moon 


B.    Data  Proc. 


D.  Welandex 


C.  Research 


G.  Ross 


D.    Media  &  Mtls. 


R.  Foley 


E.  In-Service 


W.  Rainbow 


F.  Evaluation*^ 
Assessment 


E.  Hatch 


G.    Contg.  Prog. 


J.  HroneR 
R.  Wills 


U.  Reading  Syst. 


L.  Flllp 
M.  Hazelton 


Parent  Sves. 


Comm.  Agent 


J.    Fed.  Progms. 


A.  Drahos 


K.    Demon.  Staff 


Lead  Tchr. 


T      Bldg.  Cadres 

—  mn^  


Lead  Tchrs. 


M- 


Bldg.  Cadres 
Non-Public 


Lead  Tchrs. 


N.  Purchasing 


Don  Grant 


0.  Accounting 


A*  Watson 


Coxa$.  Advsy. 


C.  Means 


Q.     Indpt.  Audit 


I.D.E.A. 


R.    Proj.  Mgt. 


P.  Diaz 


TOTAL 


COMPONENT  TOTALS 
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Figure  2g> 


qr.    1.0  staff 
Development 


2.0    Instrl.  3.0  Comm.    4.0  Project 
Systems      Involvement  Management 


TASK  WORK  STATEMENT 
CONTINGENCY  PROGRAM 

RFP  ITEM 

G  1.1  a.)  Provide  information  on  concept  of  contingency  management 

throu^  in-service  sessions, 
b.)  Provide  assistance  in  setting  up  contingency  contracts  in 
the  classroom. 

G  1.2  a.)  Provide  information  on  concept  of  contingency  management, 

b.)  Supervise  assistance  given  tutors  in  setting  up  RE 

activities  in  the  cla^room  so  that  tutor  can  work  with 
teacher  in  setting  up  contracts. 

G  1.3  Acquaint  pe  ants  with  method  of  using  positive  reinforcement 

as  an  aid  in  developing  a  more  favorable  self-concept. 

r 

GG  2.1  a.)  Provide  activities  for  the  individual  student  which  will 

motivate  him  to  coii?)lete  tasks.    Update  RE  Menu. 

b.  )  Supervise  students  in  RE  area. 

c.  )  Reinforce  student  during  regular  activities  as  desirable 
behavior  is  occurring. 

d.  )  Tabulate  and  record  RE  activities  chosen  by  individual 
students . 

e.  )  Record  nur^ber  of  tasks  completed  each  day  by  individual 
students . 

G  2.2  a.)  Provide  practi cum  visits.    Teachers  observe  contingency 

management  in  demonstration  center  and  apply  motivational 
techniques  to  their  classrooms. 

Er|c  ^94 
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b.  )  Supervise  smedl  group  meetings  where  teachers  discuss 

techniques  used  euid  modifications. 

c.  )  Supervise  tutor  in  demonsti^tion  center  and  provide 

experif^ice  in  developing  RE  activities  and  working  with 
individual  students  in  RE  area- 

d.  )  Supervise  tutors  training  of  the  volunteer  tutors  in 

contingency  management. 

»  ^ 

Inform  advisory  council  of  motivational  techniques  in  use 
and  €ibout  the  development  of  the  RE  area. 

Provide  information  to  commxinications  system  for  appropriate 
dissemination. 

a.  )  Provide  information  for  evaluation  of  pre  and  post 

test  on  Homme's  book. 

b.  )  Provide  information  for  evaluation  of  pre  and  post 

list  of  reinforcers  used  in  the  classroom. 

c.  )  Provide  situation  shorts  for  each  teacher  to  describe 

techniques  for  positively  reinforcing  students  and 
develop  rating  scale. 

d.  )  Videotape  sample  classrooms  and  develop  rating  scale 

for  assessing  type  and  frequency  of  motivational  techniques 
in  use. 
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TASK  WORK  STATEMENT 
READING  SYSTEMS 


RFP  ITEM 

H  !•!  Building-Unit  Cadre 

Plan  and  facilitate  implementation  of  pre-school  workshop 
training,  in-service  day  sessions,  and  monthly  update  meetingu 
for  each  of  the  four  grade  levels. 

Assist  Lead  Teachers  in  developing  techniques  for  sharing 
information  and  knowledge  with  other  teachers  in  the  Cadre 
Evaluate  teacher's  statement  of  their  own  in-service  needs, 
and  incorporate  this  information  in  the  pleinning^  implementation, 
8uid  continuous  assessment  of  the  in-service  rrogram. 

H  1.2  Volunteer  Tutors 

Provide  pre-service  orientation  in-service. 
Counsel  with  the  co-ordinators  of  tutor  programs  on  the  best 
way  to  meet  the  needs  of  Project  BASIC,  as  well  as  those  of 
already  established  programs. 

Co-ordinate  weekly  training  sessions  in  materials  and  technique.^ 
in  reading  instruction. 

H   1#3  Peirent  Education 

Hold  an  initial  orientation  session  with  parents  of  the 
children  in  the  eight  classrooms  of  the  Demonstration  Center. 
(Perhaps  also  with  other  parents  of  the  district.) 

H    2.1  Demonstration  Center 

Supervise  and  coordinate  tutorial  services  in  the  Demonstration 
Q  Center* 

ERIC 
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H  2.1  Demonstration  Center 

Supervise  and  coordinate  tutorial  services  in  the  Demonstration 
Center. 

Supervise  and  coordinate  Demonstration  Center  tutors  in  their 
weekly  training  of  volunteer  tutors* 

Develop  and  demonstrate,  with  cooperation  of  the  teachers  of 
the  classes  brought  into  the  Center,  techniques  of  teaching 
ski  Is  and  motivating  learning  in  relation  to  needs  of 
individufiuLs  or  small  groups  within  a  classroom. 

H  h.2  Evaluation 

Assist  in  development  of  evaluation  techniques  to  assess  efforts 

of  students,  teachers,  tutors,  and  Center  staff. 

Assist  in  supervising  collection  of  evaluation  data  in  the 

functioning  of  the  above  classes  of  personnel. 

Assist  in  interpreting,  evaluating  data  collected,  and  revising 

evaluation  techniques  as  necessary. 

Provide  information  needed  for  independent  audit • 

Keep  records  necessary  to  provide  the  above  information. 
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OBJECTIVES  MODEL  -  Prolect  BASIC 


Process  Product 
TYPES 


3 


Figure  21.    Objectives  Model. 


ERIC 


f  4-23-71 
5-13-71 

^^.5-14-71  ^93 


r 


2.    Component  Objectives.    The  following  first-year  objectives  for 
the  Project  Management  component  of  the  project  are  presented  on  the 
pages  indicated. 


Product  Objectives 

Page  No. 

4.1-0-01  A5 

4.1-  0-02  45 

4.2-  0-01  46 

4.3-  0-01  47 


Process  Objectives 

Page  No. 


4.1-1-01  45 

4.1-1-02  45 

4.1-1-03  45 

4.1-  1-04  45 

4.2-  1-01  46 

4.2-  1-02  46 

4.3-  1-01  47 
4.3-1-02  47 
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BUDGSr  SOMKAHY  JORXSHSST 


—  BY  SUB-CATBGORIBS  OF  COMPOlIEtv'TS 


COMPOKSNTt    4.0    Project  Itanagement 


Expense  Classification 


irune-   i»sk/      ,  . 
tion     Item       !     3  ! 

k 

5      1    6     1     7     '  8 

9 

10 

Adnstn 
100  4.2 

4.3 

i 

430 
8,185 

460 

5,750 
2,350 

2,400 
350 
2,50.) 

1,300 

800 

600  1 
200  j 

700 
100 

11,130 
12,835 
3,150 

9,075 

3,100 

5,450 

2,100 

1,700  i 

300 

27,225 

4.1 

Instm 

200  4.2 
4.3 

4.1 

FixChg 
800  ^-2 

4.3 

43 
820 
46 

575 
235 

ois 

1,055 

46 

909 

810 

1,71? 

4.1 

.  CmnSve 

1100  ^-2 

4.3 

4.1 

CapOat 
1230 

4.3 

23,944 


ERIC  3  32 
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COST-ESTIMATE  WORKSHEET 


Task/ Item  No. 


4.1 


Functional  Classification 


Expense  Classification 


Admstn 
100 


430 


3.  Salaries,  Professional   

4.  Salaries,  Non-professional  5,750 

5.  Contracted  Services  ?»600 

6.  Materials  and  Supplies  1.300 

7.  Travel  (and  Mileage) 

8.  Equipment 

9.  Other  Expenses   

TOTAL  EXPENDITURES  11,180 


600 


700 


Instrn 
200 


FlxChg 
800 


43 


618 


ComSvc 
1100 


CapOut 
1230 


Expense 


Name  and  Title,  Purpose,  or  Item 


Project  Time 


Full 


Part 


Quantity 


Salary, 
Rental  or 
Unit  Cost 


3-100 

3-  800 

4-  100 


4-  800 

5-  100 

6-  100 


7-100 

5>er|c 


Diaz,  Paul,  Project  Director  (5  days 
only,  balance  of  contract  and  service 
is  contribution  of  district) 

Fixed  Charges,  10% 

Unassigned,  Secretary    (13  mos) 
Office  Education  Student  (12  mos) 
Part-time 


Fixed  Charges,  10% 

Arthur  Wulfsberg,  Technical  Assistance 

Supplies  for  project  reports,  adminis- 
trative bulletins,  etc. 

Office  Supplies 

Reference  books 

Production  services  for  Staff  Development 
and  Instructional  Systems  Components 


5  da 


.75 
.75 


16  da 


Travel  Expenses 

Telephone  Services  (including  long-distaice) 
Postage 

♦These  rates  are  in  accordance  with  generally  accepted  scliedules. 


5600 
1800 


5750 
150* 


144 

303 


COST-ESTIMATE  WORKSHEET 


Task/Iten  No.       ^'2  (P»3 


Functional  Classification 


Expense  Classification 


Admstn 
100 


Instrn 
200 


FlxChg 
800 


ComSvc 

1100 


CapOut 
1230 


3.  Salaries,  Professional 

4.  Salaries,  Non-professional 

5.  Contracted  Services 

6.  Materials  and  Supplies 

7.  Travel  (and  Mileage) 

8.  Equipment 

9.  Other  Expenses 
TOTAL  EXPENDITURES 


8,185 


2.350 
800 


900 


100 


12,885 


820 


,225- 


1.055 


13.94 


Expense 
riass 


Nane  and  Title,  Purpose,  or  Item 


Project  Time 


Full 


Part 


Quantity 


Salary, 
Rental  or 
Unit  Cost 


3-100 


3-  800 

4-  100 


4-  800 

5-  100 


^100 


Er|Ci 


Hatch,  Elizabeth,  Evaluator/Assessor 
Part-time  Staff  for  Evaluation  Activitie 
(observing,  etc.) 


Fixed  Charges,  10% 

Unassigned,  Secretary  (13  mos.) 
Office  Education  Student  (12  mos.) 
Part-time  (typists,  non-professional 
evaluation  assistants,  etc«) 


Fixed  Charges,  10% 

Evaluation  Consultants 
Roger  Farr 
Other 


Production  Services 
Tests,  supplies 
Reference  books 


.47 

40  da 


.25 
.25 


3  da 
1  da 


*These  rates  are  In  accordance  with  genera 


lly  accepted  schedules. 


15,286 
25/day 

8,185 

5,600 
1,800 


2,350 


150* 
100 


O'JO 


14i» 


Name  and  Title,  Purpose »  or  Item 


Project  Time 
Full!  Part 


Quantity 


Salary » 
Rental  or  I 
Unit  Coat 


Amount 
Budgeted 


Expense 
Class 

i    Nsoe  and  Title »  Purpose »  or  I tea 

Project  Tine 
FUllt  Part 

Quantlt) 

'1  Salary, 
1  Rental  oi 
1  Unit  Cost 

1  Amount 
r  1  Budi^efce< 

• 

Task/Item  No.  4.2  (p.  2) 

7-100 

1  Mileage 

Hatch,  E.  150 
1  Secretary  50 
Travel  Expenses 

Staff  300 
1        Consultants  400 

200 

700 
1  900 

9-iOO 

1  Telephone 
1  Postage 

50 
50 

100 

• 

• 
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1 

COST-ESTIMATE  WORKSHEET 


Task/ I tern  No* 


Functional  Classification 


Expense  Classification 

3*  Salaries,  Professional 

4.  Salaries,  Non-professional 

5.  Contracted  Services 

6.  Materials  and  Supplies 

7.  Travel  (and  Mileage) 

8.  Equipment 

9.  Other  Expenses 
TOTAL  EXPENDITURES 


Admstn 
100 


Instrn 
200 


FixChg 
800 


CoraSvc 
1100 


CapOut 
1230 


Expense 
Class 


Name  and  Title,  Purpose,  or  Item 


Project  Time 
Full  Part 


Quantity 


Salary » 
Rental  or 
Unit  Cost 


Aflooui 
Budget 


iMk/Itea  No.  4.3 


Functional  Classification 


Expense  Classification 


Admstn 
100 


Instrn 

200 


FixChg 
800 


ComSvc 
1100 


CapOut 
1230 


3.  Salaries,  Professional  46n 

4.  Salaries,  Non-professional   

5.  Contracted  Services  2.500 

6.  Materials  and  Supplies 

7.  Travel  (and  Mileage) 

8.  Equipment   

9.  Other  Expenses   

TOTAL  EXPENDITURES  3,M0 


4fi 


46 


Expense 
riass 


3-100 
3-800 
5-100 

7-100 


/ERIC 


Naae  and  Title »  Purpose,  or  Item 


Hatch,  Elizabeth,  Bvaluator/Assessor 

Fixed  Charges,  10% 

Audit  Contract 

(IDEA,  Mr.  King  Nelson)    22  of  grant 

Auditor  Expenses  to  July  Conference 


These  rates  are  ±^  accordance  with  genera  .ly  acc<  pted  sc  ledules 


Project  Time 
Full  Part 


.03 


Quantity 


Salary, 
Rental  or 

Unit  Cost 


15,286 
460 


Aaoun 
Budget 


J47 


expense 
Class 


Nane  and  Title.  Purpose,  or  Item 


Project  Tine 
FUlii  Part 


Quantity 


Salary,  {  Aaount 
Rental  or  Budgeted 
Unit  Cost 


.fiWJW  1^2.  I   WAS 

*»• 'fflaa  fOCUMENT  PilOR  TO 

jSWancuocuMBNT  reJeoduct 


1 


t¥SSlS&  (REI  OVED' 
TS  BEi:iG  SUBMITTED  TO 
IN  SERvtCE 


SIO 


2.  Participants* 

a.  Project  Office  St**ff. 
Lead  Teachers* 
Building  Principals • 

h.    40  Target  Schools* 

3*    Resources ♦ 

a«    Personnel.    See  fig.  24 »  page  108. 

b.  Technical  Assistance. 

(1)  Anticipated. 

Mr.  Arthur  Wulfsberg,  Management  Consultant* 
Dr.  Roger  Farr,  Evaluation  Consultant. 

(2)  Technical  Assistance  Plan.    See  page  109  . 

c.  Sadlltles,  Materials,  and  Equipment «    See  pages  68-73 < 

C.  Communication. 

A  general  communication  system  will  serve  all  components  of  the 
project  and  Is  discussed  on  pages  77-78. 

D.  Evaluation.    Sec  pages  79-91. 
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Expense  Classification 


Adastn 

100 


Tssk/Itea  No. 


EstlJMtted  BiCDendlture  Report 
Functional  Classification 


Instrn 

200 


FlxChg 
800 


CoaSvc 
1100 


CapOut 
1230 


3.  Salaries*  Professional 

4.  Salaries*  Mon^professlonal 

5.  Contracted  Services 

6.  Materials  and  Supplies 

7.  Travel  (and  Mileage) 

8.  Equlpaent 

9.  Other  Expenses 
TOTAL  EXPENDITURES 


Uoo.oo 

20.00 
lt05.02 


-0- 


22U.75 


$1.0U9.77 


Expense 

m 


NsM  and  Title,  Purpose,  or  Itca 


Project  Tlae 


Full 


Part 


Quantity 


Salary, 
Rental  or 
Unit  Cost 


Aaount 
Budgeted 


5 
5 


7 
9 
9 
9 


Dr«  Roger  Farr,  Indiana  University, 
Consultant  on  Evaluation  Design 

Mr*  Art  Wulfsberg,  Management  Component 
Section*  development,  design  and  con- 
sultation 

Paper  for  printing  and  production;  news- 
letter, testing  instructions  and 
schedules,  baseline  data  instruments 

Developmental  Conference,  Chicago, 
April  12-lU,  1971 

Dr.  Roger  Farr  (Consult.  Eval.  Design) 
Telephone 

Printing  Production,  Communication 
Printing  Production,  Project  Proposal 


ai3 


$150.00 
250.00 

20.00 

279.02 

126.00 

99.75 
50.00 
75.00 

$l,oU9.77 
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DRAFT 


COVER  SHEET 

SPECUL  PROGRAMS  AHD  PROJECTS  (Title  III,  Sec.  306,  ESBA) 
APPLICATION  FOR  CONTINUATION  GRANT 


TITLE:    Comprehensive  Client-Centered  Basic  Skills  and  Staff  Development  Center 

(Ten  words  or  less) 

SUBMITTED  BY;      Cedar  Rapids  Community  School  District 

(Local  Education  Agency)  'r ^1 

ADDRESS:      Cedar  Rapids.  Iowa  52402       . /  ■  \_ -: 


(City)  (State)  (Elp  Code) 


SUBMITTED  TO:  Director 

Division  of  Plans  and  Supplementary  Centers 
U.  S.  Office  of  Education 
400  Maryland  Avenue,  Stf. 

Washington,  O.C.  20202 
• 


DATE  SUBMITTED:  April  28,  1972 


Administrative  Assistant  for  General  Administration 
(Signature  of  auciiorited  representative) 
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I. 


0MB  NO. 

D  R  A  F  H  ArPROVAL  B»Xft8S : 


DEPARTMENT  OF  HEALTH.  EDUCATION.  AND  WELFARE 

OFFICE  OF  EDUCATION 
*  WASHINOTON.  D.C.  tOlM 

BSBA  TITLE  III,  SEC.  306 
BltMntary  and  Secondary  Education  Act  of  1965  (P.L.  89-10) 
FART  I  -  RBPCRENCE  IRPORK^TIOH 
APPLICATION 


SECTIOll  A  - 

PROJECT  THFORKATICn 

1.  PURPOSE: 

2.    IN  ALL  CASES  EXCEPT 

a.  n 

PRELIMINARY  PROPOSAL 

PRBLimi'ARY  PROPOSAL 

b.  77 

FORMAL  PROPOSAL 

GIVE  OB  •ASSIGNED 

c.  mi 

CONTINUATION  APPLICATION 

PROTECT  NUMBER: 

BUDGET  PERIOD:  (ClreU  ona) 

71-7048 

2     3     4  5 

3.    PROJECT  TITLE 


Comprehensive  Client-Centered  Basic  Skills  and 
Staff  Development  Center 

4.    PROJECT  FOCUS 
CHECy>  CgB 

«.    n    EARLY  CHILDHOOD  EDUCATION 

b.   Tl  DISADVANTAGED 

C.    Ti    EimSCUKaaXAL 'EDUCATION 

T^l  READING 
«.   Tl    HUK^N  DIVERSITY  AND  CULTURAL  PLURALISM 
t\   O   STUDENT/ YOUTH  ACTIVISM 


If  under  the  project  focus  above,  apaclfic  provlelona  f«r  iiaadicap|»od- 
jltu^Mta  are  alao  botn?  nada,  ladlcoca  balow: 

^ri  «=  Project  aarvlng  lOdX"  hanHlcappadl  atudenta 

77   Project  aerving  laaa  than  1001  handicapped  atudanta 


S.    KM3  OF  APFLIC.\UT(Loeal 
Bdocation  Agoncy) 

Cedar  Rapids  Community 

6 .   A&uSZISS  (EossMr  (titrMC  ,ClC7,U6ot«  ,Zip) 

346  Second  Avenue  SW 
Cedar  Rapids,  Iowa  52404 

i  j;;;^  vo, 

398-2223 
AfiBA  CC3I 

7.    KAKB  OF  SUPERIKTENDZNT 
Dr.  .Craig  H.  Currie 

8.  cou:iTT 

Linn 

9.    C0U6RBS8ICJAL  DIS1 
Second 

CSICt(a) 

16.    NAME  OF  PROJECT  DIRZCTC?v 

'  Mr,  Paul  Diaz 

11.  ADDRESS (No. ,Stroat, City ,Staco, Zip) 

346  Second  Avenue  SU 
Cedar  Rapids,  Iowa  52404 

TaSm  IX). 

398-2112 

ARSACODB 

319 

1..  1^.^  -  ■ 

Wf  knovlo4g«  correct  and  tha  local  educational  agency  naMd  above,  hit  authorlaM 

ita  rt>nreoentattve  to  file  thte  anpllcattona 


Sf^tOiB  AND  TITLE  OF  PiJRSOH  AUTlWaiZED  TO  KUCmVE  GRANT 
iii^atratlve  Assistant  fcr 


Adm' 

<ifinpral 


DATE  SUIMITna) 
April  28,  1972  , 


Federal  Programs 
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II. 


sccTicnf  B  -  T.-?T.r.  Ill  :v.r^-.'.v  st;?r-.RY  rcn  rctojix? 

»R]:^n)OWi<  OF  TOTAI.  ?.5iI;AVED  rjD'J/;!'  i 


•t:'jDnr.T  r-KTiiOD 


2,    Str.te  Title  III  snd  0::hcr  Fo«>crrtx  runeia    I  p 

3» — St.-'Jif.  Funds  

4«    Local  Fur.Ui 


5«    Otrhar  FurtAo 


1. 

linrol  leant  iwta 

of  the  neat 
recent  Octobar  1 

KINDBR- 

GARTFTr? 

V —  - 

\  GBADES 
\  1-6 

GRADES 
7  -  1'^ 

«• 

Total  \ 
LEA  j 
Enroll-j 
v«nt  1 

PublU 

0 

1.959 

1 

11.773 

10.184 

24.516 

:2)  Non- 

Publi-: 

0 

50 

2.230 

1,710 

3,990 

b. 

Enroll -f! 
ibsnt  of 

Public 

.  0 

1.959 

11.773  

10,784 

24,5I6'* 

Froject 
Area 

'2)  Hcn- 
PitbUc 

0  i 

50       (  2.230  _ 

1,710 

3,990 

CZFJ 

CLi:  THE  LiAJ)?.  L!r;si.s  o?  PAitTinTPATi'in  rTiTDSKTstU  {2ikSr 

5  16  U  Ji' 

c. 

1 

locri  No 
of  I'ro- 

Jecc 
pants 

I 

JTT  „           n  ^ 

1 

.     .Q,  ,1 

9  , 

7.846  ^ 

(2)  Ucn-  1 
Fi'bUc  1 

0 

0 

1,415 

,  0 

1.415 

fOPUIATION 

NSGP.0 

»OXAN 

svAKZSH  mcrjii:^ 

SU!UUKEI^(Oi:hcr  •  ' 
(Seio  ln*ithan  Span. 
8  truct .  ySumc=:ad 

OTHBS 

TOXAL 

Locel  Kcucatlon  A".»ncv 

553 

34 

33 

105 

24.516  " 

5X3«?et  School  (f.)              i  562 

34 

34  ' 

126 

Sjtudoot  I'artici-mcc     .  }  240 

14 

—30 

8.96Z       1     0      I  9.Z61 

^*   Additional  Prolnnt  Pacta  (See  Instruct lona) 
a*    Totel  student  participation 
bo    Staff  engaged  In  Inftervlca  training 
e.  Adults 

t.    Total  number  of  project  participants  (a  through  c) 


9,261 


Kusbar^ 
Kumbar^ 

Number^  

Huttber"'  S>516 


e.  Current  LEA  per  pupil  expenditure  (eKcluding  Federal  support) « .Coat  $  ]Jlft^21 
i.    Current  per  pupil  expenditure  for  project  area  atudenta 

(Including  Federal  support)                                                 .Coat  $  K134>4S 

%.   Additional  per  pupil  expenditure  for  project  participants  Coat  $ 

h«    Estimated  percentage  of  target  group  which  is: 

Rural  (fever  than  2,500  Inhabitants)  ,  Percent  3  X 

Urban  (more  than  2,500  Inhabltcnta)  Percent'^?)  \ 

i#    Batinatcd  percentage  of  student  particlpeata  who  reaida  in  " 

Model  Cities  Area  ^.Percent  0  X 
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f    W/Gtmx  D  -'iOi:.^L  P.\OG:UiM  STAVY  (Soo  inatrMCtlong) 


DRAFT 


P08ITI0II  GATS60RY 


fluiibtr 

Fttll- 

TlM 


yonltlC7»a  Arinl"ned  to  Project 


Huabtr 


tuli- 
Bqulv. 


Total 
F.ull>TlM 
BquW. 
(Coltg^i  2  4-4) 


a.  ADMIMISTHATIOH/ 
SUPKRVISION— 


JIL 


Jb.  TEACHSR 

Pre-Klndorgarten 


jClnderytarten 


90 


Gradag  1»6 


90 


Grodoa  7-12 


(5)  Other 


«5.  spr:ciALisTS  

d-    POPIL  PnHSCTt'URL  WORKERS 


ML 


JL 


A. 


XML 


ML 


f .    TEACIIER  ASSISTMITS  , 
TEKCHER  AIDES 


JLflQ. 


CLEI  ICAL  FSRSO'.rNEL  

1.    kit  Q-j/uUX  PimSKTI^ZL 


0 


^50 


|.00 


iLJQQ. 
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IV. 


CEDAR  RAPIDS  COMMUNITY  SCHOOL  DISTRICT 
Cedar  Rapids,  Iowa 


Programs  Under  Title  III,  Sec,  306,  tSFA 
ASSURANCES 

The  applicant  is  a  "local  educational  anencv"  within  the  meaninn 
of  the  Requlations  under  section  306  of  the  Elementary  and 
Secondary  Education  Act  of  1965  (ESEA)  and  has  the  necessary 
lenal  authority  to  apoly  for  the  proposed  nrant: 

That  1n  the  plannina  of  the  oroject  there  has  been,  and  in  the 
establishment  and  carryinn  out  thereof  there  will  be,  partici- 
pation of  persons  broadly  representative  of  the  cultural  and 
educational  resources  of  the  area  to  be  served,  includinn 
persons  representative  of  the  Interest  of  potential  beneficiaries; 

That  the  activities  and  services  for  which  assistance  under  this 
'^title  is  sounht  will  be  administered  by  or  under  the  supervision  of 
the  applicant: 

The  project  will  be  operated  in  compliance  with  section  306  of 
the  ESEA  and  with  the  Pequlations,  policies  and  administrative 
Issuances  of  the  Commissioner,  includinn  any  requirement  for  the 
submission  of  reports: 

Funds  made  available  under  title  III,  sec.  306  of  the  FSEA  will 
be  so  used  as  to  supplement  and  not  supnlant  State  and  local 
funds  expended  for  educational  purposes  and,  to  the  extent 
practical.  Increase  the  fiscal  effort  that  would  in  the  absence 
of  title  III,  sec.  306  funds  be  made  available  by  the  applicant 
for  the  purpose  of  title  III,  sec.  306  and  for  other  educational 
purposes : 

That  (A)  reasonable  provision  has  been  '^adc,  consistent  with  the 
other  uses  to  be  made  of  the  facilities,  for  areas  in  such 
facilities  which  are  adaptable  for  artistic  and  cultural  acti- 
vities, (B)  upon  completion  of  the  construction,  title  to  the 
facilities  will  be  in  a  State  or  local  education  anency,  and  (C) 
in  developinn  plans  for  such  facilities,  (1)  due  consideration  will 
be  niven  to  excellence  of  architecture  and  desinn  and  to  the 
inclusion  of  works  of  art  (not  representino  more  than  1  percent 
of  the  cost  of  the  oroject,  and  (ii)  there  will  be 
compliance  with  such  standards  as  the  Secretary  may  prescribe  or 
approve  in  order  to  Insure  that»  to  the  extent  aonropriate  in 
view  of  the  uses  to  be  made  of  the  facilities  •  such  facilities 
are  accessible  to  and  usable  by  handicapped  Persons: 


7.  The  applicant  will  comply  with  title  VI  of  the  Civil  Rinhts 
Act  of  1964  (P.L.  08-352)  and  the  Reaulations  of  the  Depart- 
ment of  Health,  Education,  and  Welfare  (45  CFR  Part  80)  issued 
pursuant  to  that  title,  to  the  end  that  no  person  in  the  United 
States  shall,  on  the  qround  of  race,  color,  or  national  oriqin, 
be  excluded  from  participation  in,  be  denied  the  benefits  of, 

or  be  otherwise  subjected  to  discrimination  under  anv  nroqram'or 
activity  for  which  the  applicant  receives  Federal  financial  assis- 
tance from  th^  Department.    (The  assurance  of  compliance 
(HEW  form  441),  or  court  order,  or  desenreaation  plan  previously 
filed  with  the  U.S.  Office  of  Education  in  accordance  with  the 
Department  of  Health,  Education,  and  Welfare  Reoulations  applies 
to  this  application); 

8.  That  the  nroqram  or  project  for  which  application  is  made  will 
utilize  the  best  available  talents  and  resources  and  will 
substantially  increase  the  educational  opportunities  in  the 
area  to  be  served  by  the  applicant; 

9.  That  the  proposal  is  consistent  with  the  applicable  provisions 
of  title  III  of  the  act  and  makes  provision  for  the  partici- 
pation of  children  enrolled  in  nonprofit  private  schools  in 
the  area  to  be  served,  to  the  extent  consistent  with  the 
number  of  such  children  whose  educational  needs  are  of  the  type 
to  be  met  by  the  project: 

10.  That  no  board  or  staff  member  of  the  local  education  anency 
will  participate  in,  or  make  recommendations  with  resnect  to, 
an  administrative  decision  relatino  to  a  prooram  or  project 
under  title  III,  sec.  306  of  the  act  if  such  a  decision  can 
be  expected  to  result  in  any  benefit  or  remuneration,  such  as 
royalty,  commission,  continqent  fee,  brokerane  fee,  consultant 
fee,  or  other  benefit,  to  him,  or  any  member  of  his  immediate 
family; 

11.  The  filinq  of  this  application  has  been  authorized  by  the 
qoverninq  body  of  the  applicant,  and  the  undersinned  repre- 
sentative has  been  duly  authorized  to  file  this  application  for, 
and  in  behalf  of,  said  applicant  and  to  act  as  the  authorized 
representative  of  the  applicant  in  connection  with  this 
application ; 

12.  All  equipment  acquired  with  funds  under  title  III,  sec.  306  of 
the  ESEA  will  be  used  for  the  purposes  specified  in  the  approved 
project  proposal,  will  be  owned  by^  and  subject  to,  the  admin- 
istrative control  of  the  applicant,  and  will  be  accounted  for  to 
the  Commissioner  of  Education  in  accordance  with  applicable 
reoulations ; 
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13. 

14. 
15. 


Effective  procedures,  Includinn  objective  measurement  of 
educational  achievement,  will  be  adopted  for  evaluatinn  at 
least  annually  the  effectiveness  of  the  proposed  project; 

None  of  the  funds  made  available  under  title  III,  sec.  306  of 
the  ESEA  will  be  used  for  rellqlous  worship  Instruction; 

These  assurances  apply  to  the  nrant  herein  applied  for  and  to 
all  subsequent  extensions  or  modifications  of  the  nrant. 


Aldrlch  A.  Urahos,  Administrative  Assistant  for  General  Adminis- 
tration and  Federal  Proarams,  is  authorized  to  receive  and  admlnls* 
ter  such  funds  as  may  be  granted  by  the  U.S.  Office  of  Education 
pursuant  to  the  attached  application. 

I,  Aldrlch  H.  Drahos,  do  hereby  certify  that  all  of  the  facts,  figures, 
and  representation,  including  all  exhibits  and  attachments  hereto 
and  hereby  made  a  part  of  this  application,  are  true  and  correct 
to  the  best  of  my  knowledge  and  belief. 


DATED:  April  28,  1972 


Cedar  Rapids  Community  School  District 
County  of  Linn   


(Legal  name  onSppTicant) 


BY 


(sionature  of  authon zed  representati 


ve} 


Administrative  Assistant  for  General  Adminls- 
tration  and  Federal  Programs   


(Reoresentative's  title) 
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BASIC  SKILLS  AND  STAFF  DEmOPMENT  CENTER 
Project  BASIC t  Formal  Proposal 
Part  II  -  Narrative 

ABSTRACT 

This  project  proposes  to  demonstrate  a  program  of  staff  development 
through  vhich  the  reading  skills  of  children  in  grades  one  through  four 
will  be  improved  as  their  teachers  learn  to  diagnose  specific  skill  defi- 
ciencies and  prescribe  corrective  treatments*    The  development  of  word 
attack  skills  will  be  emphasized •    A  computer-supported  system  is  in- 
cluded to  access  and  evaluate  locally  available  resources »  Including  a 
trained  tutorial  staff.    During  the  second  project  year,  specific 
attention  will  be  given  to  ad  hoc  skill  grouping  facilitated  by 
systematized  prescriptive  intervention* 

Major  Components 

Staff  Development,  Instructional  Systems,  Community  Involvement,  and 
Project  Management  constitute  the  major  components  of  the  project*  The 
Staff  Development  component  includes  development  efforts  related  to 
Building-Unit  Reading  Cadres,  Volunteer  Tutors,  and  Parent  Education* 
The  Instructional  Systems  component  includes  the  design,  development,  and 
operation  of  a  Demonstration  Center  as  a  prototype  of  the  instructional 
resources  required  in  the  product  instructional  system;  the* design  of 

training  methods  and  training  aids  for  teachers  and  tutors  operating  in 
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the  demonstration  school;  and  tl;.  development  o£  Computer  Support 
Services.    The  Conanunitv  Involvement  component  includes  the  operation 
of  a  Community  Advisory  Council  and  the  development  of  community  commu- 
nication methods  and  systems.    The  Project  Manaficmenc  component  includes 
system  Analysis  for  integrated  planning  and  control  of  the  project,  an 
Evaluation  ^unction,  and  an  Independent  Audit. 


Project  BASIC 

The  acronym  BASIC  has  been  selected  as  the  name  of  the  project  and 
derives  from  the  phrase  BAsic  Skills  Improvement  Center.    In  addition. 
BASIC  suggests  the  intent  of  the  District  to  apply  the  model  this  project 
employs  to  develop  functional  competencies  in  other  basic  skills 
namely,  computation  and  inquiry. 


I.    OVERALL  PROGRAM  DESIGN  AND  MANAGEMENT 

A.    Planning  and  Organlgatlon 
1.    Coaatmlty  Involvement 

a.    Report  of  Coaniunlty  Advisory  Coimcll  Chairman,    The  following 
report  is  submitted  on  behalf  of  the  Comnunlty  Advisory  Council  by  Mr.  Thomas 
Carney »  Chairman. 

(1)    Roster  of  Ad  Hoc  Advisory  Council  Members. 


X. 

2. 

Barber «  Mr.  Robert 

Director*  Board  of  Education:  Exec*  Collins  Radio 

3. 

Bates*  Mr.  Dennis 

Education  Writer,  Cedar  Rapids  Gazette 

4. 

Benson.  Mrs.  Darwin 

Parent 

5. 

Boyd*  Miss  Debbie 

Student*  Mini-Teacher*  Taft  Junior  High  School 

6. 

Brooks*  Mrs-  Melvin 

Parent*  Media  Clerk*  xMC^  Tyler  Elementary  scnooi 

7. 

Carney*  Mr.  Thomas 

Director*  Cedar  Rapids  Public  Library 

8. 

Collins*  Mrs.  Arthur  A. 

Parent*  Library  Board  of  Directors 

9. 

Cutchlow*  Mr.  Billy 

Exec.  Secretary*  Hawkeye  Labor  Council 

10. 

Dukes*  Dr.  Ben 

Chairman*  Dept.  of  Educatlon*C6e  College 

11.  Eppel,  Mr.  Robert 

Principal*  CoolldRe  Elementary  School 

12. 

Fesus*  Mr.  Ray 

Vice  President*  Systems  Information*  Executive  Dita  Sirs tei 

13. 

Fisher*  Mrs.  David 

Special  Education  Teacher*  Coolldse  Elementary  School 

14. 

Foy*  Mrs.  Arthur 

Parent*  Teacher  Associate*  Tyler  Elementary  School 

15. 

Grondahl*  Mrs.  Vincent 

Parent*  Volunteer*  Kenwood  Elementary  School 

16.  Harrington,  Miss  Irene 

Teacher*  Ersklne  Elementary  School 

17. 

Hensel*  Mr.  Harold 

Director*  Council  on  Afclng 

18. 

Hlme*  Mr.  Norman 

Parent*  President*  Interstate  Systems  Corp. 
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■h.  Mr«.  Nao«i 

^0.    Hrlhglai  Mlaa  Maureen 
21.   Mechanlcky,  Ura.  Robert 


■22.    Nlelsottt  Mr»'  J"^*'* 
23.    Patricia,  Slater  Mary 


Mucatioti  Vtorlt^r,  Hawkeve  A—  r^^lty  Action  Proi 

Teacher.  St.  Jude'a  Junior  High  School;  Treaaurer, 
T^ral  Chanter  of  Internationa?  Aaaodatlon 

Student.  Teacher  Trainliig  Propraa.  Mt.  Mercy  CoUt«, 


25.  Read.  Mrs.  John 

26.  Rudiah.  Mr.  Garr 

27.  Schobert.  Mrs.  Jan 

28.  StoeAer,  Mrs.  Donald 

29.  Sweeney,  Miss  Denise 

30.  VanSlylce.  Mrs.  Gary 


Parent.  Toraer  Primary  Teacher- 
Student.  Coe  College 
yrlaurv  Tescher 
Parent.  Subatitute  Teacher 
Student.  Mlnl-Teacher.  Jefferson  Senior 
Be^dlal  Rf^dinB  Teacher    —  ■  .  , .  --.-.i-M 


A  School 


.1.    v.nsteenhuvae.^*^--"-.  Student   Mini •^eaciu.r,  Taff  Jimi or  Hij^h  School 


1 32.  Wahrer.  Mrs.  R.L. 
33.   Wills,  Mr.  Robert 


Parent.  Teafh^r  Associate |  Manroe  EI>*i«^titiT^*^^      ^,  . 

Project  Leader,  MatheMtics  -  Cedar  .Rspldt^;^^ 
Sehool  District 
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(2)  Method  of  Selection,    in  Jsnusry,  1971.  before  the  P»«l*f 
inary  proposal  «rss  sutaitted.  and  as  concepts  for  a  basic  skills  center  were 
being  discussed,  school  personnel  were  asked  to  identify  individuals  or  •Stwi** ; 
that  Slight  have  expertise  or  concern  for  the  project  and  its  objectives.  A 
list  of  soM  fifteen  nsMS  was  submitted,  representing  •  cross  section  of 
coMunity  interests,  idess,  end  ittitudes.   M«nage«ent  experts  involved  in 
data  processing  systems,  parents,  and  students  actively  engaged  in  pupil-to-^pll 
tutoring  were  invited  to  partidpste  in  sn  interaction  session  on  Pebrusfy  I .  ■ ; ^ 
This  sMSting  as  subsequent  aeetings  was  held  frc«  I2;l5-l:30  P.M.  to  allow 
bwslness  representatives  as  well  ss  professional  staff  and  uneivlpy«f  volun- 
tMrs  to  attend.   Bsch  participant  was  ssked  to  indicate  his  own  Ifvel  of 
tacerest  in  the  project  end  to  reccMend  the  nsass  of  others  who  ilght  *M»t  tp 
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be  involved.    Although  several  persons  eventually  withdrew,  the  uumber  of 
people  actively  engaged  in  helping  to  develop  the  skills  center  concept 
gradually  increased. 

When  the  group  met  on  Tlmrsday,  March  11,  as  the  Ad  Hoc  Community 
Advisory  Council,  individuals  were  again  solicited  and  those  persons  were 
invited  to  join  the  group.    The  Council  presently  includes  a  variety  of 
community  interests  and  backgrounds,  with  membership  still  open  and  active 
recruitment  of  additional  members  continuing  through  such  channels  as  the 
Hawkeye  Labor  Council,  Hawkeye  Area  Community  Action  Program,  and  a  uewly 
developed  Cedar  Rapids  Council  of  Parents,  Teachers,  and  Students. 

(3)    Council  Organization.    At  the  April  1  meeting  of  the  Ad  Hoc 
Advisory  Councils  a  smaller  group  was  appointed  to  design  and  recommend 
an  organizational  structure  to  the  large  group  for  adoption.    The  struc- 
ture sub-committee  met  on  April  19,  1971,  and  submitted  a  tentative  struc- 
ture proposal  (Fig.  1)  to  the  large  group  on  May  6,  where  it  was  adopted 
with  the  understanding  that  tiie  structure  and  procedures  could  be  altered 
as  observed  needs  were  recognised. 


Executive  Committee 


Stand  ing 


Management 


Committees 


Demonstration 
Center 


Staff 
Development 


Figure  1.    Organization  of  Community  Advisory  Council 


Junior  and  senior  high  school  students  experienced  in  tutoring  pro- 
grams described  various  problems  faced  in  the  pupil-tutor  relationship 
and  in  small  group  activities  and  suggested  that  training  programs  for 
tutors  and  volunteers  would  be  helpful.    The  ;yresent  proposal  includes  a 
strong  tutor-training  program, 

(5)    Role  of  the  Council,    As  described  in  Section  (3), 
the  proposed  organization  of  the  Advisory  Council  will  enable  larger  num- 
bers of  individuals  to  become  acquainted  with  the  program  within  their  own 
special  area  of  interest.    Community  members  interested  in  the  Demonstra- 
tion Center  would  be  trained  to  conduct  tours  of  the  Center,  meet  with 
interested  parents  in  study  groups,  or  speak  before  organizations  that  may 
be  interested  in  the  activities  of  the  Center. 

Individuals  concerned  with  the  staff  development  phase  of  the  project 
will  meet  with  teachers  to  discuss  effective  teacher-parent  communication 
and  develop  processes  for  more  effective  conferences  and  reports.  Parents 
would  monitor  various  phases  of  the  in-service  programs  in  order  to  report 
these  activities  to  community  organizations.     It  has  I ''CJn  recognized  that 
parent  reports  have  great  credibility  with  other  comr/unity  people. 

Members  have  expressed  a  strong  concern  that  community  members  be 
closel/  connected  with  the  evaluation  of  the  project.    Mothers  suggested 
that  behavioral  check  lists  be  sent  to  parents  of  students  involved  in  the 
Demonstration  Center  before  and  after  the  project.    Council  members  want  to 
be  involved  in  writing  the  check  list  and  organizing  the  procedures  for 
disseminating  and  collecting  the  instrument,  feeling  their  involvement 
would  grer^tly  enhance  the  probability  of  positive  community  cooperation. 


The  Advisory  Coroaittee  fell  that  interested  conununity  persons  saouid 
be  involved  in  four  major  areas  of  the  project.    Individuals  interested 
in  management,  the  demonstration  center,  staff  development,  or  project 
evaluation  will  be  assigned  to  standing  committees.    Members  of  the  stand- 
ing coamiittees  will  then  be  elected  as  representatives  on  the  Executive 
Committee  which  will  perform  liaison  and  cr^unication  functions.  Each 
standing  conmittce  will  function  fairly  autonomously,  developing  its  own 
structure  and  function  within  guidelines  suggested  by  the  Executive  Com- 
mittee, and  utilizing  the  expertise  of  members  through  activities  organized 
as  the  project  develops.    Professional  staff  and  community  iay  people  will 
be  represented  on  the  four  standing  committees  as  well  as  the  Executive 
Committee. 

(4)    Role  of  Council  in  Development.    Individual  members  of  the 
advisory  council  have  provided  valuable  input  in  planning,  reviewing,  and 
revising  the  proposal.    For  example,  a  retired  teacher,  now  substituting 
in  the  system,  suggested  that  all  elementary  schools  in  the  city  should 
note  some  benefit  from  the  Demonstration  Center  activities  as  soon  as 
possible.    Ker  suggestion  was  one  of  several  leading  to  the  organization 
of  individual  Building-Unit  Reading  Cadres  and  their  proposed  activities* 

Private  schools  in  the  area,  teacher  training  institutions  as  well 
as  elementary  parochial  schools,  arc  represented  on  the  Advisory  Council 
and  have  been  involved  in  the  planning  of  the  Demonstration  Center  and  Staj; 
Development  components.    Using  the  Demonstration  Center  as  an  observation 
activity  in  a  teacher  training  program  and  utilizing  its  highly  trained 
staff  to  orient  new  student  teachers  to  the  system  are  suggestions  that 
originated  with  the  teacher-training  representatives.    These  ideas  are 
currently  under  study. 
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1  Chairmcm          3  Director 

2  Secretary        k  Mini-Tchr, 
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each  Subcommittee 

Director  —   


management"" 

COMPONENT 

Chairman 

Secretary 
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Chairman 
Secretary 
5  Members 
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Chairman 
Secretary 
+  5  Members 
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EVALUATION 


Chairman 
Secretary 
+  3  Members 


OTHER  COMMITTEES 


Executive  Committee 

Chairman  -  Tom  Carney  Project  Dir.  -  A.P.  Diaz 
Secretary  -  To  be  named     Mini-Tchr.  -  Mike  Garner 


Management  Component  Subcommittee 


Chairman  -  To  be  named 
Secreteury  -  To  be  named 


Staff  Development  Subcommittee 


Chairman  -  Joyce  Nielsen 
Secretary  -  Eve  Parrish 


Demonstration  Center  Subcommittee 

Chairman  -  Mikie  Melheim 
Secretary  -  Joy  Rainbow 
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Evaluation  Subcommittee 

Chairman  -  Marilyn  Sloeker 
Secretary  -  Kay  Nechanicky 
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TRINITY  LUTHERAN  SGKNL 


1S61  SEVENTH  AVE.  S.  W. 
CEDAR  RAPIDS.  tOWA 
BILL  0.  OIBCKHOPF.  Principal 


May  17,  1971 


Mr.  Aldrich  Drahos 
Education  Service  Center 
3l|.6  2nd  Avenue  SW 
Cedar  Rapids,  Iowa 

Dear  Mr.  Drahos: 

This  is  in  reference  to  the  proposed  project  of  Title 
lll^-Comprehensive  Client  Centered  Basic  Skills  and  Staff 
Development  Center. 

1  wish  to  inform  you  that  we  will  participate  in  this 
project  to  the  extent  of  the  teacher  representation  that 
we  agreed  upon  in  our  meeting  with  you. 

Thank  you  for  your  work  in  this  project  affecting  such 
a  vital  area  in  our  elementary  education. 


2.    Statement  of  Need 

The  planning  period  assessment  of  needs  proceeded  on  the  assump- 
tion that  functioned  competency  in  the  basic  skills  has,  for  many 
years,  been  and  continues  to  be  a  long-standing  goal  of  the  Cedar 
Rapids  Comnunity  Schools.    Several  efforts  had  been  made  to  improve 
performance  in  the  basic  skills.    Representative  involvements  illus- 
trating the  level  of  commitment  are:    1.)  participation  in  one  of  the 
27  nationed  first  grade  reading  studies  supported  during  196U-65  by 
the  United  States  Office  of  Education;  2.)  technological  support 
through  reading-related  projects  funded  under  Title  III,  NDEA;  3.) 
remedial  reading,  special  education,  and  work  experience  services  to 
disadvantaged  children  in  l6  target  schools  under  Title  I,  ESEA;  k.) 
locally  supported  reetding,  language,  and  primsury  education  specialists. 

Three  categories  of  surveys  and  studies  were  xuidertaken  to 
establish  the  levels  and  types  of  needs  and  to  provide  the  input  infor- 
mation necessary  to  assist  in  making  decisions  regeurding  program 
maintenance  and  modification. 

1.  )    Surveys  to  compare  potential  and  performance. 

2.  )    Surveys  of  priorities. 

3.  )    Studies  of  pertinent  literature,  research,  and 

existing  programs  related  to  reading  improvement. 
The  district's  administrative  staff,  certificated  and  classified, 
is  organized  as  a  General  Council  which  is  developing  participatory 
management  relationships  and  procedures.    Within  this  framework,  the 
Instructional  Sejrvices  Division  and  the  Department  of  Curriculum  and 
Instruction  have  frequently  taken  ideas,  suggestions  and  proposals  to 
the  Council  for  reaction,  interaction,  and  modification.  Priorities 


for  Liev«*ral  dir.l.rirt   r(Uir*'ri\  i  I  iv*'  i«''-n  .u-r low  I,.  di..«-u.:::i  il  -it   «ii  i'- 
forent  l.imr:;^  mui   Irvt-h;  of  ronuni  l  nu^nl  Jc.nvr  luN«rj  .!«>cMmi«-nl..-cl  in  writing, 
a::  several  points  in  time.    Th«'  :;?unc  technique;;  h.uvr  [>crio(iical  l:y 
been  carried  out  with  groups  from  the  community-ul -large.  Improvernent. 
of  functioneLI   reading  competency  has  consistently  been  the  most 
frequent  top  priority.     For  example,  see  Figure  2,  page  13. 

Early  in  the  1970-71  school  year,  as  a  result  of  the  concern 
with  the  high  priority  indicated  for  basic  skills  and  reading  at  the 
primary  level,  plans  were  made  to  modify  the  pattern  of  leadership 
and  functioning  of  groups  assigned  to  specific  tasks.    Over  several 
months  and  through  frequent  communication  with  staff,  a  task  force 
approach  was  developed.  (Figure  3)    Task  groups  were  identified  and 
designed  in  groups  small  enough  to  develop  functional  interneO. 
and  productive  leadership.    As  these  task  groups  identified  high 
priority  tasks,  they  were  enabled  on  an  organized  and  coordinated 
basis  to  proceed  with  the  task  at  hand.    One  of  the  earliest  task 
forces  enabled  was  the  Primary  Reading  Task  group.    In  conjunction 
with  reviewing  related  literature  and  programs,  the  task  force 
designed  an  information-gathering  process  aimed  at  usi^essing  local 
needs  in  the  area  of  primary  reading.    Instruments  were  designed  to 
gather  baseline  data  on  which  to  base  tlie  initial  and  continuing 
modification  of  the  primary  reading  program.    The  collection  of  this 
latter  type  of  baseline  data  began  in  October,  1^70,  and  is  continuing 
at  the  present  time.    Several  discrete  types  of  data  were  gathered 
both  by  the  reading  task  force,  some  related  school  services,  and  a 
community  agency. 

The  Reading  Task  Force  gathered  the  following: 

1.)  Six-week  reading  surveys.    The  first  of  these  surveys 
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MAJOR  AREA  OF  ACflVITY 


1.    Ad  Hoc  Program  of  Studies 


ELKMEIITAUY 
PRINCIPALS 
Round 


□  Philosophy  and  Objectives 
.  □   School  Year  Organization 

□  Catalog(6)  of  Courses 
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2.  Individualized  LearninR 

□  Open  Spaces 

□  Combination  Classrooms 

3.  Program  Evaluation   


□Project  BASIC  (BAsic  §kills 
jtmprovement  Renter) 


5#    Social  and  Natural  Sciences  — 

(Curriculum) 

□  Mathematics 

□  Science 

□  K-6  Social  Studies 

□  Misc.  Social  Studies 

6.    Human  Considerations  (Curriculum)' 

□  MERA 

□  Family  Life 

□  Drug  Abuse 
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Human  Relations  Workshop 
and  School  Year  Follow-on 


8.    Training  Units  and  On-Job  In-Service 
O   K-3  Training  Units 
D   Correction  of  Deficiencies 

9^    Conferences ,  Seminars ,  Workshops 

□  Croft  Program 

□  Holiday  Seminars 

□  Decorah  Workshop 

□  August  Conferences 


10.    Professional  Credit  Program 
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Figure  2.    Priority  Study. 
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was  sent  out  in  raid-Uctoticr,  to  bo  filled  out  by  all  fin;!, 
second,  and  third  grade  teachers.  From  these  surveys,  build- 
ing and  district-wide  progress  through  the  basal  reading 
^ri««  is  charted  by  the  Research  Department. 

2.  )  Behaviorcd  Observations.  As  a  method  for  assessing  in- 
service  needs,  the  task  force  decided  to  observe  activities 
of  first  grade  students  during  the  time  set  aside  by  the 
teacher  for  morning  and  afternoon  reading  groups. 

For  this  purpose,  an  observation  checklist  was  co- 
operatively drawn  up  by  Reading  Task  Force  members.  This 
checklist  was  field  tested  repeatedly  and  subjected  to  a 
series  of  revisions.    After  a  training  session  using  video- t^pes, 
A  random  sample  of  students  vu^^RMCvad  by  a  team 
consisting  of  twelve  first  grade  teachers,  one  principal, 
and  members  of  the  Department  of  Curriculum  and  Instruction  who 
made  visitations  to  every  first  grade  classroom  in  the  dis- 
trict.   Data  derived  from  these  observations  was  presented 
to  all  elementary  principals  and  to  selected  first  grade 
teachers  at  a  one-day  seminar  held  over  the  Christmas 
holidays.    Recipients  of  the  information  were  asked  to  dis- 
cuss and  interpret  it,  with  emphasis  on  practical  application 
of  findings. 

3.  )  In-depth  Sampling.  A  random  sample  of  200  first  grade 
students  was  tested  early  in  May  using  one  of  seven  instru- 
ments constructed  by  the  members  of  the  reading  task  force. 
These  instruments  were  prepared  by  a. )  eliminating  all  un- 
testable  items  from  a  list  of  behavioral  objectives  contained 
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in  the  firnt  thnuif'Ji  tr.in:  t^.vudv  r>cott.~F<;rc::mrui  Hondinr, 
Sori<»ii,  mid  compi  h-d  durin»7  ihr  ijummvr  of  l^^Yo  i.y  Um- 
primary  Reading  Conswitant,  b.)  formuiatirir,  a  \        oi'  uiuv 
behavioral  objectives  that  a  consensus  of  first  f^rade 
teachers  felt  every  first-grader  sijould       able  to 
accomplish,  and  cj  selecting,  by  matrix  sampling  methods, 
those  items  to  be  included  in  each  instnanent. 
h.)  Teacher  Sampling  of  Reading  Behaviors.  In  order  to 
determine  the  extent  to  which  teachers  are  able  to  specify 
the  percentage  of  students  in  their  class  in  relation  to 
accomplishment  of  specified  reading  objectives,  questionnaires 
were  sent  to  all  first  through  third  grade  teachers  in  early 
May.    Each  teacher  was  asked  to  estimate  the  percentage  of 
her  class  that  was  able  to  meet  each  of  36  behavioral 
objectives.    These  results  wi41  be  collated  with  ^hose  of  the 
in-depth  sampling  of  stud(»ntri. 

5.  )  The  Gates-McGinitie  Reading  Test.  This  test  was  selected 
as  a  standardized  measure  of  reading  achievement  in  grades 
one  througli  four.    The  test::  will  be  administered  late  in  May, 
1971 »  and  in  successive  years,  to  provide  a  continuous  needs 
assessment,  as  well  as  product  information. 

6.  )  Survey  of  Teacher  Preparation  in  Teaching  of  Reading. 
Examination  of  college  trani:cripts  of  primary  teachers 
indicated  that  preparation  of  primary  teachers  is  tending  to- 
wards courses  of  a  general  nature.    Specific  courses  in  the 
teaching  of  reading  appear  in  the  credentials  of  only 
slightly  more  than  one-third  of  the  teachers  with  less  than 
two  years  of  experience. 


Related  School  Services 


1.    Survey  of  Teacher  In-Service  Needs  -  more  than  221 

teacher.5  {77,  as  top  priority;  lUU^  may  attend)  requested 
an  in-service  course  in  reading  diagnosis  for  the 
school  year  1971-72.    Tliese  requests  ranked  second  in 
priority  out  of  a  list  of  107  requests. 

2#    First-year  Teacher  Survey  -  primary  grade  teachers 

completing  their  first  year  of  service  in  the  district 
evidenced  the  following  problems: 

a.  providing  enrichment  for  superior  students  (635f) 

b.  difficulty  in  finding  time  to  "keep  current"  in 
subject  matter  being  taught  {63!t) 

c.  providing  needed  remedial  instmiction  within  the 
classroom  (3^%) 

d.  motivating  students  to  satisfactory  achievement  {kj%) 
3.    On  May  6,  1971,  the  Executive  Director  of  Curriculum 

and  Instruction  presented  the  elementary  principals 
with  two  proposed  options  for  use  of  classroom  teachers 
as  building  team  leaders  or  as  members  of  a  building 
reading  cadre  and  also  for  certification,  training  and 
use  of  volunteer  tutors  (Ftgqrc.A).    rhlrty-twa, (all) 
elementary  principals  'supported  the  first  optl^oo*'  30 
favored  the  second  one  {tutor  certification,  training, 
and  use  of  tutor  volunteers),  and  the  two  who  did  not 
state  preference  for  the  second  option  felt  they  had 
sufficient  other  options  and  support  at  this  time. 
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REVISKO 


SKILLS  CKNTLR  COMPONENT 


Gr. 

1 

Gr. 

1 

Gr. 

2 

Gr. 

2 

Gr. 

3 

Gr. 

3 

Gr. 

4 

Gr. 

4 

8  teachers 
210  students 

(Each  class  to  be  physically  associated 
with  Center  for  minimum  of  60  min/wk.) 


, — 

I     INSTRUCT  1  ON  Al.  I 
^        MATERIALS  I 
I  CENTER 

L  I 


SKILLS  CENTER 

Staff: 

1  Reading  Specialist 
1  Psychologist/Evaluator 
3  Tutors  (Paraprofessionals, 
180  days  each) 


STAFF  DEVELOPMENT  COMPONENT 


□ 


Option  //I 


Proposed 
Minimum 
Training 
(flours) 


Cost 


Building-Unit  Reading  Cadre  (Grades  1-4) 

1  Team  Leader   70  $  281  ($200)* 

3  Teachers   32  $    80  ($80)* 


□ 


Option  in 


Building-Unit  Tutor  Support* 

Volunteers  (secondary  school  students, 

senior  citizens,  other  adults)  or 

paraprofessionals 

Initial  certification  (up  to  4  tutors)    10  ^ 
Follow-on  training  per  building  40    '  ^03 


5/6/71  --rev. 


♦Objective:    300  hours  of  trained  tutorial 
support  per  building  (Grades  1-4)  — 
equivalent  of  2  hours/day  for  30  weeks 


*appx.  payment 


lent  to  ifci 


SCHOOL  ^   J  professional  staff 

 ~  ooo 


Community  Agency  -  Kawkeyo  Area  Community  Action  Program  (HACAT) 
1.    HACAP,  funded  by  a  combination  of  OEO  and  locui 
resources,  coordinates  the  efforts  of  a  large 
group  of  volunteers.    In  specif iccdly  applying  the 
use  of  these  volunteers  to  the  District's  elementary 
schools,  an  attempt  has  been  made  to  serve  the 
students'  needs  in  areas  other  theui  the  academic.  A 
survey  by  the  agency  shows  need  for  tutor  training 
and  for  follow-through  with  teachers  and  tutors. 
The  agency  has  made  the  survey  available  to  the 
school  district  and  is  very  cooperative  in  affording 
the  District  additional  information  as  requested. 

Scope  and  Severity  of  the  Problem 

Reading  achievement  scores  and  other  samples  of  reading- 
related  pupil  behaviors  appear  to  be  only  symptomatic  of  an 
underlying  cause.    Several  potential  causal  factors  have  tended  to 
reappear  during  data  analysis.    They  are  discussed  briefly  in  the 
following  paragraphs . 

Teacher  Preparation.  Preparation  of  primary  teachers  is  tending 
towards  courses  of  a  general  nature.    Specific  courses  in  the 
teaching  of  reading  appear  in  the  credentials  of  only  slightly  more 
theui  one-third  of  the  teachers  with  less  than  two  years  experience 
employed  in  this  district  in  grades  one  through  four.    Usually  their 
training  has  been  limited  to  such  courses  as  "Language  Arts  and 
Reading"  or  "Elementary  Education."    Considering  a  normed  staff  turn- 
over of  20  per  cent,  the  need  for  intensive  training  in  the  teaching 
of  reading  appears  to  be  critic€il. 


er|c  JiO 


19 


Access  to  Altornato  Troatm.-t.t .. .  Evon  whoa  ti-uchcnj  ore  aware 
of  diagnostic  and  prescriptive  techniques,  most  teachers,  necessarily 
*       preoccupied  with  classroom  control  and  teaching  the  basal  reading 
program,  are  unable  to  accommodate  a  wide  range  of  differences 
among  the  25  to  30  children  in  a  standard  classroom.  "Independent 
activity"  or  "seat  work"  is  invariably  paper  and  pencil  activity, 
limited  to  supplementary  materials  accompanying  the  basal  reading 
series.    iLittle  evidence  of  media  use  other  than  printed  materials 
was  noted  and  only  rarely  were  para-professionals  observed  providing 
tutorial  (one-to-one)  services  directly  related  to  reading.! 

Restricted  Schedule  of  Reinforcement.  In  effect,  reinforce- 
ments tend  to  be  incidental  and/or  institutionalized  ~  letter 
grades,  penciled  notes  on  completed  papers,  home-induced.  (No 
evidence  of  carefully  managed  reinforcements  contingent  on 
desirable  behavior  was  observed.)  Frequent  non-productive  behavior 
implies  the  need  for  an  improved  system  of  motivation. 

The  following  conclusions  were  drawn  from  the  study  of 
pertinent  literature  and  research: 

1.  The  classroom  teacher  is  the  single  most  important 
factor  in  whether,  and  how  well,  a  child  learns  to 
read.    What  teachers  do  makes  a  difference  in 

pupil  achievement,  even  when  initial  skills  and  their 
achievement  and  own  teaching  experience  is  accounted 
for.  (Chall.  1966) 

2.  Most  of  the  present  methods  and  materials  for  teach- 
ing reading  work  for  some  children,  but  no  one 
method  works  for  all  children.    In  the  first  grade 
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studies  sponsurod  by  USOE,  chiidr«*n  in  the 
basal  program  read  significantly  more  booRt*  than 
those  in  the  contrasting  prograins^  while  children 
in  a  basal  plus  phonics  system  showed  the  most 
positive  attitudes  toward  reading.  (Pykstra^  1967)* 

3.    Diagnostic  teaching  is  necessary  if  children  are 
tc  succeed  in  reading.    15  per  cent  of  the  children 
in  the  United  States  need  special  corrective  work* 
(Austin  and  Morrison ,  1963)*   Ninety  per  cent  of  the 
teachers  who  responded  to  a  questionnaire  about 
needs  in  teaching  reading  wanted  more  infor- 
mation about  corrective  methods.  (Adams »  1961*). 

U.    Teaching  should  be  carried  on  ^y  enthusiastic 
teachers  trained  in  identifying  reading  skills 
and  in  matching  problems  with  appropriate 
corrective  techniques  and  materials. (Austin  and 
Morrison,  1963;  Smith  and  Dechant,  196l;  Burnett, 
1970;  Bond,  1970). 

5.    Training  tekchers  in  motivational  techniques  can 
increase  school  achievement.  ^'Hommt^x  1965.) 

6*    Tutors    both  high  school  studei.ts  and  volunteers 
from  the  community,  can  be  an  asset  to  the  class- 
room teacher  in  tutoring  children  in  specific  needs. 
(Cohen,  1969;  Schaoller  and  Pearson,  1970). 
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OTHER  PROGRAMS  STUDIED 


ERIC  Programs 


ES  000-200     Screening  for  Potential  Reading  Difficixlties.  Fresno, 
California 


ES  OOI-U32     Project  to  Assist  the  Classroom  Teacher  Assume  A  New 
Role  as  an  Educational  Diagnostician  Using  Recent 
Research  Findings  in  the  Learning  Patterns  of  Children 
as  the  Catalyst  for  Change.    Overland  Park,  Kansas 


ED  002-592     Elementary  School  Reading  Centers.    Milwaukee,  Wisconsin 
Pinpointing  Specific  Skills  Needs.    Kyatt,  Net a 
Setting  the  Environment  for  Learning.  Sppulveda,  Betty  R. 


ED  022-255     Organizing  A  Learning  Center.    Davis,  Harold  S. 
ERC  of  Amf.rica  -  Cleveland 


ED  022-629     Teaching  Diagnostic  Techniques  to  Classroom  Teachers. 
Beldin^;  Ji.O. 


ED  022-630     Diagnostic  Teaching  in  the  Classroom.    Bond,  Guy  L. 

ED  022-637     Establishing  Guidelines  for  Effective  In-service  Programs 
in  Reading.    McCrackin,  Robert  T. 


ED  023-550     Volunteer  Reading  Tutoring  Program,  Suramaiy  Report. 
Schaeller,  Arthur  W. ,  Milwaukee,  Wisconsin 


ED  023-152     Recipes  for  Reading.,  A  Teacher's  Handbook  for 

Diagnostic  and  Prescriptive  Teaching,  or  the  Reading 
Teacher's  Cookbook.    Moody,  Barbara  J.,  Winsted,  Conn. 


BD  0l*0-0l8     A  Study  in  Motivating  Children  to  Read.    Bullen,  Gertrude 


ED  oui-iei* 


Project  SOLVE  (Support  of  Open  Concept  Learning 
Areas  Through  Varied  Educational  Teams.)  Somers- 
worth.  Hew  Hampshire 
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ED  OUl-722     Early  Reading  Assistance,  A  Readinc  Tutorial  Fro- 
gram,  Program  for  Action  by  Citizens  in  Education. 
Cleveland,  Ohio 
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In  spite  of  the  efforts  cited  in  the  introductory  portion  of 
this  section  of  the  proposal,  results  of  the  Iowa  Basic  Skills 
testing  program  in  grades  three  through  six  continue  to  show,  at 
best,  a  static  condition.    (This  is  complicated  by  data  suggesting 
that  students  entering  the  system  are  on  the  average  more  likely 
to  be  deficient  in  school-related  skills  than  are  those  leaving  the 
system.)   Furthermore,  an  analysis  relating  IQ  levels  to  Iowa 
Test  of  Basic  Skills  scores  indicates  that  students  of  all  levels 
of  ability  are  often  deficient  in  reading  skills.    In  recent  years, 
however,  district-level  support  has  generally  been  directed  to 
seriously  deficient  readers  throu^  the  remedial  reading  program, 
rather  than  to  moderately  deficient  children  for  whom  a  corrective 
program  might  be  extremely  productive.  * 
Becommendat  ions 

General.    Additional  resources  should  be  conmiitted  to  the 
Training  Unit  Program  of  In-service.    Experienced,  as  well  as  in- 
experienced staff  should  be  included,  and  the  training  schedule 
should  emphasize  the  development  of  those  skills  required  to  diagnose 
reading  deficiencies;  prescribe,  evaluate  and  reinforce  appropriate 
corrective  treatements;  and  use  related  instructional  technology. 
In  addition,  the  cost-benefits  of  limited  tutorial  assistance 
should  be  studied,  and  a  more  effective  system  should  be  developed 
for  storing  and  retrieving  alternative  treatments  once  a  deficiency 
has  been  properly  diagnosed. (Sec  Page  26a.) 

Target  Population 

The  primary  target  population  consists  of  approximately  d.300 
children  in  grades  one  throu^  fot.r.    The  degree  of  effect  of  the 
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Needs  assessments  were  also  conducted  In  the  spring 
of  1972.    The  project  staff  held  four  successive  meetings  with 
the  Demonstration  Center  building  staff,  the  Community  Advisory 
Council,  project  cadre  leaders  and  the  elementary  principals' 
association • 

Recommendations  from  these  groups  were: 

1.  )  To  provide  continued  In-servlce,  but  at  an  Increasingly 

sophisticated  level  to  cadre  leaders  who  participated 
In  the  first  year  project  operation  (1971-72). 

2.  )  To  provide  opportunity  for  teachers  not  Involved  In 

the  project  the  first  year  to  do  so. 

3.  )  To  continue  and  Increase  the  volunteer  program. 

4.  )  To  help  train  teachers  In  proper  utilization  of 

volunteers,  and 

5.  )  To  Include  the  District  kindergarten  program  In  the 

project. 

With  this  Input  the  staff  designed  the  proposed  continuation 
grant  to  Include  Items  1,  2,  3,  and  4  above.    It  was  felt  that  Item 
5  (kindergarten),  though  logically  related,  would  present  an  un- 
wieldy element  In  view  of  project  funding  and  the  project  evaluation 
design.    It  Is  Important  to  note,  however,  that  the  District  has  already 
begun  a  needs  assessment  of  the  kindergarten  program  and:  will  be 
continuing  activity  to  gather  baseline  information  leading  to  updating 
of  the  kindergarten  curriculum. 
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project  on  the  district *s  children  in  grades  one  through  four  will 
theoretically  be  directly  proportionate  to  the  degree  of  Involve- 
ment In  project  activities  by  their  teachers.    However,  as  the 
description  of  these  activities  below  will  show.  It  Is  also  felt 
that  all  children  In  the  school  district  will  be  affected  by  the 
project. 

The  operation  of  the  Demonstration  Center  will  be  divided 
Into  four  nine-week  phases.    With  this  understanding.  It  may  be  possible 
to  shift  operation  of  the  Center  to  four  different  sites  during  1972-73 
If  the  desired  procedural  level  of  efficiency  Is  reached. 

Regardless  of  where  the  final  nlne-*week  phase  Is  carred  out. 
It  Is  tentatively  planned  to  make  use  of  computer  services  to  assist  In 
the  dally  ad  hoc  grouping  procedure.    Such  assistance  would  consist 
of  monitoring  student  progress,  providing  dally  Information  for  grouping 
procedures.    A  parallel  State  Title  III  project  proposal  (Project 
BASIC  -  Mathematics)  recently  submitted  for  such  computer  assistance.^ 
If  the  Mathematics  Project  Is  funded.  Project  BASIC    Reading  will 
cooperate  and  share  the  former *s  computer  managed  Instruction.    In  any 
event,  this  proposal  Includes  a  budgeted  amount  to  develop  some  degree 
of  computer  services  In  1972-73. 

In  the  school  selected  as  the  site  for  the  Demonstration  Center, 
one  teacher  In  each  of  grades  one  through  four,  a  total  of  four  teachers 
will  serve  approximately  124  students.    In  addition,  the  principal  of  each 
of  the  district *s  additional  elementary  schools  has  been  asked  to  Invite 


Project  BASIC  -  Mathematics  Is  the  first  step  towards  extending 
the  Project  BASIC  model  Into  other  skill  areas.  Including  computation 
and  Inquiry.    While  the  proposal  anticipates  the  availability  of 
State  Title  III  money,  the  LEA  Is  prepared  to  support  this  extension 
with  only  LEA  funds  If  necessary,  and  as  they  become  available. 
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two  teachers  to  participate  in  the  proJect^s  activities. 
Two  teachers  named  from  each  school  may  be  an  experienced 
"Building  Unit  Reading  Cadre  Leader"from  1971-72 •    The  other 
one  will  serve,  with  the  leader,  as  "Building  Unit  Reading  Cadre 
Team." 

The  team  leader  will  receive  more  hours  and  a  higher 
level  of  in-service  training.    The  proposed  Staff  Development 
Program  for  team  leaders  will  be  designed  by  an  experienced 
cadre  leader  committee. 

The  proposed  Staff  Development  Program  for  other  cadre 
members  will  be  designed  upon  recommendation  of  an  advisory 
committee  composed  of  cadre  teachers  from  three  different  levels 
of  training  and  experience. 

The  cadre  membership  will  be  composed  entirely  of  teachers 
and  experienced  cadre  leaders  who  volunteer  for  participation 
in  the  second  year  of  project  activities. 
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T^ie  rationale  for  the  selection  of  all  students  in  the 
primary  grades  as  the  target  p,rou]»  is  partially  established  in  the 
foregoing  paragraphs  and  partially  in  the  general  statements 
introducing  this  section  (Statement  of  Needs)  oT  the  proposal. 
In  summary,  however,  the  intent  of  the   project  is  to  effect  a 
general  growth  pattern  in  achieving  appropriate  reading  levels  and 
objectives  for  all  children  of  the  district.    The  broad  objectives 
of  the  Evaluation  Section  of  the  proposal  will  further  support 
this . 

Proposed  Target  Schools 

As  stated  in  the  preceding  paragraphs  under  Target  Popul- 
ation, the  Target  Schools  fall  into  three  categories: 

1.  )  the  school  selected  as  the  site  of  the  Demon- 

stration Center 

2.  )  the  31  other  elementary  schools  in  the  district, 

and 

3.  )  eight  participating  non-public  schools. 

As  previously  stated,  the  intent  of  the  project  is  to  demonstrate 
an  intensive  set  of  activities  to  improve  reading  diagnosis, 
prescription,  and  performance  at  the  Demonstration  Center,  with 
additional  activities  designed  to  carry  the  practices  into  all 
elementary  schools.    These  activities  obviously  will  be  limited  in 
scope  by  the  restraints  which  the  Federal  funding  amount  poses,  as 
well  as  similar  restraints  limiting  the  district  contribution 
in  view  of  the  time  at  which  the  Federal  discretionary  funds  became 
available. 


The  first  nine-week  phase  of  Demonstration  Center  activities 
will  continue  at  Jackson  Elementary  School  in  fall  of  1972.    If  the 
operation  is  shifted,  any  school (s)  selected  must  be  representative  of 
the  range  of  LEA  school  facilities.    This  is  in  order  to  demonstrate  that 
the  project-developed  procedures  can  reasonably  be  expected  to  be  carried 
out  in  a  variety  of  settings. 
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3.    Technical  Assistance. 


Travel  and  Mileage 


Charged  to  lYoJccl 


Mr.  King  B.  Nolson,  TDKA, 
conference  prior  to  pre- 
audit 


Dr.  Arno  Jewett,  technic- 
al assistance,  provided  by 
USOE»  Div.  of  Plans  and  Sup- 
plementary Centers.    May  6-7 ♦ 
1971 


CostG  to  bf 
pro-rated  to  other 
project?  in  ?iroa  and 
to  audi ti nr.  contract 


No  cor>t  to 
school  district 


Total  Charged  to  Project 


$U05.02 


Dinlrirt  CuiitrilMil.ion 


Eir,bt  staff  momberij,  2-  $t>60.{ 
day  conference  on  project 
development.  Approx.  10 
hours  per  staff  member. 


Stviffing  conferences  with      580. ( 
District  Teachers  selected 
for  Project.  8  teachers,  12 
staff  members  -  May  7,  1971. 
U  hrs.  per  person  attending. 
(Dr.  -lewett  also  present) 


Total  District  Cont. 

*Comr* .  Re p re se n t at  i  ve '  s 
employer  contribution 


$1 ,950.0 
(I5v0.( 

$2aoo.( 


Equipment 


None 


None 


Other  Expenses 


Telephone  $  25.00 

Calls  outside  Cedar 
Rapids  'Donahoe»  Homme,  Farr, 
Hyde»  Sister  M.E.  Dolan) 

Communication  System  for  7^-75 
Project : 

UPDATE:  info  out 

Installation  8.00 
Monthly  (one  month)  1.25 


Dial  access  system,  hard-  $100. 
ware,  operator,  staff  time  for 
writing;  and  dubbing  of  script 
on  tape  for  UPDATE 
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Charged  to  Project 


May  li,  1971;  Dr.  Rojr.er 
Farr,  University  of  Indiana, 
consultant  on  Evaluation 
Design 

Mr.  Art  Wulfsberr,,  Manaf^- 
ement  Component  Section, 
development,  design  and 
consultation,  four  days 


$150.00 


250.00 
(I45O.OO)** 


Mr.  King  B.  Nelson, 
IDEAy conference  prior  to 
pro^raudi*: 


Total  Charged  to  Project 
**Gratis  Contribution 


Paper  for  printing 
production,  newsletter, 
testing  instructions  and 
schedules,  basline  data 
instrijments,  etc. 


Total  Charged  to  Project- 


Costs  to  be 
pro-rated  on 
auditing  con- 
tract 


$U00.00 
(350.00) 


i) L : , ;.riot  Contribut 


Ma,v  11  ,      r^'-^-^**^'^  :3taff  mem- 
berr,  at  one-day  conference  with 
Dr.  Farr 


Dr.  Hicliard  W.  ilcliuV/.,  Exec. 
Dir.  of  Curric.  and  Instruc, 
conferences  with  Mr.  Art  Wulfs- 
berg,  five  days 

i;ix  project  staff  members  at 
one-day  conrercncc  with  Mr. 
Nelson 


Total  District  Contribution 


Mflf.priais  and  Juvplies 


$  20.00 


$  20.00 


1*20 . 


$i,l4*sc; 


Nont! 


Trftvol  and  Mileage 


Developmental  Confer- 
ence, Chicago,  April  12-1^* 

Dr.  Roger  Farr,  Indiana 
University  consultant, 
Eveduation  Design 
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$279.0? 
126.00 


Tlir-c  Gtarr  members,  i  days  $8iO 
CoraminK.y  Hcrrcsentative  -I I/O 
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Charged  to  Pro.ject 


HOTLINE:  info  in^ 

Installation  $  25.00 

Monthly  (one  month)  2b*00 

Conference  Phone 

Instcaiation  8.00 
Monthly  (one  month)  7.50 

Printing  Production  $  50.00 

Newsletters  to  teachers;  meeting 
notices,  agendas,  reading  and 
study  references  for  teachers  and 
Community  Advisory  Council, 
baseline  data  and  otner  local 
surveys . 

Production  of  proposal  75.00 


Total  Charged  to  Project 

GRAND  TOTAL 

Charged  to  Project 

*  Contribution  (gratis) 
by  Mr.  Wulfsberg 


$22»4.7^ 


$1,0149.77 
1*50.00 

$1,1499.77 


DiLarict  Contrii^utioii 

Daily  transcription  and       $  ?5.00 
typinr,  of  HOTLINE  info  by 
secretary 


Secretarial,  typing,  print-  25*00 
ing. 

Dii'.tsomination  services  25.00 


Secretarial  services,  typipg  200. OC 
etc.  for  draft  of  proposal 

5  project  staff  members  I,200.0C 
final  draft  of  proposal 


Total  District  Cont. 


$1, 575.0c 


GRAND  TOTAL 

Diislrict  Contribution  $k^95*^.t 


*  Contribution  by  Comm- 
unity Rep.  employer 


150. ( 


$5,105. C 


TOTAL  niASE  I  EFFORT 


Grand  Total  Charged  to  Project  $1,1*99.77 
Grand  Total  Chared  to  Dist.  Contr.  5,105.00 

$6,6014.77 
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Project  Goals  (Overall  Objectives) ♦    Overall  goals  of  the 
project  remain  consistent  with  those  shown  In  the  first  year  project 
proposal,  pages  33-35.    Specific  second  year  objectives  are  outlined  in  the 
following  paragraphs. 

a  (1).    Pupilo .    While  the  ulclsaate  success  of  the  project  will  be 
measured  in  the  improvement  of  pupil  reading  skills,  emphasis  during  the 
second  year  of  the  project  will  focus  on  further  individualization  of  instruction. 

Beginning  in  March,  1972,  four  days  of  technical  assistance  were 
utilized  to  look  at  types  of  tasks  delineated  on  task  cards  throughout  the  first 
six  months  of  instruction.    Tasks  were  categorized  into  singular  instructional 
units,  called  Reading  Skills  Task  (RST)  Prescriptive  Units. 

Th/ese  RST  Units  are  being  indexed  according  to  specific  Croft  Word 
Attack  Skills,  and  will  be  identified  insofar  as  possible  by  such  variables 
individual  or  group  instruction,  beaming  channel  employed,  experiential 
level  of  instructor  needed,  reading  level,  grade  level,  and  time  required.  Each 
RST  Unit  describes  materials  needed,  source  of  materials,  and  procedures  to  be 
employed. 

The  RST  Units  will  then  be  cross-indexed  with  printed  individual 
pupil  instructional  cards  which  the  teacher  can  readily  access  and  assign 
to  a  student  or  group  of  students  needing  instruction  in  a  specific  skill  area. 

The  major  second  year  goal  will  be  rlirected  at  teaching  teachers 
to  use  these  cards  with  individuals  and  ad  hoc  groups,  in  conjunction  with 
the  Cooper  McGuire  Diagnostic  Word  Analysis  Test,  in  order  to  improve 
pupils*  word  attack  skills. 
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Further  classification  of  pupils*  skill  and  personal  variables 
should  lead  to  more  efficient  individual  and  group  instruction,  further 
diagnosis  and  prescription,  and  refinement  of  data  directed  at  the  third 
year  project  objective  of  computer  managed  instruction- 

a  (2).    Staff.    As  is  stated  in  the  first  year  project  proposal, 
at  the  conclusion  of  the  project  teachers  will  be  expected  to  meet  minimum 
performance  criteria  (1)  in  the  diagnosis  of  reading  deficiencies,  (2)  in 
the  prescription,  performance  evaluation,  and  contingency  management  of 
appropriate  corrective  treatments,  and  (3)  in  the  use  of  related  instruc- 
tional technology. 

Objectives  for  the  second  year  staff  development  phase  include 

the  following. 

1.  Certain  minimum  performance  criteria  to  be  expected 
of  every  reading  teacher  in  the  Cedar  Eapids  Schools 
will  be  identified. 

2.  New  staff  entering  the  Cedar  Rapids  district  and  other 
selected  teachers  with  more  than  two  years  of  experience 
in  the  District  will  be  trained  in  the  three  goals  de- 
lineated in  the  first  paragraph  under  Staff  above. 

3.  Lead  teachers  who  participated  in  Project  BASIC  in- 
service  courses  during  the  first  year  of  the  project 
will  be  given  the  opportunity  to  expand  their  expertise 
according  to  their  stated  needs. 

4.  Some  lead  teachers  who  participated  in  Project  BASIC  in^ 
service  courses  during  1971-72  will  be  given  the  opportunity 
to  share  their  knowledge  with  other  groups  of  teachers. 


34 
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5.  Further  steps  toward  the  district  philosophy  of 
participatory  management  will  be  taken  through  the 
establishment  of  the  Teachers  Advisory  Committee. 

6.  The  tutor  program  will  be  expanded  with  more  efficient 
methods  of  training  and  coordination  of  effort* 

a  (3).    Instructional  System*    The  project  staff  will  continue 


to  design^  field  test  and  recommend  procedures »  materials  and  hardware 
necessary  to  maintain  a  dlstrlct-^de,  on-going  Instructional  system  In  reading 
diagnosis  and  prescription ,  remedial  and  enrichment  techniques ,  and  use  of 
tutorial  staff.    Effectiveness  of  prescribed  treatments  in  relation  to  student 
variables  will  be  studied  In  depth*    Packages  of  services  encompassing  con- 
tingency management  and  ad  hoc  skill  grouping  will  be  offered  to  elementary 
schools*    Project  staff  will  tailor  these  packages  to  the  specific  needs  of  the 
school  and  mrk  on  location  at  the  school  for  specified  periods  of  time. 
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a  (5)*    Project  Managements    The  primary  function  of  the  Project 
Director  and  Project  Office  staff  is  to  assure  the  integrated  planning 
and  performance  of  the  project  to  reach  the  objectives  of  the  project: 
achieving  the  performance  requirements  of  the  project  on  schedule  and  at 
minimum  cost.    Among  the  Important  objectives  of  Project  Management  are 
planning  and  organizing,  installing  and  operating,  communicating  and  evaluating. 

The  Project  Director  will  define  and  recommend  the  management  and 
systems  necessary  for  the  permanent  installation  of  the  reading  skills 
development  program  and  identify  those  systems  adaptable  to  other  programs 
in  the  Department  of  Curriculum  and  Instruction  as  well  as  in  other  depart- 
ments and  divisions  of  the  Cedar  Rapids  Community  Schools. 

b.    Second  Year  Objectives.    The  following  objectives  are  proposed 
for  the  secon('  operational  year  of  the  project,  subject  to  the  pre-audit 
report.    All  of  the  objectives  are  keyed  so  that  their  relationship  to 
the  components  of  the  project  is  explicit.    Figure  5  explains  the 
numeration  key. 


w  .  ^  -J-product 
Major  Component       ,  1  i^p^Q^ess 


3. 1  •  0  -  03 


Sub-component^  ^Serial  No. 


Fig.    5.    Objectives  Numeration  Key, 
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(l.O)    Staff  Development  Objectives > 
1.1    Bulldlng-Unlt  Reading  Cadre 

l.l«-0-*01    The  building  unit  reading  cadre  will  be  coiqiosed  of 

teachers  with  two  different  levels  of  experience  and  training. 
1.1-(M>2    In-service  experiences  will  be  tailored  to  provide  relevant 
experlenres  in  methods ,  materials ,  and  diagnostic  reading 
procedures.    Relevance  of  In-servlce  experiences  will  be 
assessed  at  every  meeting  and  will  be  defined  as  a  group 
consensus  of  4.5  out  of  6  on  a  slx*-polnt  rating  scale. 
1«1-(M)3    Teachers  will  exhibit  an  increased  awareness  of  student 
needs  as  measured  by  a  higher  correlation  between  the 
first  grade  cadre  teachers* estimates  of  student  proficiency 
on  specific  behavioral  objectives  and  a  sa]q)llng  of  student 
proficiency  on  that  objective. 
1.1*0-04    The  lead  teachers  who  participate  In  the  In-depth  sample 
will  apply  selected  Instructional  techniques  as  designed 
by  the  Demonstration  Center  staff.    Application  of 
techniques  will  be  judged  by  regular  submission  of  reports 
logging  time  for  application  of  technique,  time  needed 
for  mastery  of  skill  and  teacher's  estimate  of  the  efficacy 
of  the  task. 

1.1-0^5    Teachers  receiving  trained  volunteers  will  demonstrate 

an  understanding  of  capabilities  of  volunteers  by  making 
realistic  work  assignments  to  volunteers.    Success  will 
be  measured  by  questions  about  teacher  readiness  and  use  of 
volunteers  on  the  volunteer  evaluation  questionnaire. 

36 
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1.1   Bttlldlng-Unlt  Reading  Cadre 

1.1*1-01  a     The  building  cadre  will  consist  of  no  more  than  two 
volunteer  teachers  from  each  building,  pltis  members 
of  the  Teachers  Advisory  Committee* 
1.1-1-01  b     Building-unit  reading  cadre  leaders  who  participated  in 
all  major  in-service  experiences  offered  by  Project 
BASIC,  1971-72,  will  comprise  the  top  level  of  ^experience 
and  training.    They  will  be  invited  to  volunteer  their 
participation  during  the  second  year. 
1.1-1-01  c     Other  teachers  from  each  public  and  non-public  elementary 
project  school  with  more  than  two  years  of  experience  will 
be  invited  to  volunteer  as  bulldlng-unlt  cadre  meinbers. 
1.1-1-02  a     A  Teachers  Advisory  Committee  consisting  of  (1)  three 
outstanding  cadre  leaders  from  the  1971-72  school  year, 
three  teachers  with  two  or  more  years  of  experience, 
and  (3)  three  teachers  with  less  than  two  years  of 
experience,  and  one  member-at-large  will  formed. 
1.1-1-02  b     The  Teachers  Advisory  Committee  will  be  formed  in 
May,  1972,  and  will  advise  project  staff  in  the 
design  of  their  meeting  schedule. 
1.1-1-02  c     The  Teachers  Advisory  Committee  will  assist  Project  BASIC 
staff  in  formtilating  specific  in-service  experiences 
for  1972-73  through  evaluation  of  past  Project  BASIC 
experiences  and  an  on-going  needs  assessment  program. 
1.1-1-02  d     Ihe  building-unit  cadre  members  who  participated  as 
cadre  leaders  during  1971-72  will  advise  in  the 
formulation  of  personalized  in-service  education  according 
to  thefr  needs. 
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l*l**l-*03     Activities  included  in  the  in-service  course  for 

c^re  teachers  will  be  designed  to  develop  increased 
awareness  of  student  needs.    Efficacy  of  activities 
will  be  measured  by  the  correlation  between  first  grade 
cadre  teachers*  estimate  of  student  proficiency  on 
specific  behavioral  objectives  and  a  sampling  of  student 
proficiency  on  that  objective. 

l.l<-l-04     Demonstration  Center  staff  will  recommend  selected 

instructional  techniques  for  use  with  students  in  the  in-- 
depth sample.    Techniques  and  recommendations  will  be 
logged. 

l.l«*l-05     Teachers  receiving  trained  volunteers  will  receive  at 
least  one  orientation  session  on  the  use  of  trained 
volunteers . 
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(1.0)    Staff  Development  Objectives 
1.2   Volunteer  Tutors 

1.2-0-01     Voltinteer  tutors  will  be  familiar  with  the  District 

reading  philosophy,  reading  games,  and  other  techniques 
to  aid  an  individual  tutoring  children  in  the  area  of 
reading.    Volunteers  will  rate  their  own- performance 
on  a  questionnaire-evaluation  form  at  the  end  of  the  year. 

1.2-0-02     Volunteers  will  work  in  conjunction  with  teachers  who 
request  additional  reading  instruction  for  a  child  or 
group  of  children.    Placement  and  volunteer  time  spent 
will  be  logged. 


1.2-1-01     Each  volunteer  tutor  will  attend  a  minlmtim  of  six  hours 

of  certification  training  sessions  at  which  the  volunteer 
will  become  acquainted  with  the  philosphy  of  the  school 
district's    reading  program(s),  numerous  reading  games  and 
other  techniques  to  aid  an  individual  tutoring  children  in 
the  area  of  reading.    Volunteers  will  be  observed  while 
working  in  an  assigned  classroom.    Success  will  be  defined 
as  receiving  6  points  on  an  eight-point  rating  scale. 
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(1.0)    Staff  Development  Objectives. 
1.3    Parent  Education 

1.3-0-01       Parents  will  exhibit  increased  awareness  of  their  children's 
reading  activities,  both  at  home  and  at  school.  Increased 
awareness  will  be  measured  by  a  pre  and  post-questionnaire 
sent  to  parents. 

1.3-1-01  a    Five  per  cent  of  the  parents  of  the  target  population  will 

participate  in  a  designated  number  of  conferences  with  teachers , 

the  Community  Agent ,  and  other  Center  staff. 
1.3-1-01  b    Parents  will  utilize  the  communication  system  to  provide 

input  to  project  staff  and  receive  information  about  reading 

and  related  project  activities. 
1.3-1-01  c    A  representative  or  representatives  from  the  volunteer  corps 

in  each  demonstration  school (s)  attendance  area  will  be  ! 

I 

recruited  to  serve  on  a  task  force  to  develop  activities 
for  an  increased  level  of  parent  education. 
1.3-1-01  d    A  representative  or  representatives  from  the  volunteer  corps 
in  each  school  district  triad  attendance  area  will  be 
recruited  to  serve  on  a  task  force  to  provide  for  a 
higher  level  of  Community  Advisory  Council  involvement. 
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(2.0)    Instructional  Systems  Objectives. 
2.1  Demonstration  Center 

2.1*0-01     The  Demonstration  Center  will  be  operational  at  one  to  four 
schools  throughout  the  year,  from  September  18  through 
June  1.    Operational  Is  defined  as  that  period  of  time 
students  are  Involved  In  ad  hoc  skill  grouping. 

2.1-0-02     Pupils  Involved  In  ad  hoc  skill  grouping  will  show  growth 
In  word  attack  skills  as  measured  by  pre  and  post-test 
scores  on  the  Cooper-McGulre  Diagnostic  Word-Analysis  Test. 

2.1-0-.03     Pupils  In  the  Demonstration  Csnter  schools  and  pupils 
chosen  for  In-depth  study  In  classes  taught  by  cadre 
leaders  will  show  a  significant  Improvement  In  reading 
achievement  scores  administered  at  approximately  one- 
year  Intervals,  as  measured  by  Gate s-MacGlnl tie  Reading 
Test. 


40 
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2.1    Demonstration  Center 

2.1-1-01       Children  in  the  demonstration  center  school (s)  will  work 
individually  or  in  ad  hoc  skill  groups  four  days  a  week 
for  30  minutes  a  day. 

2.1-1-02  a    Children  in  the  demonstration  center  school (s)  will  work 

in  ad  hoc  skill  groups  conducted  by  classroom  teachers  and 
Project  BASIC  staff. 

2.1-1-02  b  Ad  hoc  skill  groups  will  be  formed  and  reformed  through 
use  of  the  Cooper-McGuire  Diagnostic  Word  Analysis  Test 
and  other  formal  and  informal  diagnostic  procedures* 

2.1-1-02  c    A  file  of  Reading  Skill  Task  Prescriptive  Units  (RST)  cross- 
indexed  with  printed  pupil  task  cards  will  be  developed 
and  field  tested  during  summer  1972,  for  use  in  ad  hoc 
skill  grouping  during  the  school  year  1972-73. 

2.1-1-03       A  small  group  of  children  enrolled  in  the  demonstration 

center  school (s)  and  a  small  group  enrolled  in  classrooms 
of  cadre  leaders  will  be  chosen  for  an  in-depth  study 
involving  (1)  efficacy  of  prescriptive  and  diagnostic 
techniques,  and  (2)  classification  of  skill  and  personal 
variables  for  later  computerization* 
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2.2    Training,  Teachers /Tutors 

2 •2-0-01       Teachers  In  the  demonstration  center  school (s)  will 
demonstrate  competency  In  ad  hoc  skill  grottplng  and 
personalizing  learning.    Competency  will  be  assessed 
by  teachers  doing  skill  grouping  without  the  help 
of  Center  staff  during  the  eighth     d  ninth  weeks 
of  the  program  and  receiving  8  out  of  10  on  a  rating  scale* 

2 •2-1-01       Teachers  In  the  demonstration  center  school(s)  will 

conduct  Indlvldtsallzed  or  ad  hoc  skill  group  activities 
In  addition  to  their  basal  reading  program.  Skill 
group  activities  will  be  conducted  by  teachers  in 
the  demonstration  center  school (s)  for  a  30  minute 
period  four  days  a  week, 

2,2-1-02       Teachers  In  the  demonstration  center  schoolCs)  will 
participate  in  weekly  program  planning  sessions  with 
Demonstration  Center  staff. 
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(3.0)    Comnunity  Involvement  Objectives. 


3.1    Advisory  Council 


3.1-0-01    Tlie  Cotranunity  Advisory  Conmittee  will  offer  advice  and  expertise 
to  project  staff  members  on  all  relevant  aspects  of  the  project. 
A  log  will  be  maintained  as  a  record  of  all  activities  of  the 
Community  Advisory  Committee. 


# 

3.1-1-01    Community  Advisory  Committee  members  will  be  asked  to  volunteer 
their  services  in  sub-committees  related  to  the  four  project 
components.    A  record  of  participation  will  be  kept. 
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3.2  Communications 


3.2-0-01    The  communications  system  will  insure  that  all  persons  are 

afforded  the  opportunity  to  receive  continuous  information  on 
project  activities,  to  ask  questions  of  project  personnel,  and 
to  provide  continuous  input.    Requests  for  information  and/or 
input  will  be  logged  according  to  the  person  initiating  the 
communication. 


3. 2-1-01    Every  member  of  the  staff  and  community  will  have  access  to  a 

telephone  recording  system  for  registering  information  or  ques- 
tions relative  to  the  project. 

3.2-1-02    Project  personnel  receiving  a  telephone  referral  form  will  re- 
search the  question,  obtain  the  best  possible  answer,  and  relay 
the  information  to  the  questioner  by  a  personal  call  or  note. 

3.2-1-03    Anonymous  questions  will  be  reviewed  by  the  Project  Director  and 
those  deemed  worthy  of  attention  will  be  answered  in  a  periodic 
newsletter . 


(A.O)    Project  Management 
A.l    System  Analysis 

A.l'-O-Ol      Revise  and  submit  the  continuation  grant  proposal  for 
the  project. 

4«l*-0--02       Develop  a  system  for  monitoring  and  controlling  all  project 
effort  to  assure  achievement  of  performance »  schedule^  and 
cost  objectives. 

4.1-0-03      Develop  detailed  performance  objectives  and  work  statements 
for  all  components  and  key  personnel. 

4 « 1-1-01       Review  the  organization  chart  for  the  project. 

4.1-1-02      Review  the  Work  Breakdown  Structure  Matrix  for  the  project • 

4.1-1-03      Prepare)  periodically  revlew»  and  revise  a  work  statement 

for  each  active  cell  in  the  Work  Breakdown  Structure  Matrix. 
4.1-1-04      Continue  arrangements  with  Arthur  Wulfsberg  for  technical 

assistance  related  to  system  anritlysls. 


370 


45 


(4.0)    Project  Manageaent 
4.2  Evaluation 

4.2-0-01       Develop  an  evaluation  design  that  Is  acceptable  to  the  Project 

Auditor  and  the  Project  Director. 
4.2-0-02       Renew  audit  contract  or  establish  arrangements  with  new 

^ac(xd±tox  ♦ 


4.2-1-01       Complete  the  collection  and  organization  of  the  1971-72 
data. 

4.2-1-02       Contact  prospective  consultants  to  the  evaluation  program 
and  complete  necessary  contractual  arrangements. 


0 
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(4,0)    Project  Management 
4.3    Independent  Audit 

4.3-0-01       Review,  refine,  and  submit  an  audit  plan  to  the  Project 
Director  and  complete  an  iivaluation  Design  Critique 
in  a  formal  pre-audit  report. 

4.3-1-01       Review  the  continuation  grant  proposal  as  part  of  the 

second-year  activities. 
4.3-1-02       Make  an  on-site  visit  to  provide  a  preliminary  review 


of  the  evaluation  design  and  establish  a  schedule  for 


the  remaining  pre-audit  activities. 
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5.  Budget. 


COMPONENTS 


EST.  BUDGET 


1.0    Sti.  i  Development 

1.1  Building-Unit  Cadre 

1.2  Volunteer  Tutors 

1.3  Parent  Education 

2.0    Instructional  Systems 

2.1  Demonstration  Center 

2.2  Training,  Teachers/Ta  ors 

2.3  Computer  Support  Services 

3. 0    Community  Involvement 


$  17,409 
10,021 
1,095 


22,646 
5,983 
5,053 


$28,525 


33,682 


3.1  Advisory  Council 

3.2  Communications 

4.0    Project  Management 

4.1  System  Analysis 

4.2  Evaluation 

4.3  Independent  Audit 


2,156 
1,410 


9,849 
11,866 
2,512 


3,566 


24,227 


TOTAL 


$  90,000 
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NOTE:      Supplementary  schedules  for  Proposed  Budget 
Sunmary,  Title  III  Overall  Administrative  costs  and  the 
four  project  components  have  been  revised  for  the  second 
year  of  operation  and  are  included  with  this  proposal. 


4/27/72 
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6.    Local  Cororoitment>    The  Cedar  Rapids  Community  School  District  is 
committed  to  a  comprehensive  program  of  staff  development  through  a  combi- 
nation of  short-term  and  ongoing  in-service  opportunities.  Generally, 
however,  the  district  has  not  been  in  a  position  to  allocate  substantial 
resources  to  the  development  of  courses,  seminars,  and  workshops.  Rather, 
in-service  activities  have  been  organized  so  as  to  draw  on  already  exist- 
ing competencies  and  staff  experience.    Recognizing  the  critical  need  for 
expanded  teacher  in-service  in  reading  and  aware  tnat  little  or  nothing 
has  yet  been  offered  to  volunteer  tutors  or  to  parents,  this  project  was 
conceived  to  •'llow  sufficient  development  effort  to  produce  a  program  that 
can  be  maintained  at  reasonable  cost  and  maximum  effectiveness •    Tlie  capa-- 
bility  of  this  district  to  deal  effectively  with  short  and  long-term  staff 
development  needs  is  best  illustrated  by  a  brief  description  of  the  current 
in-service  program. 

The  Cedar  Rapids  commitment  to  teacher  training  as  a  career-long  pro- 
cess is  evidenced  by  the  resources  allocated  to  staff  development,  llore 
than  $200,000  is  budgeted  annually  to  the  in-service  function  to  operate 
a  variety  of  programs.     In  addition,  the  in-service  effort  Is  headed  by  a 
director-level  administrator  and  carried  out  by  a  staff  of  sixteen  coordi-- 
nators  and  project  leaders  along  with  an  ever-increasing  number  of  lead 
teachers.    Tlie  proposed  staff  development  program  for  teachers  of  reading 
will  be  accommodated  by  one  or  more  of  the  programs  described  below  and 
will  necessitate  no  new  organizational  structure. 

Released  Time  Program.     Substitute  teachers  are  pTo  ided  for  staff 

V 

members  to  receive  training,  conduct  visitations,  or  auH^^nd  meetings  to 
develop  curriculum  or  teaching  process.    This  part  of  thc-^^ in-service  pro- 
gram  is  designed  for  great  flexibility,  making  it  posi,ibl<\to  encompass 


much  of  the  proposed  staff  development  activity  for  reading  teachers, 
lliere  are  two  major  advantages  to  a  program  which  releases  teachers  for 
non-teaching  duties  during  contracted  time:    1)  ar  opportunity  is  gained 
to  provide  training  prior  to  and  during  the  implementation  of  new  curricu- 
lar  materials  or  teaching  processes,  and  2)  it  is  possible  to  take  advan- 
tage of  some  of  the  best  thinking  available  in  the  planning  of  staff  dc- 
velopment  programs  and  curriculum  changes*    It  is  clear  that  for  a  school 
system  to  maximize  its  effectiveness  for  children  it  must  provide  struc- 
tured opportunities  for  teachers  to  share  in  thinking  through  problems 
which  manifest  themselves  in  the  classroom.    The  released  time  pr'ogram  pro- 
vides such  a  structure* 

Training  Units*    One  of  the  high  priority  objectives  of  the  Cedar 
Rapids  schools  is  improved  functional  competency  in  reading.    Of  the 
several  strategies  agreed  upon  to  reach  this  objective,  the  one  which 
has  produced  the  roost  immediate  effect  prior  tc  the  current  proposal 
is  the  program  that  has  come  to  be  termed  the  Primary  Training  Unit.  Now 
nearlng  the  first  full  year  of  implementation,  the  training  unit  concept 
involves  the  identification  and  selection  of  one  superior  primary  teacher 
to  serve  as  a  unit  leader  for  four  to  eight  new  teacliers  at  the  same  grade 
level.    The  Hxnit  meets  together  during  che  pre-school  workshop  and  monthly 
during  the  school  year.    In  addition,  members  of  eacii  unit  are  provided  with 
released  time  to  permit  half  day  visits  in  the  unit  leader's  room  and  visit:* 
by  the  unit  leader  to  each  of  the  new  teachers*  rooms.    Unit  leaders  meet 
with  the  district's  primary  specialist  to  receive  training  and  maintain  a 
coordinated  program. 

Professional  Credit  Program.    The  central  purpose  of  the  Professional 
Credit  In-Service  Program  is  to  provide  opportunities  for  in-depth  study  of 
problems  or  issues  identified  as  worthy  of  study  by  committees  whose  task 
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it  18  to  research  the  staff  development  needs  of  ihe  district.    Courses  and 
seminars  of  varying  lengths  are  conceptualized  and  planned  by  one  ot  eight 
standing  conunittees.  then  offered  to  the  teachers  of  the  district  as  an  op- 
tional in-service  activity.    Approximately  thirty-five  courses  are  offered 
each  year. 

Courses  selected  for  inclusion  in  the  in-service  curriculum  are  designed 
to  provide  knowledge  and/or  experience  which  will  bear  directly  upon  the 
goal  of  improving  instruction.    It  is  not  the  function  of  this  program  to 
write  or  to  evaluate  curriculum.    Tasks  that  can  best,  be  accomplished 
through  an  extended  assignment  or  mini-grant  (explained  on  the  next  page) 
are  not  deemed  appropriate  for  course  activity  in  the  Professional  Credit 
program.    Rather,  an  attempt  is  made  to  present  opportunities  for  study 
of  specific  instructional  techniques  or  content.    An  overriding  goal  is 
the  presentation  of  material  which  can  be  used  directly  in  the  Leaching 
task. 

Perhaps  the  most  important  of  the  criteria  used  in  determining  the 
final  program  of  courses  is  balance.    An  attempt  is  made  to  judge  equally 
the  needs  of  elementary  and  secondary  teachers,  to  provide  both  content  and 
process  oriented  activities,  and  to  offer  opportunities  for  general  profes- 
sional growth  as  well  as  for  th^  acc.isition  of  specific  skills  and  abilities. 

In-Service  Days.    Teacher  contracts  in  the  Cedar  Rapids  district  are 
for  190  days  of  service,  180  of  which  school  is  in  session.    Of  the  remain- 
ing ten  days,  four  arc  taken  by  the  annual  pre-school  workshop  in  August, 
leaving  six  Fridays  which  are  designated  as  In-Service  Days.    Spread  through- 
out the  school  year,  these  are  days  on  which  no  classes  are  held  and  on  which 
staff  development  programs  are  scheduled,  either  on  a  district-wide  basis, 
by  subject  matter  or  grade  level,  or  within  a  single  building. 


Si  J 


Building  In-Service.    Curriculum  coordinators  stand  ready  Lo  assist 
the  building  principal  o.-  department  chairman  in  tho  dovolopmeaL  of  in-service 
activities  for  individual  teachers,  departments,  clusters  or  entire  build- 
ing staffs.    Major  responsibility  for  in-servicing  building  staffs,  however, 
rests  with  the  building  principals. 

Extended  Assignment  and  Mini-Grant  Programs.    lixtended  Assignment  is 
the  name  given  to  the  procedure  by  which  teachers  are  employed  during  vaca- 
tion periods  to  carry  on  curriculum  building  or  staff  development  projects 
which  have  potential  for  district  adoption.    Proposals  are  channeled  through 
the  Department  of  Curriculum  and  Instruction  and  projects  are  funded  on  the 
basis  of  district  priorities  and  objectives. 

In  addition  to  the  Extended  Assignment  with  district  implications,  each 
building  principal  administers  a  smaller  but  similar  fund  which  is  made 
available  for  the  exclusive  use  of  teachers, in  an  individual  building, who 
wish  to  carry  on  projects  for  use  in  that  building.    This  is  the  Mini-Grant 
Program. 

Special  Projects.     This  is  a  catch-all  category,  encompassing  such 
broadly  diverse  staff  development  activities  as  the  Croft  Reading  In-Service, 
participation  by  tca^Hers  in  conferences  or  workshops  conducted  by  univer- 
sities or  conmercial  firms,  holiday  seminars,  and  state  or  national  meetings 
cf  professional  organizations. 
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B.    Installation  and  Operation, 
1.  Installation, 

a.    Project  Time  Line, 

A  time  line  showing  dates  for  key  project  events 
will  be  drawn  up  after  staff  meetings  In  May  are 
held  to  establish  schedule  of  In-servlce. 

A  chart  will  be  presented  (Figure  VI)  dis- 
playing these  events  In  their  general  relation 
to  the  components  of  the  project; 
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Figure  VI      (See  page  57-a) 
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b.    Project  Staffin&. 

(1)    OrRanization  Chart,    The  Project  BASIC  Organization 
Chart,  Fig.  8  ,  depicts  the  positions  and  relationships  of  all  key  per- 
sonnel in  the  project  organization.    In  the  interest  of  clarity,  this 
chart  shows  only  project  organization;  the  positions  and  relations  of 
project  personnel  to  the  administrative  and  supervisory  staff  of  the 
Cedar  Rapids  Comnunity  Schools  is  shown  in  Fig.  17. 

The  solid  lines  shown  in  Fig.  8    indicate  normal  line  supervision 
and  imply,  for  example,  that  '-he  Project  Office  staff  personnel  operate 
under  the  line  supervision  of  the  Project  Director  for  the  duration  of 
the  project.    The  dotted  lines  imply  project  direction  and  communication 
between  the  Project  Office  and  key  project  personnel  operating  under  the 
supervision  of  their  normal  line  organizatiou  supervisor. 

As  shown  in  Fir,-    ^  t    the    project  orf^anization  and  mariagement 
methods  to  be  employed  on  tho  rro,i'-*ct  are  based  on  tlic  prO($ram  management 
concop^s  widf'ly  used  ii.  tho  i-^anar.rr/.'i.t  of  defense  'aid  space  programs, 
mdoified  ar^  n(*cesr>ary  for  t.h--  effective  man:ir.*\^icr.t  of  oducatioiial 
development  projects.    I>imilHr  to  th-^  oorrnonly  usod  "matrix''  form 
of  program  organization,  the  [  r^,]'  ct  organiziition  employG  a  strong 
Project  Office  aroup  under  tiie  dir^-ct  supervision  of  the  Project 
Director,  supported  by  k^y  prTironnol  in  varioun  jrc'uazation  in  the  Edu- 
cational Gervice  Center  and  in  th'^  schools  performing  efforts  oii  the 
project. 

The  Project  Office  is  ii^ad^^d  by  the  Project  Dir<-ctor,  whoy^s 
responsible  to  the  administnition  of  the  Cedar  Rapid^j  Community  School 
District  for  the  effective  performance  of  the  project  and  vho  will 
serve  as  the  primar/'  point  of  contact  with  tnc  U.G.  Office  ol  Education 


and  the  State  of  lova^  Department  of  Education^  Title  III  officer 
regarding  the  mcmagement  and  performance  of  the  pr^.Ject. 

Business  ♦  financings  and  legal  aspects  of  the  pro.lect  will  be 
administered  by  the  Administrative  Assistant  for  General  Admin ii  ^.ration  and 
Federal  Programs ^  who  will  l*-  recponi^ible  for  receiving  arii  administering 
the  grant  and  for  the  preparation  and  submission  of  monthly  and  quarterly 
expenditure  reports. 

Key  personnel  from  the  Department  of  Curriculum  and  Instruction 
will  be  assigned  no  the  Project  Offic<»  to  operate  under  ttie  direct  line 
supervision  of  tli-  Project  Director  for  the  duration  of  the  project  to 
provide  assitance  in  the  intef:rated  planning  and  c  mtrol  of  the  project 
in  the  areas  of  staff  '^ovelopment »  instructional  systems »  and  commjmity 
involvement.    The  eviluation  and  independent  audit  functions  will  be  the 
direct  responsibility  of  the  Project  Office. 

Because  a  number  of  key  project  personnel  will  remain  attached 
to  their  normal  functional  organisations  in  the  Educational  Servxce 
Center  and  the  participating  schools »  it  is  essential  that  a  partic- 
ipative mode  of  management  and  leadership  be  employed  by  the  Project 
Director  and  the  Project  Office  staff.    This  implies  specific 
involvement  of  botli  key  personnel  and  their  supervision  in  the  planning 
and  control  of  the  project  to  assure  their  continued  commitment  to 
and  support  of  project  objectives. 

(2)  Staff  Agsigunents.    As  indicated »  all  key  personnel 
assignments  have  been  tentatively  completed  except  for  the  assignment  of 
the  Community  Agent  in  the  Project  Office  and  the  Lead  Teachers  in  tha 
Demonstration  Staff  and  in  participating  public  and  non-^public  schools* 

(3)  Staff  Qualifications.    All  key  personnel  have  been 
selected  for  the  capabilities  for  performing  the  project  effort  as  indi* 


cated  ill  LUc  Work  HreaVaown  StrucLure,  Fig.  27.    rroject  persomiel  will 


be  released  from  their  normal  dnLits  to  the  oxtvui  if^iuin^d  to  pi^rmit  tUom 


to  devote  eitner  full  or  part-time  olt'ort  to  the  project  as  planned  and 
required.    Replacement  personnel  have  or  will  be  secured  to  prevent  pro 
ject  personnel  from  being  distracted  from  the  objectivej  of  the  project  by 
other  duties  and  to  insure  the  ongoing  district  program  will  not  be  diltit'v.i. 
Bepresentatlve  job  descriptions  are  included  in  Fig.    9,  10,  11,  and  12. 

(4)    Administrative  Training.    No  specific  training  of  ad- 
ministrative staff  has  been  necsssary  during  the  development  phase  of  the 
project.    However,  specific  training  in  program  and  project  management 
methods  will  be  conducted  by  a  management  consultant  for  all  administra- 
tors and  lead  staff  associated  with  the  project. 
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POSITION  DESCRIPTION 


POSITION  TITLE: 


Elementary  Reading  Specialist 


PURPOSE  OF  POSITION: 


Under  the  supervision  of  the  Project  Director  to 
improve  instruction  in  reading  at  the  elementary 
school  level,  particularly  in  the  primary  grades 


PRINCIPAI.  DUTIES: 


Provide  extensive  in-service  training  in  reading  for 

appropriate  staff  members 
Develop  the  Demonstration  Center  program  for  project 

BASIC 


PREPARATION,  EXPERIENCE,  SKILLS: 

Masters*  degree  (minimum)  with  major  emphasis  In 
reading 

Teaching  experience  in  the  primary  grades 
General  knowledge  of  elementary  school  curriculum 
Demonstrated  ability  to  work  with  professional  staff 


SALARY: 


Classroom  teachers'  schedule  1971-72  adjusted  for 
length  of  work  year  and  a  per  diem  basis 


Figure  9. 
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POSITION  DKSCRIPTION 


POSITION  TITLE:  Community  Agent,  Project  BASIC 


PURPOSE.  OF  THK  POSITION:         Through  r.he  Project  Director  an<\  the  Project 

Staff  to  schedule  and  hold  meetlnr,s  with  parents 
to  establish  positive  relntlonfihips  and  develop 
channels  to  fi^cd  back  constructive  information  for 
Project  modiricatlon> 


TYPICAL  DUTIES:  Conduct  educational  meetings  for  individual 

parents  and  parent  groups. 
Collect  and  mnk^  available  to  teachers 
essential  information  about  individual  students* 
home  rnvlronmo.its. 

Help  classroom  teachers  expand  their  knowledge 
about  the  relationship  of  their  activities  to  the 
child's  home  environment. 

A;^::^i  t  Project  Staff  in  the  coordination  and  scheduling 
of  trained  volunteers'  services  to  Project  BASIC 
cadr?  members  in  individual  schools. 

Make  recommendations  to  Project  Staff  for  modification 
of  volunteers*  training  to  fit  students*  needs. 


EDUCATION  AND  SKILL  HEQUIREMENTS: 


Bachelor's  Degree 

State  certification  in  elementary  education  with 
experience  in  primary  grades. 

Experience  in  working  witJi  and  relating  to 
adults  from  varied  backgrounds* 


CLASSIFICATION:  As  appropriate  under  1971-72  Certificated  Staff 

Salary  Schedule. 

^  Work  Year:    October  1971  through  June  1972 

Benefits:      Sick  leave,  workmen's  compensation, 
family  illness  leave,  bereavement  leave,  emergency 
leave,  personal  leave,  and  District-paid  insurance 
programs. 


QUALIFIED  AND  INTERESTED  CANDIDATES  SHOULD  CONTACT: 


Director  of  Personnel  Services 
Educational  Service  Center 
346  Second  Avenue  S.W. 
r>  Cedar  Rapid55,  Iowa 

C-28-71  dSd      -  6^-^ 

m  Phone:  390-2421 


POSITION  DlilSCRIPTION 


POSITION  TITLE: 


Secretary  to  Project  BASIC  Office 


LOCATION: 


Demonstration  Center  (undetermined) 


PRINCIPAL  DUTIES:    Accomplish  the  secretarial  and  clerical  work  for  the 

office  of  Project  BASIC 
Usual  administrative  office  responsibilities 
Statistical  work  in  relation  to  the  evaluation  of  the 

project 

PREPARATION,  EXPERIENCE,  SKILLS: 


High  school  graduate,  some  college  or  business  school 

preferred 
High  level  secretarial  skills 

Pleasant  personality,  nice  telephone  voice  and  manner 
Ability  to  handle  minor  public  relations  calls  and 

transmit  to  proper  channels  with  minimum  supervision 

after  training. 


SALARY: 


Group  F.    Beginning  salary  $2,27  to  $2,57  dependent 
upon  experience 


WORK  YEAR: 


Twelve  months 


EMPLOYMENT  DATF: 


Immediately 


Figure  10. 


POSITION  DESCRIPTION 


POSITION  TITLE: 

PURPOSE  OF  THE  POSITION: 


TYPICAL  DUTIES: 


Teacher  Associate  I 


To  assist  In  the  performance  of  supervisory  and 
Instructional  tasks  that  have  been  Initiated  or 
suggested  by  the  teacher.    Serves  as  a  teacher 
under  the  guidance  of  a  teacher. 

Under  the  guidance  of  the  teacher,  performs: 

.individual  instruction 

.small  group  instruction 

.large  group  instruction 
Gives  follow-up  presentation  of  the  teacher's 
lesson. 

Assists  in  T.V.  instruction  (teacher  not  nec- 
essarily present.) 

Supervises  or  monitors  the  room  in  the  absence 
of  the  teacher. 

Assists  in  lesson  development. 

Assists  in  material  preparation. 

Drills  pupils  for  maintenance  of  skills. 


EDUCATION  AND  SKILL 
REQUIREMENTS: 


CiJ^SSIFICATION: 


Four  years  of  college  credit. 

Possess  a  state  certificate. 

Possess  a  strong  interest  in  major  field  of 

college  endeavor. 

Minor  college  field  helpful. 

Enjoy  working  with  children. 


Group  H 


Salary:     $2.70  -  $4.00 


Work  year  -  180  days 

Benefits  -  Sick  leave,  workmen's  compensation, 
family  illness  leave,  bereavement  leave, 
emergency  leave,  and  personal  leave. 
Paid  holidays;    Labor  Day,  Veteran's  Day, 
Thanksgiving  Day  and  following  Friday, 
Christmas  Day,  New  Year's  Day,  Washington's 
Birthday,  Good  Friday,  Memorial  Day. 


Figure  11. 


POSITION  DESCRIPTION 


POSITKM  TITLE:  T«tcher  Associate  II 


PURPOSE  OF  THE  POSITION:    To  supervise  pupils  on  a  monitorial  or  service 

basis  not  necessarily  In  the^resence  of  a  cer- 
tlflcated  teacher  or  administrator. 


TYPICAL  DUTIES:  Provide  Individual  instruction  when  directed  by 

teacher. 

Provide  small  group  Instruction  when  directed  by 
teacher. 

Assist  In  laboratory  work. 

Assist  In  T.V.  Instruction  (teacher  present). 

Test  tabulation  and  Item  analysis. 

Make  Instructional  devices. 

Prepare  Instructional  material. 

Monitor  atudy  halls. 

Monitor  hallways. 

Monitor  detention  rooms. 


EDUCATION  AND  SKILL  REQUIREMENTS: 

Sixty  semester  hours  of  college  credit. 
Possess  a  state  certificate. 
Enjoy  working  with  children. 
Major  field  of  Interest  helpful. 


CLASSIFICATION:  Group  F      Salary     $2,30  -  $3.42 

Work  year  -  180  days 

Benefits  -  Sick  leave,  workmen's  compensation, 
family  Illness  leave,  bereavement  leave, 
emergency  leave,  and  personal  leave. 
Paid  Holidays:  Labor  Day,  Veteran *s  Day, 
Thanksgiving  Day  and  following  Friday, 
Christmas  Day,  New  Year*s  Day,  Washington's 
Birthday,  Good  Friday  and  Memorial  Day. 


Figure  12. 
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c.    Facilities,  Materials »  and  Equipment* 

(1).    Facilities*    All  activities  of  the  proposed  project 
will  be  conducted  in  presently  existing  facilities.    The  site  of  the  Demonstration 
Center  will  be  selected  upon  approval  of  the  formal  proposal.    Two  or  three 
adequate  sites  are  available  and  final  selection  will  depend  on  the 
following  factors:    1.)  availability  of  a  one  or  two-room  complex  for  the 
skills  center  staff;  2.)  availability  of  an  instructional  materials  center  at 
the  deiix)nst ration  site;  3.)  ease  of  community  access,  including  distance  to 
established  bus  routes  and  to  anticipated  tutorial  staff  (for  example,  Mt. 
Mercy  and  Coe  Colleges,  senior  citizens*  residence,  and  secondary  schools), 
as  well  as  to  the  Educational  Service  Center  in  which  many  of  the  administrative 
or  management  activities  of  the  project  will  be  centered  and  where  most  of  the 
staff  displayed  in  the  Project  BASIC  Organization  Chart,  Figure  VIII,  is  already 
housed.    Facilities  in  the  Educational  Service  Center  include  data  processing, 
accounting,  purchasing,  and  production,  as  well  as  the  normal  staff  of  the 
Department  of  Curriculum  and  Instruction  through  which  the  local  district 
will  make  a  major  contribution  to  the  support  of  the  project. 

(2).    Materials.    No  major  materials  and  equipment 
purchases  are  anticipated  either  for  the  project  or  for  the  administration  of  the 
project.    Because  the  facilities  and  equipment  are  already  in  existence,  no  problems 
are  anticipated  with  respect  to  the  development  of  the  project.    Many  of  the 
materials  and  supplies  which  will  be  available  in  the  Demonstration  Center  and  will  be 
a  contribution  of  the  local  district,  have  already  been  ordered  and  are  on  hand 
for  use.    The  amount  budgeted  for  materials  has  been  substantially  reduced  and  pro- 
vid2s  only  for  acquiring  new  materials  which  may  show  promise.  Representative 
samples  of  available  material  lists  are  presented  in  Figures  XIII-XVI. 


Er|c      APR  2  7  1972 


The  proposed  three-year  program  anticipates  the  exploration 
of  various  instructional  systems  in  the  Demonstration  Center.    As  irintiorad 
in  the  first-year  proposal,  some  possibilities  for  computer-managed  instruction 
have  been  considered.    A  modest  amount  has  been  budgeted  for  a  pilor  remote 
computer  terminal  to  be  used  during  the  last  nine-week  phase  of  the  second 
project  year. 
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2 
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2 
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FILMSTRIPS 


^  372.41 

372.41 

372.415 

372.415 

372.415 
372.415 
372.415 

372.415 
372.415 


Initial  Consonants 
B  S  M  F  T 

Initial  Consonants 
C  W  R  H  G 

Initial  Consonants 
P  L  D  N  J 

Initial  Consonants 
K  V  Y  Z  Q  X 

Rhyming  Endings 

Consonant  Blends 

Plural,  Possessive  and 
Compound  Words 

Final  Consonants 

Learning  Letcer  Sounds 
BCDFGHJKMN 
P  R  S  T  V  W  Y  CH  TH  SH 
WH 


McGraw-Hill 


FS-18 
Fs-19 
PS-20 
FS-21 
FS-22 
FS-23 
fS-24 
FS-25 

FS-26 
FS-27 

w  FS-28 
FS-29 
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Hearing  Sounds  In  Ur rds 

Consonant  Sounds 

Tricky  Consonant  Sounds 

Long  Vowel  Sounds 

Letters  which  Work  Together 

Studying  Long  Words 

Letter  Sound  F 

Single  Letter  Sounds 
L  T  F  C  S  B  D 

More  Single  Letter  Sounds 

Sounds  In  Rhymes 
W  B  K  Q  X  Y  Z 

Two  Letcer  Sounds 

HDre  Sounds  In  Rhymes 


The  Sound  of  Initial  Consonant  "M" 

The  Sound  of  Initial  Consonant  "P" 

The  Initial  Sound  of  the  Short  "A" 

The  Sound  of  Initial  Consonant  "T" 

The  Sound  of  Initial  Consonant  "C" 

The  Short  Sound  of  "A" 

The  Sound  of  Initial  Consonant  "F" 

The  Sound  of  Initial  Consonant  "D" 

The  Sound  of  Initial  Consonant  "G" 

The  Sound  of  Initial  Consonart  "B" 

The  Sound  cf  Initial  Consonant  "S" 

The  Sound  of  Initial  Consonant  "L" 

Single  Consonants  (adding  q,  x,  z) 
Initial  £.  Final,  Using  Words 
With  Short  a,  i,  u 

All  Short  Vowels:  Discrimination 
Between  a,  e,  i,  o»  u 

Discovering  Rule  for  Long  Vowel  Sounc 

Diagraphs:  (Twin  Consonants),  Initial 
and  Final,  Words  with  Short  a,  i, 

Discovering  Rule  for  Short  Vowel  Sour 

Double  Vowels  and  Rules  that  Apply 

The  Short  Sound  of'O" 

The  Long  Vowel  Sounds 

Short  and  Long  Vowel  Sounds,  Using 
All  Skills  Learned 

The  Short  Sound  of  "E" 

Working  with  Vowel  Sounds  Through 
Perception 


Figure  14. 
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TAPE  RECORDING 


TR  1302  -  1306 

TR  1206 

TR  1146 

TR  1145 

TR  1128 

TR  1167 

TR  1121 

TR  1152 

TR  3112  -  3121 


TR  1157 
TR  2719 
T  1757 
T  1772 
T  1770 
TR  1125 


Aesop *s  Fables  Animals 
Alphabet,  Beginning  Consonant  Sounds 
Any^s  Doll  Dolls 
Angelo  Goes  To  The  Carnival 
Animals  Do  The  Strangest  Things  Animals 


Angus  and  the  Cat 

At  Daddy's  Office 

Atuk  ^ 

Auditory  Discrimination 
Lessons  1,  2 
Lessons  3,4       '  >*s 
Lessons  5,  6 
Lessons  7,  8 
Lessons  9,  10 
Lessons  11,  12 
Lessons  13,  14 
Lessons  15,  16,  17 
Lessons  18,  19,  20 
Lessons  21,  22,  23 

Barto  Takes  The  Subway 

The  Best  Burro 

Biggest  House  In  The  World 

The  Bike  Lesson 

Black  and  White 

Bonhonnne 


Dogs 


Eskimo 


Snails 


TR  1158 
TR  1122 
TR  1421 
T  1898 
T  1759 
TR  1156 
TR  1129 

TR  1174 


Bright  Barnyard 
The  Calico  Jungle 
Case  of  the  Cat's  Meow 
The  Cask  of  Amontillado 
Cathy's  First  School 
Cinderella 
Cindy's  Snowdrops 


The  Cow  Who  Pell 


e  Canal 


Animals 
Animals 
Cats 


Figure  15. 


PR  11 
PR  18 
PR  12 


PR  15 
PR  13 
PR  17 


PHONODISC 

Angus  and  the  Cat 
Angus  Lost 
All  Aboard  the  Train 
PR  149     Activity  Songs  For  Kids 
PR  71       The  Big,  Big  Box 

The  Cow  Who  Fell  In  The  Canal 
Do  Baby  Bears  Sit  In  Chairs? 
The  Day  Daddy  Stayed  Home 
PR  135     Dinosaurs  -  Stories 
PR  72       Fish  For  Breakfast 
Folk  Songs 
Georgie 

Georgie  To  The  Rescue 
Georgie  And  The  Magician 
The  Little  Island 
The  Man  Who  Didn^t  Wash  His  Dishes 
One  Horse  Farm 
1»  2,  3  and  A  Zing  Zing  Zing 
Peter's  Long  Walk 
Pudgy,  The  Beaver 
Penguin  *  s 
Rosa  -  too-little 
Sounds  Of  The  Sea,  Vol.  1 
PR  150     Milne,  A. A. 
PR  252      Songs  of  the  Humpback  Whale 
PR  210-225  Singing 
PR  226-229  Singing  Games 
PR  140     Sounds  of  Sea  Animals 
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PR  117 
PR  16 
PR  76 
PR  70 
PR  73 
PR  74 
7R  14 
PR  161 
PR  75 
PR  5 
PR  78 
PR  77 
PR  139 


Dogs 
Dogs 

Locomotives  -  Railroads 


Cows 
Animals 

Dinosaurs 


Ghost  Stories 


Horses 


Wliales 


Marine  Animals 
Horses 


Figure  16, 
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2.  Operation* 

a.  District  Organization.    As  indicated  by  the  Project  BASIC 
organization  chart.  Fig*  8  »  page  63,  the  Project  Director  reports  to 

the  Executive  Director  of  Curriculum  and  Instruction.  Other  relationships 
to  the  administrative  ntructure  of  the  school  system  are  shown  in  Fig.  17. 

b.  Project  Supports    In  order  to  assure  that  the  project  re- 
ceives adequate  support  from  the  school  system  for  the  performance  of  the 
project,  the  following  steps  either  have  been  or  will  be  taken. 

*  -  Key  personnel  have  been  assigned  to  the  line  supervi- 

sion of  the  Project  Director  to  assure  integrated  plan- 
ning and  control  of  the  project. 

*  -  Key  personnel  not  under  the  line  supervision  of  the 

Project  Director  and  their  supervisors  have  been  in- 
volved in  the  planning  of  their  project  effort  so  as 
to  assure  their  commitment  to  the  success  of  the  pro- 
ject. 

*  -  Project  progress  will  be  monitored  and  communicated 

with  appropriate  school  district  administrative  per- 
sonnel to  assure  their  continued  knowledge  of  project 
progress  and  support  of  the  project.  Specifically, 
Management  Review  Briefings  will  be  presented  on  a 
monthly  schedule  to  either  the  Superintendent's  Cabi- 
net  or  the  General  Council.    These  briefings  will  be 
made  by  key  project  personnel  who  will  report  on  their 
objectives,  status  of  effort,  problem  areas,  and  cor- 
rective action. 

c.  Authority.    Authority  for  the  employment  of  personnel  and 
authorization  of  expenditures  witnin  the  constraints  cf  the  project  budget 


rn^i-  ^^^^  given  to  the  Project  Director. 


d.    Corrective  Action>    Specific  syscoms  ol  monitoring  project 
progress  and  the  achievement  of  progress  objectives  will  be  implemented 
to  provide  the  Project  Director  and  other  administrative  personnel  with 
maximum  "project  visibility,"  so  that  problem  areas  can  be  detected  at  the 
earliest  possible  time  a  ad  prompt  and  effective  corrective  action  taken. 
Corrective  action  will  normally  be  taken  by  group  problem-solving  methods 
involving  both  Project  Office  staff  and  other  key  personnel  and  administra- 
tors.    It  is  a  prime  responsibility  of  the  Executive  Director  of  Curriculum 
and  Instruction  to  assure  that  the  Project  Director  receives  the  full  sup^ 
port  of  the  resources  of  the  school  system  in  the  resolution  of  problems 
and  the  application  of  corrective  action. 


C.  Coimnunication-    The  purposoij  of  the  commani cation  system 
are  to  provide  aji  efficient  emd  economical  method  tor  communicating 
with  the  public  (internal  emd  external),  emd  to  develop  em  awareness  of  and 
interest  in  Project  BASIC,  emd  to  stimulate  appreciation  emd  support  for 
the  initiative  of  the  school  district  and  its  corrjnitment  of  resources  to 
the  project.    To  fulfill  these  functions  the  coranunicat ion  system  must  be 
capable  of  collecting  information,  processing  information,  and  distributing 
information* 

1.    Internal  Communication.  The  internal  public 
(district  employees  emd  school  board)  will  receive  information  via  both 
regular  emd  special  system-wide  communication  channels.    Five  different, 
regular  periodic  house  organs  —  two  general  emd  three  aimed  at  specific 
sub-publics  —  will  carry  progress  reports  and  feature  stories.  Special 
Project  BASIC  bulletins  will  emnounce  extraordinary  and  1  imely  developments 
emd  promote  verbal,  written,  or  oral  feedback  to  projt»ct  staff. 

A  simple  emd  convenient  method  for  contributing  infor- 
mation or  raising  questions  relative  to  Project  BAGIC  will  be  available 
to  all  members  of  the  staff  and  community  through  a  PU-hour  access  to 
a  telephone  recording  system  -  BASIC  Hotline,  398-^^158.    Information  or 
questions  concerning  Project  BASIC  may  also  be  mailed  to  the  following 
eiddress:    Project  BASIC,  Educational  Service  Center,  3^6  2nd  Avenue  S.W., 
Cedar  Rapids,  Iowa,  52i*02. 

All  questions  emd  su^fjestions  received  either  on  the 
Hotline  or  by  letter,  will  be  carefully  processed.     Preliminary  plans 
ceLLl  for  abstracting  emd  coding  information  items  by  punching  the  proper 
holes  on  McBee  key-sort  cards  -  indicating  sender,  subject  matter,  and 
intended  recipient.    Abstracts  of  all  information  items  will  be  placed 
on  key-sort  cards  emd  filed  by  usinf:  serial  reference   numbers.  Complete 
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records  of  all  information  items  will  be  stored  eitner  on  audio  tape 

or  printed  form  in  the  Teaching  Resource  Center  and  will  be  available  to 

euiy  staff  member  or  person  in  the  community  upon  request. 

Questions    called  in  will  be  recorded  on  a  phone  message 
from  and  referred  to  the  proper  resource  person  who  will  research  the  questi 
and  obtain  the  best  available  answer.    Persons  receiving  telephone  referreili: 
will  relay  euiswers  to  the  questioning  party  by  a  personal  call,  when  possible. 
Anonymous  questions  will  be  reviewed  by  the  Project  Director  and  when 
deemed  worthy  of  attention  will  be  discussed  in  a  monthly  newsletter. 

In  addition,  through  the  dial  access  system,  BACiC  Update, 
398-2757,  will  provide  all  project  staff  access  to  short  weekly  tapes 
containing  abstracts  and  current  informational  items  about  Project  BASIC. 
Complete  reports  will  be  sent  only  if  requested  by  an  individual. 

A  final  means  of  communicating  project  information  among 
the  project  staff  and  between  project  staff  and  other  school  system  per- 
sonnel will  be  the  Management  Review  Briefing  (par^e74).    Heports  from 
all  components  eind  personnel  on  the  project  wjll  facilitate  the  coordina- 
tion and  integration  of  project  effort. 

2.    Dissemination.  The  external  public,  which  is,  for  practical 
purposes,  synonymous  with  the  "general  public",  will  receive  information, 
including  encouragement  to  provide  feedback,  throuf,h  tl.-.  mass  media.  Public 
presentations  to  the  Board  of  Education  will  include  recommendations,  pro- 
gress reports,  and  normally  will  receive  press,  radio,  and  television 
coverage . 

The  regular  communication  channels  of  the  system-wide 
Coiminity  Souncil  of  parents,  teachers,  and  students  will  be  utilized  to 
communicate  with  the  parent  public,  that  segment  of  t.ie  general  public  which 
might  reasonaoly  be  expected  to  exhibit  the  most  pers  Dnal  and  immediate  intcro^*. 
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in  the  project.    Interested  people  in  the  community  v ill  also  have  access  to 
both  BASIC  Urdate  and  BASIC  Hotline    (See  above  J.  iO 


D.    Evaluation  > 

1.    Evaluation  Design.  The  basis  for  eveLLuation  in  this  project  is 
a  dynamic  one  emphasizing  rational  decision  making.    Planning  for  the 
project  has  emphasized  flexibility  in  program  structure  of  content 
precedures.     In  fact,  these  have  been  carefully  established  by  relying 
on  baseline  data,  conceived  prior  to  the  project  proposstl,  and 
gathered  through  on-going  district  evaluation.    The  emphasis  here  ii> 
that  the  project  planners  recognize  the  needs  for   program  monitoring 
during  all  phases.    This  monitoring  should  be  based  on  eLLternative 
courses  of  action. 

The  program  has  been  planned  following  these  steps: 

Baseline  data  1  as  been  used  to  determine  school  district 

needs . 

Broad  objectives  (goals)  have  been  developed  to  meet  these 
needs . 

A  flexible  program  has  been  planned  to  meet  the  broad 
objectives . 

An  evaluation  plan  has  been  developed  to  provide  information 

for  making  decisions  about  the  program. 
InitieLL  program-plamning  recognized  the  need  for  a*inQdel  for 
considering  the  vetrious  types  of  decision  making  during  a  program*  The 
Stufflebeam  CIPP  model  (See  FigkiiSl)  provided  a  basic  structure  for 
developing  the  evaluation  pleui.    Evaluation  in  th^s  model  is  defined 
as  the  process  of  providing  information  for  making  decisions.  This 
definition  is  congruent  with  the  dynamic  concept  of  evaluation  in  this 
proposed . 

As  stated  above,  the  basic  steps  included  first  of  all  a 
review  of  baseline  data  on  heuid  to  determine  broad  p' ogram  objectiv^es* 


EVALUATION  is  the  process  of  eatherlnR  useful  information  to  ascertain  rela- 
tive values  of  competing  alternatives  comprising?  a  decision  situation. 


Intended 
—i  


CONTEXT  EVALUATION  serves 
planning  decisions  to  determine 
Ehds  ^       objectives,  specify  major  changes 
needed,  and  establish  priorities. 


INPOT  EVALUATION  serves 
structuring  decisions  to  desicm 
MMns  ^       procedures  to  achieve  the  objec- 
tives—that is 9  to  develop  an 
action  plan. 


Actual 


PRODUCT  EVALUATION  serves 
recycling  decisions  to  jtadge  the  re- 
lation of  attainments  to  objectives 
and  to  determine  whether  to  continuay 
terminate  9  or  drastically  modify  en 
activity. 


PROCESS  EVALUATION  serves 
implementing  decisions  to  utilize « 
control,  and  refine  procedures  to 
cany  through  the  action  plan. 


Figure  18.    Variation  of  Stuff lebeam  CUP  Model, 
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This  baseline  data  included: 

Regular  surveys,  administered  every  six  weeks,  reporting 
the  progress  of  first,  second,  and  third  grade  students 
through  the  basal  reading  series. 

Observations  of  student  behavior  conducted  in  primary 
classroom  during  scheduled  reading  periods. 
In-depth  sampling  of  behavioral  objectives  in  reading,  given 
to  200  first-graders. 

Surveys  asking  first  grade  teachers  to  report  the  percentage 
of  their  class  capable  of  accomplishing  36  selected  reading 
behaviors. 

Administration  of  the  Gates-MacGinitie  Reading  Test  to  all 
first  through  fourth-graders. 

Assessment  of  primary  teachers'  and  principals »  educational 
background  in  reading,  through  a  survey  of  their  college 
transcripts . 

The  project  planners  reviewed  this  data  with  reading  teachers, 
principals,  central  office  staff,  and  the  Community  Advisory  Council 
to  arri-e  at  a  set  of  program  objectives.    The  many  objectives  planned 
for  the  project  seemed  to  fall  into  three  l>road  categories:     (l)  Pupils: 
improvement  of  reading  skills,  (2)  Staff;  development  of  greater  facility 
in  diagnostic  teaching  with  increased  provision  for  individual  student 
needs,  and  (3)  Management:  field  testing  of  a  management  prototype  that 
might  be  used  in  the  Cedar  Rapids  School  system. 

The  Evaluation  Model.  Since  evaluation  in  this  model  is  the 
process  of  i roviding  information  for  making  decisions,  and  procedures 
may  be  altered  in  the  light  of  experience,  evaluation  procedures  are 
based  on  th-  four  components  of  the  CIPP  model,  as  applied  to  the 
O  project. 
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Context  evaluation.  Kxi rating  objectives  of  the  Cedar 
Rapids  reading  program  were  reviewed.    Analysis  wore  made  of  degree 
of  accomplishment  of  behavioral  objectives  in  reading,  and  baseline 
data  on  reading  achievement  scores  was  gathered.    Staff  and  community 
concerns  about  the  reading  programs  were   noted.     AItho\i8h  much  context 
eveiluation  has  been  done,  it  will  continue  during  each  phase  of  the 
project . 

Input  evaluation.  A  reading  task  fovce  group  spent 
several  months  evaluating  information  from  recent  literature  on  the 
reading  process.    A  reseeo'ch-related  card  file  was  developed.  Successful 
programs  outside  the  district  were  discussed  and  evaluated  in  tenas  of 
their  applicability  in  the  Cedar  Rapids  system.     Input  evaluation  will 
8J.SO  be  a  continuous  part  of  the  project. 

Process  evaluation.  On-going  evaluation  of  all  phases 
of  the  project  will  be  conducted  in  order  to  monitor  accomplishment 
of  objectives,  assess  operational  procedures  in  the  light  of  experience, 
and  make  modifications  necessary  to  facilitate  the  accomplishment  of 
broad  program  objectives. 

Task  Work  Statements  (see  page  135),  will  be  prepared  for 
8lL1  project  task  groups.    These  are  cross-indexed  with  the  Work  Break- 
down Structure  Matrix  (page  134).  Task  group  evaluation  procedures  will 
be  based  on  a  review  of  each  Task  Work  Statement.    The  degree  of 
accomplishment  of  individual  tasks  will  be  entered  on  the  evaluation 
sheet.    Where  necessary,  tasks  may  be  revised  to  facilitate  acoompl* 
ishment  of  major  project  objectives. 
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Product  evaluation.      Performance  will  be  assessed  against 
expected  outcomes  and  accomplishment  of  objectives.    Costs  and 
benefits  of  different  program  activities  will  be  analyzed,  and  decisions 
will  be  made  about  the  practicality  of  using  the  design  as  a  prototype 
for  other  District  programs. 

The  following  diagram  illustrates  the  interfacing  of  the 
four  components  during  the  course  of  the  project.    A  timeline  of  major 
project  activities  is  included  for  illustrati^/e  purposes.  (See 
Figure  XXI.) 
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Figure  XXI 

As  stated  in  the  section  Educational  Program  Audit,  contractual 
arrangements  for  the  second  year  audit  have  not  been  made  at  this  time. 
Therefore,  final  agreement  on  the  evaluation  design  is  yet  to  be 
accomplished.    This  will  be  submitted  in  a  formal  pre--audit  report  to 
the  District  at  a  date  yet  to  be  determined,  and  to  the  United  States 
Office  of  Education  immediately  thereafter. 

The  Evaluation  Summary  Chart,  o.i  the  following  pages, 
indicates  the  type  of  evaluation  now  planned  for  stated  project 
objectives.    Overall  program  objectives  are  stated,  after  which  follows 
a  list  of  the  second  year  objectives  outlined  on  page  86.  Stated 
objectives  are  cross-indexed  according  to  the  key  on  page  35. 
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PRELIMINARY  EVALUATION  REPORT 
1971-72 


A.         Five  overall  project  objectives  were  specified  in  the 
proposal.    Although  the  intensive  period  of  product  evaluation  is 
currently  only  beginning,  each  overall  project  objective  will 
be  reviewed  in  the  following  narrative.    Planned  evaluative  activities 
will  be  specified  and  results  of  past  evaluative  activity  will  be 
summarized. 

I.    Pupils.    The  project  proposal  (page  33)  stated  that  improvement  in 
pupil  reading  skills  will  be  measured  in  two  ways.    Year  to  year  growth 
will  be  measured  with  the  Gates-MacGini tie  Reading  Test.    Results  of  the 
May,  1971,  administration  are  included  as  Figure  I.    The  Gates* 
MacGinitie  Reading  Test   will  be  given  to  all  District  first  through 
fourth  grade  pupils  during  the  week  of  May  8-12,  1972.    Results  of  the 
Jackson  School  Demonstration  Center  pupils  will  be  compared  with  their 
previous  year's  results  and  with  those  of  two  control  schools. 

The  Spache  Diagnostic  Reading  Test  was  administered  to  a 
10  per  cent  sample  of  Demonstration  Center  students  in  November,  1971.  The 
sample  will  be  tested  again  during  the  week  of  May  8-12,  1972. 

Overall  growth  during  the  three  years  of  the  project  will 
be  measured  with  the  Iowa  Test  of  Basic  Skills  by  comparing  the  per- 
formance of  the  District  populations  of  third  and  fourth  grade  children 
in  January,  1971,  (pre-test)  with  the  performance  of  the  populations  of 
third  and  fourth  grade  children  in  May,  1974,  (post-test).    Note  the 
change  in  post-test  administration,  due  to  an  error  in  the  original 
proposal . 

TABLE  5    pg.  91a  was  omitted.' 
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II.  staff.     In-service  courses  related  to  (1)  diagnosis  of 
reading  deficiencies,  (2)  prescription,  performance  evaluation, 

and  contingency  management  of  appropriate  corrective  treatments,  and 
(3)  use  of  related  instructional  technology  have  been  held  during 
the  year.    Overall  teacher  evaluations  of  in-service  activities 
are  outlined  in  Figures  II  and  III. 

Pre  and  post-tests  were  given  assessing  teachers*  know- 
ledge of  contingency  management  techniques.    Pre-testing  yielded 
a  mean  of  11.09  on  a  twenty-five  question  multiple  choice  test. 
Post-testing  yielded  a  mean  of  19.16. 

Pre  and  post-tests  were  given  in  connection  with  the  Croft 
In-Service  courses.  Pre-testing  yielded  a  mean  of  three  on  a  ten- 
question  multiple  choice  test.    Post-testing  yielded  a  mean  of 
6.87.    The  Croft  Case  Studies  received  a  mean  of  7.92  on  a  10- 
point  rating  scale. 

Teachers  have  been  rated  at  the  Demonstration  Center  on 
their  use  of  diagnostic  techniques.    They  received  a  mean  of 
6.7  on  a  8-point  rating  scale. 

III.  Instructional  System.    One  hundred  and  forty-five  Project 
BASIC  volunteer  tutors  are  now  working  in  thirty-five  public  and 
non-public  schools.    The  tutors  were  asked  to  evaluate  their 
experience  with  a  fifteen-part  open-ended  questionnaire.    On  the 
following  page  a  brief  summary  is  shown  as  Figure  IV. 
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Figure  II 

Summary  of  Teacher  Evaluations  for  "Update"  Meetings 


October  18  "Update"  (5  pt.  scale) 

November  15  "Update" 

December  6  "Update" 

January  21  "Update" 

February  28  "Update" 

April  17  "Update" 


First 

3.8 
4.4 
4.6 

3.8 


Second 

3.8 
3.9 
4.6 

3.5 


Third  Fourth 


3.7 
3.5 

4.6 
4.1 
3.7 


4.0 
3.8 

4.6 
3.6 
4.0 
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Figure  III 

Summary  of  Teacher  Evaluations  for 
Other  In-Service  Activities 


Sister  Joan  Licktelg  5-2      (6  pt.  scale) 

Dr.  Joyce  Hood  4.8 

Dr.  Jane  Root  5.5 
Dr.  Elizabeth  Hatch 

1.  In-Service  Day  4.8 

2.  Methods  of  Psychodlagnostlc  5,9 
Teaching  Course 
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Tutor  Evaluation  of  Program 

Yes 

No 

1 . 

Are  you  placed  according  to 

your  interests  and  abiluies? 

61 

4 

2. 

Did  you  receive  adequate  train- 

ing before  your  assignment? 

56 

8 

3. 

Do  you  plan  to  continue  as  a 

volunteer  next  year? 

62 

2 

4. 

Did  you  receive  satisfactory 

training  during  your  assignment? 

45 

4 

Figure  IV 

TeacheTS  will  be  asked  to  evaluate  the  training  and 
ef fectivpness  of  the  tutors  during  the  first  week  of  May*  Since 
provision  of  tutors  was  made  contingent  on  teachers'  and  principals' 
requests,  we  can  assume  that  schools  would  not  keep  requesting  more 
and  more  tutors  were  they  not  pleased  with  the  effectiveness  of  the 
tutor  program. 

IV.    Community  Involvement.    Community  Advisory  Council  members 
have  spent  ninety-nine  hours  working  on  Project  BASIC-related 
activities.    (As  of  March  31  ,  19720 


V.    Project  Management.  Every  management  function  has  proceeded  on 
schedule  with  the  exception  of  hiring  the  Community  Agent.  Management 
rational  for  this  was  discussed  in  a  previous  evaluation  report. 

Time-study  reporting  procedures  have  been  followed  at  the 
Demonstration  Center  for  the  past  four  weeks.    A  sample  of  the  results  are 
shown  in  Figure  V.    As  a  consequence  of  these  reporting  procedures,  a  number  c 
changes  have  been  made  in  the  structure  of  the  staff  planning  periods.  One 
new  half-time  professional  staff  member  was  also  hired,  but  only  for 
the  period  March  20,  1972  through  June  2,  1972. 
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B,    (1.0)    Staff  Development  Objectives 
U     Building-Unit  Reading  Cadre 

1J-0-01    Each  lead  teacher  will  deinonctrate  proficiency  in  the 
use  of  Croft  materials  through  a  performance  of  at 
least  80  per  cent  on  a  criterion-referenced  test  and 
through  presentation  of  a  case  study  illustrating  use 
of  the  learned  techniques  in  a  classroom  situation* 
This  case  study  must  receive  7  out  of  10  on  a  10-point 
rating  scale,  as  judged  by  members  of  the  Demonstration 
Center  staff. 

Thirty-two  lead  teachers  participated  in  the 
Croft  In-Service  training  sessions.    Project  staff 
members  chose  to  postpone  the  criterion-referenced  test 
and  case  study  for  the  eight  teachers  who  had  already 
taken  Croft  until  their  first  practicum  sessions  at 
the  Demonstration  Center.    One  of  the  eight  teachers 
has  now  taken  the  criterion  referenced  test.  Twenty- 
five  teachers  have  completed  the  Croft  case  studies, 
with  a  mean  of  7.92  on  a  10-poirit  rating  scale. 


Criterion  Level— Croft  Post-Test  80  % 

Achieved  Level  67,8  % 
Cri terion--Not  Met  to  Date 

Criterion  Level— Croft  Case  Studies  7.00 

Achieved  Level  (25  out  of  40  complete)  7.92 

Objective:    71%  Complete 
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1.1-0-02   Each  lead  teacher  will  demonstrate  success  in  the 


administration  of  other  diagnostic  techniques  taught 
during  the  school  year.    Teachers  will  be  observed 
during  a  portion  of  the  practicum  training  utilizing 
the  techniques.    Success  will  be  defined  as  receiving 
6  out  of  8  on  a  8-point  rating  scale.    The  teacher 
will  be  observed  by  a  member  of  the  Demonstration 
Center  staff,  who  will  complete  the  rating  scale. 

Twenty-three  teachers  have  been  observed  using 
other  diagnostic  techniques  during  Demonstration 
Center  practicum  sessions.    They  were  rated  on  an 
8-point  rating  scale  by  Mrs.  Lynda  Filip,  Reading 
Special ist. 


Objective:    58%  Complete 

1.1-0-03   Each  lead  teacher  will  transfer  techniques  learned 


in  the  Demonstration  Center  to  her  classroom  and  to 
classrooms  of  other  teachers  in  the  building.  Amount 
of  transfer  will  be  measured  by  behavioral  observations 
of  randomly-selected  classrooms. 

Surveys  were  administered  in  August  and  October 
regarding  types  of  techniques  already  in  use,  techniques 


Criterion  Level 
Achieved  Level  to  Date 


6.00 
6.70 
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each  teacher  wanted  to  learn,  and  their  relative 
interest  to  the  group*    Behavioral  observations  and 
interviews  to  assess  extent  of  transfer  will  be 
conducted  beginning  April  27,  1972. 

Objective:    50%  Complete 

The  observation  checklist,  used  in  December,  1970,  and 
May,  1971,  as  a  baseline  data  instrument,  was  utilized  in  twenty- 
one  Cedar  Rapids  elementary  schools.    First  and  second  grade 
classes  were  observed  in  the  Demonstration  Center  school.  First 
grades  were  observed  in  ten  other  schools  and  second  grades 
were  observed  in  the  remaining  ten  schools.    The  schools  were 
chosen  by  stratified  random  sampling  methods,  based  I.Q.,  and 
socioeconomic  status.    Results  of  the  first  and  second  grade 
observations  are  shown  in  Tables  1-4.    Extent  of  written  seat- 
work  increased  over  that  of  1971-72,  with  creative  writing, 
worksheets,  using  a  dictionary,  and  coloring  the  most  popular 
activities.    More  emphasis  needs  to  be  given  to  alternative 
activities  during  reading  group. 

Pre-test  and  post- test  results  on  97  teachers  who  took 
the  contingency  contracting  test  were  analyzed.    The  teachers 
achieved  a  mean  of  19.16  for  the  post-test,  versus  11.09  for 
the  pre- test.    A  t  test  was  used  to  check  t.ie  hypothesis, 
"Cadre  teachers  will  show  a  significant  increase  in  their 
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TABLE  1  (Observe  each  child  for  one  minute 

at  approximately  10  seconB"  intervals.) 

BEHAVIOR  OUTSIDE  THE  READING  GROUP   — —  


Summary 


First  Grade 


1.    Engafjed  indeppndently  in  written  soat- 
work  related  to  readinq  (workbook,  «,tory, 
pocket  charts,  iiictionary,  i^tc.)- 


C 

(boy) 


rl) 


ao 


E 

(boy) 


F 

(girl) 


I  Oft 


(b)  (1) 


TOTA 


154 


190 


144 


2.    Engaged  in  some  form  of  reading-related 
group  activity. 


6 

008 


i 

.001 


.OIC 


Browsing  through  a  book  or  other 
printed  material . 


0 


12 
.02 


12 

,02 


4.    Reading  (sustained)  a  book  of  other 
printed  material . 


5 

007 


0 
0 


.007 


5.    Occupied  independently  with  a  game,  kit, 
or  activity  which  reinforces  reading  skills 


6.    Using  a  listening  post  or  other  AV 

equipment  in  readinq-rel ated  activities. 


11 


0  I  11 
0  1. 02 


11 

02 


0 


0 


7.    Listeninq  to  e  story  being  told  or 
read  by  another  child  or  adult. 


8.    Reading  aloud  to  soneone  other  than 
the  teacher. 


9.    Interacting  briefly  with  another  per- 
son (child,  teacher,  other  adult). 


24 


37 


18 


42 

.06 


44 

,06 


86 
.12 


10.    Engaged  independently  in  other  school- 
related  activity  (math,  science,  art, 
etc. ) . 


12 


19 


13 


16 


25 
035 


n.    Engaged  as  part  of  a  group  in  other 
school-related  activity. 


12.    Listening  to  activity  in  reading  group. 


10 


35 

.049 


60 
.08 


18  1  13 

,03  .02 


31 

M 


13.    ResDondina  to  "distractions"  (activities 
of  other  children,  interruptions,  fea- 
tures of  the  room  environment). 


40 


24 


47 

,07 


14.  Moving. 


Purposively 
Aimlessly 


8 
0 


8 
0 


1?. 
1 


7 

I 


20 
1 

.001 


15.    Exhibiting  non-attending  behavior. 


15 


Exhibiting  avoidance  (or  nenative)  behav- 
ior (fidqeting,  -ryinq,  etc.). 


6 
1 


21 
.03 


5 

007 


29 
.04 


76 

,11 


13 

,02.. 
1 

001 


35 
.-D5 
2 

.003! 


10 
01 


31 
.04 


1 
001 


6 

.008 


17.    Indeterminate  behavior, 
ERIC  refr-T-rmrr 

*  Lower  Mumber  Percent s  APH 


4**  >T 
o  i 


1 

,001 


1 

.001 


2 

.00! 


'"''^ 


Observer 

School 

Grade 


Date  

Time  of  Observation 
TABLE  2 


A.M. 
P.M. 


ENGAGED  IMDEPENDEriTLY 

At  Seat 

\ 

At  Board 

< 

■  At  Interest  Center 

IN  WRITTEN  SEATWORK 
First  r.rade 

AM 

PM  ' 

AM 

PM 

AM 

PM 

TOTAL 

Practicinn  Letter  Formation 

0 

6 

1 

1 

5'! 

21 

Forming  Pocket-Chart  Word  Stories 

0 

1 

!l 

1 

Copyinq  Pocket-Chart  Story 

0 

J 

i 

1 
1 
j 

8 

Doing  Creative  Writing 

7 

0 

0 

i 

\ 

79 

Using  a  Pictionary  or  Dictionary 

Q 

U 

A 

U 

c 

J 

\ 

39 

Doing  a  Worksheet  -  Reading  Related 

1 

3 

7 

■! 

X 

i 

86 

Doing  a  Worksheet  •  Coloring 

2 

3 

3 

61 

Doing  a  Worksheet  -  Math  Related 

0 

6 

2 

a! 

i 

1 

\ 

\ 

• 

34 

Doing  a  Worksheet  -  Other 

I 

0 

Doing  a  Workbook  Page 

1 

5 

\ 

1 

15 

Number  of  persons  in  the  room 
in  addition  to  the  teacher 


Total:  344 

Paraprofessionals 
Volunteer  adults- 
Student  teacher(s) 
Volunteer  students(tutors) 
Other  visitors 


Number  of  children  in  room    boy    oirl   

Combination  Classroom  1-2  ^-3 

Did  you. observe  any  systematic  use  of  a  reinforcement  system?    Yes 
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TABLE  3 

BEHAVIOR  OUTSIDE  THE  READING  GROUP 
Second  Grade 


(Observe  each  child  for  one  minute 
at  approximately  10  second"  intervals.) 

AM  {\}^^        ^  {>^{  PNf 


Summary 


1.    Engaged  independently  in  written  seat- 
work  related  to  reading  (workbook,  story, 
pocket  charts.  Dictionary,  etc.)- 


2.    Engaged  in  some  form  of  reading-related 
group  activity. 


C     r  D 

(boy)  5feirl) 


133 


154 


E 

(boy) 


F 

(girl) 


55 


39 


10 


(b) 


(n) 


TOT 


188 
*.27 


193 
.28 


381 
.55 


7 

.01 


10 
.01 


17 
.02 


3.    Browsing  through  a  book  or  other 
printed  material . 


0 
0 


4 

.006 


4 
.00 


4.    Reading  (sustained)  a  book  of  other 
printed  material . 


6 

,009 


2 

.003 


8 
.01 


5.    Occupied  independently  with  a  game,  kit, 
or  activity  which  reinforces  redding  skills 


0 


6.    Using  a  listening  post  or  other  AV 

equipment  in  readinq-related  activities. 


7.    Listeninq  to  a  story  being  told  or 
read  by  another  child  or  adult. 


2 

003 


15 
.02 


17 
.02 


2 

003 


2 

.003 


4 

.OOi 


Is.    Reading  aloud  to  someone  other  than 
the  teacher. 


5 

007 


4 
.006 


9 

.01 


9.    Interacting  briefly  with  another  per- 
son (child,  teacher,  other  adult). 


24 


15 


11 


18 


35 
.05 


33 
.05 


68 
.10 

63 
.09 


2 

.oo: 


10.    Engaged  independently  in  other  school- 
related  activity  (math,  science,  art, 
etc.). 


11 


20 


24 


11.    Engaged  as  part  of  a  group  in  other 
school-related  activity. 


12.    Listening  to  activity  in  reading  group. 


12 


13.    Respondina  to  "distractions"  (activities 
of  other  children,  interruptions,  fea- 
tures of  the  room  environment). 


14 


28 
.04 


1 

001 


35 
.05 


1 
.001 


12 


21 
.03 


12 
■  02 

8 

.01 


22 
1.03 

29 
,0i 


14.  Moving. 


Purposively 
Aimlessly 


17 
2 


7 
0 


8 
0 


11 
0 


25 
.04 


18 
.03 


43 
.06 


.003 


15.    Exhibiting  non-attending  behavior, 


3 

004 


6.    Exhibiting  avoidance  (or  nenative)  behav- 
ior (fidqeting,  -rrying,  etc.). 


2 

.003 


0 

4 

.006 

2 

.003 


2 

.OOj 

7 

.0: 
4 

.006 


Indeterminate  behavior. 


9 


9 

.013 


2 

.003 


11 
.01$ 


'™'™wer  Mumher  Percents 
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348    345  691 


Date 


School        Time  of  Observation    A.M. 

Grade  *  TABLE  4  p.„. 


At  Seat 

EHGARED  INDEPENDEflTLY 

At  Board 

At  Interest 

Center 

IN  WRITTEfl  SEATWORK 
Second  Grad<^ 

AM 

PM 

AM 

1 

PM  \ 

\ 

AM 

PM 

TOTAL 

Practicing  Letter  Formation 

1 

0 

\ 

r 

10 

Forming  Pocket-Chart  Word  Stories 

\ 

0 

Copying  Pocket-Chart  Story 

2 

9 

r 

29 

Doing  Creative  Writing 

15 

6 

4 

3 

0 

r 

A 

204 

Using  a  Pictionary  or  Dictionary 

3 

9 

4 

43 

Doing  a  Worksheet  -  Reading  Related 

4 

i 

48 

Doing  a  Worksheet  -  Coloring 

0 

1 

\ 

1 

Doing  a  Worksheet  -  Math  Related 

1 

A 

\ 

t 

17 

Doing  a  Worksheet  -  Other 

s 

'* 

0 

Doing  a  Workbook  Page 

0 

6 

2 

1 

i 

29 

Total:  281 

Number  of  persons  in  the  room    Paraprofessionals 

in  addition  to  the  teacher    Volunteer  adults. 

^  Student  teacher(s) 

  Volunteer  students(tutors) 

Other  visitors 


Number  of  children  in  room    boy   nirl 


Combination  Classroom  (    [  1-2         |    {  2-3 

Did  you  observe  any  systematic  use  of  a  reinforcement  system?  Yes 


2  7  \m ' 


No  91m 


knowledge  of  contingency  contracting,  as  measured  by  their 

pre  and  post-test  results."   The  results  were  significant  at  the 

.01  level  and  the  hypothesis  was  accepted. 


Evaluation:    100%  Complete 
Hypothesis  Accepted 
Objective  Attained 


1.1    Building-Unit  Reading  Cadre 

1.1-1-01    Each  lead  teacher  will  participate  in  the  Croft  In- 
Service  training  course  or  be  able  to  meet  objective 
1.1-0-01  through  previously-acquired  knowledge. 

Thirty-two  lead  teachers  participated  in  Croft 
In-Service  training  sessions.  Attendance  logs  were 
kept  and  are  on  file  in  the  Evaluation  Office. 

1.1-1-OZ   Each  lead  teacher  will  spend  four  half-days  participating 
in  diagnostic  and  instructional  services  with  Demon- 
stration Center  students. 

Forty-eight  out  of  160  practicum  sessions  have 
been  conducted  for  lead  teachers  at  the  Demonstration 
Center.    Since  reading  problems  at  the  Demonstration  Center 
school  have  been  analyzed  thoroughly  during  the  year, 
teachers  will  be  allowed  to  choose  up  to  two  half-day 
practicum  in  their  own  rooms.    A  substitute  will  be  fur- 
nished so  that  the  teacher  will  have  the  opportunity  to 
use  her  new  diagnostic  skills  with  children  in  her  own 


room.   The  teacher  will  be  interviewed  and  observed 
by  a  Project  BASIC  staff  member  during  one  of  the  two 
times. 

Objective:    30%  Complete 

1.1-1-03   In  conjunction  with  other  building  cadre  members  and 
the  building  principal,  each  lead  teacher  will  plan 
an  on-going  building  program  to  disseminate  methods 
and  material  suggestions  to  building  teachers  in 
grades  one  through  four. 

Building  cadre  logs  have  been  submitted  monthly 
and  are  on  file  in  the  Evaluation  Office.    A  number 
of  varied  and  interesting  building  activities  have 
been  reported  by  cadre  members.    Examples  of  these  have 
been  reported  in  the  newsletter,  and  a  discussion  with 
cadre  leaders  on  methods  of  building  implementation 
was  held  at  the  January  Update  meeting. 

Total  Reports  Due:  280 
Reports  Received:  258 

1.1-1-04   Each  non-lead  cadre  teacher  will  participate  In  a 
practicum  of  up  to  four  half-days  during  the  year 
at  the  Demonstration  Center  utilizing  individual  and 
group  diagnostic  instruments  and  making  appropriate 
instructional  recommendations. 
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Although  the  project  budget  did  not  allocate 
funds  for  released- time  visits  of  non-lead  cadre 
teachers,  nine  non-lead  cadre  teachers  have  visited 
the  Center. 

Objective:    On  Schedule 
1.2   Volunteer  Tutors 

1.2-0-01    Each  tutor  will  be  able  to  use,  with  a  group  of 
three  children,  the  Pros tig  and  Peabody  Kits,  and 
at  least  ten  reading  games  without  further  teacher 
instruction.    A  Demonstration  Center  staff  member 
will  observe  while  each  tutor  is  working  in  an 
assigned  classroom.    "Success  will  be  defined  as 
receiving  6  points  out  of  8  on  an  8-point  rating  scale." 

One  hundred  fifty  tutors  were  trained  as 
volunteer  reading  tutors  by  Project  BASIC  staff. 
The  training  began  in  December,  1971,  and  will  culminate 
in  May,  1972.    Of  these  150  trained  tutors,  145 
are  now  working  in  35  public  and  non-public  schools. 
They  have  donated  982  hours  and  20  minutes  time.  Of 
the  five  schools  not  requesting  tutor  support,  two 
received  tutors  from  other  sources  and  three  indicated 
no  interest  in  receiving  tutors.    Teachers  will  rate 
their  tutors  on  the  10-point  rating  scale  in  May. 

Objective:    On  Schedule 


ERiC  APR  2  7  1972  ^  4  43 


1.2-1-01    Each  tutor  will  attend  10  hours  of  "certification" 
training  sessions  in  which  he  will  learn  to  use  the 
Frostig  and  Peabody  Kits  and  at  least  ten  reading 
games •    At  the  conclusion  of  the  certification 
training,  the  tutor  will  be  expected  to  meet 
criteria  1 .2-0-01 . 

All  tutors  received  eight  hours  of  pre- 
training.    Five  tutors  dropped  out  of  the  program 
before  beginning  actual  service  in  the  schools. 
Fifty  tutors  have  completed  all  ten  hours  of  train- 
ing, with  95  others  completing  their  last  two 
hours  May  8,  9,  10,  16,  and  17,  1972. 

Program  evaluation  sessions  were  held  with 
the  tutors  on  Wednesday  afternoon,  April  12,  and 
Thursday  morning,  April  13,  1972. 
As  a  result  of  their  evaluation,  tutor  training 
will  be  condensed  to  six  hours.    Tutors  felt 
the  two  hours  of  observation  during  training 
duplicated  experience  they  got  when  first  on-the- 
job  in  the  classroom. 


Total  Training  Hours:  1450 
Hours  Completed:  1260 


Objective:    80%  Complete 
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1.3   Parent  Education 

1.3-0-01    Parents  will  exhibit  increased  awareness  of  their 
children's  reading  activities,  both  at  home  and 
at  school.    Increased  awareness  will  be  measured  by 
a  pre  and  post-questionnaire  sent  to  parents.  This 
questionnaire  will  be  constructed  by  the  Community 
Advisory  Council  in  cooperation  with  Center  staff. 

The  parent  questionnaire  was  first  administered 
in  October,  1971,  as  baseline  data.    The  question- 
naire was  mailed  out  to  all  Jackson  School  (1-4 
grade)  parents  on  April  24,  1972.    Results  are  not 
yet  back. 

Objective:    75%  Complete 

1.3-1-01    Five  per  cent  of  the  parents  of  the  target  pop- 
ulation will  participate  in  a  designated  number 
of  conferences  with  teachers,  the  Community  Agent, 
and  other  Center  staff. 

Eight  home  visits  and  three  telephone  con- 
ferences were  held  with  parents  from  the  Jackson 
School  target  population.    This  constitutes  16  per 
cent  of  the  target  population. 

It  is  hoped  to  increase  the  level  of  parent 
education  during  the  second  project  year. 


Criterion  Level  5% 
Actual  Level  16% 

Objective:    Completed  Successfully 


1.3-1-02   Parents  will  utilize  the  communication  system  to 
provide  input  to  project  staff  and  receive  infor- 
mation about  reading  and  related  project  activities. 

The  communication  system  still  seems  to  be 
used  mainly  for  internal  affairs.    One  parent  call 
was  received  in  September,  two  in  October,  six  in 
November,  four  in  December,  and  two  in  January. 
Parents  have  asked  most  of  their  questions  about 
the  project  when  visiting  District  elementary 
schools  or  the  Demonstration  Center  school. 
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(2.0)  Instructional  Systems  Objectives 
2J     Demonstration  Center 


2J-0-01    The  Demonstration  Center  will  be  operational  from 
October  4,  1971,  through  June  2,  1972.  Operational 
is  defined  as  that  period  of  time  during  which 
classes  of  students  are  assigned  to  the  Center. 

The  Demonstration  Center  became  operational 
October  4,  1971.    Weekly  logs  of  Demonstration  Center 
activities  are  filed  in  the  Evaluation  Office. 

Objective:    85%  Complete 

2J-1-01    Each  class  enrolled  in  the  Demonstration  Center  school 
will  work  in  the  Center  classroom  for  a  minimum  of 
one  60-minute  session  per  week.    During  that  time, 
children  will  participate  in  their  regular  reading 
program,  undergo  diagnostic  procedures,  and  engage 
in  various  experimental  and  innovative  activities 
designed  to  improve  reading  skills  and  increase 
student  motivation. 

In  addition  to  the  weekly  logs  of  Demonstration 
Center  activities,  each  pupiTs  task  cards  out- 
lining activities  for  each  period  of  attendance  at 
the  Center  are  filed  in  the  Project  BASIC  Office 
at  Jackson  School.    Pupil  task  cards  have  been 
analyzed  according  to  frequency  of  word  attack  skills 
taught  by  grade  level.    The  Croft  hierarchy  system 
was  used  as  a  basis  of  classification.    (See  Table  5) 
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2J-0-02    Pupils  enrolled  in  the  demonstration  school  will 


show  a  significant  improvement  in  reading  achievement 
scores  re'iative  to  children  enrolled  in  other 
schools.    This  will  be  measured  by  a  gain  in  standard- 
ized reading  achievement  scores  administered  at 
approximately  one-year  intervals. 

The  Gates-MacGinitie  Reading  Tests  are 
scheduled  to  be  given  on  a  District-wide  basis 
during  the  second  week  in  May,  1972.    The  Spache 
Diagnostic  Reading  Test  is  also  scheduled  to  be 
administered  as  a  post-test  to  the  ten  per  cent 
sample  of  students  who  took  the  pre-test  in  November, 
1971. 


Objective:    On  Schedule 

2.1-0-03    Pupils  enrolled  in  the  demonstration  school  will  show 


a  significant  improveme"" t  in  attitude  toward  school  as 
measured  by  a  school  attitude  survey  administered  at 
the  beginning  and  the  end  of.  the  project  year. 

The  attitude  survey,  administered  as  a  pre-test 
in  October,  will  be  re-administered  as  a  post-test 
during  the  third  week  in  May. 


Objective:    50%  Complete 
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2.2   Training,  Teachers/Tutors 

2.2-0-01    Teachers  in  the  Demonstration  Center  school  will 
adapt  Demonstration  Center  activities  to  the  basal 
reading  program  during  the  time  their  class  is  scheduled 
in  the  Demonstration  Center.    Coordination  will  be 
measured  by  each  teacher's  weekly  consultation  with 
Demonstration  Center  staff,  by  the  number  of  requests 
for  tutorial  service  designed  to  implement  Center 
suggestions,  and  by  requests  for  other  Demonstration 
Center  staff  to  visit  individual  classrooms. 

Fourteen  formal  consultation  service  requests 
were  filed  by  Demonstration  Center  teachers.  In 
addition  to  these,  39  conferences  were  held  with 
the  first  grade  teacher,  41  with  the  second  grade 
teacher,  32  with  the  third  grade  teacher,  and  33 
with  the  fourth.    This  makes  a  total  of  159  formal 
conferences,  plus  informal  conferences  the  staff  was 
unable  to  log  due  to  the  press  of  time. 

Objective:    On  Schedule 

2.2-1-01  Each  teacher  assigned  to  the  Demonstration  Center 
school  will  bring  her  classes  into  the  Center  for 
at  least  one  60-minute  session  per  week. 
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Classes  have  been  scheduled  into  the  Demonstration 
Center  for  an  average  of  two  55-minute  sessions  per 
week.    Demonstration  Center  schedules  are  on  file  in 
the  Evaluation  Office. 

Objective:    85%  Complete 

2.2-1-02  Each  teacher  in  the  Demonstration  Center  school  will 
participate  in  weekly  program-planning  sessions  with 
Demonstration  Center  staff. 

Objective:    On  Schedule  (See  Objective  2.2-0-01) 
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(3.0)   Community  Involvement  Objectives 
3.1    Advisory  Council 

3.1-0-01    The  Community  Advisory  Committee  will  offer  advice 


and  expertise  to  project  staff  members  on  all  relevant 
aspects  of  the  project.    A  log  will  be  maintained 
as  a  record  of  all  activities  of  the  Community  Advisory 
Committee. 

Advisory  Council  members  donated  a  total  of  99 
hours  up  to  March  31,  1972.    It  is  the  feeling  of  the 
Evaluator  and  Project  BASIC  staff  that  membership 
participation  has  been  poor.    Plans  to  improve  this 
are  included  in  the  second-year  proposal  objectives. 


3.1-1-01    Community  Advisory  Committee  members  will  be  asked 


to  volunteer  their  services  in  sub-committees  re- 
lated to  the  four  project  components.    A  record  of  . 
participation  will  be  kept. 

During  the  volunteer  evaluation  sessions, 
twenty  volunteers  indicated  a  desire  to  work  on  the 
Community  Advisory  Council.    These  volunteers  will 
be  asked  to  work  on  the  Council  during  1972-73  to 
help  with  parent  education  and  volunteer  recruitment. 
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3*2  Communications 


3*2~0-01    The  Communications  system  will  insure  that  all  persons 
are  afforded  the  opportunity  to  receive  continuous 
information  on  project  activities,  to  ask  questions 
of  project  personnel,  and  to  provide  continuous 
input.    Requests  for  information  and/or  input  will 
be  logged  according  to  the  person  initiating  the 
communication. 

The  most  regular  dissemination  activity  of 
the  project  continues  to  be  the  weekly  dial-access 
tape  UPDATE.    Thirty-two  scripts  have  been  placed 
on  tape.    As  of  March  31,  1972  they  had  been 
accessed  2,179  times. 

The  telephone  "HOTLINE"  answering  service 
furnishes  any  interested  party  with  a  simple  method 
of  providing  input  or  asking  questions  of  project 
personnel.    An  analysis  of  HOTLINE  calls  by  function 
of  sender  and  receiver  is  shown  in  Table  6. 

Objective:    On  Schedule 

3.2-1-01    Every  member  of  the  staff  and  community  will  have 

access  to  a  telephone  recording  system  for  registering 
information  or  questions  relative  to  the  project. 

Objective:    Completed  Successfully 
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3.2-1-02    Project  personnel  receiving  a  telephone  referral 


form  will  research  the  question,  obtain  the  best 
possible  answer,  and  relay  the  information  to 
the  questioner  by  a  personal  call  or  note* 


Objective:    On  Schedule 

3.2-1-03   Anonymous  questions  will  be  reviewed  by  the 


Project  Director  and  those  deemed  worthy  of 
attention  will  be  answered  in  a  periodic  newsletter. 

Five  issues  of  the  project  newsletter, 
Hear-Say  have  been  printed  and  circulated  to  appro- 
ximately five  hundred  people  monthly.  Recipients 
included  cadre  teachers  and  parents  of  Demonstration 
Center  students. 
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(4-0)    Project  Management  Objectives 
4-1     System  Analysis 

4-1-0-01  Complete  and  submit  the  formal  proposal  for  the  project. 
Objective:    Completed  Successfully 

4-1-0-02    Develop  a  system  ^or  monitoring  and  controlling  all 
project  effort  to  assure  achievement  of  performance, 
schedule,  and  cost  objectives. 

Objective:    Completed  Successfully 

4.1-0-03   Develop  detailed  performance  objectives  and  work 
statements  for  all  components  and  key  personnel. 

Objective:    Completed  Successfully 

4.1-1-01    Prepare  an  organization  chart  for  the  project. 
Objective:    Completed  Successfully 

4.1-1-02   Develop  a  Work  Breakdown  Structure  Matrix  for  the 
project. 

Objective:    Completed  Successfully 

4.1-1-03   Prepare,  periodically  review,  and  revise  a  work 

statement  for  each  active  cell  in  the  Work  Breakdown 
Structure  Matrix. 
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Task-time  analyses  of  personnel  function  is 
being  performed  at  the  Demonstration  Center  and  will 
be  continued  until  the  end  of  the  operational  year 
at  the  Demonstration  Center.    Table  7  summarizes 
project  personnel  functions  during  the  period  of 
March  20,  1972,  through  April  21,  1972. 

Objective:  On  Schedule 

4.1-  1^04   Complete  arrangements  with  Arthur  Wulfsberg  for 

technical  assistance  related  to  system  analysis. 

Objective:    Completed  Successfully 
4.2  Evaluation 

4.2-  0-01    Develop  an  evaluation  design  that  is  acceptable  to 

the  project  auditor  and  the  Project  Director. 

Objective:    Completed  Successfully 

4.2-1-01    Complete  the  collection  and  organization  of  the  1971 
baseline  data. 

Objective:    Completed  Successfully 

4.2-1-02   contact  prospective  consultants  to  the  evaluation 

program  and  complete  necessary  contractual  arrangements, 

Objective:    Completed  Successfully 
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4.3   Independent  Audit 


4.3-0-01    Submit  an  audit  plan  to  the  Project  Director  and 
complete  an  Evaluation  Design  Critique  in  a  formal 
pre-audit  rep'^rt  to  be  delivered  not  later  than 
June  18,  1971. 

Objective:    Completed  Successfully 

4.3-1-01    Review  the  preliminary  proposal  as  part  of  the 
pre-audit  activities. 

Objective:    Completed  Successfully 

4.3-1-02   Make  an  on-site  visit  to  provide  a  preliminary 
review  of  the  evaluation  design  and  establish  a 
schedule  for  the  remaining  pre-audit  activities 
prior  to  submission  of  the  formal  proposal. 

Objective:    Completed  Successfully 
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C.    Weaknesses  in  Program  Design  and  Operation. 

1.  Project  staff  offered  the  Croft  In-Service  Course  to 
lead  teachers.    This  taught  teachers  how  to  diagnose 
deficiencies  in  word  attack  skills,  but  not  how  to 
implement  ad  hoc  grouping.    (See  pages  33,  34,  40,  and 
41.) 

2.  Even  though  teachers  who  have  taken  the  Croft  In- 
Service  Course  can  diagnose  deficiencies  in  word  attack 
skills,  they  need  concrete  help  in  various  methods  of 
teaching  those  skills.    (See  pages  33,41.) 

3.  Individual  pupil  task  cards  took  too  much  staff  time 

to  fill  out.    This  could  not  be  implemented  efficiently 
in  a  single-teacher  self-contained  classroom.  (See 
pages  33,41 .) 

4.  Because  of  time  constraints,  first  year  in-service 
courses  were  planned  entirely  by  Project  BASIC  staff, 
rather  than  with  the  help  of  teachers.    This  violates 
the  concept  of  participatory  management  and  provides 

for  less  personal  involvement  of  teachers.  (See  pages  34-37.) 

5.  Some  teachers  and  principals  who  observed  the 
motivational  part  of  the  project  felt  the  techniques 
were  impractical  for  implementation  in  a  "normal"  cla<^s- 
room. 
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Project  staff  felt  that  one  reason  Corranunity 
Advisory  Council  members  had  trouble  recruiting 
other  interested  citizens  was  (1)  lack  of  under- 
standing of  the  project  and  (2)  lack  of  purpose 
for  the  Council.    (See  page  39.) 

Because  of  the  large  population  involved,  project 
staff  was  not  able  to  identify  student  variables 
and  relate  these  to  effective  teaching  methods. 
(See  pages  40,41 .) 

Although  not  a  weakness  this  year,  project  staff 
felt  it  would  be  a  definite  weakness  during  1972-73 
if  teachers  already  trained  by  Project  BASIC  were 
not  used  to  train  other  teachers,  thus  achieving 
a  concentric  effect.    (See  pages  36,37.) 


Educational  Program  Audit 

a.  Audit  Agency ♦    'fhe  pre-audit  and  educational  program  audit  for 
the  second  budget  period  will  be  conducted  by  the  Institute  for  the  De- 
velopment of  Educational  Auditing  (IDEA),  if  present  plans  materialize. 
The  auditing  team  will  be  directed  by  Mr.  King  Nelson,  President  of 
IDEA. 

b.  Pre-Audit  Activities.    No  pre-^audit  activities  have  been 
scheduled  for  the  second  year  of  project  operation  at  this  time.  They 
will  be  formalized  upon  renegotiation  of  the  audit  contract. 

c.  Audit  Plan.    The  Audit  Plan,  to  be  submitted  with  the  pre- 
audit  report,  will  define  the  proposed  scope  of  work  to  be  carried  out 
by  IDEA  in  auditing  the  second  operational  phase  of  the  project  and  will 
include  the  completed  Chart  III  of  the  USOE  Evaluation/Audit  Plan  Summary. 
The  Pre-- Audit  Report  also  will  include  a  draft  educational  program 

Audit  Contract,  which  will  comply  with  the  USOE  Checklist  of  Essential 
Elements  to  be  included  in  Written  Contract  between  the  auditor  and  the 
local  education  agency. 
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Staff  Development  Component  (1*0^) 


A.    Plannlng^  and  Organization 

1.    Description  and  Rationale,    The  Staff  Development  Component  has 
been  divided  Into  three  sub-components:    Bulldlng-Unlt  Reading  Cadre  (1.1), 
Volunteer  Tutors  (1.2),  and  Parent  Education  (1.3). 

a.    Bulldlng-Unlt  Reading  Cadre  (1.1).    Following  through  and 
using  the  strength  of  the  cadres  as  organized  and  trained  during  the 
first  year  of  the  project,  experienced  cadre  leaders  and  teachers  with  more 
than  two  years  of  experience  will  be  exposed  to  two  levels  of  In-servlce 
training.     It  Is  hoped  that  with  this  arrangement  experienced  cadre 
leaders  will  be  moving  toward  giving  each  building  a  resident  reading 
specialist  and  cadre  members  with  sufficient  background  to  continue 
disseminating  good  reading  practices  from  In-servlce  experience, 
practlcums,  seminars  and  Demonstration  Center  participation  back  Into 
the  buildings.    There  will  be  continuing  effort  to  have  target  teachers 
meet  minimum  performance  criteria  at  the  end  of  the  project.    The  In- 
service  program  for  1972-73  will  be  designed  by  the  project  staff  In 
cooperation  with  lead  teachers  and  other  staff.    The  budget  has  been 
arranged  to  provide  resources  to  allow  this  to  develop  within  specified 
monetary  limits. 
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NOTE:    The  Project  BASIC  In-Service  Program 
for  1972-73  will  be  designed  by  the  project  staff 
in  cooperation  with  cadre  leaders  and  other  teaching 
staff. 

1.  Meetings  will  be  held  during 

May  (1972)  with  two  levels  of  cadre 
to  design  the  in-service  program. 

2.  The  tentative  program  will  be 
submitted  at  a  later  date,  approx- 
imately June  2,  1972. 
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b.    Volunteer  Tutors  (1.2).    Because  the  District  is 
currently  profiting  from  a  program  of  volunteer  help,  i.  was 
decided  that  tutorial  support  to  the  Building-Unit  Reading 
Cadres  should  be  through  a  volunteer  program  rather  than 
through  a  paid  program  which  might  raise  conflicts  when  paid 
employees  and  volunteer  workers  find  themselves  performing 
similar  tasks.    However,  to  make  tutorial  service  more  effective, 
the  project  will  provide  minimum  "certif ication"training  to  each 
volunteer.    The  volunteers  may  be  secondary  school  students, 
senior  citizens,  or  ether  adults.    To  insure  attendance  while 
being  trained,  each  volunteer  will  be  paid  at  standard  district 
hourly  rates  for  paraprofessionals .    These  rates  range  from  $1.60 
to  $2.75  dep«=;nding  upon  the  education  of  the  paraprof essional. 
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c*    Parent  Education  (1>3).    Recognizing  the  importance 
of  the  family  environment  and  parental  support  in  the  improvement 
of  reading  competencies,  a  Parent  Education  program  anticipates 
providing  direct  services  to  parents  and  families  through  the 
activities  of  a  Community  Agent.    While  the  Community  Agent  will 
make  limited,  direct  calls  upon  parents,  the  major  objectives 
of  the  Community  Agent  will  be  to  1*)  help  classroom  teachers 
learn  more  about  the  relationship  of  their  activities  to  the 
child's    home  environment  and,  in  turn  to  call  on  parents,  and 
2*)  conduct  educational  meetings  for  parent  groups.    In  this 
sense,  the  Community  Agent  will  be  more  a  part  of  the  training 
staff  than  a  direct  provider  of  service  to  the  child's  home  and 
family. 
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2.    Component  Objectives.    The  following  second-year  objectives  for 
the  Staff  Development  component  of  the  project  are  presented  on  the 
pages  indicated. 


Product  Objectives 

Page  No. 


Process  Objectives 

Page  No. 


1.1-0-01 


36 


1.1-0-02 


1.1-0-03 
1.1-0-04 

1.1-  0-05 

1.2-  0-01 

1.2-  0-02 

1.3-  0-01 


36 


36 
36 
36 
38 
38 
39 


1.1-1-Ola 
1.1- 1-0 lb 
1.1-1-Olc 
l.l-l-02a 
l.l-l-02b 
1.1-1-02C 
l.l-l-02d 
1.1-1-03 


1.1-  1-04 

1.2-  1-05 

1.2-  1-01 

1.3-  1-Ola 
1.3-1- 01b 
1.3-1-Olc 
1.3-1-Old 


37 
37 
37 
•»7 
37 
37 
37 
37a 


37a 

37a 

38 

39 

39 

39 

39 
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BUDGET  SUM^^ARY  WORKSHEET    BY  SUB-CATEGORIES  OF  COMPONENTS 


COMPONENT:      t.q   staff  nt»v<>iopnPnr  

Expense  CI  ass ifii  cation 


Func-  Task/ 
tion  Item 

3 

4 

5 

6 

7 

8 

0 

in 

Adnstn 
100 

• 

1.1 

Instrn  , 
200  ^'^ 
1.3 

8,703 
4,564 
791 

3,176 

600 
100 

4,100 
320 

1,350 
425 
125 

500 
200 
100 

14,058 

T,176 

700 

4,420 

1,900 

800 

1.1 

FixChg        .  , 
800  ^-"^ 
1.3 

870 
456 
79 

318 

1^405 

318 

1.723 

1.1 

ComSvc        ,  , 
1100  ^' 
1.3 

786 

352 

400 
80 

100 
30 

736 

352 

480 

130 

1,748 

CapOut 
1230  1.2 

1.3 

i  

16,249    3,846        700    4,900  2,030 


SOD  28,525 


100 
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COST-ESTIMATE  WORKSHEET 

Task/Item  No.     '  • ' 

Expense  Classification 

Admstn 

Instm 

FixChg 

ComSvc 

CapOut 

100 

200 

800 

1100 

1230 

3*    Salaries,  Professional 

8,703 

870 

786 

10.359 

IV/,  s/%J^ 

4,    Salaries,  Non-professional 
3.    Contracted  Services 

6.  Materials  and  Supplies 

7.  Travel  (and  Mileage) 
8*  Equipment 

9.    Other  Expenses 

TOTAL  EXPENDITURES 

600 

600 

4,100 

400 

4,500 

1,350 

100 

1  450 

500 

15,253 

870 

1,286 

17,409 

Exnense 

Name  and  Title,  Purpose,  or  Itea 

Project 
ACCOUNT 
•TIMBER 

Time 
Part 

Quantity 

\ 

Salary, 
Rental  or 
Unit  Cost 

Amount 
Budge  t( 

3-200 
3-800 

a 

ERjCl  2 

Evaluator/Coordinator 
Reading  Specialist;   Filip,  Lynda 
Community  Agent;    Fry,  Greer 
Contingency  Program;    Hronek,  Judy 
Primary  Education;    Hazel  ton,  Marion    (  I 
Building-Unit  Cadre  Training 
5  Cadre  Leaders  X  12  hours 

27  Level  A  Cadre  X   6  hours 

40  Level  B  Cadre  X   3  hours 

Substitute  Teachers,  Level  A   

5  Lead  Teachers  X   6  days   

35  Level  A  Cadre  X   4  1/2  days 

Fixed  Charges,  10% 

Social  Security,  5-2%;  Pension, 
3,5%;  Medical/Life,  1-3% 

\ 
• 

1 

71972 

I STRICT) 

-  Visitati 

-  June  Kir 

-  (DISTRK 

4b0 

.05 
.15 
.10 
.10 

60  hi 
210  h 
120  h 

ons 

g  (DI 
70  d 

T) 

)urs 
)urs 
)urs 

5TRICT) 
iys 

15,500 
"12,895 
7,910 
9,010 

6.54/hr 
6.54/hr 
6.54/hr 

25/day 
101 

775 
1,934 
791 
901 

393 
1,374 
785 

1,750 

8,703 

870 

Expense 
Class 


5-  200 

6-  200 

7-  200 


9-200 


fllOO 


6-  1100 

7-  1100 


Name  and  Title,  Purpose,  or  Item 


Project  Time 
ACCOUNT 
NUMBER 


Consultants  for  Level  A  and  B 
In-Service 

Student  Materials 
5  Cadre  Leaders 
67  Level  A  and  Level  B  Cadre 

Mileage  (local) 

Eval /Coord  75  00 

L.  Filip  100.00  ! 

J.  Hronek  50.00 

G.  Fry  25.00 
Travel  (out  of  town)  Expenses 

Consultants  600.00 

Tchrs/St.aff  500.00 

In-Service  iiospitality  and 
Recognition  Dinner  Arrangements 
(Level  A,  Level  B,  and  Volunteer 
Tutors) 

Building-Unit  Cadre  Training  (Non-Public) 
8  Level  A  and  Level  B  Cadre  X  6  hoijrs 

Substitute  Teachers 

8  Level  A/B  Cadre  X  2  days 
Fixed  Charges  (Non-Public)  10% 

Student  Materials 
8  Level  A/H  Cadre 

Travel  (out  of  town)  Expenses 
Teachers 


Part 


6  days 


I.I  ipage  c) 


Quantity 


Salary, 
Rental  or 
Unit  Cost 


Amount 
Budgeted 


5 
67 
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48  hdurs 
16  d<iys 


4/ 


8 


100/day 


150/leader  750 


50/tchr 


6.54/hr 
25/ day 

50/tchr 


102 


600 


3,350 
250 


1,100 


500 


314 


400 
72 


400 
100 


COST--ESTIMATE  WORKSHEET 

Task/Item  No,  ^ 

.2 

Expense  Classification 

Adttstn 

100 

Instm 
200 

FixChg  ComSvc 
800  1100 

CapOut 
1230 

3*    Salaries,  Professional 

4,564 

456 

5,020 

4*    Salaries »  Non<-professional 

3,176 

318  352 

3,846 

5*    Contracted  Services 

100 

100 

6,    Materials  and  Supplies 

320 

80 

400 

?♦    Travel  (and  Mile&s«) 

/ 

425 

30 

455 

8.  Equipment 

^ — ■  

9»    Other  Expenses 

TOTAL  EXPENDITURES 

8,785 

774  462 

10.021 

Exper 


Expense 

1S8 


3-200 


3-  800 

4-  200 


4-  800 
^1100 

5-  200 


Hane  and  Title,  Purpose,  or  I tea 


Reading  Specialist;    Filip,  Lynda 
Community  Agent;    Fry,  Greer 
Contingency  Program;    Hronek,  Judy 


Fixed  Charge?,,  10% 


Unassigned,  Tutor/Trainer  (Tchr  Asc  I) 
Unassigned,  Tutor/Trai r.er  (Tchr  Asc  III) 
Building-Unit  Tutor  Support  (Training) 
and  Maintenance 

Training  (200  tutors  X  6  hours) 
Maintenance  (TOP  tutors  X  2  hours) 


Fixed  Charges,  10% 

Building-Unit  Tutor  Support 
Fixed  Charges,  10% 

Consultants  for  Tutor  Program 


ERIOR  1 7  mz 


Project  Title 


ACCOUNT 
mniBER 


ill 


Part 


.10 
.30 
.10 


.10 
.20 


4  day 


Quantity 


1200  hrs 
200  hrs 


200  hrs 


Salary, 
Rental  or 
Unit  Cost 


Amount 
Budge  t( 


12,895 
7,910 
9,010 


1.60/hr 
1.60/hr 


1.60/hr 
25/day 

103 


1,290 
2,373 
901 


4,564 
456 


403 

533 


1,920 
320 


3,176 

318 

320 
32 

100 


Expense 
Class 


6-200 

6-  noo 

7-  200 


7-noo 

9-200 


Haae  and  Tide,  Purpose,  or  Item 


Project  Tine  Quantit 


Tutor  Texts  and  Supplies 

Tutor  Texts  and  Supplies 

Mileage  (local) 

L.  Filip  25.00 

G.  Fry  100.00 

J.  Hronek  50.00 

Tchr  Assoc  50.00 

Vol  Tutors  200.00 

Mileage  (local) 

Vol  Tutors  30.00 

Tutor  Motivation  Program 


ERlCAPR2  719/i, 


ACCOUNT 
NUMBER 


Part 


Salary, 
Rental  or 
Unit  Cost 


32 
8 


10 
10 


Amount 
Budge tec 


7  2 


320 
80 
425 


30 
200 
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COST-ESTIMATE  WORKSHEET 

Task/Item  No.  ^ 

Expense  Classification                Adastn          Instrn  FixChg 

ComSvc 

CapOut 

100 

200  800 

1100 

1230 

3. 

Salaries,  Professional 

791 

79 

870 

4. 

Salaries,  Non-professional 

5. 

Contracted  Services 

6. 

Materials  and  Supplies 

7. 

Travel  (and  Mileage) 

125 

125 

8. 

Equipment 

9. 

Other  Expenses 

100 

100 

TOTAL  EXPENDITURES                                   1  »016 

79 

1,095 

Expen^'e 

Name  and  Title »  Purpose*  or  Item 

Project  Time 

Quantity 

Salary, 

Amount 

ACCOl]NT 

Part 

Rental  or 

Budget! 

NUMBER 

Unit  Cost 

Community  Agent;    Fry,  Greer 

.10 

7,910 

7Q1 
1 

3-800 

Fixed  Charges,  10% 

79 

7-200 

Mileage  (local) 

Community  Agent  125.00 

125 

> 

9-200 

Parent  Meetings 

100 

i 

1 

i 

ERjCR 
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105 

1 

Figure  XXIII    (See  page  57  -  A) 
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Participants ♦ 
a*      90  Teachers,  Grades  1-4,  Public  Schools. 

16  Teachers,  Grades  1-4,  Non-Public  Schools. 
200  Tutors,  Public  Schools. 
50  Tutors,  Non-Public  Schools. 
Parents,  undetermined. 
7,850  Children,  Grades  1-4,  Public  Schools. 
1,400  Children,  Grades  1-4,  Non-Public  Schools. 

b.  32  Target  Schools,  Public. 

8  Target  Schools,  Non-Public. 

c.  Criteria  for  selection.    Seeds  Needs  Assessment, 
pages  11-29. 
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POSITION 


SUB-COMPONENT 

1.1    1.2    1.3    2.1    2.2    2.3    3.1    3.2    4.1    4.2    4.3  F.T.E. 


Project  Director  (5  day) 


Evaluator /Assessor 

.05 

.30 

.05                    .10    .47  .03 

1.00 

Reading  Specialist 

.15 

.10 

.60 

.15 

1.00 

Cont .  Manager 

.10 

.10 

.12 

.08 

.40 

Community  Agent 

.10 

.30 

.10  .10 

.20            .15  .05 

1.00 

Professional  3.40 


Secretary  .75     25  1.00 

Office  Education  .72    .25  .60 
Student 

Tutor /Trainers 

Tchr  Asc  I  .10             .30    .10  .50 

Tchr  Asc  II  .20           1.00    .30  1.50 

Non-Professional  3 . 60 


Professional  3.40 
Non-Professional  3.60 

7.00 


Figure  24.     Staff  Charged  to  Project  by  Sub-Compone:fcs. 
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b*    Technical  Assltance* 

(1)  Anticipated. 

Consultants  for  reading  In-servlce. 
Consultants  for  tutor  program. 
Consultants  for  computer  program. 
Consultants  for  parent-education  program. 
Consultants  for  evaluation  design. 

(2)  Contract  for  Technical  Assistance.  Performance 
contracts  developed  through  noncompetitive  procedures  will  be  negotiated 
for  technical  assistance.    A  letter  will  be  written  to  the  specific  con- 
sultant or  agency  Involved  stating  the  type  of  help  needed  and  the  fee 
Involved.    This  letter.  In  conjunction  with  a  form  letter  Indicating 
acceptance  of  the  Invitation  will  constitute  the  performance  contract. 

Records  of  such  services  and  results  of  the  consultations  will  be 
kept  by  the  Project  Director.    Appropriate  reports  will  be  made  to  the 
United  States  Office  of  Education. 


c.    Facilities,  Materials,  and  Equipment.    See  pages  68-73. 


C.    Communl cat Ion . 

A  general  communication  system  will  serve  all  components  of  the 
project  and  Is  diocussed  on  pages  77-78. 


D.    Evaluation.    See  pages  79-71. 
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Instructional  Systems  Component  (2*0  ) 


A.    Planning  and  Organization 

1*    Description  and  Rationale.    The  Instructional  Systems  component 
of  the  project  will  attempt  to  develop  and  demonstrate  techniques  being 
studied  and  implemented  in  the  Staff  Development  component •  Sub-categor- 
ies of  the  Instructional  Systems  component  include  a  Demonstration  Center 
(2.1),  Training  Program  for  Teachers  and  Tutors  (2.2)  in  the  Center,  and 
development  of   Computer   Support  Services  (2.3). 

a.    Demonstration  Center  (2.1).    The  Demonstration  Center  will 
be  housed  in  one  and  perhaps  up  to  four  of  the  public  elementary  schools 
of  the  District.    Several  tentative  sites  have  been  identified.  Because 
the  project  emphasis  is  on  the  translation  of  innovative  relationships 
and  techniques  to  a  standard  classroom  rather  than  to  a  richly  supported 
clinic  or  center,  children  in  the  demonstration  school  will  have  only 
limited  physical  access  to  the  Demonstration  Center  itself.    The  equivalent 
of  a  two^classroom  area  will  be  designated  as  the  Demonstration  Center. 

Up  to  four  primary  classrooms — teachers  and  children — will 
participate  for  a  minimum  of  30  fiiinutes,  four  times  a  week  to  carry  out 
ad  hoc  skill  grouping  based  on  diagnosis  of  the  specific  problems  of  each 
child.    The  skills  center  staff  will  include  a  reading  specialist,  an 
assessment  specialist  whose  primary  background  is  psychology,  and  para- 
professionals  (tutors/trainers) . 


Components  arid  sub-components  have  been  numbered  to  facilitate 
referencing  throughout  the  project  forms  and  narrative* 
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When  the  teacher  and  children  return  to  their  classroom 
for  normal  classroom  instruction,  the  resources  of  the  Demonstration 
Center  staff  will  be  available  on  a  scheduled  basis.    This  help  will 
include  tutorial  support  from  the  paid  tutors/trainers  in  the  Center 
as  well  as  from  a  volunteer  tutor  support  group  similar  to  those  existing 
in  the  building-units  not  part  of  the  Demonstration  Center.    It  is  in 
the  translation  of  services  to  typical  individual  classrooms  that  the 
major  effort  of  the  Instructional  Systems  component  will  concentrate. 

A  Pilot  Skills  Center  (PSC)  was  funded  as  a  district  contribu- 
tion during  the  summer  of  1971  to  serve  as  a  prototype  of  the  Demonstration 
Center  and  to  develop  initial  refinements  in  proposed  Center  relation- 
ships.   Students  within  the  PSC  participated  in  selected  activites. 


alternative  treatments  will  be  stored  in  a  computer  supported 

search  system.    A  functional  thesaurus  constructed  on  the  model  of  the 


During  the  proposed  third  year  of  the  project,  the 
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thesaurus  of  ERIC  Descriptors  will  be  utilized  in  the  computer 
supported  search  system.    Major  descriptor  categories  will 
include  work  attack  skills,  comprehension  skills,  learning  styles 
of  students,  learning  channels,  interest  of  students,  and 
chronological  ages.    Specific  indexing  will  be  a  major  respons- 
ibility of  the  staff  of  the  Skills  Center. 

A  Contingency  Manager  will  design  and  supervise 
schedules  of  reinforcements  at  outlying  target  schools  upon 
request.    During  the  regular  classroom  activities,  as  a  child 
is  observed  performing  in  a  desirable  manner,  "bonus"  re- 
inforcement will  be  given  immediately.    The  development  of 
the  RE  Area  in  the  Pilot  Skills  Center  suggested  modifications 
to  the  operational  procedure  for  the  Demonstration  Center  which  have 
been  incorporated  in  the  second-year  project  design. 

b.    Training  Program  for  Teachers  and  Tutors  (2.?). 
Teachers,  paraprof essionals ,  and  volunteer  tutors  assigned  to  the 
Demonstration  Center  will  receive  special  training  made  possible 
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through  the  continuing  access  they  have  to  the  Project  staff 
and  the  resources  of  the  Demonstration  Center.    The  equivalent 
of  two  full-time  Tutors /Trainers  (paraprofessionals)  will  as- 
sist in  the  training  of  volunteer  tutors  outside,  as  well  as  inside 
the  demonstration  school*    In  addition,  the  Tutors /Trainers  will 
provide  limited  services  to  teachers  in  the  off-center  building-unit 
cadres,  primarily  to  accommodate  unusual  needs  for  tutorial  service, 
and  to  index  are  produce  Keading  Skill  Task  Units. 


c.    Computer  Support  Services  (2.3).    The  District  Division 


of  Instructional  Services  is  placing  increasing  emphasis  upon  the 
need  for  utilizing  District  computer  hardware  for  instructional  pur- 
poses.   Several  activities  aimed  at  obtaining  appropriate  software  are 
now  occurring. 


-  1.)    Surveys  have  been  and  are  being  made  of 
existing  information  retrieval  systems. 

2.  )    Plans  are  being  made  for  the  development  of  a 

student  file. 

3.  )    Project  BASIC  Reading  and  Project  BASIC  Mathematics  are 

proposing  to  pilot  a  prototype  of  computer-manager  in- 
struction, with  the  use  of  a  computer  terminal  in  a  school. 

4.  )    Visits  are  being  made  to  other  federal  projects  to  examine 

computer  statistical  programs  currently  in  use. 

5.  )    Student  test  answer  sheets  are  being  pre-identif led  with  a 

matrix  of  student  variables  in  order  to  facilitate  mul- 
tiple correlation  and  regression  techniques. 
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2.    Component  Objectives.    The  following  second-year  objectives  for 
the  Instructional  Systems  component  of  the  project  are  presented  on  the 
pages  Indicated. 


Product  Objectives 
Page  No. 


2.1-0-01 


40 


2.1-0-02 


40 


2.1-  0-03  40 

2.2-  0-01  42 


Process  Objectives 
Page  No. 


2.1-1-01 
2.1-l-02a 
2.1-l-02b 
2.1-1-02C 

2.1-  1-03 

2.2-  1-01 
2.2-1-02 


41 
41 
41 
41 
41 
42 
42 
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BUDGET  SUMMARY  WORKSHEET    BY  SUB- CATEGORIES  OF  COMPONENTS 


COMPONENT:        2.O     Insfnir-tlon-nl  ^^v^^fPrns 

Expense  Classification 


Func-  Task/ 
tion  Item 

3 

4 

5 

6 

7 

8 

9 

10 

2-1 

Admstn        ^  ^ 
inn 

lUU 

2.1 

ins  urn                          ry  ry 

200  - 

2.3 

14,259 
4,237 
775 

3,874 
1,202 

1,100 

1,700 
500 

400 
1,400 

300 
1,200 

19.271 

5,076 

1.100 

2.200 

1,800 

1.500 

10.947 

2.1 

rixung        2  2 
800 

2.3 

1,426 
424 
73 

387 
120 

1.928 

507 

9. 415 

2.1 

ComSvc  , 
1100 

2.3 

• 

2  1 

CapOut 

1230  2.2 
2.3 

300 

300 

ino 

21,199 

5,583 

1,100 

2,200 

1,800  300 

1,500 

33,682 
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COST-'ESTIHATE  WORKSHEET 


Task/Item  No. 


Expense  Classification 

Admstn 

100 

Instm 
200 

FlxChg       ConSvc  CapOut 
800            1100  1230 

3.    Salaries,  Professional 

14,259 

1,426 

15,685 

4.    Salaries,  Non-professional 

3,874 

387 

4,261 

3.    Contracted  Services 

6.    Materials  and  Supplies 

1,700 

1,700 

7.    Travel  (and  Mileage) 

400 

400 

8.  Equipment 

300 

300 

9.    Other  Expenses 

300 

300 

TOTAL  EXPENDITUSES 

20,533 

1  ,813 

22,646 

Expense 


Name  and  Title,  Purpose,  or  Item 


Project  Time 
ACCOUNT  Part 
NUMBER 


Quantity 


Salary, 
Rental  or 
Unit  Cost 


Amount 
Budgete 


3-2000 


{-800 
1-200 


-800 
•200 


Evalua tor/Coordinator 
Reading  Specialist;    Filip,  Lynda 
Contingency  Program;    Hronek,  Judy 
Community  Agent;    Fry,  Greer 


Fixed  Charges,  10% 

Unassigned,  Tutor/Trainer  (Tchr  Asc  I) 
unassigned,  Tutor/Trainer  (Tchr  Asc  III) 


Fixed  Charges,  10% 

Materials  and  Supplies  for  Demonstration 
Center(s) 
General 

Production  Services 


ERIC 
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48;; 


.30 
.60 
.12 
.10 


.30 
.00 


15,500 
12,895 
9,010 
7,910 


JIS. 


4,650 
7,737 
1,081 
791 


14,259 

1,426 

1,210 
2,664 


3,874 
387 


1,500 
200 


Expense 
Class 


7-  200 

8-  1230 

9-  200 


Nane  and  Title,  Purpose,  or  Item 


Travel ,  Demonstration  Center  Staff 

Equipment  for  Demonstration  Center(s) 
(furniture,  files,  media 
equipment) 

Telephone  Service  to  Dial -Access 
System 
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Project  Time 


ACCOUNT 
NUMBER 


Part 


48 


o 


Quantity 


Salary, 
Rental  or 
Unit  Cost 


Amount 
Budgete< 


400 
300 

300 
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COST«ESTIMATE  WORKSHEET 


Task/Item  No.  2.2 


Expense  Classification 


Admstn  Inscrn     FlxChg       ComSvc  CapOut 

100  200  800  1100  1230 


3.  Salaries,  Professional 

A.  Salaries,  Non-prof esslonal 

b.  Contracted  Services 

6.  Materials  and  Supplies 

7.  Travel  (and  Mileage) 

8.  Equipment 

9.  Other  Expenses 
TOTAL  EXPENDITURES 


4,237 


424 


1,202  120 


5,439 


4,661 
1,322 


544 


5.983 


Expense 
^^s 


3*200 


J-800 
h200 


1-800 


ERIC 


Name  and  Title,  Purpose,  or  Iteo 


Reading  Specialist;    Filip,  Lynda 
Contingency  Program;    Hronek,  Judy 
Community  Agent;    Fry,  Greer 


Fixed  Charges,  10% 

Unassigned,  Tutor/Trainer  (Tchr  Asc  I) 
Unassigned,  Tutor/Trainer  (Tchr  Asc  III) 


Fixed  Charges,  10% 


f  27  197a 


Project  Time 


ACCOUNT 
NUMBER 


48' 


Part 


.15 
.08 
.20 


Quantity 


.10 
.30 


Salary, 
Rental  or 
Unit  Cost 


12,895 
9,010 
7,910 
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COST-ESTIMm  WORKSHEET 


Task/Item  No. 


Expense  Classification 


Adms  t n  Ins  t  rn     FixChg       ComS vc       CapOu  t 

100  200  800  1100  1230 


3. 

Salaries,  Professional 

775 

78 

853 

4. 

Salaries,  Non-professional 

b. 

Contracted  Services 

1,100 

1,100 

6. 

Materials  and  Supplies 

500 

500 

7. 

Travel  (and  Mileage) 

1,400 

1,400 

8. 

Equipment 

9. 

Other  Expenses 

1 ,200 

1,200 

TOTAL  EXPENDITURES 

4,975 

78 

5,053 

E^ense 
iss 


Name  and  Title »  Purpose »  or  Item 


Project  Time 


ACCOUNT 
NUMBER 


Part 


Quantity 


Salary, 
Rental  or 
Unit  Cost 


Amount ; 
Budgets 


J-200 
:-800 
5-200 

5-200 
7-200 

)-200 


Evaluator/Coordinator 

Fixed  Charges,  10% 

Computer  Servicer  Consultants 
General 

RST  Analysis  (Arthur  Wulfsberg) 

Programs,  Supplies 

Travel 

Consultants 

Staff  at  DP  Seminars 

Pilot  Computer  Terminal  (remote) 


er|cr 


2  7  mi 


.05 


8  days 
3  days 


4  SB 


15,500 


100/day 
100/day 


120 


775 
78 


800 
300 

500 


800 
600 

1,200 


Figure  XXV    (See  page  57  -  A) 
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2.  PTtldpants^ 

a.    4  Teachers,  Grades  1-4,  Demonstration  School. 
4  Tutors,  Demonstration  School* 

Parents,  Demonstration  School,  undetermined.. 
130  Children,  Demonstration  School,  G:?ades  1*4. 

b*     1  Target  School  (Demonstration  Center). 

c.    Crlt€:rla  for  selection*    See  Needs  Assessment, 
pages  11-29.  —  - 

3*  Resources* 

a.  Personnel.    See  Fig.  24,  page  108. 

b.  Technical  Assistance. 

(1)  Anticipated. 

Consultants  for  operation  of  Demonstration  Center. 
Consultant  for  training  Demonstration  Staff. 
Consultant  for  computer  services* 

(2)  Technical  Assistance  Plan.    See  paga  109. 

c.  Facilities,  Materials,  and  Equipment.    See  pages  68-73« 

C.  Communication. 

For  a  discussion  of  the  general  comfhunication  sy&tem  for  the  project, 
refer  to  pages  77-78.       This  system  will  serve  all  ponyoBentSvOf  the 
project. 


O  D.    Evaluation.    See  pages  79-91. 

ERIC         ^    4.^0 

-^a  2  7 1972 


Coapuaity  InvoWement  Coiaponent  (3,0  ) 


A.    Planalng  and  Orgcnlzation 

!•    Description  and  Rationale,    The  Cowaunity  Involveiaent  component 
of  the  project  Includes  two  sub-components — the  Community  Advisory  Coun- 
cil (3.1)  and  Communications  (3.2).    "Community"  in  the  sense  of  this  pro- 
posal is  considered  to  include  representatives  from  all  parts  of  the  com- 
munity vrtio  may  be  related  to  the  project  either  as  cleints  or  as  staff. 

a.  Advisory  Council  (3*1).    Reference  has  already  been  made  to 
the  activities  of  the  Ad  Hoc  Community  Advisory  Council  (p.  3  )  and  pro- 
jections for  its  permanent  status  have  been  outlined.    It  is  the  intent 
of  this  proposal  that  the  Comunity  Advisory  Council  serve  as  an  informal 
'*board  of  directors"  advising  on  all  activities  of  the  project  as  well  as 
providing  specific  expertise  in  approaching  problems  or  needs  Identified 
during  the  operation  of  the  proposal. 

b.  Coanunications  (3.2).    The  proposed  communications  system  of 
the  project  has  been  previously  outlined  (p.  ^^)  and  will  provide  for  boUh 
internal  communication  and  disseminationy  that  is»  communication  with  per- 
sons not  directly  involved  in  the  project  activity.    It  should  be  noted 
that  one  rationale  for  developing  Building-Unit  Cadres  was  the  increased 
probability  of  more  effective  communication  with  non-participating  staff 
in  the  off-center  sites.    The  comnunity  involvement  coBq;>onent  includes  the 
noted  publications  and  cooaunications  input  systems  as  well  as  the  dial- 
access  update  tapes  and  code-a-phone  hotline  service.    A  discussion  of  the 
Management  Review  Briefing  can  be  found  on  page  74  of  this  proposal. 


^  Components  and  sub -components  have  been  numbered  to  facilitate  referencing 

CpTr  throughout  the  project  forms  and  narrative. 
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2.    Component  Objectives.    The  following  second-year  objectives  for 
the  Connunity  Involvacent  component  of  the  project  ate  preseuted  on  the 
pages  Indicated* 


Product  Objectives  Process  Objectives 

Page  No.  Page  No. 

3.1-  0-01  43  3.1-1-01  43 

3.2-  0-01  44  3.2-1-01  44 

3.2-1-02  44 
3.2-1-03  44 


ERlCftPR  2  7 4.0  124 


APR  2  7  1972 


125 


493 


BUDGET  SUMMARY  WORKSHEET 


BY  SUB-CATEGORIES  OF  COMPONENTS 


COMPONENT:  3.0     ^nT^lnlln^^v  TnTTnWPTn^nf 


Func- 
tion 


Task/ 
Item 


Admstn 
100 


Instrn 
200 


3.1 
3.2 


3.1 
3.2 


Expense  Classification 


500 


8 


475 


475 


10 


975 


FixChg  ^'^ 
800  3.2 


ComSvc 
1100 


3.1 
3.2 


1,306 
435 


1.741 


50 


200 


500 


_2mi 


500 


100 


2.591 


CapOut 
1230 


3.1 
3.2 


1,741 


50       700  500 


575  3,566 


ERicAPR  2  71972 
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COST-'ESTIMATE  WORKSHEET 


Task/Item  No. 


3.1 


Expense  Classification 


Adnstn  Instrn     FlxChg       ComSvc  CapOut 

100  200  800  1100  1230 


3.    Salaries,  Professional 

1 ,306 

1,306 

A.    Salaries,  Non-professional 

3.    Contracted  Services 

50 

50 

6.    Materials  and  Supplies 

200 

200 

7.    Travel  (and  Mileage) 

500 

500 

8.  Equipment 

9.    Other  Expenses 

ItO 

100 

TOTAL  EXPENDITURES 

2,156 

2,156 

Exper 


Expense 
iss 


3-1100 
3-800 

5-  1100 

6-  1100 

7-  1100 


9-1100 


Name  and  Title,  Purpose,  or  Item 


Community  Agent;   Fry,  Greer 
Fixed  Charges,  10% 

Speakers  for  Community  Council  Functions 

Supplies  and  Pamphlets  for  Corranittee 
Work  and  General  Meetings 

Mileage  (local ) 

Volunteer  Workers  100.00 
Travel  ( incl udi ng      400 . 00 

conferences  community 

representatives  are 

required  to  attend) 

Motivation  and  Recognition  Programs 


ERlCiPfl 


2  7  1972 


Project  Time 


ACCOUNT 
NUMBER 


495 


Part 


.15 


2  half-days 


Quantity 


Salary, 
Rental  or 
Unit  Cost 


7,910 


50/day 
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Amount] 
Budget^ 


1,187 
119 
50 

200 
500 


100 


COST'ESTIMATE  WORKSHEET 


Task/Item  No. 


Expense  Classification 


Adastn 

100 


Instrn     FlxChg       ComSvc  CapOut 
200  800  1100  1230 


3.  Salaries,  Professional 

4.  Salaries,  Non-professional 
b.  Contracted  Services 

6.  Materials  and  Supplies 

7.  Travel  (and  Mileage) 

8.  Equipment 

9.  Other  Expenses 
TOTAL  EXPENDITURES 


435 


435 


500 


475 


975 


435 


500 


475 


1.410 


2|^pse 


Name  and  Title,  Purpose,  or  Item 


Project  Time 


ACCOUNT 
NUMBER 


Part 


Quantity 


Salary, 
Rental  or 
Unit  Cost 


Amount  I 
Budget^ 


5-100 

9-100 

)-100 

3-1100 

3-1100 


Production  Services:  Supplies  for 
Bulletins,  Newsletters,  etc. 

Telephone  Service 
Update/Hotline 

Postage 

Community  Agent;    Fry,  Greer 
Fixed  Charges,  10% 


ERLCAP^2  7i972 


490 


.05 


7,910 


129 


500 

375 

100 
395 
40 


Figure  XXVI    (See  page  57  -  A) 


cHJC  497        ,  130 


2.    Participants ♦ 

a.    Members  of  the  Coramtmlty  Advisory  Council* 
(Variable  number) 


b^  40  Target  Schools  and  the  external  public, 
c.    Recruits  from  the  volunteer  corps. 

3.  Resources. 


a.  Personnel.    See  Figure  XXIV,  page  108. 

b.  Technical  Assistance* 

(1)  Anticipated. 

Speakers  for  Community  Advisory  Council  functions. 

(2)  Technical  Assistance  Plan.    See  page  109. 

c.  Facilities,  Materials,  and  Equipment.    See  pages  68-73. 

C.  Communication. 

A  general  communication  system  will  serve  all  components  of  the 
project  and  Is  discussed  on  pages  77-78. 

Evaluation.    See  pages  79-91 • 
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A.  Planning  and  Orgeinizatiori 

1.  Description  and  Rational'  .  The  Project  Man-i/;cmcnl  comp^jiicnl.  lu- 
eludes  three  sub-categories  -  nystcin  Analysis  (i^.l),  Kvaluutiou  (^i./), 
and  Independent  Audit  (U.3)- 

a.    System  Analysis  (U.l).  ThLs  3ub-compo:i',!:t.  oT  Tro.lcct 
Management  is  responsible  for  the  integrated  ]  lanr.iru:  and  control  ol' 
the  program.    That  portion  of  Systom  Analysis  deal  inf.  with  the 
organization  of  the  Project  Office  and  its  rcluli  Hit'  permanent 

organization  of  the  district  has  already  been  dic<:iij3(^d  (page  ^'O-ui 
page  74-7  5).  However ,  only  brief  reference  hac  heci;  i;iadc  to  3cvoral 
critical  manarement  tools  whicn  have  been  sclcclod  lo  facililalc  iiiur/xsc- 
ment  of  the  project.     They  includ'j  a  Work-Brcokdovn-.  Lltructarc  Matri.\ 
and  detailed  Work  Statements    indexed  to  the  matrix.    This  syoLciu  ;  n,- 
vides  the  means  for  delogatirir.  and  identi fVin.?-;  sP'^^Mfio  t-fforl  lo  1  . 
performed  by  specific  proJ'?ct  p^^ruonnel  ati  r^^quir'-d  to  achieve  th<; 
process  ajid  product  objectiv»»r  for-  c:ich  comporu.-nl    M'  the  project. 

A  copy  of  the  Work-Breakdown  Structure  .'I-ilri;-;  iu  included 
on  page  134  of  this  rronosal.     Itcm:i  (cub-com^ononli.)  of  tiic  pro.iecl  yre 
listed  horizontally  at  the  top  of  the  matrix.     Ta::k  Gn/'Upc  (idcnti  Tied 
on  the  project  organization  chart, (page  63    )  arc  li.jlod  vertically.*  Whj 
a  particular  Task  Group  has  been  d^*l"ff;ated  specific*  roujKVisibi  I  i  ly  I«»r  -.wi 
or  more  tasks  in  a  sub-component        the  project,        X  is  placed  in  th'.- 
corresponding  cell  of  the  matrix  und  an  appropriat'    Work  ntatcUKnt  ,  r':|"ur 


Sununary  Work  statement 3  can  be  prepared  for  either  a  Tacik  Group  or  a 
sub-component  (item).    For  example,  cample  Work  Statements  have  been 
prepared  for  the  Contingency  Program  Task  Group,  (G,  pages  135-136)  and 
for  the  Reading  Systems  Task  Group,  (H,  pages  137-138).    Careful  examin- 
ation of  the  sample  Work  Statements  will  show  how  the  Work-Breakdown 
Structure  Matrix  can  be  used  to  define  tasks;  summarize  tasks  by 
groups  of  sub-components;  estimate  costs  within  a  cell,  by  groups,  or 
by  sub-coraponents  ;  and  serve  as  a  continuing  monitor  of  project 
activity  and  performance.    Tasks  on  the  Work  Statements  provide  the 
basis  for  P.E.R.T.  or  C.P.S.  analyses.    A  complete  set  of  Work  State- 
ments, one  for  each  cell  in  the  Matrix,  will  be  written  and  periodic- 
ally updated  to  provide  a  flexible,  discriminating  tool  for  planning, 
programming,  and  budgeting  by  objectives. 

A  three-dimensional  model  displaying  the  components  of 
the  project,  the  levels  of  activities  or  tasks,  and  the  types  of 
objectives  is  presented  in  Figure  23  .    Most  management  tasks  and  costs 
have  been  assigned  to  the  Project  Management  component.    The  manager 
level  for  the  remaining  compononto  ic  conceived  largely  as  a  type  of 
delegated  or  programmed  responsibility  that  relates  to  the  daily  oper- 
ation of  the  prcjoct  rather  than  to  the  overall  management  function. 

b.  E>/aluation  (h.2). 

c.  Independent  Audit  (U.3).  The  evaluation  and  Independent 
Audit  sub-components  have  been  so  completely  described  elsewhere  in 

this  proposal  that  they  will  only  be  referenced  here:  see  pages  79  -  91 
and  92. 
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Figure 

WORK-BR£AiU)OW^  STRUCTURJi:  JIATRIX 


Task  Level  Code 
M  Manager 
0  Operator 
P  Perforraer 


A.     Pub.  Inf. 

E .  Moon 

1 

B.    Data  Proc. 

D.  Welandei 

C.  Research 

G .  Ross 

D.    Media  &  Mtls. 

R.  Foley 

E.  In-Service 

W.  Rainbow 

F.  Evaluation^ 
Assessment 

E.  Hatch 

G.    Contg.  Prog. 

J.  Hronek 
R.  Wills 

X 

X 

X 

X 

X 

X 

X 

X 

\  JS.  Reading  Syst. 

L.  Filip 
M,  Hazelton 

X 

X 

•r 
A 

X 

X 

I.    Parent  Sves. 

Comm.  Agent 

J.    Fed.  Progms. 

A.  Drahos 

K.     Demon.  Staff 

Lead  Tclir» 

^      Bldg.  Cadres 
Public 

Lead  Tchrs. 





^      Bldg.  Cadres 
l^on-Public 

Lead  Tchrs. 

N.  Purchasing 

Don  Grant 

0-  Accounting 

A.  Watson 

P.     Comm.  Advsy. 

C.  Means 

Q.     Indpt.  Audit 

I.D.B.A. 

R.     Proj.  Mgt. 

'y^'*^k,\^  

P.  Diaz 

TOTAL 

1 

COMPONENT  TOTALS 

0'--^   1.0  Staff 
Development 


2.0    Instrl,  3.0  tJomm,    4.0  Project 
Systems      Invol'^ement  Management 


13: 


TASK  WORK  STATEMENT 
CONTINGENCY  PROGRAM 


RFP  ITEM 

G  1.1  a*)  Provide  information  on  concept  of  contingency  management 

through  in-service  sessions, 
b.)  Provide  assistance  in  setting  up  contingency  contracts  in 
^   ^     the  classroom. 

G  1.2  a.)  Provide  information  on  concept  of  contingency  management, 

b.)  Sup<?rvise  assistance  given  tutors  in  setting  up  RE 

activities  in  the  classroom  so  that  tutor  can  work  with 
teacher  in  setting  up  contracts. 

G  1.3  Acquaint  parents  with  method  of  using  positive  reinforcement 

as  an  aid  in  developing  a  more  favorable  self-concept. 

GG  2.1  a.)  Provide  activities  for  the  individual  student  which  will 

motivate  him  to  complete  tasks.    Update  RE  Menu. 

b.  )  Supervise  students  in  RE  area. 

c.  )  Reinforce  student  during  regular  activities  as  desirable 
behavior  is  occurring. 

d.  )  Tabulate  and  record  RE  activities  chosen  by  individual 
students . 

e.  )  Record  number  of  tasks  completed  each  day  by  individual 
students. 

G  2.2  a.)  Provide^^practicum  visits.    Teachers  observe  contingency 

management  in  demonstration  center  and  apply  motivational 
techniques  to  their  classrooms. 


RFP  ITEM 

b.)  Supervise  small  group  meetings  where  teachers  discuss 

techniques  used  and  modifications, 
c*)  Supervise  tutor  in  demonstration  center  and  provide 

experience  in  developing  RE  activities  and  working  with 

individual  students  in  RE  ea*ea. 
d.)  Supervise  tutors  training  of  the  volunteer  tutors  in 

contingency  management. 

G  3*1  Inform  advisory  council  of  motivationed  techniques  in  use 

and  about  the  development  of  the  RE  area. 

G  3.2  Provide  information  to  communications  system  for  appropriate 

dissemination. 

G  a.)  Provide  information  for  evaluation  of  pre  and  post 

test  on  Homme's  book.  | 

b.  )  Provide  information  for  evaluation  of  pre  and  post 

list  of  reinforcers  used  in  the  classroom. 

c.  )  Provide  situation  shorts  for  each  teacher  to  describe 

techniques  for  positively  reinforcing  students  and 
develop  rating  scale. 

d.  )  Videotape  sample  classrooms  and  develop  rating  scale 

for  assessing  type  and  frequency  of  motivational  techniques 
in  use. 
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TASK  WORK  STATEMENT 
RtlADING  SYSTEMS 


RFP  ITEM 

H  1.1  Building-Unit  Cadre 

Plan  and  facilitate  implementation  of  pro-Gcliool  workshoj. 
training,  in-senrico  day  sessions,  and  monthly  update  m(.'etiiit;.; 
for  each  of  the  four  grade  levels. 

Assist  Lead  Teachers  in  devolopinf^  tcchrM'qno.;  Tor  :  luirinf: 
information  and  knowledge  with  other  teacher-  in         Cadrr. . 
Evaluate  teacher's  statement  of  their  own  iji-iicrvi co  needs, 
and  incorporate  this  information  in  the  plaMnin^,  iniplemcnl.ution, 
and  continuous  assessment  of  the  in-service  :  rof^ram* 

H   1.2  Volunteer  Tutors 

Provide  pre-service  orientation  in-service. 
Counsel  with  the  co-ordinators  of  tutor  })rcni-ams  on  the  be.'?l 
way  to  meet  the  needs  of  Projoi^t  BASIC,  as  w-.  1 1  ac  those  A' 
already  established  program-. 

Co-ordinate  weekly  trainin/:;  r.(..:sions  m  materials  and  lt;clmi';'j-s 
in  reading  instruction. 

H   1.3  Parent  Education 

Hold  an  initial  orientation  Do::sion  with  parontj  of  the 
children  in  the  eight  classrooms  of  the  Demons t rati  on  Center. 
(Perhaps  al^o  with  other  parents  of  the  district.) 

H   2.1  Demonstration  Center 

Supervise  and  coordinate  tt;tori'al  services  in  th-^  Demonstration 
Center* 

604.  .i-.<v 


H  2.1 


Demonstration  Center 


• 

ERIC 


Supervise  and  coordinate  tutorial  services  in  the  Demonstration 
Center. 

Supervise  and  coordinate  Demonstration  Center  tutors  in  their 
weekly  training  of  voliinteer  tutors. 

Develop  and  demonstrate,  with  cooperation  of  the  teachers  of 
the  classes  brought  into  the  Center,  techniques  of  teaching 
skills  and  motivating  learning  in  relation  to  needc  of 
individuaLls  or  smedl  groups  within  a  classroom. 


Assist  in  development  of  evaluation  techniques  to  assess  efforts 

of  students,  teachers,  tutors,  and  Center  staff. 

Assist  in  supervising  collection  of  evaluation  data  in  the 

functioning  of  the  above  classes  of  personnel. 

Assist  in  inteirpreting,  evaluating  data  collected,  and  revising 

evaluation  techniques  as  necessary. 

Provide  information  needed  for  independent  audit. 

Keep  records  necessary  to  provide  the  above  information. 


H  k.2 


Evaluation 


OBJECTIVES  MODEL  -  Project  BASIC 


Process  Product 
TYPES 


Figure  29*    Objectives  Model. 


f  4-23-71 
^  5-13-71 
£1^^5-14-71 


2.    Component  Objectives.    The  following  second-year  objectives  for 
the  Project  Management  component  of  the  project  are  presented  on  the 
pages  indicated. 


Product  Objectives 
Page  No. 


4.1-0-01 
4.1-0-02 

4 . 1-  0-03 

4.2-  0-01 

4.2-  0-02 

4.3-  0-01 


45 
45 
45 
46 
46 
47 


Process  Objectives 
Page  No. 


4.1-1-01 
4.1-1-02 


45 
45 


4.1-1-03 


45 


4.1-  1-04 

4.2-  1-01 

4.2-  1-02 

4.3-  1-01 
4.3-1-02 


^45 
46 
46 
47 
47 


BUDGET  SUMMARY  WORKSHEET    BY  SUB-CATEGORIES  OF  COMPONENTS 


COMPONENT:      4.0    Project  Managemeit 


Expense  Classification 


Func- 
tion 


Task/ 
Item 


8 


10 


Admstn 
100 


Instrn 
200 


4.1 
4.2 
4.3 


1,988 
7,785 
465 


4,147 
1,616 


1,500 
200 
1,800 


500 
500 


400 
725 
200 


4.1 
4.2 
4.3 


700 
100 


FixChg 
800 


4.1 
4.2 
4.3 


199 
778 
47 


415 
162 


1.024 


577 


1.601 


ComSvc 
1100 


4.1 

4.2 
4.3 


CapOut 
1230 


4.1 
4.2 
4.3 


11,262    6,340    3,500     1,000  1,325 


800  24,227 


509 


143 


COST-ESTIMATE  WORKSHEET 


Task/I ten  No.  4.1 


Expense  Classification  Admstn  Instm     FixChg  ComSvc  CapOut 

100  200         800  1100  1230 

3.  Salaries,  Professional  T  .988  199  2.187 

4.  Salaries,  Non-professional  4.147                           415      4,562 

Contracted  Services  1»500          1  >500 

6.  Materials  and  Supplies            500         ^  500 

7.  Travel  (and  Mileage)               400          400 

8.  Equipment         

9.  Other  Expenses                         700          700 

TOTAL  EXPENDITURES  9.235                             614      9.849 


Expense 
iss 


3-100 


3-  800 

4-  100 


Nane  and  Title.  Purpose,  or  Item 


Evalua tor/Coordinator 

Project  Director;   Diaz.  A.  P. 

(five  days  only,  balance  of  contract 
and  service  is  contribution  of  Distri 


Fixed  Charges.  10% 

Un assigned.  Secretary 
Office  Education  Student 
Part-time 


:t) 


4-  800 

5-  100 

6-  100 

m> 

9-100 

r  Postage 
ERICAPI  2  71972 


Fixed  Charges.  10% 

Technical  Assistance  -  Arthur  Wulfsberg 

Office  Supplies.  Reference  Books.  Pro- 
duction Services  for  Reports.  Bulletins, 
etc.  of  Administration  Nature 

Travel  Expenses 

Telephone  Services  (including  long-di stance) 


T 


Project  Time 


Quantity 


ACCOUNT 
NUMBER 


510 


Part 


.10 
5  day 


.75 
.75 


15  days 


Salary. 
Rental  or 
Unit  Cost 


15.500 


3.863 
1,400 


100/day 


144 


COST-ESTIMATE  WORKSHEET 


Task/ I tern  No. 


Expense  Classification  Adtautn         Instrn     FlxChg       ComSvc  CapOut 

100  200  800  1100  1230 


3»    Salaries^  Professional 


b.    Contracted  Services 
6«    Materials  and  Supplies 
7.    Travel  (and  Mileage) 
8«  Equipment 
9«    Other  Expenses 

TOTAL  EXPENDITURES 


7,785 

778 

8,563 

1,616 

162 

1,778 

200 

200 

500 

500 

725 

725 

100 

100 

10,926 

940 

11,866 

Expense 

kS8 


Name  and  Title,  Purpose,  or  Item 


Project  Time 


ACCOUNT 
NUMBER 


Part 


Quantity 


Salary, 
Rental  or 
Unit  Cost 


3-100 


3-  800 

4-  100 


4-  800 

5-  100 

6-  100 


er|c/ 


Evaluator/Coordinator 
Part-time  Staff  for  Evaluation  Activltip 
(observing,  etc.) 


Fixed  Charges,  10% 

Unassigned,  Secretary 
Office  Education  Student 
Part-time  (typists,  non-professional 
evaluation  assistants,  etc.) 


Fixed  Charges,  10% 

Evaluation  Consultants  (inc.  EPIC) 

Production  Services 
Tests,  Supplies 


.47 

20  da|/s 


.25 
.25 


2  days 


/  I 


'6lI 


15,5GG 
25/day 


3,863 
1,400 


100/day 
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^.d  (page  d) 


Expense 
Class 


7-100 


9-100 
9-100 


ER|cAPR27t9Ti; 


Name  and  Title »  Purpose »  or  Item 


Mileage 

Evalua tor/Coordinator 
Secretary 
Travel  Expenses 

Staff  300.00 
Consultants  200.00 

Tel ephone 

Postage 


175.00 
50.00 


Project  Time 
ACCOUNT  Part 
NUMBER 


01^ 


Quantity 


Salary t 
Rental  or 
Unit  Cost 


Amount 
Budgete 


225 
500 


50 
50 
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COSToESTIMATB  WORKSHEET 

Task/Item  No. 

• 

Expense  Classification                Admsta          Instrn  '  FlxChg 

100              200  800 

ComSvc 
1100 

CapOut 
1230 

3.- 

Salaries.  Professional  465 

47 

512 

4. 

Salaries.  Non-professional 

5. 

Contracted  Services              1 ,800 

1 ,800 

6. 

Materials  and  Supplies 

7. 

Travel  (and  Mileage)  200 

200 

8. 

Equipment 

9. 

Other  Expenses 

TOTAL  EXPENDITURES  2.465 

47 

2.512 

Ejyjense 
^^ss 

Name  and  Title »  Purpose »  or  Item 

Project 
ACCOUNT 
NUHBER 

Time 
Part 

Quantity 

Salary, 
Rental  or 
Unit  Cost 

Amount 
Budget* 

3-100 

Evaluator/Coordinator 

.03 

15.500 

465 

3-800 

Fixed  Charges,  10% 

47 

5-100 

Audit  Contract  (2%  of  Grant) 

1,800 

7-100 

Conference  Expenses 

200 

• 

ERjOR 

2  7  1972 

0x3 

147 

Figure  XXIX    (See  page  57-a) 
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2.  Participants^ 

a.  Project  Office  Staff. 
Lead  Teachers. 
Building  Principals. 

b.  40  Target  Schools* 


3.  Resources* 

a.  Personnel.    See  Fig.  24,  page  108. 

b.  Technical  Assistance. 
(1)  Anticipated. 

Mr.  Arthur  Wulfsberg*  Management  Consultant. 
Computer  Consultants 


(2)    Technical  Assistance  Plan.    See  page  109  . 


c.    BaclUtieR,  Materials,  and  Equipment.    See  pages  68-73 • 


C.  Communication. 

A  general  communication  system  will  serve  all  components  of  the 
project  and  Is  discussed  on  pages  77-78. 


D.    Evaluation.    See  pages  79-91. 
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COST-ESTDOJE  WORKSHEET 


Expense  Classification 


Admstn 

100 


Task/ I tern  No* 


Estimated  Ebcpenditure  Report 
Functional  Classification 


Instrn 

200 


FixChg 
800 


CoaSvc 
1100 


Cai^Out 
1230 


3.  Salaries >  Professional 

4.  Salaries 9  Non~professional 
5*  Contracted  Services 

6«  Materials  and  Supplies 

7.  Travel  (and  Mlleisge} 

8*  Equipment 

9.  Other  Expenses 

TOTAL  EXPENDITURES 


1*00 ,00 


20.00 


l405*02 


-0- 


22k. 7^ 
$l,0li9-77 


cpenia 

Nana  and  Title »  Purpose »  or  Item 

Proje 
Full 

ct  Tisie 
Part 

Quantity 

Salary t 
Rental  or 
Unit  Cost 

ABK>unt 
Budgeted 

5 

C 

6 

7 

7 
9 
9 
9 

s 

ERLC 

Dr.  Roger  Farr,  Indiana  University, 
Consultant  on  Eveduation  Design 

Mr.  Art  Wulfsberg,  Management  Component 
Section,  development,  design  and  con- 
sultation 

Paper  for  printing  and  production;  news- 
letter, testing  instructions  and 
schedules,  baseline  data  instruments 

Developmental  Conference,  Chicago, 
April  12-11*,  1971 

Dr.  Roger  Farr  (Consult.  Eval.  Design) 

Telephone 

Printing  Production,  Communication 
Printing  Production,  Project  Proposed 

5i7 

$150.00 
250.00 

20.00 

279.02 

126.00 
99.75 
50.00 
75.00 

il,  01*9.77 

Current  Budget  Expenditures 


NOTE:     Pages  153-a,  153-b,  and  153-c  comprise 
the  project  budget  suaanary  of  current  budget  expenditures 
as  of  March  31,  1972,  the  latest  printout  available. 

1.  )    Project  activity  is  occurring  ac  a 

faster  rate  during  the  months  of 
April  and  May. 

2.  )    Budgeted  salary  accounts  are  pro- 

rated on  a  12-month  basis  from 
August  through  July  and  thus  seem 
underspent.    They  will,  however,  be 
liquidated  on  schedule  as  of  June 
30,  1972. 
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COVER  SHEET 


SPECIAL  PROGRAMS  AND  PROJECTS  (Title  III,  Section  306,  ESEA) 
APPLICATION  FOR  CONTINUATION  GRANT 


TITLE:    ComprohGnsivo  Client-Centered  Basic  Skills  anf<  Staff  nevolopnent  Center 

(Ten  words  or  less) 


SUBMITTED  BY;      Cedar  Rapids  Comnunity  School  District 


(Local  Education  Agency) 

ADDRESS :    Cedar  Rapids   Iowa  5240g 

(City)  (State)  (Zip  Code) 


SUBMITTED  TO:  Director 

Division  of  Plans  and  Supplementary  Centers 
U.S.  Office  of  Education 
AOO  Maryland  Avenue,  SW. 
Washington,  D.C.  20202 


DATE  SUBMITTED:  February  15,  1973 


Administrative  Assistant  for  General  Administration 
and  Federal  Programs 

(Signature  of  authorized  representative) 


cc:  SEA 


'3  ^ 


OEPAnnTKT  C*  t't'VLTH.  EOUCATIOM.  AND  WfLFARS 

orficc  Of  coucATioM 

PROCUREMENT  COVER  SUECT 
SECTION  A;     PROJECT  I^IFOP.VATIi.. 


ESEA  TTTT'-  tTT,  SEC.  306 
PART  I  -  REFERENCE  INFORMATION 
APPLICATION 


15,  197?  

FORM  AI'PROVEO 
o,rxB,  NO.  Sl-RO^l^ 


PR  NUMBER 

71-7048 


TITLE  Or  «*.;urw^AL 

(SO  th^xtcr:  inJ  jpjctfi  fi^r  Utt9 


#12 
#13 


Staff  Development  Center 


TYPE  OF  i»»^0?OSAL 


TYPES 

N  -  New  propoul 

A  •  Amendment  c 
C  *  ConunJiuon  •  Year  21 3  ^ 
s  >  Supplement     (Circle  One) 


PROPOSED  DATE 


START 


#15 


END 


#16 


PROJECT  DURATION 


MO. 


07 


06 


REUVTED  cor;T.^ACT/CRAr;T  :>'0. 


71-7048 


APPUCANT  (Local  Education  /,s?ucy.)  — r — r^^TTTTTIT  1 

NAME   ^''"''^  #i8rcedar  R^ids  Community  School  District  1 


35  CHARACTERS  (MAX> 


DAY 


01 
30 


YEAI 


73 


74 


STREET  ADORESS  #21 

CITY  «2 

CONGRESSIONAL  DISTRICT 

TELEPHONE  Uru  code,  no.,  txt)  #25 


346  Second  Avenue  S.Wc 

(^.^..r  Rnnid^q      |  STATE^LdM^. 


J  ap  CODE  ^23 1 5  2404" 


^  ,  COUNTY/COUNTRY  i»24|  ^  ^^xn  

3191    398        1 2112     I      title  vi  comruance  no.  #2S  | 


1 


CITY 


526  14  5231 


346  Second  Avenue  S.W.   — 

Cedar  Rapids     |sTATE_Jowa         -.1  ^^^^^^^ 


place  of  PERFOn.MANCE 

(If  Other  thift  soplicont  tociVon) 
PROJECT  DIRECTOR  (person  responnbte  tor  idmtniv.r^von  of  pfoiect)^ 
SOCIAL  SECURITY  NO.  «7 
NAME  (fint,  middle  initUf.  lift)  ^23 
ORGANIZATION  #29 
STREET  ADDRESS  '30 
CITY  ^31 

%  OF  TIME  ON  PROJECT  #33 

OTHER  KEY  P£RSO;jNEL 

NAME  (fint.  middle  inltuK  hst) 

SOCIAL  SECURITY  NUMBER 

NAME  (finr,  middle  inittit,  fxO 

SOCIAL  SECURITY  NU:.*.BER 

NAME  {f!nt,  middle  imtuf.  list) 

SOCIAL  SECURITY  NUr/.BER 

NAME  (first,  r-  V."?  -r.,'  i'  l^'O 

SOCIAL  SECURITY  NUMDER 


I  STATE/COUNTWY 


j  CONG.  DIStT 


!|.  ISI  TELEPHONE  (jfei  code,  number,  extension^   tf24  (  319 


52404  ] 


-^98-2112  r 


#35 
#36 
#38 
#39 
#41 
#42 
#44 


i 

I     SECTION  B:    PROJECT  FUJIDING  (whole  §  only) 


Elizabeth  D-  Hatch 

_1 

S?"^   38  9648   1     %fiF  TIf.tE  ON  PROJECT 

jr37l 

35  1 

Lvnda  W.  Filip 

1 

479  |38  8715      %  of  t'me  on  project 

#40j 

ICQ 

Greer  C-  Frv 

1 

^83  |58|  8298      ^  0^  time  on  p.v.  -ct 

#43 

50 

Judv  A-  Hronek 
!  285  i38l  7943  1    %o?  tive  om  pfp-tct 

»:  M 

50 

-  * 

1 

1  REOVESTED  OH  SI  •  P';^T  #47 


4  OTHFR  Pfc'OEHAL  aUrrO  .'  "  J^^ 

Xlncludin^tatcJiaa-llI; 

5  orHERNONFCfJCnAL  SUPPORT 
5    TOTAL  PnOPCiEO  CO'JT 


7  Amount  of  Line  1 
Budgeted  for  H.•'.'.^jJv^^^^72l 

OFFICIAL  Sicrn^r,  h  Jh  ajvuca.Vj;^^    

TiTLfe      i«7  AHmlni strati ve  Assistant  Tor  General 
'  -    '  — tr&tion  and  Federal  Proqrams 
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t-U>««vi  Mr  r  Mv/v  ccf 

o.M  n.  NO.  «^.u  nf»')i4  7, 


01.  PR  NU^^iJt^ 


eURFAU 


(rimk  -  l%«lit  only 
I.  Edit/Rclease 


UPDATE 


C  «  Create  Abstract 
M  .  Modify  Abstract 
D  •  Delete  Ab.»trQCt 


n 


02.  DATE  CCmPLETcO 


MONTH 


KEY  PUNCH  NOTE 
0  •  Zero         O  •  Letter  O 


ABOVE  ITEMS  AP.E  FOR  U.S.  OFFICE  OF  EDI  CATION  USE  OHLY. 


A'OTC*  Cc:..pte't:  »enu'ncc?i  aiH  t':  u-ied  ;n  prcpjrjti^n  of  ^he 
abstract.  parj,va)  its  are  not  pnrmitted.   The  abstract  should 
include:  (!)  z  topic  sentence  contaiunt^  the  general  oLyective* 
or  purposes  of  the  proicct.  (2)  an  imolitication  of  this  topic 


sentence  if  required;  (3)  the  methodology  or  procedures  to 
used  in  project  occomplxshment,  and  (4)  the  expected  impact  i 
the  proje  t  on  education. 


UNE 
NO. 

PROPOSAL  ABSTRACT  (44  chmrmcUru  mnd  fr^c**  mttximunipff  tSr%9,} 

(U  typ9Wf$tUn,  u«e  vliu  typ«.  oil  CAPS.  DO  A'OT  TYP5  8£YCt/D  RIGHT  VERTICAL  USE  J  ■  ■ 

03 

THE  PRn.lFfT  nFMON^TRATF^  TMPROVFMFNT  f^F  D1IDTI    DCAniwr  ci/ii  i  c  tm 

04 

f^RAPIF^  1-/1  TUDHllf^U  TrflrurD  tw  CCDWIPC  th.      (i   uci  n  TCArurnc  tm 
iir\HULo   i-H   inKUUun  1  tHLMtK  ili-itKVlLt   lUI     11   nfcLH   IhALHhRS  IN- 

05 

CREASE  AWARENESS  OF  INRIVTmiAl    STIIRFNT  MFFH^  (9  TNTDnniirF  TPflru 

06 

ERS  TO  A  WIDER  VARIETY  OF  STIIHENT  1  FARNINf;  Al  TFRIMATTVF^  l*rmi  F 

07 

TE/\CHER  IS  WORKINfi  WITH  OTHER  fIROlJPS  OF  PIIPII<;       FSTARI  ISH  PRO- 

08 

CEDURES  FOR  FFFIfTF^JT  PI  ASS  ROOM  TTMF  MAMflPFMFMT  TO  DPnuinr  tm 

0? 

CREASED  INDIVIDUALIZATIOM        RECRUIT  AND  TRAIN  VOMINTFFR  TUTORS 

10 

TO  HELP  CLASSROOI^  TEACHERS  (5  TRAIN  TEACHERS  TO  USE  TUTORS  IN 

THEII^  CLASSROOMS.    ULTIMATELY  THE  8  552  IST-ATH  f^RADE  PHPII  S  FN- 

\7 

KULLtU  ITJ  ifU  PUBLIL  AND  NnN-PUH!  TC  PRn.lFrT  SCHOOI  S  rfiNSTITIITF 

13 

THF  TARf^FT  f^POttP        DFAnTMfl  ARTI  TTV   TC    TMDDO\/cr*  TUDnilPU   TM  CTD 

14 

VICE  TRAININR  WITH  THE  INSTRUMENTAL  TARflFT  f^POHP  HP  TO  ^RP  DIST- 

llvriXMXl'il    nxill     MIL.     1  i1«J  li\l,JilL..1IML.     IMiWlE.!     11  ^''Uf^     Ui^     1*'    O  JO    W 1 0  1 

15 

RICT  1ST-4TH  GRADE  TEACHERS  FROM  PHRLIC  AND  NfiN-PHRI  IC  SCHOOI  S 

jwi     -Till    v^fuityi.     iL.nwML.I\<J    1  1  Wi  1    iUULbXv    niiL/    MWM    iUwLbXV^  OVyrivywL.i^. 

TEACHER^  ACTIVE  IN  THE  PROJECT  DURING  FIRST  TWO  YEARS  WILL  PLAN 

17 

ANU  CONDUCT  MOST  THIRD  YEAR  IN-SERVICE  ACTIVITIES,  UNDER  DIREC- 

16 

TION  OF  PROJECT  STAFF      THIRTY-TWf)  1  FARFR^i  WTI  1   rflNDiirT  FOUR  TM- 

19 

SERVICE  MEETINGS  A  YEAR  ON  EACH  GRAPE  LEVEL.    MEETINGS  WILL  • 

70 

REACH  EVERY  1ST-4TH  GRADE  TEACHER  ATTENDING.    FOUR  MAJOR  ACTIVI- 

71 

TIES  INCLUDING  WORK  ON  COMPREHENSION  SKILLS  AND  DIAGNOSTIC 

77 

TEACHING  METHODS  WILL  BE  HELD,  USING  CONSULTANTS  OR  PROJECT  • 

.  73 

STAFF.    READING  SKILL  STATIONS  WILL  BE  DEVELOPED  TO  PROVIDE 

7i 

TEACHERS  FURTHER  LEARNING  ALTERNATIVES.    THESE  ACTIVITIES  WILL 

25 

BE  CROSS-INDEXED  WITH  CROFT  AND  READING  SKILL  TASK  (RST)  FILES. 

7& 

MORE  VOLUNTEER  TUTORS  WILL  BE  TRAINED  AND  PLACED  IN  CLASSROOMS. 

77 

ON-THE-JOB  TRAINING  IN  AD  HOC  GROUPING  WILL  BF  HELD  IN  AT  LEAST 

30 

THREE  MORE  PROJECT  SCHOOLS.    RESEARCH  SHOWS  THE  CLASSROOM  TEACH- 

29 

ER  IS  MORE  IMPORTANT  THAN  MATERIALS  USED.    THE  PROJECT  DEMON- 

30- 

STRATES  TECHNIQUES  OF  STAFF  DEVELOPMENT  USIN5  AT  FIRST  A  SMALL 

31 

GROUP  OF  TEACHERS  AND  REACHING  OUT  TO"  ALL  1ST-4TH  GRADE  TEACHERS 

32 

IN  THE  FINAL  YEAR.    IT  ALSO  DEMONSTRATES  EFFECTIVE  TECHNIOUES  OF 

33 

RECRUITING  AND  TRAINING  VOLUNUTR^  [N  JHE  CLASSROOM. 

34 

35 

ERIC 


Project  Focu^  -  indicate  the  primary  emphasis  of  che  ptrojecc's  activities, 
selected  trcm  the  currently  announced  priority  areas  Eayr  pro£;ram  support: 
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SECTION  C  -  PUPIL  POPULATION  DATA 


I,    Enrollment  Data 
as  of  the  roost 
recent  October  1 

PRE- 
KINDER- 

GARTEN 

GRADES 
i  -  6 

GRADES 
7  -  12 

TOTAL 

a.    Total      (1)  Public 
LEA 

Enroll-  (2)  Non- 
ment  Public 

345 

1,994 

11,129 

10,866 

24,334 

14 

38 

2,031 

1,738 

3,821 

b.    Enroll-*  (1)  Public 
inent  of 

Project  (2)  Non- 
Area  Public 

345 

1,994 

11,129 

10,866 

24,334 

14 

38 

2,031 

1,738 
6  7  8  9  10 

3,821 
11  12 

CIRCLE  T!:r:  g?.ade:  levzls 

C.    Total  No^l)  Public 
of  Pro- 
ject       (2)  Non- 
partlcl-  Public 
pants 

OF  PAr^TICIr 
0 

ati:;g  stude? 

0 

TS  1  2  3  4  5 
7,270 

0 

7,270 

0 

0 

1,282  ■ 

.  0 

1,282 

2.     Racial/Ethnic  Data 

POPULATION 
Local  Education  Aeencv 
Target  School (^) 
Student  Participants 

NEGRO 
586 
598 
2l4 

INDIAN 
24 
28 

n 

ORIENTAL 
?4 

■    ?^  .. 
1  11 

SPANISH 

SURNAMED 

(See 

instruct.; 

40 

71 
32 

CAUCASIAN 
(OTHER 
than  Span. 
S'lrnamed  ) 

97 
8.270 

OTHER 

^7  . 

n 

;? 

TOTAL  . 

u,-m  

9R  ic;? 
8. 552 

3. 


a.  Project  staff  engaged  in  inservice  training 
B.  Adults 


Number  358 


65  Adults 


Number  300  Volunteer  Tutors 
365  TOTAL 


The  following,  per  punil  expenditure  infonmation  is  for  current 
school  year  and  rreceeciing  school  vear(s)>    '  Current"  means  the 
s ame  school  year  as  tue  enrollr.ent  data. 


c.  Current  per  pupil  expenditure  for  the  LEA 

d.  Current  per  pupil  expenditure  for  the  project  area 

(excluding  federal  support) 

c.    Current  per  pupil  expenditure  for  the  project,  .area 
(includinp,  federal  support) 

f.    Proceeding  school  per  .■'upil  expenditure    or  LEA 

e.  Second  preccdin-  school  year  per  pupil  expcndilturc 

for  LHA 


$_ 
$ 


1.017.91 


998.78 


$  1,017.91 


1,134-45 


1,098.40 
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SECTION  C  -  PUPIL  rOPUUMION  DATA  (Continued) 
3#    Additional  Projecc  Qaia  (Continued) 


Percent 
Percent  100 
Percent 


Estimated  percentage  of  target  group  which  is: 
Rural  (fewer  than  2,500  inhabitants) 
Urban  (more  tho.n  SO.OOOinhabltonts) 
Other  Demographic  Areas  (2,500  to  50,000) 
1.  r.stimated  percenta^xe  of  student  participants' who  reside 

in  Model  Cities  Area  »  Percent 
J.  Estimated  percentaee  of  title  III,  section  306  funds  proposed 
 for  p*"^^r>^t  of  cr'/irps  to  rnnnuMjc  school  r>articirants 


Percent. 


12 


POSITION  CATEGORY 

Positions  Asslened  to  Proiect 

Number 
Full- 

Ticie 

Part-time 

Total 
Full-Time 
Equtv. 
(Columns  2  +  4> 

Nunicr 

Full- 

Ttme 

Equlv. 

a.  ADMINISTRATION/ 
SUPERVISION 

1 

.12 

.12 

b.  TEACHER 

(I)  Pre-Kinder?arten 

(2)  Kindereartpn 

(3)    Grados  1-6 

N'A  *  • 

((*)    Grades  7-12 

(5)  Other 

c.  SPECIALISTS 

1 

i.on 

1  .nn 

d.     PUPIL  PERSONNEL  WORKERS 

e.  EVALUATORS 

1 

.35 

.35 

f.     TEACHER  ASSISTANTS, 
TEACHER  AIDES 

6 

4.00 

4.00 

R.     CLERICAL  PFRSf^NNPL 

2 

1.50 

1  sn 

h.     COMMUNITY  LIAISON  PERSONNEL 

1 

.50 

.50 

i.    ALL  OTHER  PERSONNEL  (ContinR 

1 

.50 

.50 

*  In  sorvirc  is  on  a  schodulcd  basis  for  all  district 
full-time  and  parr.-timo  Ist-Ath  teachers  as  veil  as 
lst"Alh  teachers  in  8  non-public  schools.  FTF 
assignment  to  project  varies  at  several  levels. 


IV 


CEDAR  RAPIDS  COMKUNITY  SCHOOL  DISTRICT 
Cedar  Rapids,  Iowa 


Programs  Under  Title  III,  Section  306,  ESEA 


1.  The  applicant  is  a  "local  educational  agency"  within  the  meaning  of  the 
Regulations  under  section  306  of  the  Elementary  and  Secondary  Education 
Act  of  1965  (ESEA)  and  has  the  necessary  legal  authority  to  apply  for 
the  proposed  grant; 

2.  That  in  the  planning  of  the  project  there  has  been,  and  in  the 
establishment  and  carrying  out  thereof  there  will  be,  participation 
of  persons  broadly  representative  of  the  cultural  and  educational 
resources  of  the  area  to  be  served,  including  persons  representative 
of  the  interest  of  potential  beneficiaries; 

3.  That  the  activities  and  services" for  which  assistance  under  this  title 

is  sought  will  be  administered  by  or  under  the  supervision  of  the  ^ 
applicant;  ' 

4.  The  project  will  be  operated  in  compliance  with  section  306  of  the 
ESEA  and  with  the  Regulations,  policies  and  administrative  issuances  of 
the  Commissioner,  including  any  requirement  for  the  submission  of  reports; 

5.  Funds  made  available  under  title  III,  section  306  of  the  Act  will  be 

so  used  as  to  supplement  and  not  supplant  State  and  local  funds,  and  to 
the  extent  practical  increase  the  level  of  such  funds,  that  in  the 
absence  of  title  III,  section  306  funds  would  be  made  available  by  the 
applicant  for  the  purposes  set  forth  in  section  303(a)  of  title  III. 

The  combined  fiscal  effort  of  the  applicant  and  the  State  with  respect 
to  the  provision  of  free  public  elementary  and  secondary  education  by 
the  applicant  for  the  preceding  fiscal  year  was  not  less  than  such 
combined  fiscal  effort  for  that  purpose  for  the  second  preceding  fiscal 
year. 

6.  That  (a)  reasonable  provision  has  been  made,  consistent  with  the  other 
uses  to  be  made  of  the  facilities,  for  areas  in  such  facilities  which  are 
adaptable  for  artistic  and  cultural  activities,  (b)  upon  completion  of 
the  construction,  title  to  the  facilities  will  be  in  a  State  or  local 
education  agency,  and  (c)  in  developing  plans  for  such  facilities,  (1)  due 
consideration  will  be  given  to  excellence  of  architecture  and  design  and 
to  the  inclusion  of  works  of  art  (not  representing  more  than  1  percent  of 

the  cost  of  the  project),  and  (2)  there  will  be  compliance  with  such  standards 
as  the  Secretary  may  prescribe  or  approve  in  order  to  insure  that,  to 
the  extent  appropriate  in  view  of  the  uses  to  be  made  of  the  facilities, 
such  facilities  are  accessible  to  and  usable  by  handicapped  persons; 
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7.  The  applicant  will  comply  with  title  VI  of  the  Civil  Rights  Act  of 
1964  (P.L.  88-352)  and  the  Regulations  of  the  Department  of  Health, 
Education,  and  Welfare  (45  CFR  Part  80)  issued  pursuant  to  that  title, 
to  the  end  that  no  person  in  the  United  States  shall,  on  the  ground  of 
race,  color,  or  national  origin,  be  excluded  from  participation  in,  be 
denied  the  benefits  of,  or  be  otherwise  subjected  to  discrimination  under 
any  program  or  activity  for  which  the  applicant  receives  Federal  financial 
assistance  from  the  Department.     (The  assurance  of  compliance  (HEW  form  441), 
or  court  order,  or  desegregation  plan  previously  filed  with  the  U.S.  Office 
of  Education  in  accordance  with  the  Department  of  Health,  Education,  and 
Welfare  Regulations  applies  to  this  application); 

8.  That  the  program  or  project  for  which  application  is  made  will  utilize 
the  best  available  talents  and  resources  and  will  substantially  increase 
the  educational  opportunities  in  the  area  to  be  served  by  the  applicant; 

9.  That  the  proposal  is  consistent  with  the  applicable  provisions  of 
title  III  of  the  Act  and  makes  provision  for  the  participation  of 
children  enrolled  in  nonprofit  private  schools  in  the  area  to  be  served, 
to  the  extent  consistent  with  the  number  of  such  children  whose  educa- 
tional needs  are  of  the  type  to  be  met  by  the  project; 

10.  That  no  board  or  staff  member  of  the  local  education  agency  will 
participate  in,  or  make  recommendations  with  respect  to,  an  administrative 
decision  relating  to  a  program  or  project  under  title  III,  section  306  of 
the  Act  if  such  a  decision  can  be  expected  to  result  in  any  benefit  or 
remuneration,  such  as  royalty,  commission,  contingent  fee,  brokerage 

fee,  consultant  fee,  or  other  benefit,  to  him,  or  any  member  of  his  immedi- 
ate family; 

11.  The  filing  of  this  application  has  been  authorized  by  the  governing 
body  of  the  applicant,  tind  the  undersigned  representative  has  been  duly 
authorized  to  file  this  application  for,  and  in  behalf  of,  said  applicant 
and  to  act  as  the    authorized  representative  of  the  applicant  in  connection 
with  this  application; 

12.  All  equipment  acquired  with  funds  undar  title  III,  section  306  of 

the  ESEA  will  be  used  for  the  purposes  specified  in  the  approved  project 
proposal,  will  be  owned  by,  and  subject  to,  the  administrative  control 
of  the  applicant,  and  will  be  accounted  for  to  the  Commissioner  of 
Education  in  accordance  with  applicable  regulations; 

13.  Effective  procedures,  including  objective  measurement  of  educational 
achievement,  will  be  adopted  for  evaluating  at  least  annually  the 
effectiveness  of  the  proposed  project; 

14.  None  of  the  funds  made  available  under  title  III,  section  306  of  the 
ESEA  will  be  used  for  religious  worship  or  instruction; 

15.  These  assurances  apply  to  the  grant  herein  applied  for  and  to  all 
subsequent  extensions  or  modifications  of  the  grant. 
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Administrative  Assistant  for  General 

Aldrich  A.  Drahos  ,  Administration  and  Federal  Programs 

(Name)  (Title) 

is  authorized  by  the  applicant's  legal  representative  to  receive  and  administer 
such  funds  as  may  be  granted  by  the  United  States  Office  of  Education  pursuant 
to  the  attached  application. 

,  do  hereby  certify  that  all  of  the 
facts,  figures,  and  representation,  including  all  exhibits  and  attachments 
hereto  and  hereby  made  a  part  of  this  application,  are  true  and  correct 
to  the  best  of  my  knowledge  and  belief. 

Cedar  Rapids  Community  School  District 
DATED:    February  9.  1973   County  of  Linn 


(Legal  name  of  applicant) 

by:  /2^/f^.^^-^J^7^^ 

(Signature  of  legal  representative  of  applicant) 

Administrative  Assistant  for  General 
Administration  and  Federal  Programs 
(Representative's  title) 

NOTARY  PUBLIC:    Subscribed  to  before  me  this  y    ~  day  of 


T 


Notary  Public  in  and  for  the  County  of  Linn,  State  of  Iowa 
My  Commission  expires:  X^'A^^^f^^'^f^        .  /9  7^  . 
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BASIC  SKILLS  AND  STAFF  DEVELOPMENT  CENTER 
Project  BASIC,  Formal  Proposal 
Part  II  -  Narrative 


FEB  15,  1973 


ABSTRACT 

This  project  proposes  to  demonbtrate  a  program  of  staff  development 
through  which  the  reading  skills  of  children  In  s'^^des  one  through  four 
will  be  Improved  as  their  teachers  learn  to  diagnose  specific  skill  defi- 
ciencies and  prescribe  corrective  treatments.    The  development  of  word 
attack  skills  will  be  emphasized.    A  computer-supported  system  may  be  in- 
cluded to  access  and  evaluate  locally  available  resources,  including  a 
trained  tutorial  staff.    During  the  third  project  year,  specific 
attention  will  be  given  to  ad  hoc  skill  grouping  facilitated  by 
systematized  prescriptive  intervention. 

Major  Components 

Staff  Development,  Instructional  Systems,  Community  Involvement,  and 
Project  Management  constitute  the  major  components  of  the  project.  The 
Staff  Development  component  Includes  development  efforts  related  to 
Building-Unit  Reading  Cadrea,  Volunteer  Tutora,  and  Partnt  Education. 

The  Instructional  Systems  component  includes  the  operation  of  Demonstration 
Centers  to  facilitate  ad  hoc  grouping;  the  design  of  training  methods  and 
training  aids  for  teachers  and  tutors  operating  in  the  demonstration 
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schools  and  the  development  of  Computer  Support  Services.    The  Community 
Involvement  coniponent  includes  the  operation  of  a  Community  Ad"*isory 
Council  and  the  development  of  community  communication  methods  and  systems. 
The  Project  Management  component  includes  System  Analysis  for  integrated 
planning  and  control  of  the  project,  an  Evaluation  function,  and  an 
Independent  Audit. 

Project  BASIC 

The  acronym  BASIC  has  been  selected  as  the  name  of  the  project  and 
derives  from  the  phrase  BAsic  Skills  Improvement  Center.    In  addition, 
BASIC  suggests  the  intent  of  the  District  to  apply  the  model  this  project 
employs  to  develop  functional  competencies  in  other  basic  skillj  — 
namely,  computation  and  inquiry. 


1.    OVERALL  PROGRAM  DESIGN  AND  MANAGEMENT 


A*    PlannlnR  and  Organization 
1.    Comnunlty  Involveraent 

a.    Report  of  Community  Advisory  Council  Chairman.    The  following 
report  Is  submitted  on  behalf  of  the  Community  Advisory  Council  by  Mr.  Thomas 
Carney,  Chairman. 

(1)    Roster  of  Ad  Hoc  Advisory  Council  Members. 


1.    Allen,  Sister  Mary  Anlna  Principal,  St.  Patrlck^s  School 


2.  Barber,  Mr.  Robert 

3.  Bates,  Mr.  Dennis 


A.    Benson,  Mrs.  Darvln 


Director,  Board  of  Education;  Exec,  Collins  Radio 
Education  Writer,  Cedar  Rapids  Gazette  


Parent 


Boyd,  Miss  Debbie 


6.  Brooks,  Mrs.  Melvln 

7,  Carney,  Mr.  Thomas 


8.    Collins,  Mrs.  Arthur  A. 


9.    Cutchlov,  Mr.  Billy 


10.  Dukes,  Dr.  Ben 


11,  Eppel,  Mr.  Robert 


12.  Fegus,  Mr.  Ray  

13.  Fisher,  Mrs.  David 


14.  Foy,  Mrs.  Arthur 


15.  Grondahl,  Mrs.  Vincent 


16.  Harrington,  Miss  Irene 


17,  Hensel,  Mr.  Harold 


^ng,  Hiae,  Mr.  Norman 


Student,  Mlnl-Teacher,  Taft  Junior  High  School 
Parent,  Media  Clerk,  IMC,  Tyler  Elementary  School 
Director,  Cedar  Rapids  Public  Library  


Parent,  Library  Board  of  Directors 


Exec.  Secretary >  Hawkeye  Labor  Council 


Chairman,  Dept.  of  Education, Coe  College 


Principal,  Coolldge  Elementary  School 


Vice  President,  Systems  Information,  Executive  Data  Systemi 

j 

Special  Education  Teacher,  Coolldge  Elementary  School  j 


Parent,  Teacher  Associate,  Tyler  Elementary  School 


Parent,  Volunteer,  Kenwood  Elementary  School 


Teacher,  Erskine  Elementary  School 


Director,  Council  on  Aging 


Parent  I  President,  Interstate  Systems  Corp. 
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19,    Lagh>  Mra.  Naomi 


Melheim^  Hiss  Maureen 


Homebound  Instructor.  Cedar  Rapids  Community  Schools 
Student,  Mt,  Mercy  College   ,  _ 


21,  Nechanicky,  Mrs>  Roberl^ 

22.  Nlel8on>  Mrs,  Joyce 


Parent 


Education  Worker.  Havkeve  Area  Community  Action  Program 


23.    Patricia,  Sister  Mary 


24,    Rainbow^  Mrs,  William 


Teacher,  St,  Jude^s  Junior  High  School;  Treasurer, 
Local  Chapter  of  International  Reading  Association — 

Student,  Teacher  Training  Program,  Mt.  Mercy  College 


25,    Read,  Mrs,  John 


Parent,  Former  Primary  Teacher 


26,    Rudlsh,  Mr,  Garry 


Student,  Coe  College 


27,    Schobert,  Mrs,  Jan 


Primary  Teacher 


28,  Stoecker,  Mrs,  Donald 

29,  Sveeney,  Miss  Denise 

30,  VanSlyke,  Mrs,  Gary 


Parent,  Substitute  Teacher 


Student,  Mini-Teacher ^  Jefferson  Senior  High  School 
Remedial  Reading  Teacher  


31,    VanSteenhuvse,  Miss  Kim  <:rt.Hpnt,  Minl^Teacher ,  Taft  Junior  High  School. 

^2,    Wahrer>  Mrs,  R,L,  

^33,    Wills,  Mr,  Robert 


Parent,  Teacher  Associate.  Monroe  El€:mentarv  School 

Project  Leader,  Mathematics  -  Cedar  Rapids  Community 
School  District  ,  ^  


(2)    Method  of  Selection.    In  Janusry,  1971,  before  the  prelim- 
inary proposal  W4:s  subcltted,  and  as  concepts  for  a  basic  skills  center  were 
being  discussed,  school  personnel  were  asked  to  identify  individuals  or  agencies 
that  •ight  have  expertise  or  concern  for  the  project  and  its  objectives.  A 
list  of  some  fifteett  names  was  submitted,  representing  a  cross  section  of 
coMunity  interests,  ideas,  and  attitudes.    Management  experts  involved  in 
data  processing  systems,  parents,  and  students  actively  engaged  In  pupll-to-pupil 
tutoring  were  invited  to  participate  *n  an  interaction  session  on  February  I. 
This  meeting  as  subsequent  meetings  was  held  from  12:15-1:30  P.M,  to  allcw 
business  representatives  as  well  as  professional  staff  and  unemployed  volun* 
tears  to  attend.    Each  participant  was  asked  to  indicate  Ms  own  level  of 
interest  in  the  project  avid  to  recommend  the  names  of  others  who  might  want  to 


be  involved.    AiLliouga  soveraJ  pcrsuiib  eventually  witiidrew,  the  number  of 
people  actively  engaged  in  iielping  to  develop  the  skills  center  concept 
gradually  increased. 

Wlien  the  group  met  on  Thursday,  March  11,  as  the  Ad  Hoc  Community 
Advisory  Council,  individuals  were  again  solicited  and  those  persons  were 
invited  to  join  the  group.    The  Council  presently  includes  a  variety  of 
community  interests  and  backgrounds,  with  membership  still  open  and  active 
recruitment  of  additional  members  continuing  through  such  channels  as  the 
Hawkeye  Labor  Council,  Hawkeye  Area  Community  Action  Program,  and  a  uewly 
developed  Cedar  Rapids  Council  of  Parents,  Teachers,  and  Students. 

(3)    Council  Organization.    At  the  April  1  meeting  of  the  Ad  Hoc 
Advisory  Council,  a  smaller  >;roup  was  appointed  to  design  <ind  recommend 
an  organizational  structure  to  the  large  group  for  adoption.    The  struc- 
ture sub-commiLtee  met  on  April  29,  1971,  and  submitted  a  tentative  struc> 
ture  proposal   (ri>;.   1)  to  liu'  l.irgo  ^roup  on  .i.iy  o,  where  it  was  adopted 
with  tiie  undcrsL.mding  Liiat  tuc  -struciure  apd  procedures  could  be  altered 
as  observed  needs  werf  reco^iu  r.t  il . 


rixet  ut  ive  l!i)mmittee 


Stand  in^'. 


Management 


(.ommi  t  tees 


Demonstrat  ion 
Center 


.Staff 
Deve lopment 


Evaluation 


Figure  I.     (>r^;ani2at ion  of  Community  AdviS(>ry  Council 
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Junior  and  senior  high  school  students  experienced  in  tutoring 
programs  described  various  problems  faced  in  the  pupil-tutor  relation- 
s'lip  and  in  small  group  activities  and  suggested  that  training  programs 
for  tutors  and  volunteers  would  be  helpful.    The  present  proposal 
includes  a  strong  tutor-training  program. 

(4)  Role-  of  the  Council.    As  described  in  Section  (3) , 
the  proposed  organization  of  the  Advisory  Council  will  enable  larger 
numbers  of  individuals  to  become  acquainted  with  the  program  within 
their  own  special  area  of  interest.    Individuals  interested  in  manage- 
ment, the  Demonstration  Centers,  staff  development ^  project  evaluation 
or. the  volunteer  program  will  be  assigned  to  committees  as  needed. 

An  advisory  committee  of  up  to  four  volunteer  tutors  from  each 
quadrant  of  the  city  will  form  an  autonomous  council  to  function  under 
the  Community  Agent.    Representatives  from  this  group  will  also  function 
on  the  more  inclusive  Community  Advisory  Council. 

As  the  ad  hoc  skill  grouping  part  of  the  project  moves  from  school 
to  school  during  the  third  project  year,  parents  whose  children  are 
enrolled  in  that  particular  attendance  center  will  also  be  invited  to 
participate  in  Council  activities. 

(5)  Role  of  Council  in  Development.    Individual  members  of 
the  Advisory  Council  have  provided  valuable  input  in  the  past  in  planning, 
reviewing,  and  revising  the  project.    For  example,  a  retired  teacher, 

now  substituting  in  the  system,  suggested  that  all  elementary  schools  in 
the  city  should  note  some  benefit  from  the  Demonstration  Center  activities 
as  soon  as  possible.    Her  suggestion  was  one  of  several  leading  to  the 
organization  of  individual  Building-Unit  Reading  Cadres  and  in  the  third 
project  year,  to  the  moving  of  the  Demonstration  Center  from  school  to 


^  school. 
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rrlvate  schools  in  the  area,  teacher  training  institutions  as  well 
as  elementary  parochial  schools,  have  been  represented  on  the  Advisory 
Council  and  were  involved  in  the  planning  of  the  components.    The  Summer 
Skills  Centers  have  been  used  extensively  by  local  colleges  in  teacher 
training  activities. 

During  the  third  year  of  project  operation,  efforts  will  be  made  to 
actualize  and  expand  the  operation  of  the  Advisory  Council.    With  the 
experience  of  the  past  two  project  years,  project  staff  is  convinced 
that  it  will  be  possible  to  make  the  Council  relevant  to  community 
persons,  particularly  through  the  volunteer  program  and  the  Demonstration 
Centers. 


Signed 


Thomas  Carney, 
Chairman 


(b)    Other  Community  Support.    Letters  confirming  intent  to 
participate  in  this  project  are  included  from  officials  of  the  non- 
public target  schools  on  the  following  two  pages. 
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EXECUTIVE  COMMITTEE 


1  Chairaan 

2  Secretary 


3  Director 
^4  Mini-Tchr. 


Council  Representatives 


Director 


mahagembnt'^ 

COMPONENT 

Chairman 

Secretary 

+  Members 

A^VTSCHY 
I  


DEMONSTRATION 
CENTER 

Chairman 
Secretary 
+  Members 

I 


STAFF 
DEVELOPMENT 

Chairman 
Secretary 
+  Members 
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EVALUATION 


Chai  rman 
Secretary 
+  Members 


OTHER  COMMITTEES 


Excctitivp  Committee 


Chairman''.  Tom  Carney  Project  Dir.  -  A. P.  Diaz 
.Secretary  -  To  b(v  named     Mini-Tchr.  -  To  be  named 


Management  Component  J^ubcommitt 


Staff  Development  Subcommittee 


Demonstration  Cent(»r  f.ubcommitt 


ec 


Evaluation  Subcommittee 
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TRINITY  lOTHEItAN  SCHOOL 


1361  SEVENTH  AVE.  S.  W. 
CEDAR  RAPIDS.  IOWA 
BILL  D,  DIBCKHOFF<  Principal 


May  17,  1971 


Mr.  Aldrich  Drahos 
Education  Service  Center 
3l<.6  2nd  Avenue  SW 
Cedar  Rapids,  Iowa 


Dear  Mr.-  Drahos: 

This  is  in  reference  to  the  proposed  project  of  Title 
lll-Comprehensive  Client  Centered  Basic  Ski  1  Is  and  Staff 
Development  Center. 

I  wish  to  inform  you  that  we  will  participate  in  this 
project  to  the  extent  of  the  teacher  representation  that 
we  agreed  upon  in  our  meeting  with  you. 

Thank  you  for  your  work  in  this  project  affecting  such 
a  vital  area  in  our  elementary  education. 

Sincerely  yours. 

Bill  D.  Dieckhoff  ^ 


2.    Statement  of  Need 

The  plcuining  period  assessment  of  needs  proceeded  on  the  assump- 
tion that  functional  competency  in  the  basic  skills  haSf  for  meuiy 
years,  been  and  continues  to  be  a  long-standing  goal  of  the  Cedar 
Rapids  Coianunity  Schools.    Several  efforts  had  been  made  to  improve 
perfomance  in  the  basic  skills.    Representative  involvements  illus- 
trating the  level  of  commitment  are:    1.)  participation  in  one  of  the 
27  national  first  grade  reading  studies  supported  during  196U-65  by 
the  United  States  Office  of  Education;  2.)  technological  support 
through  reading-related  projects  funded  under  Title  III,  NDEA;  3.) 
remedied  reading,  special  education,  and  work  experience  services  to 
disadvantaged  children  in  16  target  schools  under  Title  I,  ESEA;  U.) 
locally  supported  reading,  language,  and  primary  education  specialists. 

Three  categories  of  surveys  and  studies  were  undertaken  to 
establish  the  levels  and  types  of  needs  and  to  provide  the  input  infor- 
nation  necessary  to  assist  in  making  decisions  regcurding  program 
maintenance  and  modification. 

1.  )    Surveys  to  ronipar*^  potenticd  and  performance. 

2.  )    Surveys  of  priorities. 

3.  )    Studies  of  pertinent  literature,  research,  and 

existing  programs  related  to  reading  improvement. 
The  district's  administrative  staff,  certificated  and  classified, 
is  organized  as  a  General  Council  which  is  developing  participatory 
mfluiagement  relationships  and  procedures.    Within  this  framework,  the 
Instructional  Services  Division  and  the  Department  of  Curriculum  and 
Instjruction  have  frequently  taken  ideas,  suggestions  and  proposals  to 
the  Council  for  reaction,  interaction,  and  modification.  Priorities 
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for  :;ov(»ral  di.itricl  concerns  havo  boon  neriously  discussed  at  dif- 
ferent tiinoi},  ;m(i  U^velr.  of  commilmonl  have  been  documented  in  writing 
at  several  points  in  time.    The  same  techniques  have  periodically 
been  carried  out  with  groups  from  the  community-at-large.  Improvement 
of  functional    reading  competency  has  consistently  been  the  most 
frequent  top  priority.     For  example,  see  Figure  2,  page  13. 

Early  in  the  1970-71  school  year,  as  a  result  of  the  concern 
with  the  high  prior*  y  indicated  for  basic  skills  and  reading  at  the 
primary  level,  plans  were  made  to  modify  the  pattern  of  leadership 
and  functioning  of  groups  assigned  to  specific  tasks.     Over  several 
months  and  through  frequent  communication  with  staff,  a  task  force 
approach  was  developed,  (figure  3)    Task  groups  were  identified  and 
designed  in  groups  small  enough  to  develop  functional  internsLl 
and  productive  leadership.    As  these  task  groups  identified  high 
priority  tasks,  they  were  enabled  on  an  organized  and  coordinated 
basis  to  proceed  with  the  task  at  hand.    One  of  the  earliest  task 
forces  enabled  was  the  Primary  Reading  Task  group.    In  conjunction 
with  reviewing  related  literature  and  programs,  the  task  force 
designed  an  information-gathering  process  aimed  at  assessing  local 
needs  in  the  area  of  primary  reading.    Instruments  were  designed  to 
gather  baseline  data  on  which  to  base  the  initial  and  continuing 
modification  of  the  primary  reading  program.    TVie  collection  of  this 
latter  type  of  baseline  data  began  in  October,  1970,  and  is  continuing 
at  the  present  time.    Several  discrete  types  of  data  were  gathered 
both  by  the  reading  task  force,  some  related  school  services,  and  a 
community  agency. 

The  Reading  Task  Force  gathered  the  following: 

1.)  Six-week  reading  surveys.    The  first  of  these  surveys 
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MAJOR  AREA  OF  ACflVlTY 


1.    Ad  Hoc  Program  of  Studies  

□   Philosophy  and  Objectives 
.  .  □   School  Year  Organization 
a   Catalog(6)  of  Courses 
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2.  Individualized  Learning 

O  Open  Spaces 

□  Combination  Classrooms 

3.  Program  Evaluation   

□ Project  BASIC  (Msic  Skills 
Jbnprovement  £enter) 

5.    Social  and  Natural  Sciences 
(Curriculum) 

□  Mathematics 

□  Science 

□  K*6  Social  Studies 

□  Misc.  Social  Studies 


6.     Human  Considerations  (Curriculum) 

□  MERA 

□  Family  Life 

□  Drug  Abuse 


o 

o 
o 


7.  |Human  Relations  Workshop  I  " 

I  and  School  Year  Follow-on  | 

8.  Traininf^  Units  and  On- Job  In-Service 

□  K-3  Training  Units 

□  Correction  of  Deficiencies 

9^    Conferences t  Seminars^  Workshops 

□  Croft  Program 

□  Holiday  Seminars 

□  Decorah  Workshop 
Q  August  Conferences 


JO,    Professional  Credit  Program 
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Figure  2.    Priority  Study. 
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was  sent  out  in  mid-October,  to  be  filled  out  by  all  first, 
second,  and  third  grade  teachers.  From  these  surveys,  build- 
ing and  district-wide  progress  through  the  basal  reading 
series  is  charted  by  the  Research  Department. 

2.  )  Behavioral  Observations.  As  a  method  for  avr^sessing  in- 
service  needs,  the  task  force  decided  to  observe  activities 
of  first  grade  students  during  the  time  set  aside  by  the 
teacher  for  morning  and  afternoon  reading  groups. 

For  this  purpose,  an  observation  checklist  was  co- 
operatively drawn  up  by  Reading  Task  Force  members.  This 
checklist  was  field  tested  repeatedly  and  subjected  to  a 
series  of  revisions.    After  a  training  session  using  video-tapes, 
a  random  sample  of  students  wets  observed  by  a  team 
consisting  of  twelve  first  grade  teachers,  one  principal, 
and  members  of  the  Department  of  Curriculuni  and  Instruction  who 
made  visitations  to  every  first  grade  classroom  in  the  dis- 
trict.   Data  derived  from  these  observations  was  presented 
to  all  elementary  principals  and  to  selected  first  grade 
teachers  at  a  one-day  seminar  held  over  the  Christmas 
holidays.    Recipients  of  the  information  were  asked  to  dis- 
cuss and  interpret  it,  with  emphasis  on  practical  application 
of  findings. 

3.  )  In-depth  Sampling.  A  random  sample  of  200  first  grade 
students  was  tested  early  ir  May  using  one  of  seven  instru- 
ments constructed  by  the  members  of  the  reading  task  force. 
These  instruments  were  prepared  by  a. )  eliminating  all  un- 
testable  items  from  a  list  of  behavioral  objectives  contained 
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in  Ihi*  VirrX  through  third  r^nuif-  Scott-Foresman  Reading 
Series,  and  compiled  during  tho  summer  of  1970  by  the 
Primary  Reading  Consultant,  b.)  formulating  a  list  of  nine 
behavioral  objectives  that  a  consensus  of  first  grade 
teachers  felt  every  first-grader  should  be  able  to 
accomplish,  and  c.)  selecting,  by  matrix  sampling  methods, 
those  items  to  be  included  in  each  instrument • 
k.)  Teacher  Sampling  of  Reading  Behaviors >  In  order  to 
determine  the  extent  to  which  teachers  are  able  to  specify 
the  percentage  of  students  in  their  class  in  relation  to 
accomplishment  of  specified  reading  objectives,  questionnaires 
were  sent  to  all  first  through  third  grade  teachers  in  early 
May.    Each  teacher  was  asked  to  estimate  the  percentage  of 
her  class  that  was  able  to  meet  each  of  36  behavioral 
objectives.    These  results  will  be  collated  with  those  of  the 
in-de])th  sampling  of  students. 

5.  )  The  Gates-McGinitie  Reading  Test.  This  test  was  selected 
as  a  standardized  meas'^re  of  reading  achievement  in  grades 
one  through  four.    The  tests  will  be  administered  late  in  May, 
1971,  and  in  successive  years,  to  provide  a  continuous  needs 
assessment,  as  well  as  p*-oduct  information. 

6,  )  Survey  of  Teacher  Preparation  in  Teaching  of  Reading. 
Examination  of  college  transcripts  of  primary  teachers 
indicated  tha^-  preparation  of  primary  teachers  is  tending  to- 
wards courses  of  a  general  nature.    Specific  courses  in  the 
teaching  of  reading  appear  in  the  credentials  of  only 
slightly  moi^e  than  one-third  of  the  teachers  with  less  than 
two  years  of  experience. 


Related  School  Services 


1*    Survey  of  Teacher  In-Service  Needs  -  more  than  221 

teachers  (77,  as  top  priority;  ihk^  may  attend)  requested 
an  in-service  course  in  reading  diagnosis  for  the 
school  year  1971-72-    These  requests  ranked  second  in 
priority  out  of  a  list  of  107  requests- 

2.  First-year  Teacher  Survey  -  primary  grade  teachers 
completing  their  first  year  of  service  in  the  district 
evidenced  the  following  problems: 

a.  providing  enrichment  for  superior  students  (63^) 

b.  difficulty  in  finding  time  to  "keep  current"  in 
subject  matter  being  taught  {63%) 

c.  providing  needed  remedial  instruction  within  the 
classroom  {3^%) 

d.  motivating  students  to  satisfactory  achievement  {kl%) 

3.  On  May  6,  1971,  the  Executive  Director  of  Curriculum 
and  Instruction  presented  the  clcsicnlary  principals 
with  two  proposed  options  for  use  of  classroom  teachers 
as  building  team  leaders  or  as  members  of  a  building 
reading  cadre  and  also  for  certification,  training  and 
use  of  volunteer  tutors  (Figurt  4).    Thirty-two  (all) 
elementary  principals   supported  the  first  option;  30 
favored  the  second  one  (tutor  certification,  training, 
and  use  of  tutor  volunteers),  and  the  two  who  did  not 
state  preference  for  the  second  option  felt  they  had 
sufficient  other  options  and  support  at  this  time. 
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Figure  A.    Prrlimln.iry  Inirrobi  Survey 


revisi:d 


SKILLS  CENTER  COMPONENT 


Gr.  I 

Gr.  1 

Gr.  2 

Gr.  2 

Cr.  3 

Gr.  3 

Gr.  4 

Gr.  4 

8  teachers 
210  students 

(Each  class  to  be  physically  associated 
with  Center  for  minimum  of  60  ain/wk.) 


INSTRUCT  I  ONAl.  I 
MATERIALS  I 
CENTER 


SKILLS  CENTER 

Staff: 

1  Reading  Specialist 
1  Psychologist/Evaluator 
3  Tutors  (Paraprofessionals, 
180  days  each) 


STAFF  DEVELOPMENT  COMPONEWT 


□ 


0|ii  ion  if  I 


Building-Unit  Keadinu  Cadre  (Grades  l-^) 

1  Team  Leader   

3  Teachers   


Proposed 
Minimum 
Training 
(Hours) 


70 
32 


Cost 


$  281 
$  80 


5200) 
\  80) 


□ 


Option  //2 


Building-Unit  Tutor  Support* 

Volunteers  (secondary  school  students, 

senior  citizens^  other  adults)  or 

paraprof essionals  ^ 

Initial  certification  (up  to  4  tutors)  10  I  ^ 
Follow-on  training  per  building  40 ^ 


SCHOOL 


♦Objective:     300  hours  of  trained  tutorial 
support  per  building  (Grades  1-4) — 
equivalent  of  2  hours/day  for  30  weeks 

18 

^  -  *appx.  payment  to 

^  professional  staff 


Coonunity  Agency  •  Havkeyo  Arou  C<>mmunity  Action  Proerojn  (HACAF) 
1.    HACAP*  fundt»cl  by  n  combination  of  OEO  and  local 
resourced  coordinates  the  efforts  of  a  large 
group  of  volunteers.    In  specifically  applying  the 
use  of  these  volunteers  to  the  District's  elementary 
schools »  an  attenjpt  has  been  mad'.*  to  serve  the 
students'  no^^ds  in  areas  other  than  the  academic.  A 
survey  by  the  agency  shows  need  for  tutor  training 
cmd  for  follow- thro  ugh  with  teachers  and  tutors  • 
The  agency  has  made  the  survey  available  to  the 
school  district  emd  is  very  cooperative  in  affording 
the  District  additional  information  as  requested. 

Scope  and  Severity  of  the  Problem 

Reading  achievement  sccros  arid  other  samples  of  reading- 
related  pupil  behaviors  appear  to  be  only  symptomatic  of  an 
underlying  cause.    lioverol  potential  causal  factors  have  tended  to 
reappear  during  data  emady^irj.    They  are  discussed  briefly  in  the 
following  paragraphs. 

Teacher  Preparation.  Pr»jparatiori  of  primary  teachers  is  tending 
towards  course.s  of  a  general  natur»».    Hpecific  courses  in  the 
teaching  of  reading  appear  in  tt*»-  cn^dt^ntials  of  only  slightly  more 
than  one- third  of  th'»  teachers  with  less  than  two  yearts  experience 
employed  in  this  district  in  grades  one  through  four.    Usually  their 
training  has  been  limited  to  such  courses  as  "Language  Arts  and 
Heading"  or  "Eleraentajry  Education."    Considering  a  normal  staff  turn- 
over of  20  per  cent,  th«»  need  for  intensive  training  in  the  teaching 
of  reading  appears  to  be  critical. 


Aocesf.  to  AU.'rnat.e  Tr.-ut.mn.t   .  Ev.-n  wh.-.i  U-.-i.-tu>n.  urr  aw,u-o 
of  diagnostic  and  prescriptivo  t.cn.uquos,  most  teachers,  ncco.carily 
preoccupied  with  classroom  control  and  teaching  th.-  basal  reading 
program,  are  unable  to  accommodate  a  wide  range  of  differences 
among  the  2^)  to  30  children  in  a  standard  classroom.  "Independent 
activity"  or  "seat  work"  is  invariably  paper  and  pencil  activity, 
limited  to  supplementary  material;-,  accompanying  tm«  basal  reading 
series.    I  Little  evidence  of  media  use  other  than  printed  materials 
was  noted  and  only  rarely  were  para-professionals  observed  providing 
tutorial  (one-to-one)  services  directly  related  to  reading.] 

Restricted  Schedule  of  Reinforcement.  In  effect,  reinforce- 
ments tend  to  be  incidental  and/or  institutionalized  ~  letter 
grades,  penciled  notes  on  completed  papers,  home-induced.  (No 
evidence  of  carefully  managed  reinforcements  contingent  on 
desirable  behavior  was  observed.)  Frequent  non-productive  behavior 
implies  the  need  for  an  improved  ijystem  of  motivation- 

The  following  conclusions  were  drawn  from  the  study  of 
pertinent  literature  and  researcr:: 

1.    The  classroom  teacher  is  the  single  most  important 
factor  in  whether,  and  how  well,  a  child  learns  to 
read.    What  teacherr  do  makes  a  difference  in 
pupil  achievement,  even  when  initial  skills  and  their 
achievement  and  own  teaching  experience  is  accounted 
for.  (Chall,  1966) 
?.    Most  of  the  prpuent  methods  and  materials  for  teach- 
ing reading  work  for  some  children,  but  no  ore 
method  works  for  all  children.     In  the  fir%t  grade 


studies  spousor«*d  by  UGOE,  chiidn-n  in  the 
basal  program  road  significantly  more  booRr.  than 
those  in  the  contrasting  programs,  while  children 
in  a  basal  plus  phonics  system  showed  the  most 
positive  attitudes  toward  reading.  (Pykstra,  1967). 
Diagnostic  teaching  is  necessary  if  children  are 
to  succeed  in  reading.    15  per  cent  of  the  children 
in  the  United  States  need  special  corrective  work. 
(Austin  and  Morrison,  1963).   Ninety  per  cent  of  the 
teachers  who  responded  to  a  questionnaire  about 
needs  in  teaching  reading  wanted  more  infor- 
mation about  corrective  methods.  (Adams,  196U). 
Teaching  should  be  carried  on  by  enthusiastic 
teachers  trained  in  identifying  reading  skills 
and  in  matching  problems  with  appropriate 
corrective  techniques  and  materials. (Austin  and 
Morrison,  1963;  Smith  and  Dechant,  196l;  Burnett, 
1970;  Bond,  1970). 

Training  teachers  in  motivationeLl  techniques  can 
increase  sciiool  achievement.  (Homme,  I965.) 
Tutors,  both  high  :;cnool  students  and  volunteers 
from  the  community,  can  be  an  asset  to  the  class- 
room teacher  in  tutoring  children  in  specific  needs. 
(Cohen,  1969;  HchaoUer  and  Pearson,  1970). 
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OTHER  PROGRAMS  STUDIED 


ERIC  IVograms 


ES  000-200      Screening  for  Potential  Reading  Difficulties ♦  Fresno, 
California 


ES  OOI-U32      Project  to  Assist  the  Classroom  Teacher  Assume  A  New 
Role  as  an  Educational  Diagnostician  Using  Recent 
Research  Findings  in  the  Learning  Patterns  of  Children 
as  the  Catalyst  for  Change.    Overland  Park,  Kansas 


ED  002-592     Elementary  School  Reading  Centers.    T^ilwaukee,  Wisconsin 
Pinpointing  Specific  Skills  Needs,    l^att,  Neta 
Setting  the  Environment  for  Learning.  Sppulveda,  Betty  R. 


ED  022-255     Organizing  A  Learning  Center.    Davis,  Harold  S. 
ERC  of  America  -  Cleveland 


ED  022-629     Teaching  Diagnostic  Techniques  to  Classroom  Teachers. 
Beldin,  H.O. 


ED  022-630      Diaf;nostic  Teaching  in  the  Classroom.    Bond,  Guy  L. 

ED  022-637      Establishing  Guidelines  for  Effective  In-s^^rvice  Programs 
in  Reading.    McCrackin,  Robert  T. 


ED  023-550     Volunteer  Reading  Tutoring  Program,  Summary  Report. 
Schaeller,  Arthur  W. ,  Milwaukee,  Wisconsin 


ED  023-152      Recipes  for  Reading.,  A  Teacher's  Handbook  for 

Diagnostic  and  Prescriptive  Teaching,  or  the  Reading 
Teacher's  Cookbook.    Moody,  Barbara  J.,  Winsted,  Conn. 


— ED  OUO-OI8     A  Study  in  Motivating  Children  to  Read.    Bullen,  Gertrude 


ED  0UI-I8U     Project  SOLVE  (Support  of  Open  Concept  Learning 

Areas  Through  Varied  Educationetl  Teams.)  Somers- 
worth.  New  Hampshire 
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ED  OUl-722     Early  Reading  Assistance,  A  Reading  Tutorial  Pro- 
gram, Program  for  Action  by  Citizens  in  Education. 
Cleveland,  Ohio 
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In  spite  of  the  efforts  cited  in  the  introductory  portion  of 

this  section  of  the  proposal,  results  of  the  Iowa  Basic  Skills 

testing  program  in  grades  three  through  six  continue  to  show,  at 

beet,  a  static  condition.    (This  is  complicated  by  data  suggesting 

that  students  entering  the  system  are  on  the  average  more  likely 

to  be  def.-ient  in  school-related  skills  than  are  those  leaving  the 

system.)    Furthermore,  an  analysis  relating  IQ  levels  to  Iowa 

Test  of  Basic  Skills  scores  indicates  that  students  of  eOl  levels 

of  ability  are  often  deficient  in  reading  skills.    In  recent  years, 

however,  district-level  support  has  generally  been  directed  to 

seriously  deficient  readers  through  the  remedial  reading  program, 

rather  than  to  moderately  deficient  children  for  whom  a  corrective 

« 

program  might  be  extremjly  productive. 
Recommendations 

General.    Additional  resources  should  be  connnitted  to  the 
Training  Unit  Program  of  In-service.    Experienced,  as  well  as  in- 
experienced staff  should  be  included,  and  the  training  schedule 
should  emphasize  the  development  of  those  skills  required  to  diagnose 
reading  deficiencies;  prescribe,  evaluate  and  reinforce  appropriate 
corrective  treatements;  and  use  related  instructional  technology. 
In  addition,  the  cost-benefits  of  limited  tutorial  assistance 
should  be  studied,  and  a  more  effective  system  should  be  developed 
for  storing  ard  retrieving  alternative  treatments  once  a  deficiency 
has  been  properly  diagnosed. (See  Page  26a.) 

Taurget  Population 

The  primary  target  population  consists  of  approximately  9,300 
children  in  grades  one  through  four.    The  degree  of  effect  of  the 
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project  on  the  district's  children  in  grades  one  through  four  will 
theoretically  be  directly  proportionate  to  the  degree  of  involve- 
ment in  project  activities  by  their  teachers.    However,  as  the 
description  of  these  activities  below  will  show,  it  is  also  felt 
that  all  children  in  the  school  district  will  be  affected  by  the 
project. 

The  operation  of  the  Demonstration  Centers  will  be  divided  into 
phases  lasting  from  six  to  nine  weeks.    The  project  in  ad  hoc 
skills  grouping  will  be  operational  in  no  fewer  than  three  elementary 
schools,  and  will  be  extended  to  as  many  elementary  schools  as 
time,  staff,  interest  and  budget  allow. 

The  project  staff  still  plans  to  make  use  of  computer  services 
to  assist  in  daily  ad  hoc  grouping  procedures.    Such  assistance 
would  consist  of  monitoring  student  progress,  providing  daily 
information  for  grouping  procedures.    A  parallel  State  Title  III 
project  proposal  (Project  BASIC  -  Mathematics)  was  recently 
submitted  for  such  computer  assistance. Project  staff  had 
tentatively  arranged  to  rent  an  IBM  computer  terminal  to  use  on 
a  trial  basis  in  the  spring  of  1973;  however,  IBM  has  not  been 
able  to  make  a  firm  commitment  on  their  new  terminal  model,  and 
the  Project  BASIC  Mathematics  computer  program  is  not  yet  available. 
If  computer-aided  grouping  procedures  are  not  piloted  during  the 
Spring  of  1973,  plans  for  such  a  program  will  be  itnplemented  during 


Project  BASIC  -  Mathematics  is  the  first  step  towards  extending 
the  Project  BASIC  model  into  other  skill  areas,  including 
computation  and  inquiry.    While  the  proposal  anticipates  the 
availability  of  State  Title  III  money,  the  LEA  is  prepared  to 
support  this  extension  with  only  LEA  funds  if  necessary,  and 
as  they  become  available. 
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the  third  project  year. 

Staff  development  activities  during  the  third  project  year  will 
be  directed  to  all  interested  first  through  fourth  grade  teachers  in  both 
public  and  non-public  project  schools. 

A  Teachers  Advisory  Committee  of  ten  members  will  continue  to  function 
as  an  integral  part  of  in-service  planning.    Four  in-service  quadrant 
meetings  at  each  grade  level  (1-4)  will  be  conducted  by  thirty-two  quadrant 
in-service  cadre  leaders.    These  grade  level  in-service  sessions  will  be 
open  to  ail  interested  first  through  fourth  grade  teachers. 

In  addition  there  will  be  four  other  general  in-service  sessions, 
not  of  grade- level  orientation.    They  will  generally  appeal  to  current 
interests  arising  from  project  activities  and  will  have  limited  participation. 
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Needs  assessments  wer2  also  conducted  in  January,  1973. 
The  project  staff  held  meetings  with  the  Teacher's  Advisory 
Committee  and  the  Experienced  Cadre  Leaders. 

Recommendations  from  these  groups  were: 

1.  )    To  promote  ad  hoc  grouping  in  all  possible  ways,  by 

taking  the  Project  BASIC  Demonstration  Center  to  other 
schools. 

2.  )    To  work  on  comprehension  in-service  for  all  levels. 

3.  )    To  continue  and  increase  the  volunteer  program,  with 

more  help  for  teachers  in  using  tutors. 

4.  )    To  conduct  small-group  in-service  meetings  with 

attendance  on  a  quadrant,  grade-level  basis. 

5.  )    To  maintain  the  R.K.  program  and  expand  it  to  include 

emphasis  on  interest  centers. 

6.  )    To  include  the  District  kindergarten  program  in  the 

project. 

With  this  input  the  staff  designed  the  proposed  continuation 
grant  to  include  items  1  through  5  above.    It  was  felt  that  item 
6  (kindergarten),  though  logically  related,  would  present  an  un- 
wieldy element  in  view  of  project  funding  and  the  project  evaluation 
design.     It  is  Important  to  note,  however,  that  the  District  is 
already  engaged  in  a  pilot  project  in  Early  Childhood  Education, 
which  will  lead  to  updating  of  the  kindergarten  curriculum. 
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TFie  rationale  for  the  i.t-K^Mion  of  all  studmlj  in  the 
primary  grades  as  the  targ^»t  rxony  is  partially  established  in  the 
foregoing  paragraphs  and  partially  in  the  general  statement g 
introducing  this  section  (Statement  of  Needs)  ol'  the  proposal. 
In  summary,  however,  the  intent  of  the   project  is  to  effect  a 
general  growth  pattern  in  achieving  appropriate  reading  levels  and 
objectives  for  all  children  of  the  district.    The  broad  obj-^ctives 
of  the  Evaluation  Section  of  the  proposal  will  further  support 
this . 

Proposed  Target  Schools 

As  stated  in  the  preceding  paragraphs  under  Target  Popul- 
ation, the  Target  Schools  fadl  into  three  categories: 

1.  )  the  school  selected  as  the  site  of  the  Demon- 

stration Center 

2.  )  the  31  other  elementary  schools  in  the  district, 

and 

3.  )  eight  participating  non-public  schools. 

As  previously  stated,  the  intent  of  the  project  is  to  demonstrate 
an  intensive  set  of  activities  to  improve  reading  diagnosis, 
prescription,  and  performance  at  the  Demonstration  Center,  with 
additional  activities  designed  to  carry  the  practices  into  all 
elementary  schools.    These  activities  obviously  will  be  limited  in 
scope    y  the  restraints  which  the  Federal  funding  amount  poses,  as 
well       similar  restraints  limiting  the  district  contribution 
in  view  of  the  time  at  which  the  Federal  discretionary  funds  became 
available. 
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Preliminary  interest  surveys  conducted  among  elementary  principals 
Indicated  moderate  to  strong  commitment  for  participation  in  ad  hoc 
skill  grouping  activities  on  the  part  of  nineteen  elementary  schools. 
Negotiations  for  sequence  of  implementation  will  continue  and  will  be 
firmed  up  by  the  project  staff  by  the  end  of  the  1972-73  project  year. 
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3 .    Technical  Assistance < 


Travel  and  MlleaRC 


Mr-  KiriK  H.  Nelson,  IDKA, 
conference;  prior  to  pro- 
audit 


Dr-  Arno  Jewett,  f^ctmic- 
Hi  assistance,  provided  by 
USOE,  Div.  of  Plans  and  Sup- 
plementary Centers.    May  6-7, 
1971 


pro-ratf»d  t  »  other 
projects:  in  ir^^a  and 
to  audi  t  iur  '*ontract 


No  ro'M  to 
school  district 


Total  Chargf*d  to  FYo.if^ct 


Nono 


Telephone 

Calls  outside  Cr'dur 
Rapids  (Donaiioe,  Homme,  Karr, 
Hyde,  Sister  M.E.  Dolan) 

Communication  Systes  for 

Project : 


Equi  pnerit 


Other  LX}  Ctv6v\} 


WDATE:  info  out 

Instal lation  8*00 
Monthly  (one  month)  1.25 


ERJC 


L;i/:ljt  L-taiT  mombcn;,  2-  $?6o 
day  conf</ronce  on  project 
development.  Approx.  10 
houri:  per  staff  merabor. 


niriflinK  conferences  with  58C.{ 
District  Teachers  selected 
for  Project.  8  teachers,  12 
staff  members  -  May  7,  1971. 
h  hro.  per  person  attending. 
(Dr.   lowett  also  present) 


Tolril   Dii'lr'ct  Conl. 

*Comr..   :<'-f  rrsonlati  vc'i 
\  ^iyv  contribution 


$l,9t>0.( 
(I5u.( 

$2,100.. 


Ko^.e 


Dial  acce-js  system,  hard-  $100. 
ware,  operator,  staff  time  for 
vritin/;  fjwd  dubbing  of  i-crlpt 
on  tape  lor  UPDATE 


O'J 
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rvi  r 


Charpjod  to  PnOcct 


May  11,  1971;  Dr.  Ro>^/-r 
Farr»  University  of  Indiana, 
consultant  on  Evaluation 
Design 

Mr.  Art  Wulfsber^r.,  Mana/^- 
ement  Component  Hoc t ion, 
development,  design  and 
consultation,  four  days 


(U50,00)»* 


Mr.  King  B.  Nelson, 
IDEA> conference  prior  to 
pra^audit 


Total  Charged  to  Project 
••Gratis  Contribution 


Paper  for  printinp. 
production,  newGlett'T, 
testing  instruction;;  and 
schedulcG,  basline  data 
instruments,  etc 


Total  Charged  to  Project 


Costn  to  be 
pro-rated  on 
auditing  con- 
tract 


$U00.00 
(3^^0.00) 


$  20.00 


i )  4 . .  ;>  r  t  c  t  Co<  1 1,  r  i  t j  u 1 3  <  *n 


::av  11,  <3  pTV.V'ct  GtJifr  mem- 
be  rr/ at  onc-d;iy  conference'  witl? 
Dr .  Farr 


Dr.  iUcl..ird       r.cbuV/.,  Kxcc 
Dir.  of  Curric.  arid  Inctruc, 
<:onferenc*-c  with  Mr.  Art  Wulfs- 
berg,  five  d-iys 

:;ix  project  staff  members  at 
one-dny  conference  with  Mr. 
Nelson 


Total  Dititrict  Contribution 


Materi ais  and  /'applies 


$  ;'0.' 


$1,U-)C: 


Honc 


Tf'Rvt'L  find  Mileat^e 


Developmental  Conf(»r- 
ence,  Chicago,  April  IP-V^ 

Dr.  F^oger  rarr,  Indiana 
University  consultant. 
Evaluation  Design 
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$279. OP 
1P6.00 


C'runuru  ly  Ht-pr-.-Getitutive 


Ou3 
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Charged  to  rrojcct 


HOTLINE:  info  in. 

Installation  $  ?!;.00 

Monthly  (one  month)       2b ^00 


8,00 


Conference  Phone 
T>  'itallation 
Monthly  (one  month) 

Printing  Production  $  50.00  j 

Newsletters  to  teachers;  meeting 
notices,  agendas,  readinr  and 
study  references  for  teachers  and 
Community  Advisory  Council, 
baseline  data  and  other  local 
surveys . 

Production  of  proposal  fO.OO 


Total  Charged  to  Project 

GRAND  TOTAL 

Charged  to  Project. 

*  Contribution  (gratis) 
by  Mr.  Wulfsberp. 


$1  .Ql^KTi  1 


$1  TY 


Di^Lrict  Contrirut i^Mi 


Daily  transcription  and 
typing  of  HOTLINE  info  by 
secretary 


llocri'tai-ial ,  typing,,  print-  25->'^ 
inr>. 

Di:'.:;'*minatic»n  services  25^00 


.Secretarial  services,  typipg   200. jC 

etc,  for  draft  of  proposal 

5  project  staff  members  I,200.X 
final  draft  of  proposal 


'I'.jtal  District  Cont. 


$l,';75-OC 


GRATED  TOTAL 

Ui-triet  Contribution  $U,9'>'1^-- 


*  OMitribution  by  Comm- 
on ty  Rep.  employer 


150. 


$5,105-C 


TOTAl,  VVJiiVC  I  EFFORT 
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Grand  Total  Cliunv-^d  to  Projoct  $1,1*99.77 
Grand  Total  Churcd  to  Dist.  Coritr.  5,105-00 


$6,60»t.77 


6  J 


32 


FEB"!  5,  1973 

Project  Goals  (Overall  Objectives) >    Overall  goels  of  the 
project  remain  consistent  with  those  shown  in  the  first  year  project 
proposal,  p^ges  33-35.    Specific  third  year  objectives  are  outlined  in  the 
following  paragraphs* 

a  (1).    Pupils .    While  the  ultimate  success  of  the  project  will  be 
measured  in  the  improvement  of  pupil  rtadlag  akills,  emphasis  dtiring  the 
third  year  of  the  project  will  focus  on  further  individualization  of  instruction. 

Beginning  in  March,  1972,  four  days  of  technical  assistance  were 
utilized  to  look  at  types  of  tasks  delineated  on  task^i^rds  throughout  the  first 
six  months  of  instruction.    Tasks  were  categorized  into  singular  instructional 
units,  called  Reading  Skills  Task  (RST)  Prescriptive  Ifaits, 

These  RST  Units  have  br^^n  indexed  according  to  specific  Croft  Word. 
Attack  Skills,  and  are  identified  insofar  as  possible  by  such  variables 
as  individual  or  group  instruction,  learning  channel  eiq>loyed,  experiential 
level  of  instructor  needed,  reading  level,  grade  level,  and  time  required*  Each 
RST  Unit  describes  materials  needed,  source  of  materials,  and  procedures  to  be 
employed. 

The  RST  Units  are  cross-indexed  with  printed  individual  pupil 

j 

instructional  cards  which  the  teacher  can  readily  access  and  assign 

to  a  student  or  group  of  students  needing  instruction  in  a  specific  skill  area. 

The  major  third  year  goal  will  be  directed  at  teaching  teachers 
to  use  these  cards  with  individuals  and  ad  hoc  groups,  in  conjunction  with 
the  Cooper  McGuire  Diagnostic  Word  Analysis  Te-  t,  in  order  to  improve 
pupils'  word  attack  skills. 
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Further  classification  of  pupils'  skill  and  personal  variables 
should  lead  to  more  efficient  individual  and  group  instruction,  further 
diagnosis  and  prescription,  and  refinement  of  data  directed  at  the  third 
year  project  objective  of  computer  managed  instruction. 

a.     (2).    Staffs    As  is  stated  in  the  first  year  project  proposal, 
at  the  conclusion  of  the  project  teachers  will  be  expected  to  meet  minimum 
performance  criteria  (1)  in  the  diagnosis  of  reading  deficiencies,  (2)  in 
the  prescription,  performance  evaluation,  and  contingency  management  of 
appropriate  - orrective  treatments,  and  (3)  in  the  use  of  related  instructional 
technology. 

Objectives  for  the  third  year  staff  development  phase  include 
the  following. 

1.  Certain  minimum  performance  criteria  to  be  expected  of  every 
reading  teacher  in  the  Ctaar  Ilapi^s  Schools  will  be  identified* 

2.  All  interested  first  through  fourth  grade  teachers  in  the  District 
will  be  trained  in  the  three  goals  delineated  in  the  first 
paragraph  under  Staf /  above. 

3.  Some  lead  teachers  who  participated  in  Project  BASIC  in-service 
courses  previously  will  be  designated  quadrant  in-service  cadre 
leaders  and  given  the  opportunity  to  share  their  knowledge 
with  other  groups  of  teachers. 

4.  Further  steps  toward  the  district  philosophy  of  participatory 
management  will  be  taken  through  the  maintenance  of  the  Teachers 
Advisory  Committee. 

5.  The  tutor  program  will  be  expanded  with  more  efficient  methods 
of  training  and  coordination  of  effort.    Emphasis  will  be 
placed  on  training  of  teachers  to  use  tutors. 

Er|c  dJu  ^ 
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a.  (3).     Instructional  System>    The  project  staff  will  continue 
to  design,  field  test  and  recommend  procedures,  materials  and  hardware 
necessary  to  maintain  a  district-wide,  on-going  instructional  system  in 
reading  diagnosis  and  prescription,  remedial  and  enrichment  techniques, 
and  use  of  tutorial  staff.    Effectiveness  of  prescribed  treatments  in 
relation  to  student  variables  will  be  studied  in  depth.    Packages  of 
services  encompassing  contingency  management  and  ad  hoc  skill  grouping 
will  be  offered  to  elementary  schools.    Project  staff  will  tailor  these 
packages  to  the  specific  needs  of  the  school  and  work  o  ,  location  at  the 
school  fcf  *-'pecifie<'  periods  of  r'me. 
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a  (5).    Project  Management,    The  primary  fimction  of  the  Project 
Director  and  Project  Office  staff  Is  to  assure  the  Integrated  planning 
and  performance  of  the  project  to  reach  the  objectives  of  the  project: 
achieving  the  performance  requirements  of  the  project  on  schenule  and  at 
minimum  cost.    Among  the  important  objectives  of  Project  Management  are 
planning  and  organizing.  Installing  and  operating,  comaunlcatlng  and  evaluating* 

The  Project  Director  will  define  and  recommstnd  the  management  and 
systems  necessary  for  the  permanent  Installatl'on  of  the  reading  skills 
development  program  and  identify  those  systems  adaptable  tc  other  programs 
in  the  Department  of  Curriculum  and  Instruction  as  well  as  in  other  depart-- 
nents  and  divisions  of  the  Cedar  Baplds  Community  Schools. 

b.    Third  Year  Objectives,    The  following  objectives  are  proposed 
for  the  third  operational  year  of  the  project,  siibject  to  the  pre-audit 
r^ort.    All  of  the  objectives  are  keyed  so  that  their  relationship  to 
the  components  of  the  project  is  explicit.    Figure  5  explains  the 
numeration  key. 


Major  Component 


3.1 


0  -  03 


Sub-component 


Fig.    5.    (>bjectives  Numeration  Key. 
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(1.0)    Staff  Development  Objectives 
1.1    Building-Unit  Reading  Cadre 

1.1-0-01      The  building-unit  reading  cadre  will  be  composed  of  all 

first  through  fourth  grade  teachers  who  volunteer  for  some 
association  with  the  project. 

1* 1-0-02      In-service  experiences  will  be  tailored  to  provide  relevant 
experiences  in  methods,  materials,  and  diagnostic  reading 
procedures.    Relevance  of  in-service  experiences  will  be 
assessed  at  every  meeting  and  will  be  defined  as  a  group 
consensus  of  4  out  of  5  on  a  five  point  rating  scale. 

1.1-0-03      Tencl.ers  will  exhibit  an  increased  awareness  of  student 
needs  as  measu^'^d  by  a  higher  correlation  between  the 
first  grade  teachers'  estimates  of  student  proficiency 
on  a  specific  behavioral  objective    and  a  sampling  of 
student  proficiency  on  that  objective. 

1.1-0-04      Teachers  receiving  trained  volunteers  will  demonstrate  an 
I  nderstanding  of  capabilities  of  volunteers  by  making 
realistic  work  assignments  to  volunteers.    Success  will 
be  measured  by  questions  about  teacher  readiness  and  use 
of  volunteers  on  the  volunteer  evaluation  questionnaire. 
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I •1-0-05      Students  will  be  Involved  in  a  wider  variety  of  activities 
while  not  involved  In  reading  groups  or  skill  groups  during 
reading  time.    Wider  variety  will  be  measured  by  a  comparison 
of  baseline  data  obtained  during  the  past  three  years  on  the 
behavioral  observations  checklist  and  behavioral  observations 
conducted  during  the  third  project  year. 
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1.1    Building-Unit  Reading  Cadre 

1.1-1-01     The  building  unit  reading  cadre  will  be  composed  of  (a)  the 
Teachers'  Advisory  Committee,  (b)  the  quadrant  in-service 
cadre  leaders,  and  (c)  any  other  first  through  fourth  grade 
teacher  who  wishes  to  volunteer  for  specific  in-service 
sponsored  by  the  project. 

l»l-l-02a    A  Teachers'  Advisory  Committee  consisting  of  (1)  members  from 
the  1972-73  Teachers'  Advisory  Committee  who  wish  to  volunteer 
their  services  for  the  third  project  year  and  (2)  other  volun- 
teers to  complete  the  membership  of  the  ten-member  committee 
will  be  reformed. 

l.l-l-02b    The  Teachers'  Advisory  Committee  will  be  reformed  in  May,  1973. 

l,l-l-02c    The  Teachers'  Advisory  Committee  will  advise  project  staff  and 
quadrant  in-service  leaders  on  the  design  of  the  in-service 
schedule   for  the  third  project  year  through  evaluation  of 
past  Project  BASIC  experiences  and  an  on-going  needs  assess- 
ment program* 

l.I-l-02d    Quadrant  in-service  cadre  leaders  will  conduct  four  in-service 

meetings  a  yenr  on  each  grade  level.    Relevance  of  meetings  will 
be  assessed  by  an  mean  rating  of  4  out  of  5  on  a  five-point  scale. 
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!• 1-1-03     Activities  included  in  the  in-service  courses  will  be' 

designed  to  develop  increased  awareness  of  student  needs. 
Efficacy  of  activities  will  be  measured  by  the  correlation 
between  first  grade  teachers'  estimates  of  student  proficiency 
on  specific  behavioral  objectives  and  a  sampling  of  student 
proficiency  on  that  objective.  j 

1.1-1-04     Teachers  receiving  trained  volunteers  will  have  the  opportunity 
to  attend  orientation  sessions  on  how  to  effectively  utilize 
the  services  of  a  volunteer.    A  five-point  rating  scale  will 
be  used  to  evaluate  the  sessions.     Success  will  be  defined  as 
receiving  a  mean  score  of  4  out  of  5  on  a  five-point  rating 
scale. 


1-1-1-05     A  Reading  Skill  Station  (RSS)  file  will  be  developed  to  provide 
teachers  a  repertoire  of  activities  for  children  not  involvei^^n 
skill  groups.  \ 

1.1-1-06     Each  skill  station  (RSS)  activity  will  be  cross  indexed  with 
with  Croft  and/or  Reading  Skill  Task  (RST)  files. 

1.1-1-07     Skill  station  ideas  will  portray  (1)  a  teacher  objective,  (2)  a 

student  objective,  (3)  student  directions,  (4)  student  evaluation. 
(5)  materials  needed,  and  (6)  direction  for  management  of  the  station. 
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(1.0)    Staff  Development  Objectives 
1.2    Volunteer  Tutors 

1.2-0-01      Volunteer  tutors  will  be  familiar  with  the  District  reading 
philosophy,  reading  games,  and  other  t'3chniques  to  aid  an 
individual  tutoring  children  in  the  area  of  reading.  Volun- 
teers will  answer  a  questionnaire-evaluation  form  at  the 
end  of  the  year. 

1.2-0-02      Volunteers  will  work  in  conjunction  with  teachers  who  request 
additional  reading  instruction  for  a  child  or  group  of 
children.    Placement  and  volunteer  time  spent  will  be  logged. 

1.2-0-03     A  newsletter  will  be  sent  on  a  monthly  basis  to  all  volunteers. 


1.2-1-01      Each  volunteer  tutor  will  attend  a  minimum  of  six  hours  of 
certification  training  sessions  at  wh^.ch  the  volunteer  will 
become  acquainted  with  the  philosophy  of  the  school  district's 
reading  program(s),  numerous  reading  games  and  other  fechniques 
to  aid  an  individual  tutoring  childr  n  in  the  area  of  reading. 
Volunteers  will  be  observed  while  working  in  an  assigned 
classroom.    At  the  end  of  the  year  the  supervising  teacher 
will  answer  a  questionaire-evaluation  form  about  the  volun- 
teer's performance. 
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(1.0)    Staff  Development  Objectives 
1.3    Parent  Education 

1.3-0-01      Parents  will  participate  in  Pro ject-BASIC  designed  activities. 


1.3-1-Ola    A  representative  or  representatives  from  the  volunteer  corps 
will  be  recruited  to  serve  on  a  task  force  to  develop  activi- 
ties for  an  increased  level  of  parent  education.    The  four 
quadrants  of  the  city  will  be  represented. 

1.3-1-Olb    A  representative  or  representatives  from  the  volunteer  corps 
will  be  recruited  to  serve  on  a  task  force  to  develop  activi- 
ties for  an  increased  level  of  Community  Advisory  Council 
involvement. 
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(2.0)    Instructional  Systems  Objectives  ^EB   15,  1973 

2.1    Demonstration  Center 

2. 1-0-01      The  Demonstration  Center  will  be  operational  In  no  fewer 
than  three  elementary  schools  throughout  the  year,  from 
September  17,  1973  through  May  24,  1974.    Operational  is 
defined  as  that  period  of  time  students  are  involved  in 
ad  hoc  skill  grouping. 

2.1-0-02      Pupils  involved  in  ad  hoc  skill  grouping  will  show  growth 
in  word  attack  skills  as  measured  by  pre  and  post-test 
scores  on  the  Cooper-McGuire  Diagnostic  Word  Analysis  Test. 
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2,1-l-Ola    Children  in  Demonstration  Center  Schools  will  work  individ- 
ually or  in  ad  hoc  skill  groups  from  three  to  five  days  a 
week  for  30  minutes  a  day* 

2«l-l-01b    Children  in  the  Demonstration  Center  school(s)  will  work 

§fL  hoc  skill  groups  conducted  by  classroom  teachers  and 
Project  BASIC  staff. 

2.1-1-Olc    Ad  hoc  skill  groups  will  be  formed  and  reformed  through  use 

of  the  Cooper-McffUire  Diagnostic  Word  Analysis  Test  and  other 
formal  and  informal  diagnostic  procedures. 

2.1-1-02      Every  elementary  school  whose  teachers  have  completed  the 

Croft  Word  Attack  Skills  Course  will  receive  an  RST  (Reading 
Skill  Task  Prescriptive  Unit)    File  by  the  end  of  the  1973-74 
project  year. 
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2.2    Training,  Teachers/Tutors 

2.2-0-01      Teachers  in  the  Demonstration  Center  schools  will  demonstrate 
competency  in  ad  hoc  skill  grouping.    Competency  will  be 
assessed  by  teachers  doing  skill  grouping  without  the  help  of 
Center  staff  no  later  than  the  niuth  week  of  the  program  and 
receiving  an  average  of  8  out  of  10  on  a  rating  scale. 


2.2-1-01      Teachers  in  the  Demonstration  Center  school(s)  will  conduct 
individualized  or  ad  lioc  skill  group  activities  in  addition 
to  their  basal  reading  program.    Skill  group  activities  will 
be  conducted  by  teachers  in  the  Demonstration  Center  school (s) 
for  a  30  minute  period  from  three  to  five  days  a  week. 

2.2-1-02     Teacher^  in  the  Demonstration  Center  school (s)  will  participate 
in  weekly  program  planning  sessions  with  Demonstration  Center 
staff. 
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(3*0)    Community  Involvement  Objectives 
3-1    Advisory  Council 

3.1-0-01     The  Community  Advisory  Council  will  offer  advice  and  exper- 
tise to  project  staff  members  on  all  relevant  aspects  of  the 
project.    Minutes  of  the  Community  Council  meetings  and  logs 
of  any  special  activities  will  be  maintained. 


3.1-1-01     Community  Advisory  Committee  members  will  be  asked  to  volunteer 
their  services  in  sub-committees  related  to  the  four  project 
components  as  needed*    A  record  of  participation  will  be  kept. 
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3.2  Communications 

3* 2-0-01     The  communications  system  will  insure  that  all  persons  are 
afforded  the  opportunity  to  receive  continuous  information 
on  project  activities,  to  ask  questions  of  project  personnel, 
and  to  provide  continuous  input.    Requests  for  information  and/ 
or  input  will  be  logged  according  to  the  person  initiating 
the  communication. 


3^2-1-01     Every  member  of  the  staff  and  community  will  have  access 

to  a  telephone  recording  system  for  registering  information 
or  questions  relative  to  the  project. 

3.2-1-02     Project  personnel  receiving  a  telephone  referral  form  will 
research  the  question,  obtain  the  best  possible  answer,  and 
relay  the  information  to  the  questioner  by  a  personal  call 
or  note. 

3.2-1-03     Anonymous  questions  will  be  reviewed  by  the  Project  Director 
and  those  c^emed  worthy  of  attention  will  be  answered  in  a 
periodic  newsletter. 
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FEB  15.  ;973 

(4.0)    Project  Management 

4,1    System  Analysis 

4.1--0--01     Revise  and  submit  the  continuation  grant  proposal  for  the 
project. 

4.1-0-02     Use  the  system  developed  during  the  second  project  year  for 
monitoring  and  controlling  all  project  effort  to  assure 
achievement  of  performance,  schedule,  and  cost  objectives. 

4.1-0--03     Develop  detailed  performance  objectives  and  work  statements 
for  all  compone> ts  and  key  personnel. 

4.1-1-01     Review  the  organization  chart  for  the  project. 

4.1-1-02     Review  the  Work  Breakdown  Structure  Matrix  for  the  project. 

4.1-1-03     Prepare,  periodically  review,  and  revise  a  work  statement 

for  each  active  cell  in  the  Work  Breakdown  Structure  Matrix. 

4.1-1-04     Continue  arrangements  with  appropriate  consultants  for 
technical  assistance  related  to  system  analysis. 
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FEB  15,  197.3 

(4.0)    Project  Management 
4.2    Kval nation 

4.2-0-01      Develop  an  evaluation  design  that  is  acceptable  to  the 
Project  Auditor  and  the  Project  Director. 

4.2-0-02      Renew  audit  contract  or  establish  arrangements  with  new 
auditor. 


Complete  the  collection  and  organization  of  the  1972-73 
data. 

4.2-1-02      Submit  an  end-of-project  evaluation  report  to  the  United  States 
Office  of  Education. 


4.2-1-01 


ERLC 
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PEB  16,  I87S 

(4.0)    Proles': t  Management 

4.3    independent  Audit 

4.3-0-01     Review,  refine,  and  submit  an  audit  plan  to  the  Project 
Director  and  complete  an  Evaluation  Design  Critique  in  a 
pre-audit  report. 


4.3-1-01     Review  the  continuation  grant  proposal  as  part  of  the 
third-year  activities. 

4.3-1-02  Make  an  o'l-site  visit  to  provide  a  preliminary  review  of  the 
evaluation  design  and  establish  a  schedule  for  the  remaining 
audit  activities. 
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5»  Budget. 


is.  1973 


COMPONENTS 


1.0    Staff  Development 

1.1  Building--Unit  Cadre  13,438 

1.2  Volunteer  Tutors  4,763 

1.3  Parent  Education  522  18,723 
2.0    Instructional  Systems 

2.1  Demonstration  Center  21,792 

2.2  Training,  Teacher /Tutors  7,847 

2.3  Computer  Support  Services  1,798     *  31,437 
3.0    Community  Involvement 

3.1  Advisory  Council  585 

3.2  Communications  2,585  3,170 
4.0    Project  Management 

4.1  System  Analysis  8,991 

4.2  Evaluation  5.714 

4.3  Independent  Audit  1,9'65  16,670 

TOTAL  70,000 
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6.    Local  Commitments    The  Cedar  Rapids  Community  School  District  is 
committed  to  a  comprehensive  pro[;ram  of  staff  development  through  a  combi- 
nation of  short^-term  and  ongoing  in-service  opportunities.  Generally, 
however,  the  district  has  not  been  in  a  position  co  allocate  substautial 
resources  to  the  development  of  courses,  seminars,  and  workshops.  Rather, 
in-service  activities  have  been  organized  so  as  to  draw  on  already  exist- 
ing competencies  and  staff  experience.    Recognizing  the  critical  need  for 
expanded  teacher  in-service  In  reading  and  aware  tnat  little  or  nothing 
has  yet  been  offered  to  volunteer  tutors  or  to  parents,  this  project  was 
conceived  to  allow  sufficient  development  effort  to  produce  a  program  that 
can  be  maintained  at  reasonable  cost  and  maximum  effectiveness.    The  capa- 
bility of  this  district  to  deal  effectively  with  short  and  long--term  staff 
development  needs  is  best  illustrated  by  a  brief  description  of  the  current 
in-service  program. 

The  Cedar  Rapids  commitment  to  teacher  training  as  a  career-long  pro- 
cess is  evidenced,  by  the  resources  allocated  to  staff  development.  More 
than  $200,000  is  budgeted  annually  to  the  in-servico  function  to  operate 
a  variety  of  programs.     In  addition,  the  in-service  effort  is  headed  by  a 
director-level  administrator  and  carried  out  by  a  staff  of  sixteen  coordi- 
nators and  project  loaders  along  wiLii  an  cver-incrcasiug  number  of  lead 
teachers*    The  proposed  staff  development  program  for  teachers  of  reading 
will  be  accommodated  by  one  or  more  of  the  programs  described  below  and 
will  necessitate  no  new  organizational  structure. 

Released  Time  Program.    Substitute  teachers  are  provided  for  staff 
members  to  receive  training,  conduct  visitations,  or  attend  meetings  to 
develop  curriculum  or  teaching  process.    This  part  of  the  in-service  pro- 
gram is  designed  for  great  flexibility,  making  it  possible  to  encompass 


much  of  the  proposed  staff  development  activity  for  reading  toacliors. 
lliere  are  two  major  advantages  to  a  program  which  releases  teachers  for 
non-teaching  duties  during  contracted  time:    1)  an  opportunity  Is  gained 
to  provide  training  prior  to  and  during  the  implementation  of  new  curricu- 
lar  materials  or  teaching  processes,  and  2)  it  is  possible  to  take  advan- 
tage of  some  of  the  best  thinking  available  in  the  planning  of  staff  de- 
velopment programs  and  curriculum  changes.    It  is  clear  that  for  a  school 
system  to  maximize  its  effectiveness  for  children  it  must  provide  struc- 
tured  opportunities  for  teachers  to  share  in  thinking  through  problems 
which  manifest  themselves  in  the  classroom*    The  released  time  program  pro- 
vides such  a  structure. 

Training  Units.    One  of  the  high  priority  objectives  of  the  Cedar 
Rapids  schools  is  improved  functional  competency  in  reading.    Of  the 
several  strategies  agreed  upon  to  reach  this  objective,  the  one  which 
has  produced  the  roost  immediate  effect  prior  to  the  current  proposal 
is  the  program  that  has  come  to  be  termed  the  Primary  Training  Unit.  Now 
nearing  the  first  full  year  of  implementation,  the  training  unit  concept 
involves  the  identification  and  selection  of  one  superior  primary  teacher 
to  serve  as  a  unit  leader  for  four  to  eight  new  teachers  at  the  same  grade 
level-    The  unit  meets  together  during  the  pre-school  workshop  and  monthly 
during  the  school  year.    In  addition,  members  of  eacii  unit  are  provided  with 
released  time  to  permit  half  day  visits  in  the  unit  leader's  room  and  visit:* 
by  the  unit  leader  to  each  of  the  new  teachers'  rooms.    Unit  leaders  meet 
with  the  district's  primary  specialist  to  receive  training  and  maintain  a 
coordinated  program. 

Profegslonal  Credit  Program.    The  central  purpose  of  the  Professional 
Credit  In-Service  Program  Is  to  provide  opportunities  for  in-^epth  study  of 
problems  or  Issues  identified  as  worthy  of  study  by  coimalttecs  whose  task 
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it  is  to  research  the  staff  development  needs  of  the  district.    Courses  and 
seminars  of  varying  lengths  are  conceptualized  and  planned  by  one  ol  eight 
standing  committees,  then  offered  to  the  teachers  of  the  district  as  an  op- 
tional in-service  activity.    Approximately  thirty-five  courses  are  offered 
each  year* 

courses  selected  for  inclusion  in  the  in-service  curriculum  are  designed 
to  provide  knowledge  and/or  experience  which  will  bear  directly  upon  the 
goal  of  improving  instruction.    It  is  not  the  function  o£  this  program  to 
write  or  to  evaluate  curriculum.    Tasks  that  can  best  be  accomplished 
through  an  extended  assignment  or  mini-grant  (explained  on  the  next  page) 
are  not  deemed  appropriate  for  course  activity  In  the  Professional  Credit 
program.    Rather,  an  attempt  is  made  to  present  opportunities  for  study 
of  specific  instructional  techniques  or  content.    An  overriding  goal  is 
the  presentation  of  material  which  can  be  used  directly  in  the  Leaching 
task. 

Perhaps  the  most  important  of  the  criteria  used  In  determining  the 
final  program  of  courses  is  balance.    An  attempt  is  made  to  judge  equally 
the  needs  of  elementary  and  secondary  teachers,  to  provide  both  content  and 
process  oriented  activities,  and  to  offer  opportunities  for  general  profes- 
sional growth  as  well  as  for  the  acquisition  of  specific  skills  and  abilities. 

In-Service  Days.    Teacher  contracts  in  the  Cedar  Rapids  district  are 
for  190  days  of  service,  180  of  which  school  is  in  session.    Of  the  remain- 
ing ten  days,  four  are  taken  by  the  annual  pre-schooi  workshop  in  August, 
leaving  six  Fridays  which  are  designated  as  In-Service  Days.    Spread  through- 
out  the  school  year,  these  are  days  on  which  no  classes  are  held  and  on  which 
staff  development  programs  are  scheduleu,  cither  on  a  district-wide  basis, 
by  subject  Mtter  or  grade  level,  or  within  a  single  building. 
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BulldinR  In-Service.    Curriculum  coordinators  stand  ready  to  .ississt 
the  building  principal  or  department  cliairman  in  tlio  devclopmuiit  of  in-servic 
activities  for  individual  teachers,  departments,  clusters  or  entire  build- 
ing staffs.    Major  responsibility  for  in-servicing  buildinR  staffs,  however, 
rests  with  the  building  principals. 

Extended  Assignment  and  Mini-Grant  Programs.    i:xtended  Assignment  is 
the  name  given  to  the  procedure  by  which  teachers  are  employed  during  vaca- 
tion periods  to  carry  on  curriculum  building  or  staff  development  projects 
which  have  potential  for  district  adoption.    Proposals  are  channeled  through 
the  Department  of  Curriculum  and  Instruction  and  projects  are  funded  on  the 
basis  of  district  priorities  and  objectives. 

In  addition  to  the  Extended  Assignment  with  district  implications,  each 
building  principal  administers  a  smaller  but  similar  fund  which  is  made 
available  for  the  exclusive  use  of  teachers,  in  an  individual  building, who 
wish  to  carry  on  projects  foi  use  in  that  building.    This  is  the  Mini-Grant 
Program. 

Special  Projects.    This  is  a  catch-all  category,  encompassing  such 
broadly  diverse  staff  development  activities  as  the  Croft  Reading  In-Service 
participation  by  teachers  in  conferences  or  workshops  conducted  by  univer- 
sities or  conmercial  firms,  holiday  seminars,  and  state  or  national  meetings 
of  professional  organizations. 
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FEBI5,  1973 


B.    Installation  and  Operation, 


1. 


Installation. 


a.    Project  Time  Line, 

A  time  line  showing  dates  for  key  project  events 
will  be  drawn  up  after  staff  meetings  in  April, 
1973  are  held  to  establish  schedule  of  in-service. 

A  chart  will  be  presented  (Figure  VI)  dis- 
playing these  events  in  their  general  relation 
to  the  components  of  the  project. 
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Figure  VI      (See  page  57-a) 
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b.    Project  Staffing^ 

(1)    Organization  Charts    Tlie  Project  BASIC  Organization 
Chart,  Fig.  8  ,  depicts  the  positions  and  relationships  of  all  key  per- 
sonnel in  the  project  organization.    In  the  interest  of  clarity,  this 
chart  shows  only  project  organization;  the  positions  and  relations  of 
project  personnel  to  the  administrative  and  supervisory  staff  of  the 
Cedar  Rapids  Community  Schools  is  shown  in  Fig.  17. 

Tlie  solid  lines  shown  in  Fig.  8    indicate  normal  line  supervision 
and  imply,  for  example,  that  the  Project  Office  staff  personnel  operate 
under  the  line  supervision  of  the  Project  Director  for  the  duration  of 
the  project.    The  dotted  lines  imply  project  direction  and  communication 
between  the  Project  Office  and  key  project  personnel  operating  under  the 
supervisiori  of  their  normal  line  organization  supervisor. 

As  shown  in  Pip:.    8  ,    the    project  organization  and  management 
methods  to  be  employed  on  the  project  are  based  on  the  program  management 
concepts  widely  used  in  the  manar.emerit  of  defense  and  space  programs, 
mdoified  as  necessary  for  the  effective  Tiaiiagement  of  educational 
development  projects.    Similar  to  Uie  conraonly  used  "matrix"  form 
of  program  orgajiization,  the  project  organization  employs  a  strong 
Project  Office  {^roup  under  the  direct  supervision  of  the  Project 
Director,  support(^d  by  key  personnel  in  various  organization  in  the  Edu- 
cational Service  Center  and  in  the  schools  performing  efforts  on  the 
project. 

The  Project  Office  is  headed  by  the  Project  Director,  who  is 
responsible  to  the  administration  ^f  the  Cedar  Rapids  Community  School 
District  for  the  effective  performance  of  the  project  and  who  will 
serve  as  the  primary  point  of  contact  with  the  U.S.  Office  of  Education  . 
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15,  1973 

and  the  State  of  Iowa,  Depart mr:a  of  Kducation,  Title  III  officer 
regctrding  the  management  and  performance'  of  the  project. 

Busines?,  financing,  and  logal  aspects  of  the  pro.Ject  will  be 
adjninistcrod  by  the  Adni ni strati v**  A:::;istant  for  «'ni»^rai  Administration  and 
Fc'deral  Pn>grains,  whf  will  I*'  roc^on.  iol**  fcr         ivln(',  aiiJ  adminictoring 
tho  grant  and  f<»r  the-  preparali')n  and  submission  of  monthly  and  quarterly 
expenditure  rfT»ort,s. 

Key  personn'  l   from  the  lypartnora  of  Curricul*im  and  lnst**uction 
will  bo  HS.si/zno'i  ♦<»  ♦,hc  rroJf<:t    MTic*-  to  oporat**  indor  tnc  direct  line 
supervi  r.ion  of  M.  -  iroj^ct  Director  *.*»jr  tho  duration  of  the  pro.lect  to 
provide  assistance  in  the  integrated  planning  and  control  of  the  project 
in  the  arenr.  '  */  otfiff  <iov»-lopn'nt  ,  i:i;:tructionul  cystems,  and  community 
involvemera.    7iir  evaluation   lud  i  nd'i  eri<icnt  audit  fiinctionc  will  be  tho 
direct  responiiibi  I  ity  of  the  Project  Office. 

Because  a  niunbcr  of  key  project,  t^crsonnel  will  remain  attached 
to  their  normal  functional  organizations  in  tiie  Educational  Service 
Center  and  lUo  i-firtirlpfiiiufr  sch'^olc,  it  in      Dontial  that  a  partic- 
ipative mod**  of  management  ar.d  Jead'^rship  be  '*Jnployed  by  the  Project 
Dir^^ctor  and  the  Project  Offic  ::taff.    This  i::ip.lieG  specific 
involrement  of  both  key  personnel  an<l  tlieir  supervision  in  the  planning 
and  control  of  th'»  project  to  uiu  ure  tl:^ir  continued  coiamitment  to 
and  support  of  project  objectives. 

(2)  Staff  Assignments >    All  key  personnel  assignments  have 
been  completed.    The  paraprof essional  staff  will  be  identified  prior 

to  opening  of  the  Demonstration  Center  in  Fall,  1973. 

(3)  Staff  Qualifications.    All  key  personnel  have  been 
selected  for  the  capabilities  for  performing  the  project  effort  as  indi- 

t)02  ^' 


cutcd  lu  ihc  Work  Breakifom  Stru.i.m-.  Klg.  27.    ITojoct  personnel  will 
be  rcicasscd  from  llu-ir  normal  .l.ii  it  ^  to  llio  oxt^  ul  r.-j.iirod  lo  p.-rmil  ihom 
to  devote  C'itiier  full  or  part-tt.no  vJtorl  to  the  project  as  planned  and 
required.    Replacement  personnel  iiavc  or  will  be  secured  to  prevent  pro 
Ject  personnel  from  being  distracted  from  the  oojectivoj  of  the  project  by 
other  duties  and  to  insure  the  onRoiiig  district  program  will  not  be  dlMtfvi. 
Representative  job  descriptions  are  included  in  Fig.    9,  10,  11,  and  12. 

(A)    Administrative  Training.    No  specific  training  o£  ad- 
ministrative staff  l-.as  been  necessary  during  tlio  development  phase  of  the 
project.    However,  specific  training  i»  program  and  project  management 
methods  will  be  conducted  by  a  management  consultant  for  all  administra- 
tors and  lead  staff  associated  witii  the  pvsjjci. 
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POSITION  DESCRIPTION 


POSITION  TITLE: 


Elementary  Reading  Specialist 


PURPOSE  OF  POSITION: 


Under  the  supervision  of  the  Project  Director  to 
improve  instruction  in  reading  at  the  elementary 
school  level,  particularly  in  the  primary  grades 


PRINCIPAL  DUTIES: 


Provide  extensive  in-service  training  in  reading  for 

appropriate  staff  members 
Develop  the  Demonstration  Center  program  for  project 

BASIC 


PREPARATION,  EXPERIENCE,  SKILLS? 

Hasters'  degree  (minimum)  with  major  emphasis  in 
reading 

Teaching  experience  in  the  primary  grades 
General  knowledge  of  elementary  school  curriculum 
Demonstrated  ability  to  work  with  professional  staff 


SALARY: 


Classroom  teachers*  schedule  1973-74  adjusted  for 
length  of  work  year  and  a  per  diem  basis 


Figure  9. 
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POSITION  DKSCRIPTION 


FEB  15,  1973 


POSITION  TITLE:  Community  Agent.  Project  BASIC 


PURPOSE  OF  THK  POSITION:         Through  the  Proloct  Director  and  the  Project 

Staff  to  schedule  and  hold  incctlnns  with  parents 
to  establish  punitive  relntlonsh Ips  and  develop 
channels  to  feed  back  constructive*  Information  for 
Project  modification, 

TYPICAL  DUTIES:  Conduct  educational  meetings  for  individual 

parents  and  parent  groups. 
Collect  and  mn]ik*  available  to  teacheis 
essential  information  about  individual  students' 
home  rnvironmiv)ts. 

Help  classroon  teachers  expand  their  knowledge 
about  the  relationship  of  their  activities  to  the 
child's  home  environment. 

Assist  Project  Staff  in  the  coordination  and  scheduling 
of  trained  volunteers'  services  to  Project  BASIC 
cadre  members  in  individual  schools. 

Make  recommendations  to  Project  Staff  for  modification 
of  volunteers'  training  to  fit  students'  needs. 


EDUCATION  AND  SKILL  rEQUIREMENTS: 

Bachelor's  Degree 

State  certification  in  elementary  education  with 
experience  in  primary  grades. 

Experience  In  working  with  and  relating  to 
adults  from  varied  backgrounds. 

CLASSIFICATION:  As  appropriate  under  1973-74  Certificated  Staff 

Salary  Schedule. 

Work  Year:    July  1973  through  June  1974 
Benefits:    Sick  leave,  workmen's  compensation, 
family  illness  leave,  bereavement  leave,  emergency 
leave,  personal  leave,  and  District-paid  insurance 
program. 


QUALIFIED  AND  INTERESTED  CANDIDATES  SHOULD  CONTACT: 

Director  of  Personnel  Services 
Lducatlonnl  Service  Center 

346  Second  Avenue  S.W.  ^  643 

Cedar  Rapids,  Iowa  b*0o 


POSITION  DESCRIPTION 


FEB  15.  1973 


POSITION  TITLE: 


Secretary  to  Project  BASIC  Office 


LOCATION: 


Demonstration  Center  (undetermined) 


PRINCIPAL  DUTIES:    Accomplish  the  secretarial  .and  clerical  work  for  the 

office  of  Project  BASIC 
Usual  administrative  office  responsibilities 
Statistical  work  in  relation  to  the  evaluation  of  the 

proj ect 

PI^PARATION,  EXPERIENCE,  SKILLS: 


High  school  graduate,  some  college  or  business  school 

preferred 
High  level  secretarial  skills 

i'ieasant  personality,  nice  telephone  voice  and  manner 
Abi?.ity  to  handle  minor  public  relations  calls  and 
rcansmit  to  proper  channels  with  minimum  supervision 
fter  training. 


SALARY: 


Group  F.    Beginning  salary  $2.39  to  $2.70  dependent 
upon  experience. 


WORK  YEAR: 


Twelve  montl-.s 


EMPLOYMENT  DATE: 


Immediately 


Figure  10. 
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CEDAR  RAPIDS  COMMUNITY  SCHOOLS 
Cedar  Rapids,  Iowa 


POSITION  TITLE: 
PURPOSE  OF  POSITION: 

TYPICAL  DUTIES: 


EDUCATION  &  SKILL 
REQUIREMENTS: 


CLASSIFICATION: 


Teacher  Associate  I 

To  assist  in  the  performance  of  supervisory  and 
instructional  tasks  that  have  been  Initiated  or 
suggested  by  the  teacher.    Serves  as  a  teacher 
under  the  guidance  of  a  teacher. 

Under  the  guidance  of  the  teacher,  performs; 
individual,  small  group  and  large  group  Instruction. 
Give  follow-up  presentations  of  the  teacher*s  lesson. 
Assists  in  TV  instruction  (teacher  not  necessarily 
present.) 

Supervises  or  monitors  the  room  In  the  absence  of  the 
teacher. 

Assists  in  lesson  development. 
Assists  in  material  preparation. 
Drills  pupils  for  maintenance  of  skills. 


IMC  background. 

Four  years  college  credits. 

Posses  a  state  associate  certificate. 

Posses  a  strong  interest  In  major  field  of  endeavor. 

Minor  college  field  helpful. 

Enjoy  working  with  children. 

Salary  -  Group  H  $2.80-3.22/hour 

Work  year  180  days    (9  months.) 

Benefits  -  Sick  leave,  workmen's  compensation, 

family  illness  leave,  bereavement  leave, 
emergency  leave  and  personal  leave. 
ALL  PAID  HOLIDAYS. 
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CEDAR  RAPIDS  COMMUNITY  SCHOOLS 
Cedar  Rapids,  Iowa 


^EB  15.  1973 


POSITION  TITLE: 

PURPOSE  OF  THE  POSITION: 


TYPICAL  DUTIES: 


EDUCATION  &  SKILL 
REQUIREMENTS: 


CLASSIFICATION: 


Teacher  Associate  III 

To  render  supportive  tasks  that  will  facilitate 
teaching.   This  position  is  to  assist  the  princi pal 
or  teachers  with  instructional  tasks  that  have  been 
judged  as  not  requiring  the  services  of  a  certi- 
ficated teacher  or  administrator.   The  Associate  III 
may  be  assigned  to  the  building  principal,  an  indi- 
vidual teacher  or  group  of  teachers. 

Monitor  the  classroom  during  short  absences  of  the 
teacher. 

Supervise  children  during  rest  periods  in  the 
classroom. 

Supervise  restrooms  and  halls  during  break  periods. 

Operate  audio-visual  equipment. 

Secure  audio-visual  supplies. 

Read  to  the  class. 

Prepare  instructional  material. 

Provide  the  teacher-to-talk- to  program. 

Prepare  media  material. 

Prepare  bulletin  boards. 

Take  attendance. 

Gather  resource  material . 

Assist  on  field  trips. 

Telephone  parents  of  absent  children. 

Help  children  with  clothing. 

Provide  supervision  for  the  lunchroom  and/or 

playground. 

High  school  diploma. 

State  associate  certificate. 

Typing 

Art  and/or  mechanical  aptitude  helpful. 
Experience  with  movie  projectors,  cameras,  record 
players,  etc. 

Salary  -  Group  B$1.82-2.03/hour 
Work  year  -  180  days 

Benefits:      Sick  leave,  workman's  compensation. 

family  illness,  bereavement  leave, 
emergency  leave,  and  personal  leave. 
Paid  Holidays;   Labor  Day,  Veteran's  Day,  Thanksgiving, 
and  following  Friday,  Christmas  and  New  Year's 
Day,  Washington's  Birthday,  Good  Friday  and 
Memorial  Day. 
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FEB  15  1972 

c*    Facilities,  Materials »  and  Equipment  '  ^ 

(1)  .    Facilities*    All  activities  of  the  proposed  project 
will  be  conducted  in  presently  existing  facilities.    The  site(s)  of  the 
Demonsnratlon  Center  (s)  will  be  selected  at  least  one  quarter  prior  to  the 
scheduled  move  to  the  Center (s).    Nineteen  elementary  schools  have 
indicated  moderate  to  strong  Interest  in  serving  as  a  Demonstration  Center 
site  during  project  year  1973-74.    Selection  of  the  sites  will  be  based 
upon  degree  of  commitment  evidenced  by  the  teaching  staff  of  the  various 
schools,  the  degree  of  commitment  evidenced  by  the  school  principal,  and 
the  project  budget. 

Facilities  in  the  Educational  Service  Center  include 
data  processing,  accounting,  purchasing,  and  production,  as  well  as  the 
normal  staff  of  the  Department  of  Curriculum  and  Instruction  through  which 
the  local  district  will  make  a  major  contribution  to  the  support  of  the 
project. 

(2)  .    Materials.    No  major  materials  and  equipment  purchases 
are  anticipated  either  for  the  project  or  for  the  administration  of  the 
project.    Because  the  facilities  and  equipment  are  already  in  existence, 

no  problems  are  anticipated  with  respect  to  the  development  of  the  project. 
Many  of  the  materials  and  supplies  which  will  be  available  in  the  Demonstra- 
tion Center  and  will  be  a  contribution  of  the  local  district,  have  already 
been  ordered  and  are  on  hand  for  use.    The  amount  budgeted  for  materials 
has  been  substantially  reduced  and  provides  only  for  acquiring  new 
materials  which  may  show  promise.    Representative  samples  of  available 
material  lists  are  presented  in  Figures  XIII-XVI. 
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The  proposed  three-year  program  anticipates  the  exploration  of 
various  instructional  systems  in  the  Demonstration  Center.    As  mentioned 
in  the  first-year  proposal,  some  possibilities  for  computer-managed  instruc- 
tion have  been  considered.    A  modest  amount  has  been  budgeted  for  a  pilot 
remote  computer  terminal  to  be  used  during  the  last  nine-week  phase  of  the 
second  project  year.    This  effort  will  be  continued  during  the  third 
project  year. 
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SUPPLEMENTAkY  BOOKS 


m  9 

Poems  for  Galloping 

2 

Baby  Elephants 

7 

Round  as  a  Pancake 

1 

Mr.  Jolly's  Sidewalk  Market 

10 

A  Day  With  Pets 

2 

Three  Little  Dachshunds 

12 

Children  of  the  World  say  "Good 

Morning" 

1 

Five  is  Five 

9 

Good  Morning,  Mr.  Sun 

1 

What  Is  Big 

5 

Let*s  Talk  about  the  World 

1 

You  Can  Find  a  Snail 

4 

Old  Mother  Goose 

1 

Three  Billy  Goat  Gruffs 

A 

Joey  Kangcroo 

12 

The  Alphabet  Tale 

3 

The  House  that  Jack  Built 

9 

A  is  for  Annabel le 

7 

Poems  for  Counting 

1 

The  ABC  Hunt 

4 

To  Know  a  Tree 

7 

Wildsmith's  ABC 

5 

The  Sun  is  a  Star 

8 

Lpar^  Nonsense  Aluhabet  Roolt 

2 

Going  Up^  Going  Down 

11 

Hop  an  Pop 

The  River 

A 

Dr.  Scuss's  ABC 

5 

Birds  in  the  Wintertime 

3 

Rpd  Fox  And  Hlfi  Caoop 

11 

Makers  of  Boxes 

2 

Case  of  Hunsrv  Stranger 

43 

All  Kinds  of  Nieghbors 

3 

Happy  Birthday 

20 

Good  Night  Mr.  Beetle 

3 

The  Secret  Three 

,  6 

Lets  Take  a  Walk 

5 

Hurry  Hurry 

8 

Poems  for  Weather  Watching 

3 

The  Cat's  Meou 

21 

One-Two- Three-Four 

2 

Little  Runner  on  Longhouse 

10 

A  Cat 

2 

Little  Chief 

20 

Daddy  is  Home 

2 

Juluis 

2 

Old  Woman  and  the  Pig 

2 

Snlrilpm  And  ^a^1ot*ic: 

2 

At  Home  on  the  Ice 

3 

Little  Bear's  Visit 

Here  Comes  Jiraney 

2 

Little  Bear's  Friend 

1 

fapt  Murphy's  Tugboat 

2 

No  Funn '  Business 

big  Frog  Little  Ftogs 

I 

Father  Jear  Comes  Hoi  e 

ERLC 
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McGraw-Hill 


FS-18 
F8-19 
PS-20 
PS-21 
PS-22 
PS-23 
PS-24 
PS-25 

PS-26 
PS-27 

I 

PS-28 


Hearing  Sounds  In  Words 

Consonant  Sounds 

Tricky  Consonant  Sounds 

Long  Vowel  Sounds 

Letters  which  Work  Together 

Studying  Long  Words 

Letter  Sound  F 

Single  Letter  Sounds 
L  T  F  C  S  B  D 

More  Single  Letter  Sounds 

Sounds  In  Rhymes 
W  B  K  Q  X  Y  Z 

Two  Letter  Sounds 

Hore  Sounds  In  Rhymes 


Single  Consonants  (adding       x»  z) 
Initial  &  Final,  Using  Words 
With  Short  a,  i,  u 

All  Short  Vowels:  Discrimination 
Between  a,  e,  i,  o,  u 

Discovering  Rule  for  Long  Vowel  Sounc 

Diagraphs:  (Twin  Consonants),  Initial 
and  Final,  Words  with  Short  a,  1, 

Discovering  Rule  for  Short  Vowel  Sour 

Double  Vowels  and  Rules  that  Apply 

The  Short  Sound  of"0" 

The  Long  Vowel  Sounds 

Short  and  Long  Vowel  Sounds,  Using 
All  Skills  Learned 

The  Short  Sound  of  "E" 

Working  with  Vowel  Sounds  Through 
Perception 
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TAPE  RECORDING 


TR 

1302  -  1306 

Aesop's  Fables 

Animals 

TR 

1206 

Alphabet,  Beginning  Consonant  Sounds 

TR 

1146 

Aay's  Doll 

Dolls 

TR 

1145 

Angelo  Goes  To  The  Carnival 

TR 

1128 

Animals  Do  The  Strangest  Things 

Animals 

TR 

1167 

Angus  and  the  Cat 

Dogs 

TR 

1121 

At  Daddy's  Office 

TR 

1152 

Atuk 

Eskimo 

TR 

3112  -  3121 

Auditory  Discrimination 

Lessons  1,  2 

Lessons  3,  4 

Lessons  5,  6 

Lessons  7,  8 

T                          W  111 

Lessons  11 «  12 

Ltc99Un9    X  J  f  XH 

Lessons  15 «  16,  17 

• 

Lessons  xo, 

Lessons  21,  22,  23 

TR 

1157 

Barto  Takes  The  Subway 

TR 

2719 

The  Best  Burro 

T  1757 

Biggest  House  In  The  World 

Snails 

T  1772  The  Bike  Lesson 

T  1770  Black  and  White 

TR  11^5  Bonhoome 

TR  1158  Bright  Barnyard 

TR  1122  The  Calico  Jungle 

TR  1421  Case  of  the  Cat's  Meow 

T  1898  The  Cask  of  Amontillado 

T  1759  Cathy's  First  School 

TR  1156  Cinderella 

TR  1129  Cindy's  Snowdrops 

™  1174  The  Cow  Who  Fell  In  The  Canal        [  3 


Animals 
Animals 
Cats 


PR  15 
PR  13 
PR  17 


PHONODISC 

PR  11       Angus  and  the  Cat 
PR  18      Angus  Lost 
PR  12       All  Aboard  the  Train 
PR  149     Activity  Songs  For  Kids 
PR  71       The  Big,  Big  Box 

The  Cow  Who  Fell  In  The  Canal 
Do  Baby  Bears  Sit  In  Chairs? 
The  Day  Daddy  Stayed  Home 
PR  135     Dinosaurs  -  Stories 
PR  72       Fish  For  Breakfast 
PR  117     Folk  Songs 
Georgie 

Georgie  To  The  Rescue 
Georgie  And  The  Magician 
The  Little  Island 

The  Man  Who  Didn^t  Wash  His  Dishes 
One  Horse  Farm 
1,  2,  3  and  A  Zing  Zing  Zing 
Peter's  Long  Walk 
Pwdgy»  The  Beaver 
Penguin's 
Rosa  -  too-little 
PR  139     Sounds  Of  The  Sea,  Vol.  1 
PR  150     Milne,  A. A. 
PR  252     Songs  of  the  Humpback  Whale 
PR  210-225  Singing 
PR  226-229  Singing  Games 
PR  140     Sour     of  Sea  Animals 


Dogs 
Dogs 

Locomotives  -  Railroads 


Cows 
Animals 

Dinosaurs 


PR  16 
PR  76 
PR  70 
PR  73 
PR  74 
PR  14 
PR  161 
PR  75 
PR  5 
PR  78 
PR  77 


Ghost  Stories 


Horses 


Wliales 


World  Full  of  Horses 


Marine  Animals 
Horaes 


Figure  16. 


73 


2*    Ope rat Ion ♦ 

a.  District  OrKanization^    As  indicated  by  the  Project  BASIC 
organization  chart.  Fig*  8  »  page  63»  the  Project  Director  reports  to 
the  Executive  Director  of  Curriculum  and  Instruction*    Other  relationships 
to  the  administrative  structure  of  the  school  system  arc  shown  in  Fig.  17* 

b.  Project  Support >     In  order  to  assure  that  the  project  re- 
ceives adequate  support  from  the  school  system  for  the  performance  of  the 
project »  the  following  fTceps  either  have  been  or  will  be  taken* 

*  -  Key  personnel  have  been  assigned  to  the  line  supervi- 
sion of  the  Project  Director  to  assure  integrated  plan- 
ning and  control  of  the  project. 

*  -  Key  personnel  not  under  the  line  supervision  of  the 
Project  Director  and  their  supervisors  liave  been  in- 
volved in  the  planning  of  their  project  effort  so  as 
to  assure  their  commitment  to  the  success  of  the  pro- 
ject. 

*  -  Project  progress  will  be  monitored  and  communicated 
with  appropriate  school  district  administrative  per- 
sonnel to  assure  their  continued  knowledge  of  project 
progress  and  support  of  the  project.  Specifically, 
Management  Review  briefings  will  be  presented  on  a 
monthly  schedule  to  either  the  Superintendent's  Cabi- 
net or  the  General  Council.    These  briefings  will  be 
made  by  key  project  personnel  who  will  report  on  their 
objectives »  status  of  effort »  problem  areas^  and  cor- 
rective action. 

c.  Authority.    Authority  for  the  employment  of  personnel  and 
authorization  of  expenditures  within  the  constraints  cf  the  project  budget 

EI^C  has  been  given  to  the  Project  Director.  0|5 
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<!•    Corrective  Action*    Specific  sybicms  oi  :nonitoriu^:  project 


progress  and  the  achievement  of  progress  objectives  will  be  implemented 
to  provide  the  Project  Director  and  other  administrative  personnel  with 
maximum  **proJect  visibility/*  so  that  problem  areas  can  be  detected  at  the 
earliest  possible  time  and  prompt  and  effective  corrective  action  taken* 
Corrective  action  will  normally  be  taken  by  group  problem-solving  methods 
involving  both  Project  Office  staff  and  other  key  personnel  and  administra- 
tors*   It  is  a  prime  responsibility  of  the  Executive  Director  of  Curriculusi 
and  Instruction  to  assure  that  the  Project  Director  receives  ♦'he  full  sup- 
port of  the  resources  of  the  school  system  in  the  resolution  of  problems 
and  the  application  of  corrective  action* 
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C.  Conmuni cation,    Tho  pwrp*        of  lU*^  conun      cation  system 
are  to  provide  an  efficient  and  •»curiomicaJ  method  fur  communicating 
with  the  public  (internal  and  cxt'-rr*al),  and  to  develop  an  awareness  of  and 
interest  in  Project  BASIC,  and  ti-  -timulate  appreci ^t i':-n  and  oupport  for 
the  initiativo  of  the  school  air.trif.  and  it:    -vrrjii;  t  mi^ut  of  rer»ourcej  to 
the  project.    To  fulfill  these  fuiiotions  the  corjnunicatioi   system  must  be 
capable  of  collecting  information,  processing  information,  and  distributing 
information. 

1.    Internal  Commmiicmion,  Tne  internal  piibiic 
(district  employees  and  school  board)  will  rcfceivv  iiirorni.ution  via  both 
regular  and  sj»ecial  systen-vide  comm*inication  channeir.    Five  different, 
regular  perio^iic  house  organ:;  —  two  ^^eneral  and  three  aimed  at  specific 
sub-publics  —  will  carry  progress  r**ports  and  feature  stories.  Special 
Project  HAGIC  bulletins  will  announc*-  extraordinary  and  :  imely  dovelopments 
and  promote  verbal,  written,  t^r  oral  feedback  to  pro,]«-ct  staff. 

A  simple  and  converiient  method  for  cont.ributing  infor~ 
mation  or  raising  que:niotu;  n-lativ*   to  i'rojeet  hAlViCwill  bo  available 
to  all  members  of  th'^  staff  and  e^nmunity  thr;»JK''  -  * '•-nour  access  to 
a  telephone  pTording  sys*.om  -  hA'/lC  Hotline,  ^9^^-i'r^8.     Information  or 
questions  concerning  lYoJect  i'.ASI(!  nay  also  be  mailed  to  the  following 
address:    Project  BASIC,  Educational  ;:ervice  Center,  3^6  And  Avenue  H.W  . 
Cedar  Rapids,  Iowa,  5P^0P. 

All  questions  and  sur.r^stions  received  eithi-r  on  the 
Hotline  or  by  letter,  will  be  carefully  processed.     iYeliminary  plans 
call  for  abstracting  'tnd  coding  ii,r>rmation  items  by  ;nmching  the  proper 
holes  on  McBoe  ke.v-sort  cards  -  indicating  sender,  subject  matter,  and 
intended  reeipien;..    Al  str'tcts  of         information  items  will  be  placed 
on  key-sort  eardr  fu:d  filed  I7  usinr  serial  refen  tie*  numbers.  Complete 
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records  of  all  information  items  wtli  be  stored  eitner  un  audio  tape 
or  printed  form  in  th^  Teaching  Resource  Center  and  w'll  be  available  to 
any  staff  member  or  person  in  the  community  upon  request. 

Questions    called  in  will  bo  recorded  on  a  phone  message 
from  and  referred  to  the  proper  resource  person  who  will  research  the  question 
and  obtain  the  best  available  euiswcr.    Persons  receiving  telephone  referralf 
will  relay  euiswers  to  the  questioning  pcur^y  by  a  personal  call,  when  possible. 
Anonymous  questions  will  be  reviewed  by  the  Project  Director  and  when 
deemed  worthy  of  attention  will  bo  discussed  in  a  monthly  newsletter. 

In  addition,  through  th*^  dial  access  systeiK^  BACIC  Update, 
398-2757,  will  provide  all  project  r»taff  access  to  short  weekly  tapes 
containing  abstracts  and  current  informational  items  tubout  Project  BASIC. 
Complete  reports  will  be  sent  only  if  req^e^ted  by  an  individual. 

A  final  means  of  communicating  project  informHlion  among 
the  project  staff  and  betwef-n  pro>*ri  staff  and  otli»>r  school  system  per- 
sonnel will  be  the  Memagement  Review  hriefing  (pa/a- 74).     He-ports  from 
all  components  and  personnel  on  x\r^    reject  will  facilitate  the  coordina- 
tion and  integration  of  project  »rrort. 

?.    Dissemination,  The  exiori^-il  public,  wliich  is,  for  practical 
purposes,  synonymous  with  the  "gonrrnl  public",  will  receive  information, 
including  encouragement  to  provid'.'  f'M-dback,  thrcur.n  the  mass  media.  Public 
presentations  to  the  Board  of  Education  will  include  recommendations,  pro- 
gress reports,  euid  normally  will  receive  press,  radio,  and  television 
coverage . 

The  regular  conmunication  channels  of  th^'^  system-wide 

Community  Souncil  of  parents,  teachers,  and  students  will  be  utilized  to 

communicate  with  the  parent  public,  that  segment  of  tae  general  public  which 

might  reasonfioly  bo  expected  to  cAnitit  the  most  pers  Dnal  and  imme.iiate  intore 

ERJC  in  the  project.     Interested  people  in  the  community  v  ill  also  have  access  tc 
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D.    Evaluatioii  > 

1.    Evaluation  Design,  The  basin  for  evaluation  in  this  project  is 
a  d:/najnic  one  emphasizing  ration:il  (lt*(nr>ion  making.    Planninf^  for  the 
project  has  emphasized  flexibiH  +  y  in  program  structure  of  content 
prccedures.     In  fact,  these  liave  hf^f^w  carefully  established  by  relying 
on  baseline  data,  conceived  prior  to  the  project  proposal,  and 
gathered  through  on-going  district  evaluation.    The  emphasis  here  is 
that  the  project  planners  recogni/.e  the  needs  for   program  monitoring 
during  ail  phaseis.    This  monitoring  should  be  based  on  alternative 
counter,  of  action. 

Th(   prorr:im  has  been  planned  following  these  steps: 

Basel int*  data  has  beei   used  to  determine  school  district 
needs . 

Rroad  objectives  (goals)  have  been  developed  to  meet  these 
needs . 

A  flexible  prograin  has  been  planned  to  meet  the  broad 
objectives . 

An  (^valuation  plan  has  b-^en  developed  to  provide  information 
for  makinr  decisions  about  the  prograin. 
Initial  program-planning  n^cognized  the  need  for  a  model  for 
eon:;  i  df^ri  nr  th<*  /-umou:-  types  of  d(^ciruon  making  during  a  program.  The 
rtuTl'! f'hr.'im  Cli'i   modol   (:;<'o  Fi^.  18  )  provided  a  basic  structure  for 
d(*v<' I  opi n?*:  th^'  <  vnl iiat  [(^n  plan.    Kvaluation  in  this  model  is  defined 
/u;  th^  proce:;:;  of  provldinr  information  for  making  decisions.  This 
drflnition  is  congriient  with  the  dynamic  concept  of  evaluation  in  this 
proposal . 

As  ::tated  above,  the  basic  steps  incl  <ded  first  of  all  a 
review  of  baseline  data  on  hand  to  determine  broad  program  objectives. 
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EVALUATION  is  the  process  of  j^athorln^:  useful  information  to  ascertain  .rela- 
tive values  of  competing  alternatives  comprising  a  decision  situation. 


Intended 

~1  


CONTBCT  EVALUATION  serves 
planning  decisions  to  determine 
Ehds  objectives,  specify  major  chancres 

needed,  anu  establish  priorities. 


Actual 
— J— 


PRODUCT  EVALUATION  serves 
recyclinc:  decisions  to  judfte  the  re- 
lation of  attainments  to  objectives 
and  to  determiri$  whether  to  continue^ 
termijiate,  or  drastically  modify  «n 
activity. 


INPUT  BVALUATIOt:  serves 
structuring  decisions  to  deslcn 
Means         procedures  to  achieve  the  objec- 
tives—that is,  to  develop  an 
action  plan. 


PROCESS  EVALUATION  serves 
implementing  decisions  to  utilize t 
control,  and  refine  procedures  to 
carry  through  the  action  plan* 


Figure  18.    Variation  of  Stufflcbcam  CIIP  Model. 
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This  baseline  data  included : 

Regular  surveys,  administcr.^d  every  six  weeks,  reporting 
the  progress  of  first,  second,  and  third  grade  students 
through  the  basal  reading  series. 

Observations  of  student  behavior  conducted  in  primary 
cla:;sroom  during  Bcheduleci  reading  periods. 
In-depth  sampling  of  behavioral  objectives  in  reading,  given 
to  200  first-graders. 

Surveys  asking  first  grade  teachers  to  report  the  percentage 
of  their  class  capable  of  accomplishing  36  selected  reading 
behaviors . 

Administration  of  the  Gates-MacGinitie  Reading  Test  to  all 
first  through  fourth-graders. 

Asser,r.ment  of  primary  teachers'  and  principals'  educational 
background  in  reading,  through  a  survey  of  thtir  college 
transcripts . 

The  project,  planners  reviewed  tnis  data  with  reading  teachers, 
principals,  central  office  staff,  and  the  Comn;unity  Advisory  Council 
to  arrive  at  a  s.-t,  of  progrjur.  objoctivos .,    The  many  objectives  planned 
for  the  project  seemed  to  fall  int..  three  broad  categories:     (l)  Pupils: 
improvement  of  reading  skills,  (?)  I'-taff;  development  of  greater  facility 
in  diagnostic  traching  with  increased  provision  for  individual  student 
needs,  and  (^)  Management:  field  testing  of  a  manat^eraent  prototype  that 
might  be  used  in  the  Cedar  Rapids  Hchool  system. 

The  Evaluation  Model.  Since  evaluation  in  this  model  is  the 
process  of  i  roviding  information  for  making  decioi-.n'-.,  and  procedures 
nay  be  altered  in  the  light  of  experience,  evaluation  procedures  are 
based  on  th-    four  components  of  the  CIPP  model,  as  J  pplied  to  the 
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Conti-xt  »/vuIuati        Kxi.Min^,  objoctivot;  oT  ihc^  Cedar 
Rapids  reading  program  were  rovicwoa.    Analysis  were  made  of  degree 
of  accomplishment  of  behavioral  objectives  in  reading,  and  baseline 
data  on  reading  achievement  i^corcs  was  gathered.    Staff  and  community 
concerns  about  the  reading  progra-'ns  were   noted.    AithuuSh  much  context 
evaluation  has  been  done,  it  will  continue  during  each  phase  of  the 
project • 

Input  evaluation.  A  reading  task  force  group  spent 
severa.L  months  evaluating  information  from  recent  literature  on  the 
reading  process.    A  research-related  card  file  was  developed.  Successful 
programs  outside  the  district  were  discussed  and  evaluated  in  terms  of 
their  applicability  in  the  Cedar  Rapids  system.     Input  evaluation  will 
also  be  a  continuous  part  of  the  jroject. 

Process  evaluation.  On-f,oing  evaluation  of  all  phases 
of  the  projert  will  be  conducted  in  order  to  monitor  accomplishment 
of  objectives »  assess  operational  procedures  in  the  light  of  experience, 
and  make  modifications  necessary  to  facilitate  the  accomplishment  of 
broad  program  objectives. 

Task  Work  Statements  {iiw  page  135) »  will  be  prepared  for 
all  project  task  groups.    These  are  cross-indexed  with  the  Work  Breeik- 
down  Structure  Matrix  (page  13A).  Task  group  evaluation  procedures  will 
be  based  on  a  review  of  each  Task  Work  Statement.    The  degree  of 
accompli shmen*  of  individual  tasks  will  be  entered  on  the  evaluation 
sheet.    Where  necessary »  task:-,  nay  bo  revised  to  facilitate  accompl- 
ishment of  major  project  objectives. 
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Prod^c t  eva I ua lion,      Porformance  will  be  assessed  against 
expected  outcomes  and  accomplishment  of  objectives.    Costs  and 
benefits  of  different  program  activities  will  bo  analyzed,  and  decisions 
will  be  made  about  the  practicality  of  using  the  design  as  a  prototype 
for  other  District  programs* 

The  following  diagram  illustrates  the  interfacing  of  the 
four  components  during  the  course  of  the  project.    A  timeline  of  major 
project  activities  is  included  for  illustrative  purposes.  (See 
Figure  XXI.) 
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^  15,  1973 


Figure  XXI 

As  stated  in  the  section  Educational  Program  Audit,  contractual 
arrangements  for  the  third  year  audit  have  not  been  made  at  this  time* 
Therefore,  final  agreement  on  the  evaluation  design  is  yet  to  be 
accomplished.    This  will  be  submitted  in  a  formal  pre-audit  report  to 
the  District  at  n  date  yet  to  be  determined,  and  to  the  United  States 
Office  of  Education  immediately  thereafter. 

The  Evaluation  Summary  Chart,  on  the  following  pages » 
indicates  the  typo  of  evaluation  now  planned  for  stated  project 
objectives.    Overall  program  objectives  are  stated,  after  which  follows 
a  list  of  the  third  year  objectives  outlined  on  page  86.  Stated 
objectives  are  cross-indexed  according  to  the  key  on  page  35. 
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PEB  !5,  1973 

2»    Educational  Program  Audit 

a*    Audit  Agency.    The  pre~audlt  and  educational  program  audit 
for  the  third  budget  period  will  be  conducted  by  the  Institute  for  the 
Development  of  Educational  Auditing    (IDEA),  if  present  plans  materialize. 
The  auditing  team  will  be  directed  by  Dr.  Hugh  Peck,  Vice  President  of 
IDEA. 

b.  Pre-Audit  Activities.    No  pre-audit  activities  have  been 
scheduled  for  the  third  year  of  project  operation  at  this  time.  They 
will  be  formalized  upon  renegotiation  of  the  audit  contract. 

c.  Audit  Plan.    The  Audit  Plan,  to  be  submitted  with  the  pre- 
audit  report,  will  define  the  proposed  scope  of  work  to  be  carried  out 
by  IDEA  in  auditing  the  third  operational  phase  of  the  project  and  will 
include  the  completed  Chart  III  of  the  USOE  Evaluation/Audit  Plan  Summary. 
The  Pre-Audit  Report  also  will  include  a  draft  educational  program 

Audit  Contract,  which  will  comply  with  the  USOE  Checklist  of  Essential 
Elements  to  be  included  in  Written  Contract  between  the  auditor  and  the 
local  education  agency. 
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staff  Development  Component  (1.0^) 


15,  1973 


A.    Planning  and  Organization 

^'    Description  and  Rationale.    The  Staff  DeveLjpment  Component  has 
been  divided  Into  three  sub-components;    Bulldlng-Unlt  Reading  Cadre  (1.1), 
Volunteer  Tutors  (1.2),  and  Parent  Education  (1.3). 

Build ina-Unit  Reading  Cadre  (1.1).    Following  through  and 
using  the  experience  and  training  of  teachers  who  were  members  of  the 
reading  cadre  during  the  first  and/or  second  project  year,  the  project 
will  involve  all  interested  first  through  fourth  grade  teachers  during 
its  third  year  of  operation. 

The  in-service  program  for  1973-74  will  be  designed  by  the  Teachers* 
Advisory  Committee  in  cooperation  with  the  quadrant  in-service  cadre 
leaders  and  one  representative  from  each  project  public  ai^d  non-public 
school.    The  budget  has  been  arranged  to  provide  resources  to  allow 
this  to  develop  within  specified  monetary  limits. 
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PEB  16,  1973 


NOTK:    The  Project  BASIC  In-Service  Program  for 
1973-7A  will  be  designed  by  the  project  staff,  the 
Teachers'  Advisory  Committee,  quadrant  in-service  cadre 
teachers,  and  a  teacher  representative  from  each  project 
public  and  non-public  school. 


1.    Meetings  will  be  held  during 


May  (1973) 


2.    The  tentative  program  will  be 


submitted  at  a  later  date. 


6i2 
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b.    Volunteer  Tutors  (1>2).    Because  the  District  Is 
currently  profiting  from  a  program  of  volunteer  help.  It  was 
decided  that  tutorial  support  to  the  Bulldlng-Unlt  Reading 
Cadres  should  be  through  a  volunteer  program  rather  than 
through  a  paid  program  which  might  raise  conflicts  when  paid 
employees  and  volunteer  workers  find  themselves  performing 
similar  tasks.    However,  to  make  tutorial  service  more  effective, 
the  project  will  provide  minimum  "certif lcatlon**tralnlng  to  each 
volunteer*    The  volunteers  may  be  secondary  school  students, 
senior  citizens,  or  other  adults* 


c.    Parent  Education  (1>3)>    Recognizing  the  importance 
of  the  family  enviroment  and  parental  support  in  the  improvement 
of  reading  competencies,  a  Parent  Education  program  anticipates 
providing  direct  services  to  parents  and  families  through  the 
activities  of  a  Community  Agent.    While  the  Community  Agent  will 
make  limited,  direct  calls  upon  parents,  the  major  objectives 
of  the  Community  Agent  will  be  to  1.)  help  classroom  teachers 
learn  more  about  the  relationship  of  their  activities  to  the 
child's    home  environment  and,  in  turn  to  call  on  parents,  and 
2.)  conduct  educational  meetings  for  parent  groups.    In  this 
sense,  the  Ccidmunity  Agent  will  be  more  a  part  of  the  training 
staff  than  a  direct  provider  of  service  to  the  child's  home  and 
family  • 


1 


2  7  1972 


644 


96 


P^B  15.  1973 

2.    Component  Objectives     The  following  third-year  objectives  for 
the  Staff  Development  component  of  the  project  are  presented  on  the 
pages  indicated. 


Product  Objectives 

Page  No. 


Process  Objectives 

Page  No. 


1.1-0-01 
1.1-0-02 
1.1-0-03 
1.1-0-04 

1.1-  0-05 

1.2-  0-01 
1.2-0-02 

1.2-  0-03 

1.3-  0-a 


36 

36 

36 

36 

36a 

38 

38 

38 

39 


1.1-1-01 

l.l-l-02a 

l.l-l-02b 

1.1-1-02C 

1.1- 1-0 2d 

1.1-1-03 

1.1-1-04 

1 . 1-1-05 

1.1-1-06 

1.1-  1-07 

1.2-  1-01 

1.3-  1-Ola 
1.3-1-Olb 


37 

37 

37 

37 

37 

37a 

37a 

37a 
37a 

37a 
38 
39 
39 
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BUDGET  SUMflARY  WCRKSHEET 
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BY  SUB-CATEGORIES  OF  COMPONENTS 


COMPONENT:    1.0    Staff  Development 


Expense  Classification 


Func-  Task/ 
tion  Item 

3 

4 

5 

6 

7 

8 

9 

10 

Admstn 
100 

• 

Instrn         ,  , 

200           7  . 
*^  1.3 

11  lOS 
415 

X  J  J*+X 

1  on 

inn 

xuv./ 

15 

1  on 
xUU 

50 

13,840 

1.341 

300 

100 

223 

1.1 

FixChg  1,2 
800  1,3 

1,111 
232 
42 

134 

1,385 

134 

1.519 

ComSvc        1  2 

1100 

352 

211 

100 

50 

30 

J52 

211 

150 

10 

743 

CapOut 
1230 

15,377    1,686       300  250 


685 


225  18,723 


100 


()i7 


COST-ESTIMATE  WORKSHEET 


Staff  Dev. 
Cadre 


Expense  Classification 

3.  Salaries,  Professional 

A.  Salaries,  Non-prof easional 

3.  Contracted  Services 

6.  Materials *and  Supplies 

7.  Travel  (an^  Mileage) 

8.  Equipment 

9.  Other  Expenses 
TOTAL  EXPENDITURES 


AdBStn         Instm  FixChg 

100              200  800 

 n-iQ5  1.111 

 m   

 m.  

 m  

 ILSZ5.   


ConSvc  CapO'»t 
liOO  1230 

■>52  


2aa 


m  52a 


 im 

452  13.438 


Class 


3-200 


3^0 


ERIC 


Naoie  and  Title,  Purpose,  cr  Item 


Evaluator/Coordinator;  Hatch,  Beth 

Reading  Specialist;  Filip,  Lynda 

Community  Agent;  Fry,  Greer 

Contingency  Manager/Skills  Stations; 
Hronek,  Judy 

Primary  Education;  Hazel  ton,  Marion  (D 

Building  Unit  Cadre  Training 
32  quadrant  leaders  x  6  hours 
32  building  reps  x  6  hours 


Project  Tine 


ACCOUNT 
NUMBER 


81-117.06 
81-122.08 
81-117,07 

81-122.09 
STRICT) 


Part 


June  King,  District  Substitute  (DISTRKT) 


Substitute  Teachers 

32  quadrant  leaders  x  2  days 

10  planning  leaders  x  20  half  days 

10  planning  leaders  x  20  half  days 


Fixed  Charges,  10% 
PICA  5.20% 
IPERS  3.50% 
Medical  .85% 
Life  .45% 


81-122.11 
81-122.11 


81-224.01 
81-224.01 
81-224.01 


81-485.00 
81-484.00 
81-444.02 
81-444.03 


.10 
.30 
.03 

.05 


192  h)urs 
192  h-s. 


64  d.iys 
10  diiys 
10  diiys 


Quantity 


aid 


Salary, 
Rental  or 
Itait  Cost 


16,600 
13,540 
8,310 

9,460 


6.66/hr. 
6.66/hr. 


25/day 
25 /day 
25/day 


101 


Expense 
ilass 


Name  and  Title,  Purpose,  or  Item 


FEB  lb 

Project  Time 


ACCOUNT 
NUMBER 


Fart 


1973 1-1  Page 

Quantity!  Salary, 

Rental  or 
Unit  Cost 


Amount 
Budge te( 


5-200 
7-200 


9-200 
3-1100 


■1100 


ERIC 


Consultants  for  Cadre  In-service 

Mileage  (local) 

Eval/Coord;    Hatch,  B. 
Rdg.  Spec;   Filip,  L. 

Travel  expenses  (out  •  t  -own) 
Consultants 
Tchrs/Staff 

Volunteer  Recognition 


81-344.0C 
81-598.02 


2  dcys 


45 
75 


200 
150 


81-344.0( 
81-595.0^ 

Jl-420.04 


Building  Unit  Cadre  Training'  (Non-public) 
8  building  reps,  x  6  hrs.  31-224.01 
Fixed  Charges  (non  Public)  10%  (See  3-800) 

31-485.00 
31-484.00 
31-444.02 
31-444.03 

Travel  Expenses  (out  of  town)  ^1-595.04 
Non-Public,  Teachers 


48  hrs 


lOO.'day 


200 
120 


6.66/hour 


200 
150 

100 
320 


32 
100 
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COST->ESTIMATB  WORKSHEET 


Task/I tea  No.  1,2 


FEB  is;  197 


Staff  Dey* 
Vol.  Tutors 


Expense  Classification 


AdMtn 

100 


iMtrn     FixChg       ComSvc  CapOut 
200  800  1100  1230 


p3«  Salaries »  Professional 

4.  Salaries »  Non-professional 

b.  Contracted  Services 

6«  Materials  and  Supplies 

?•  Travel  (and  Mileage) 

8«  Equipment 

9.  Other  Expenses 

TOTAL  EXPENDITURES 


2,320 

232 

2.552 

1.341 

134 

211 

1.686 

100 

100 

100 

50 

150 

170 

30 

200 

75 

75 

4,106 

366 

291 

4,763 

Ex{^se 
Class 


3-200 


3-800 


4-200 


4W0 
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Name  and  Title,  Purpose,  or  It« 


Contingency  Mgr./Skills  Stations 
Hronek,  Judy 

Community  Agent;  Fry,  Greer 


Fixed  Charges,  10% 


Unas  signed,  Tutor/Trainer 

(Tchr.  Assoc.  Ill) 
Building  Unit  Tutor  Support 

(Training  &  Maintenance) 

Training  (30  tutors  x  6  hours) 
for  ad  hoc  skills  centers 

Maintenance  (240  tutors  x  2  hrs.) 

Fixed  Charges,  10% 


Project  Tl«e 
ACCOWT  Part 
NUMBER 


81-122.09 
81-117.07 


81-485.00 
81-484.00 
81-444.02 
81-444.03 

81-142.12 


81-142.12 
81-142.12 


81-485.00 
81-484.00 
81-444.02 
81-444.03 


.025 
.25 


Quantity 


10 


180  hours 
480  hours 


Salary, 
Rental  or 
Unit  Cost 


9,460 
8,310 


2,853 

1.60/hr 
1.60/hr. 
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AiBOunt 
Budgete 


240 
2,080 


232 


285 

288 
768 


1,341 
134 


M«M  And  TltU,  F«rpo»«,  or  It«« 


Consultants  for  Tutor  Program 

Tutor  Texts  and  Supplies 

Mileage  (local) 

Corm.  Agent;    Fry,  G. 
Tchr.  Assoc.  Ill; 

Unassigned 
Vol .  Tutors 


60 
10 

100 


Tutor  Motivation 

Building  Unit  Tutor  Support  (Non-pub 
Maintenance 

60  tutors  X  2  hours 

Fixed  charges  (Non-public)  10% 


FEB  1 

Project  Tiael 
ACOOURTtPartl 

mMiBt 


1973'^-^ 

Quantlt 


Page  2 


81-345.0( 
81-420.0: 
81-598.0J 


4  dc 


Salary, 
Rental  or 
Unit  Coat 


25/day 


Amount 
Budgeted 


100 
100 
170 


Tutor  Texts  and  Supplies 
(Non -public) 

Mileage  (Local) 

(Non-public)  Vol.  Tutors 


81 -420.0^ 
ic) 
81-142.1; 


Bl-485.0( 
Bl-484.0( 
J1-444.0J 
1-444.0- 

Jl-420.0: 


n-300.0C 


120  houri  1.60/hour 


75 

192 
19 


50 


30 
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Task/Item  No.  1-3 


Staff  Dev. 
Parent  Ed. 


Expense  Classification 


AdMtn  Instrn     FixChg       ComSvc  CapOut 

100  200  800  1100  1230 


3.  Salaries,  Profet«sional 

4.  Salaries,  Non-professional 

5.  Contracted  Services 

6.  Materials  and  Supplies 

7.  Travel  (and  Mileage) 

8.  Bquipnent 

9.  Other  Expenses 
TOTAL  EXPENDITURES 


457 


15 


50 


480 


42 


15 


50 
522 


Ex^^se" 

Class 


Name  and  Title,  Purpose,  or  It« 


Project  Tine 


ACOOniT 
NUMBER 


Part 


Quantity 


Salary, 
Rental  or 
Unit  Cost 


Aoount 
Budget! 


3-200 
3-800 


7-200 


9-200 


ERIC 


Coinnunity  Agent;  Fry,  G. 
Fixed  Charges,  10% 


Mileage  (local) 

Community  Agent:  Fry,  G. 

Parent  Meetings 


15 


81-117.07 


81-485.00 
81-484.00 
81 -444.02 
81-444.03 


81-598.02 
81-420.04 


.05 


8,310 


105 


Figure  XXIII    (See  page  57  -  A) 
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Participants* 

a*    315  Teachers,  Grades  1-4,  Public  Schools • 

28  Teachers,  Grades  1-4,  Non-Public  Schools. 
300  Tutors,  Public  Schools* 
50  Tutors,  Non-Public  Schools. 
Parents,  undetermined. 
7,270  Children,  Grades  1-4,  Public  Schools. 
1,282  Children,  Grades  1-4,  Non-Public  Schools. 

b.  32  Target  Schools,  Public 

8  Target  Schools,  Non-Public 

c.  Criteria  for  selection.    See  Needs  Assessment, 
pages  11-29. 
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POSITION 

Project  Director 
Evaluator/Assessor 
Reading  Specialist 
Cent.  Manager 
Community  Agent 


1.1  1.2    1.3  .'..1 

.10  .03 

.30  .45 

.05  .025  .10 

.03  .25  .05 


2.2    2.3  3.1  3.2 

.03  .01 

.05  .05 

.20  .05 

.07  .03  .05 


PEB  15,  1973 

4.1    4.2    4.3  F.T.E. 

(5  day) 
.05    .11    .02  .35 
.10    .05  1.00 
.05     .025  .50 
.02  .50 

Professional  2 . 35 


Secretary 

Office  Education 
Student 

Tutor/Trainers 

Tchr  Asc  I 

Tchr  Asc  II 


.75  .25 
,10  2.00  .90 


.75  .25 
.375  .125 


1.00 
.50 


1.00 
3.00 


Non-Pro  f  ess  iona 1 


5.50 


Professional  2.35 
Non-Professional  5.50 


7.85 


Figure  24.    Staff  Charged  to  Project  by  Sub-Components. 
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Technical  Assistance* 

(1)  Anticipated. 

Consultants  for  reading  in-service. 
Consultants  for  tutor  program* 
Consultants  for  computer  program. 
Consultants  for  parent-education  program. 
Consultants  for  evaluation  design. 

(2)  Contract  for  Technical  Assistance.  Performance 
contracts  developed  through  noncompetitive  procedures  will  be  regotiated 
for  technical  assistance.    A  letter  will  be  written  to  the  specific  con- 
sultant or  agency  involved  stating  the  type  of  help  needed  and  the  fee 
involved.    This  letter,  in  conjunction  with  a  form  letter  indicating 
acceptance  of  the  invitation  will  constitute  the  performance  contract. 

Records  of  such  sei'vices  and  results  of  the  consultations  will  be 
kept  by  the  Project  Director.    Appropriate  reports  will  be  made  to  the 
United  States  Office  of  Education. 

c.    Facilities,  Materials,  and  Equipment.    See  pages  68-73. 


C.  Communication. 

A  general  communication  system  will  serve  all  components  of  the 
project      1  is  discussed  on  pages  77-78. 

D.  Evalu<:.  ^on.    See  pages  79-91. 
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Instructional  Systems  Component  (2.0^)  FEB   15,  1973 

A*    Planning  and  Organization 

!•    Description  and  Rationale ♦    The  Instructional  Systems  component 
of  the  project  will  attempt  to  develop  and  demonstrate  techniques  being 
studied  and  Implemented  In  the  Staff  Development  component.  Sub-categories 
of  the  Instructional  Systems  component  Include  Demonstration  Centers 
(2.1),  a  Training  Program  for  Teachers  and  Tutors  (2.2),  and  development 
of  Computer  Support  Services  (2.3). 

a.  Demonstration  Centers  (2.1).  The  Demonstration  Centers  will 
be  housed  In  no  fewer  than  three  Public  or  non-public  project  elementary 
schools.    Several  tentative  sites  have  been  Identified. 

Teachers  and  children  In  some  combination  of  grades  one 
through  four,  depending  on  Interest  and  size  of  the  school,  will  participate 
for  30  minutes  from  three  to  five  times  a  week  In  ad  hoc  skill  grouping. 
The  skills  center  staff  will  assist  teachers  in  the  project  schools  in 
organizing  and  planning  for  grouping  activities  until  the  teachers  feel 
capable  of  assuming  responsibility  for  direction  of  grouping  activities. 
The  skills  center  staff  will  consist  of  a  reading  specialist  and  three 
full-time  equivalent  (F.T.E.)  paraprof essionals. 

When  the  teacher  and  children  return  to  their  classroom  for 
normal  classroom  instruction,  the  resources  of  the  Demonstration  Center 
staff  will  be  available  on  a  scheduled  basis.    This  help  will  include 
support  from  the  Center  staff  as  well  as  from  a  volunteer  tutor  support 
group  similar  to  those  existing  in  the  building-units  not  part  of  the 


^  Components  and  sub-components  have  been  numbered  to  facilitate 
referencing  throughout  the  project  forms  and  narrative. 
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Demonstration  Center.    It  is  in  the  translation  of  services  to  typical 
individual  classrooms  that  the  major  effort  of  the  Instructional  Systems 
component  will  concentrate. 

A  Pilot  Skills  Center  (PSC)  was  funded  as  a  district  contribu- 
tion during  the  summer  of  1971  to  serve  as  a  prototype  of  the  Demonstration 
Center  and  to  develop  initial  refinements  in  proposed  Center  relationships. 
Students  within  the  PSC  participated  in  selected  activities. 

During  the  proposed  third  year  of  the  project,  the  skill 
grouping  activities  will  be  supported  by  a  computer-managed  support 
system  with  a  building  terminal. 

A  Contingency  Manager  will  design  and  supervise  schedules  of 
reinforcements  and  skill  stations  in  the  Demonstration  Centers  and 
at  outlying  target  schools  upon  request.    During  the  regular  classroom 
activities,  as  a  child  is  observed  performing  in  a  desirable  manner, 
"bonus**  reinforcement  will  be  given  immediately.    The  success  of  R.E. 
activities  in  outlying  schools  during  the  second  year  of  the  project 
suggested  modifications  to  the  operational  procedure  for  the  Demonstration 
Centers  which  have  been  incorporated  in  the  third  year  project  design. 
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b.    Training  Program  for  Teachers  and  Tutors  (2.2). 
Teachers,  paraprofessionals,  and  volunteer  tutors  assigned  to  the 
Demonstration  Center  will  receive  special  training  made  possible 
through  the  continuing  access  they  have  to  the  Project  staff  and  the 
resources  of  the  Demonstration  Center.    The  equivalent  of  one  half 
time  Tutor/Trainer  (paraprofessionals)  will  assist  the  Community 
Agent  in  the  training  of  volunteer  tutors  outside,  as  well  as  inside  the 
Demonstration  schools. 


il2 


Computer  Support  Services  (2,3),    The  District  Division 
of  Instructional  Services  is  placing  increasing  emphasi  '  upon  the 
need  for  utilizing  District  computer  hardware  for  instructional  pur- 
poses.   Several  activitir.s  alined  at  obtaining  appropriate  software  are 
now  occurring. 

1.  )    Surveys  have  been  and  are  being  made  of 

existing  information  retrieval  systems. 

2.  )    Plans  are  being  made  for  the  development  of  a 

student  file. 

3.  )    Project  BASIC  Reading  and  Project  BASIC  Mathematics  are 

proposing  to  pilot  a  prototype  of  computer-manager  in- 
struction, with  the  use  of  a  computer  terminal  in  a  school. 

4.  )    Visits  are  being  made  to  other  federal  projects  to  examine 

computer  statistical  programs  currently  in  iise. 

5.  )    Student  test  answer  sheets  are  being  pre-identif ied  with  a 

matrix  of  student  variables  in  order  to  facilitate  mul- 
tiple correlation  and  regression  techniques. 
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2.  Component  Objectives >  The  following  third-year  objectives  for 
the  Instructional  Systems  component  of  the  project  are  presented  on  the 
pages  liidlcated. 

Product  Objectives  Process  Objectives 


Page  No.  Page  No* 

2.1-0-01  40  2.1-1-Ola  41 

2.1-  0-02  AO  2.1-1-Olb  41 

2.2-  0-01  42  2.1-1-Olc  41 

2.1-  1-02  41 

2.2-  1-01  42 
2.2-1-02  42 


BUDGET  SUMMARY  WORKSHEET 


BY  SUB-CATEGORIES  OF  COMPONENTS 


COMPONENT :  2.0    Instructional  Systems 


Expense  Classification 


Func-  Task/ 
tion  Item 


12.335  14.842       350    2,650  1.060 


100  31.437 


ERIC 


t)0O 
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COST-ESTIMATE  WORKSHEET 


Expense  Classification  AdMtn 

100 


3. 

Salaries,  Professional 

A. 

Salaries,  Non-professional 

5. 

Contracted  Services 

6. 

Materials  and  Supplies 

7. 

Travel  (and  Mileage) 

8, 

Equipment 

9, 

Other  Expenses 

TOTAL  EXPENDITURES 

FEB  15,  1973 

Task/Item  Mo.  2.1 

Instr.  Systems 
Demons tr.  Center 


Instm     FixChg       ConSvc  CapOut 
200  800  1100  1230 


7,564 

7b7 

e,32i 

9,555 

956 

10,521 

2,400 

2,400 

350 

350 

100 

100 

100 

100 

19,979 

1,713 

100 

21 ,792 

E;^fcse 

Class 


3-200 


3-800 


4-200 


ERIC 


Name  and  Title,  Purpose,  or  It( 


Evaluator/Coordinator;  Hatch,  B. 
Reading  Specialist;  Filip,  L. 
Contingency  Mgr. /Skills  Stations; 
Hronek,  Judy 


Fixed  Charges,  10% 


Unasslgnea,  Tutor/''" rainer 
(Tchr.  Assoc.  I) 
Unassigned,  Tutor/Trainers 
(Tchr.  Assoc.  Ill) 


Fixed  Charges,  10% 


Project  Time 


ACGOWT 
NUMBER 


81- 

117.06 
122.08 

122.09 


485.00 
484.00 
444.02 
444.03 


142.12 
142.12 


485.00 
484.00 
444.02 
444.03 

o  I- 


Part 


.03 
.45 

.10 


.75 
2.00 


Quantity 


Salary, 
Rental  or 
Unit  Cost 


16,600 
13,540 

9,730 


3,170 


118 


Expense 


6-200 


7-200 


7-  200 

8-  1230 

9-  200 


and  TltU,  ftirpoM,  ot  Ittm 


Materials  and  Supplies  for 
Demonstration  Center(s) 
General 

Production  Services 

lileage  (local ) 

Rdg.Spec;  Filip,  L.  125 
Conting.  Mgr. /Ski lis  75 
Sta. ;  Hronek,  J. 

Travel ,  Demonstr.  Center  Staff 

Equipment  for  Demonstration 
Center(s);  files 

S'^^lephone  Service  to  Dial- 
Access  system 


2.1 

FEB  1 1 5,  I9t3     P^ge  ^ 

Project  Tlsel  Quantity  Salary, 
ACCOUNT iPart  Rental  or 

warn  11  \  Cost 


pi- 

21.03 
21-03 


Amount 
Budgeted 


598.02 


595.04 
ill  .20 


2,200 
200 

200 


150 
100 

100 


COST-ESTIMATE  WORkSHEET 


Task/leea  Mo.  ^-^ 


PEB  !5.  1973 


Instr.  Systems 
Training 


Expense  Classification 


AdMtn 

100 


Instrn     FixChg       ComSvc  CapOut 
200  800  1100  1230 


3.  Salaries,  Professional 

4.  Salaries,  Non-professional 
3.  Contracted  Services 

6.  Materials  and  Supplies 

7.  Travel  (and  Mileage) 

8.  Equipment 

9.  Other  Expenses 
TOTAL  EXPENDITURES 


3,151 
3,928 


315 


60 


393 


7,139 


708 


3,456 
4,321 


60 


7,847 


Ex^^se 

Class 


3-200 


3-800 


4-200 


4-800 


ERIC 

hfiiinniirnrfTiama 


Name  and  Title,  Purpose,  or  Iti 


Reading  Specialist;  Filip,  L. 
Conting.Mgr/Skills  Stations; 

Hronek,  Judy 
Community  Agent;  Fry,  G. 


Fixed  Charges,  10% 


Unassigned,  Tutor  Trainer 
(Tchr.Assoc.I) 
Unassigned,  Tutor  Trainer 
(Tchr. Assoc. Ill) 


Fixed  Charges,  10"^ 


Project  line 


ACGOWT 
NUMBER 


ST  

122.08 

122.09 
117.07 


485.00 
484.00 
444.02 
444.03 


142.12 
142.12 


485.00 
484.00 
444.02^ 

444. d3 


Part 


.05 

.20 
.07 


,25 
,90 


Quantity 


CiUO 


Salary, 
Rental  or 
Unit  Cost 


13,540 

9,460 
8,310 
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Amount 
Budgete 


677 

1,892 

582 


3,151 
315 


1,075 
2,853 


3,928 
393 


2.2 


COST-ESTIMATg  WOUKSHEET 


Task/Item  No. 


2.3p"EB  I5ri973 


Instr.  Systens 
Computer  Services 


Expense  Classification 

3.  Salaries,  Professional 

4.  Salaries,  Non-professional 
3.    Contracted  Services 

6.  Materials  and  Supplies 

7.  Travel  (and  Mileage) 

8.  Equipment 

9.  Other  Expenses 
TOTAL  EXPENDITURES 


AdMtn 

100 

Instrn 
200 

498 

FixChg 
800 

50 

ComSvc 
1100 

CapOut 
1230 

548 

350 

350 

250 

250 

650 

650 

1,748 

50 

1,798 

Class 


3-200 
3-800 


5-  200 

6-  200 

7-  200 


Name  and  Title,  Purpose,  or  Itei 


E%(al  ./Coordinator;  Hatch,  B. 
Fixed  Charges,  10% 


Computer  Services  Consultants 
General 

RST  and  Testing  Progr. Analysis 

Programs,  Supp'i  ies 

Travel 

Consultants 

Staff  at  DP  seminars 


Project  Time 
ACCOiaif  t  Part 
NUHBER 


81- 
117.06 


485.00 
484.00 
444.02 
444.03 


348.00 
348.00 

420.04 


348.00 
595.04 


.03 


Y  da 
5  d^ 


Quantity 


Salary , 
Rental  or 
Unit  Cost 


16,600 


100/da 
1  on/da 


Amount 
Budgete 


498 
50 


200 
150 

250 


350 
300 
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Figure  XXV    (See  page  57  -  A) 


er|c  APR  2  ^ 


P'EB  15,  1978 


2.  Participants ♦ 

a*    Description  of  Minimum  Size  Demonstration  School 
4  Teachers,  Grades  1-4,  Demonstration  Schools 
4  Tutors,  Demonstration  School. 

Parents,  Demonstration  School,  undetermined. 
130  Children,  Demonstration  School,  Grades  1-4. 

b.  3  Target  Schools  (Demonstration  Center). 

c.  Criteria  for  selection.    See  Needs  Assessment, 
pages  11-29. 

3.  Resources. 


a.  Personnel.    See  Fig.  24,  pages  108. 

b.  Technical  Assistance. 

(1)  Anticipated. 

Consultants  for^ operation  of  Demonstration  Center. 
Consultant  for  training  Demonstration  Staff. 
Consultant  for  computer  services. 

(2)  Technical  Assistance  Plan.    See  page  109. 

c.  Facilities,  Materials,  and  Equipmevit.    See  pages  68-73. 

C.  Communication. 

For  a  discussion  of  the  general  communication  system  for  the  project, 
refer  to  pages  77-78.    This  system  will  serve  all  components  of  the 
project. 


D.    Evaluation. \  See  pages  79-91. 


ERIC  \ 


'\  122 


670 


Coianuaity  Involvement  Component  (3»0^) 


A.    Planninf^  and  Organization 

1.    Description  and  Rationale*    The  Connunity  Involvement  component 
of  the  project  includes  two  sub-components — the  Community  Advisory  Coun- 
cil (3.1)  and  Communications  (3.2).    "Community'*  in  the  sense  of  this  pro- 
posal is  considered  to  include  representatives  from  all  parts  of  the  com- 
munity who  may  be  related  to  the  project  either  as  cleints  or  as  staff. 

a.  Advisory  Council  (3.1).    Reference  has  already  been  made  to 
the  activities  of  the  Ad  Hoc  Community  Advisory  Council  (p.  3  )  and  pro- 
jections for  its  permanent  status  have  been  outlined.    It  is  the  intent 
of  this  proposal  that  the  Cofoamity  Advisory  Council  serve  as  an  Informal 
**board  of  directors"  advising  on  all  activities  of  the  project  as  well  as 
providing  specific  expertise  in  approaching  problems  or  needs  identified 
during  the  operation  of  the  proposal. 

b.  Communications  (3.2).    The  proposed  communications  system  of 
the  project  has  been  previously  outlined  (p.  77)  and  will  provide  for  both 
internal  ^communication  and  dissemination,  that  is,  communication  with  per- 
sons  not  directly  involved  in  the  project  activity.    It  should  be  noted 
that  one  rationale  for  developing  Building-Unit  Cadres  was  the  increased 
probability  of  more  effective  communication  with  non-participating  staff 
In  the  off-center  sites.    The  community  involvement  component  includes  the 
noted  publications  and  communications  input  systems  as  well  as  the  dial- 
access  update  tapee  and  code-a-phone  hotline  service.    A  discussion  of  the 
^fanagement  Review  Briefing  can  be  found  on  page  74  of  this  proposal. 


r-Tyjr^  ^Components  and  sub-components  have  been  numbered  to  facilitate  referencing 

cjvV  throughout  the  project  forms  and  narrative.    (3  71 
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f'HB  15,  1973 

2.  Component  Objectives.  The  following  third-year  objectives  for 
the  Community  Involvement  component  of  the  project  are  presented  on  the 
pages  indicated. 


Product  Objectives 

Page  No. 


Process  Objectives 

Page  No. 


3.1-  0-01 

3.2-  0-01 


A3 
4A 


3.1-  1-01 

3.2-  1-01 
3.2-1-02 
3.2-1-03 


43 
44 
44 
44 
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BUDGET  SUMMARY  WORKSHEET 


FEB  15.  '97r 
BY  SUB-CATEGORIES  OF  COMPONENTS 


COMPONENT:     3.0   Communltv  Involvement  ^ — .  ' 

Expense  CUssificatlon 


Func-  Task/ 


2,180 


\  37&  165 


450  3,170 


ERIC 


127 


OOST'.EgtliUTK  WOMMHBET 


Taak/It«»  Mo. 


3  fEB  !!$.  t97" 
Community  Involv.  j 
Advisory  Council  f 


Exptaiae  Classification 


Adastn 

100 


Inscrn  rixChg  ComSvc  CapOut 
200         800  1100  1230 


3.  •  Salatles,  Professional 

4.  -  Salaries,  Non-professional 
3.    Contricted  Services 

6.  '  Iteterials. and  Supplies 

7.  Travel  (and.  Mileage) 

8.  Equipawnt 

9.  Other  Expenses 
TOTAL  EXPERDITUSES 


25 


250 


25 


75 


135 


100 


560 


27?  .  •■ 


75 


135 


100 


985 


ExMB9e 


NaM  and  Titie,  Purpose,  or  It< 


Project  TlM^ 
ACOOUNT  Part 


Quantity 


Salary, 
lental  or 
ttiit  Cost 


AiKnmt; 
Budget*! 


3-1100 
3-800 


6-  1100 

7-  1100 


9-1100 


Conmunity  Agent;  Fry,  6. 
Fixed  Charges,  10% 


Supplies  and  Pamphlets  for  Committee 
work  and  Gen*  l.mtgs. 

Mileage  (local) 

Conmunity  Agent;  Fry,  G.  10 
Volunteer  wc  kers  .  75 

Travel*  (including  confer-  50 
„  ences  community  reps  are 
required' to  attend) 

Motivation  and  Recognition  pro- 
grams 


81- 

A117.07 


485.00 
484.00 
444.02 
444.03 

420.04 


598.02 
300.00 
300.00 


420.04 


.03 


8,310 
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2B0 
25 


75 


10 
75 
50 


100 


OOST-BSTimTE  WOWttHBEt 


Tatk/^tea  Mo. 


FEB  t5.  t978 
3.2 

Comnunity  Involv. 
Communications 


Expense  Classification 


AdMtn 

100 


Inatrn  PlxChg  ComSvc  CapOut 
200         800  1100  1230 


3.  Salaries,  Professional 

A.  Salaries,  Hon-professional 

5.  Contracted  Services 

6.  Materials  and  ^plies 

7.  Travel  (and  Mileag|i) 

8.  Equipaent 

9.  Other  Expenaea 
TOTAL  EXPEMOITURES 


300 

300 

30 

30 

350 

350 

650 

1,935, 

2.585 

Expense 


Ni 


and  title.  Purpose,  or  Itf 


Project  Tiae 
ACOOniT  Part 


Quantity 


Salary, 
Rental  or 
Unit  Goaf. 


Aaotmt 
Budgeta 


6-100 
9-100 

3-1100 


3t11oJ 

■  _  I 


Production  Services:   Supplies  for 
Bulletins,  Newsletters,  etc. 

Telephone  Service 
Update/HOTLIliE 

Postage 

Eval /Coordinator;  ^atch,  B. 
Reading  Specialist;  Filip,  L. 
Conting.Mgr/Skills  Stations; 

Hronek,  Judy 
Community  Agent;  Fry,  G. 


Fixed  Charges,  10% 


\ 

Mileage  (local) 

Community  Agent;  Fry,  G. 
Conting.Mgr/Skills  Sta; 
Hronek,  Judy 


20 
10 


W' — 

420.04 


590.00 

599.00 

117.06 
122.0B 

122.09 
117.07 


485.00 
484.00 
444.02 
444.03 

598.02 


.01 
.05 

.05 
.05 


16,600 
13,540 

9,460 
.  8,310 
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300 
250 

100 

166 
677 

473 
416 


1,732 
173 


30 


/ 


\ 


\ 


/ 


Figure  XXVI    (See  page  57  -  A) 


ERICR  2  7 197i 


I 


mi 


[30 


2.  Partldpanf  > 

a.    Menberf  of  the  Connunityi Advisory  Council. 
(Variable  number) 

h.  40  Target  Schools  and  the  external  public* 
c.    Recruits  frooi  the  volunteer  corps. 

3.  Resources. 


a.    Personnel.    See  Figure  XXIV^t  page  108. 
b  •    Techn^cal^  Assistance  • 

(1)  Anticipated. 

Speakers  for  Conntnity<A3vl8ory  Council  ftmctions. 

(2)  Technical  Assistance  Plan.    See  page  109. 

c.    Facilities,  I'aterials,  aqd  Equipment.    See  pages  68-73. 


/ 

C.  Communication. 


A  general  coaoninicatlon  system  will  serve  all  compoaents  of  the 
project  and  is  discussed  on  pages  77<-78. 


D.    Evaluation.    See  pages  79-91. 
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V  * 

A 

^  »  /  • 

/  . 

'a.'  Planning  anxl  Organiy,ation 

1.    Description  and  Rationale >  The  Project^  Management  component  in- 

i 

cludon  throe  sub-cat o/^orios  -  System  Analysis  (H.l),  Evaluation  (^.2), 
and  Independent  Audit  \  ,  ' 

a.    Hys tern  Analysj-ir^  ( ^<  *  I )  >  "Th  i s  sub-compQnent  of  Pro^iect 
Manaf^ement  is  responsible  for  the  integrated  planning  and  control  of 

the  progr/im.    That  portion  of  System  Analysis  dealing  with  the 

&  ^  « 

or^'^anixation  of  the  Project  Office  and  its  relation  to  the  permanent 

f 

orranization  of  the  district  has  already  been  discussed  (page  60-uL  and    \  \ 
pap.e .,74- 7 5)»  However,  only  brief  reference  has  been  made  to  several 
critical  management ^ools  which  have  been  selected  to  faci^^tate  manage- 
ment of  JJie  project.    They  include  a  Work-BreaJcdown  Structure  Matrix 
and  detailed  Work  Statements    indexed  to  the  matrix.    This  system  pro- 
vides the  means  for  delegating  and  identifi''ing  specific  effort^to  be 

performed  by  specific  project  personnel  as  required  to  achieve  the 

\ 

procoys  and  product  objocuives  for  each  component  of  the  project. 

,      A  copy  of  the  Work-Breakdown  Structure  Matrix  is  included 
on  page\34of  thin  proposal •    Items  (sub-components)  of  the  project  are 
lifted  horizontally  at  the  top  of  the  matrix.    Task  Groups  (identified 
on  the  project  or/:nnimtion  chart, (page  63    J  are  listed  vertically.    When  • 
a  pjirtieuiar  Task  flmun  has  been  'lelogatt»d  specific  rcsponsil^ility  for  one 
or  more  iai^kn  in  a  jub-component  of  the  project,  an  X  is^  placed  in  the 
corresponding:  eel 3  of  the  matr'x  and  aa  appropriate  Work  Statement  prepared. 


nummary  Work  ntatj^montn  can  l  "  pPTHnnl  for  eiihor  a  .Tank  Oronp  or  a 
sub-component  (itpm).    Fqr^exaxnplv»  i^ample  Work  Statement  have  been 
prepared  for  the  Contingency  Propxaa  ^Task.  Group^  (G,  pages  J35-136)  and 
for  tho" Reading  Hystems  Task  Group,  (H,  pages  137-133).    Careful  oxamin- 
at  ion  of  the  j.nmplp  Work  Gtatemonts  will  show  how  the  Work- Breakdown 
ntructurr^  Matrix  can  be  unod  to  do  fine  tasks;  cummarizc  tasks  by 
groups  of  sub- components;  estimate  cosis  within  a  ecll,  by  groups,  or 

by  sub-coraponents;  and  serve,  as  a  continuing  monitor  of  project 

I  -  / 

activity  and  performance.    Tasks  on  the 'Work  ^Statements  provide  tt^e 

basis  for  r.K. R.T.  or  C.P.S.  analyses.    A  complete  sot  of  Work  State-  ^ 

mf^nts,  '^n*^  for  each  eell  in  the  Matrix,  will  be  written  and  pcriodi^c- 

aily  updat»^d  to  provide  a  flexible ,  dis'criminatirif^  tool  for  planning, 

progrommin/^,  an  !  butj^eting  by  objectives, 

A  tjiree-dimensional  model  displaying  the  componenCs  of 

the  project^  the  levf^ls  of  activities  or  tasks,  and  the  types  of 

obJ<'cti Vf.;  ii:  ir*':-  nt^d  in  Figure  23  .    Most  management  tasks  and  costs 

^hav«>  bren  asnignt-^i  to  the  Frojcr^t  Management  components    The  manager 

lev^t  for  t.jie  nwiininp.  eompoi^^nt:  ir  conceived  Iftrgely  as  ^  type  of 

delegated  or  progniram^'d  res[*e>».->ibility  that  relates  to  the  daily  oper- 

ation  of  th<'  j  toJm:!  rather  than  t.o  thr  overall  management  function* 

b.    rvHluution  (^>2). 

e.     Ind^'iM'nd^-nt  Audit  ^i.ilf*  'Die  evaluati«ni  and  Independent 

^  \    -  ' 

Audit  sub-compon»*n< have  been  so  eomplet<>ly  described  elsewhere  in 

ttris  proposal  that  Uv^y  will  only  be  referenced  here:    see  pages  Y9  - 

and  92.  r  / 


Figure  27 • 
WORK^BREA^a)OWN  STRUCFURK  IIAT 


Tasjc  licvol  Code 
M  Manager 
0  Operator 
P  Performer 


A. 
B. 
C. 
D. 
E. 
F. 


Pub.  Inf. 


£.  Moon 


Data  Proc. 


D.  Welandez 


Research 


G\  Ross 


Media  &  Mtls. 


R.  Foley 


In-Service 


W.  Rainbow 


Evaluation- 
Assessment 


E.  Hatch 


G»  ^  Contg«  Prog. 


J .  HroneJc 

ii>:a^ills 


— ?f- 


Reading  Syst. 


L..  Filip 
21.  Hazel  ton 


I. 
J. 


Parent  Sves. 


Comm.  Agctit 


Fed.  Progms. 


A.  Drahos 


K.    Demon.  Staff 


N. 


Bldg.  Cadres 
 Public  


Load  Tchr, 
Load  Tchr:; 


iSldg^  Cadres. 
Non-Public 


Lead  Tchrs 


Purchasing 


Don  Grant 


0. 
P. 


Accounting 


A.  Watson 


Comm.  Advsy. 


C.  Means 


Indpt.  Audit 


Proj.  flgt. 


P.  Diaz 


TOTAL 


COMPONENT  TOTALS 


ERIC 


Figure  279 


1.0  Staff  iiS^iO  Instri.  3*0  Comm.  4.0 /Project,  |34 
Development  ^^"^^Sys  terns      Involvement  Mahagement 


TASK  WORK  STATEMENT 
CONTINGENCY  PROGRAM 


RFP  ITEM 

G  1.1  a.)  Provide  inXormation  on  concept  of  contingency  management 

through  in-service  sessions, 
b.)  Provide  assistance  in  setting  up  contingency  contracts  in 
the  classroom. 

G  1.2  a.)  Provide  ihfoifliation  on  concept  of  contingency  management. 

b.)  Supervisie  assistance  given  tutors  in  setting,  up  RE  ,  * 
activities  in  the  classroom  so  that  tutor  can  work  with  J 
teacher  in  setting  up  contracts.  \  / 


G  1.3         Acquaint  parents  with  method  of  usin^positive  reinforcement 

as  an  aid  in  developing *a  more  favorable  self-concept. 

GG  2.1  a.)  Provide  activities  for  the  individual  student  which  will 

\  motivate  him  to  complete  tasks.    Update  RE  Menu. 

•   b.)  'Supervise  studfjnts  iiZ  RE  area.         .      ^  \ 

c.  )  Reinforce  student  during  regular  activities  as  desirable 

-  "    '      •   •  ■         '   '  '• 

\    behavior  is  occurring. 

i  '        '  '     _  \  . 

d.  |)  Tabulate  and  record  RE  activities  chosen  by  individual 

students.  •  » 

e.  )  Record,  number  of  ta^ks  completed  each  day  by  individual. 

students*'  .  , 

♦  ♦ 

G  2.2       *  a.)  Provide  practicum  visits.    Teachers  observe  contingency  . 

management  in  demonstration  center  and  apply  motivational 
techniques  to  their  classrooms. 

iJ2  135 


r  h.)  Supervise  small  group  meetings  where  teachers, discuss 
tcQhoiques  used  and  modifications, 
c. )  Supenrise  tutori  in  demonstration  center  and  provide 

experience  .in  developing  BE  activities  and  working  with 
individual  students  in  RE  area. 
"      ,  .d. )  Supervise  tutors  training  of  the  volunteer  tutors  in 
contingency  management; 

G  3.1  Inform  advisory  council  of  motivational  techniques  in  use 

.and  about  tKe  development  of  the  RE  area.  ; 

G  3.2         Provide  information  to  communications  system  for  appropriate 
dissemination.  ■  J 

G  U.2    ■     a.)  Provide  information  for  evaluation  of  pre  and  post 
tost  on. Homme's  book, 
b.)  Provide-  information  for  evaluation  of  pre  and  post 


list  of  reinforcers  used  in  the  classroom. 

c.  )  Provide  situation  shorts  for  each  teacher  to  describe 

techniques  for  positively  reinforcing  students  and 
devf^lop  rating  sc|.lo.  _  » 

d.  )  Videotape  sam>le  classrooms  and  develop  rating  scale 

for  assessing  type  and  frequency  of  motivational  techniques 


in  use. 
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TASK  WORK  STATEMENT 
READING  SYSTEMS 


•  RFV  ITEM  •  .  • 

H  1/1  BuildinB-Unit  Cadre 

FThn  and  facilitate  implementation  of  pre-school  workshop 
traininf^,  in-service  day  sesoions,  and  monthly  update  meetings 
for  each  o^^  the  four  nrado  levels. 

Assist  Lead  Teachers  in  developing  techniques  for  sharing  ^ 
•   information  and  knowledge  withi  other  teachers  in  the  Cadre^ 
Evaluate  teacher *s  statement  o^  their  own  *n-5ervice^needs, 
and  incorporate  this  information  in  the  planning*  implementation, 
and  continuous  ^issossment  of  the\  in-service  program* 

^  II  1.2         .Volunteer  Tutors  . 

Provide  pre-sqrvice  orientation  in\*service#  j 

"  ^  '  "       \      "  *^     \     \         '  ^  ^  f 

I  Counsel  with  the  cb^-ordinators  of  tutor  programs  on  the  tiest 
way  to  meet  the  needs  of  Project  BASIC,  as  well  as  those  jof 
already  established  programs.  I 

Co-ordinate  weekly  training  sessions  in  materials  and  tephniques 

.  j  . 

in  reading:  instruction.  i 

H   1.3  Parent  Education  ^\ 

Hold  an  initial  orientation  sonsion  with  parents  of  the 
children  in  the  eight  classrooms  of  the  Demonstration  Center. 
'    (Perhaps  also  w-ith  other  narents  of  the  dist^rict.) 

.  "     -       -  \  -    ■  ■■■ 

.  H   2.1  Demonstration  Center 

Supervise  and  coordinate  tutorial  services  in  \the  Demonetration 
Center. 
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JViHoiir.trHiion  Center  .  '      *  -  * 

/  '  ' 

■»  J" 

flu|>ervisu  and  coordinate  tutorial  servicers  in-the  DeiK>nstration 

Center*  '  *   

Supervise  and  coordinate  Demonstration  Center  tut9rs  in  their 
weekly  training  o^f  volunteer  tutors.  |  « 

Develop  and  demonstrate^  villi  cooperation  of  the  teachers  of 
the  classes  brought  into  the  Center^, techniques  of  teaching 

,  '        - ■  ■     ■■  X      ;  ' 

skills  and  motivating  learning  in  relation  to  needs  of-^ 


individu4is  or  small  groups  within  a  tlassr^^m. 
Evaluation  .        "        .  . 

Assist  in  development  of  cValuatioi)  techniques  ^o  assess  effort 
of  studfmts',  teachers,  tutors,  arjd  Center  staM*, 

Assist  in  supervising  collecWon  of  evaluation  data  5  the 

"  '  *  ' 

func^icninR  of  the  above  classes  of  personnel. 

Assist  in  interpreting^  evaluating  data  collected,  and  revising 

oval uat ion  techniques  as  necessary. 


Provide  Information  needed  for  independent  audit. 

Keep* records  necessary  to  provide  the  above  information. 


\ 
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OBJECTIVES  MODEL  -  Project  EASIC 


CO 

cu 

> 
ui 
-J 


4.0    Pro J 


3.0   Conuunity  Involvei 

2.0    Instructional  Syst 

I.O    Staff  Developaent 
* 

Manager 

Operator 
Performer 


Process  Product 
TYPE? 


Figure  28,    0bjecti\re8  Model. 


f  4-23-71 
O  -13-71 

ERiC-14-71 


2*    Component  Objectives >    Tho  following  third-yctir  objectives  for 
tlK\Project  Management  component  of  the  project  are  presented  on  the 
pages  indicated*       '  *  '  » 


Product  Objectives  .  Process  Objectives 

V  /  Page  No.      *  .  '      Page  No. 


*  4.1-1-01  45 

45               /  4\l-l-02  .        _  45 

45  ■  4.1-1-03  45 

46  4.1-1-04  45 

46  4.2-1-01  46 

47  4.2-1-02  46 

4.3-1-01  47 


BUDGET  SUMMARY  VIORKSHEET 


FEB  15,  1973 
BY  SUB-CATEGIORIES  OF  COMPONENTS 


COMPONENT:   4.0    Pro.lect  Management 


Expense  Classification 


Func-  Task/ 
tion"  Item 


8 


10 


Adnstn 
100 


FIxCHg 
800 


4.1 

4.2 

4.3 


3,273 
2,990 
332 


Instrn  4.1 
200  4.2 
4.3 


4.1 
4.2 
4.3 


3.,Z96 
1,399 


250 
1,400 


500 
500 


265 
278 
200 


327 
299 

3- 


380 
140 


"55s 


52a 


200 
108 


^1.179 


ConSvc 
1100 


4.1 
4.2 
4.3 


5,715   1,650   1,000  743 


i08  16,670 


C»ST-ESTIMATE  WOMLSHEET 


FEB  15.  !973 

,  Project  Mgmt  , 
System  Analysis 


Expense  Classification 

3.  Salaries*  Professional 

U.  Salaries »  Non^professlonal 

5«  Contracted  Services 

6.  Materials  and  Supplies 

7.  Travel  (and  Mileage) 

8.  Equlpwnt 

9.  Other  Expenses 
TOTAL  lEXraiDITUIIES 


AdMtn 

100 

Instrh  FixChg 
200  ^800 

CoaSvc 

1100 

CapOut 
1230 

- 

3.273 

327 

3,796 

380 

250 

950 

500 

V 

linn 

265 

200 

7nn 

8,284 

707 

Exi 


3-100 


3-800 


100 


ERIC 


and  Title,  Purpose,  or  It< 


Evaluator/Coordlnator;  Hatch,  Beth 

Reading  Specialist;  Fill p,  Lynda 

Project  Director;   Diaz*  A. P. 
(five  days  only,  balance  of 
contract  and  service  is  contribution 
of  District) 

Contingency  Mgr. /Ski lis  Sta.; 
Hronek,  Judy 

Community  Agent;    Fry,  Greer 
Fixed  Charges,  10%  : 


81-117.06 
81-122.08 
81-118.02 


Secretary;   Henry,  Penny 
Office  Ed.  Student  (Unassigned) 
Part-time 


Project  Ttee 
AOOOOMT  Part 


81-122.09 
81-117.07 


81-485.00 
81.-484.00 
81-444.02 
81-444.03 

81-119.02 
81-119.01 
81-119.02 


.05 


5  days 


Quantity 


.05 
.02 


.75 
.375 


Salary, 
Rental  or 
Unit  Cost 


16,600 
13,540 


9,460 
8,310 


4,060 
1,470 


144 


ikaount 
BodgetM 


830 
1,354 
450 


473 
166 


3,273 
327 


3,045 
551 
200 


Expense 


4-800 


5-  100 

6-  100 


9-100 


ERIC 


Vme  and  Title,  Purpose,  or  Item 


FEB  <5, 


97a 


Proj.ect  Tine 
ACCOUNT  Part 
NUMBER 


Fixed  Charges,  10% 


jTechnical  Assistance 

Office  Supplies,  Reference  Books, 
Rroduction  Services  for  Reports, 
BOlletins,  etc.  of  Administrative 
nature.  . 


7-100  Travel  Expenses 


15 

50 


Milea^  (local) 
-EvaK/Coord;  Hatch,  Beth 
Rdg.^Spec;  Filip,  Lynda 

{Telephone  Services  (including  long 
distance) 

I Postage 


181 -485. DC 
(1-484.00 
181-444.02 
81-444.03 

81-350.0C 

81-420.0^ 


81-595.05 
81-598.0 

81-590.0( 
81-599.0( 


2.5 


691 


Quantity 


days 


4.1     P«  e  2 


Salary, 
Hental  or 
Unit  Cost 


Anount 
Budgeted 


100/day 


380 


250 
500 

200 
65 

/  150 
50 


144a 


COST-ESTIMATB  WOIKSHEET 


FEB.  T^.  ^97: 
Ta8k/Ite«  No*   ^ 

Project  Mgmt 
Evaluation 


Expense  Classification 

3.  Salaries »  Professional 

4.  Salaries »  Non-professional^ 
:>«  Contracted  Services 
6«  Materials  and  Supplies 
1.  Travel  (and  Mileage) 
8«  Equipment 
9«  Other  Expenses 

TOTAL  EXPENDITURES 


AfdMtn 
100 

Instm     FlxChg  ComSvc 
200         800  tlOO 

CapOut 
1230 

2,990 

299 

3.289 

K399 

140 

;  1 ,539 

500 

\ 

500 

278 

27ft  • 

> 

•   '  .             .  •  .-V 

108 

\  108 

'  5,275 

439 

Class 


3-100 


3-800 


4-100 


4-800 

ERIC 


N 


and  Title*  Purpose*  or  Itea 


Evaluator/Coordinator;  Hatch,  Beth  ^ 

Reading  Specialist;  Filip,  Lynda 

Contingency  Mgr/Skills  Stations 
Hronek,  Judy  ' 

Part-time  staff  for  Evaluation  activities 


81-117.06 
81-122.08 
81-122.09 


Fixed  Charges,  10% 


Secretary;  Henry,  Penny 
Office  Edu'c.  Student 
Part-time  (typists,  non-professional 
-  eval .  assistants,  etc.) 


Fixed' Charges,  10% 


692 


Project  Tine 


Acoonrr 

NIMER 


81-117.0 


81-485.00 
81-484.00 
81-444.02 
81-444.03 

81-119.02 
81-119.01 
81-119.02 


81-485.00 
81-484.00 
81-444.02 
81-444*03 


Part 


.11 

.05 
.025 

10  dliys 


.25 
.125 


Quantity 


\ 


\ 


Salary, 
Rental  or 
imlt  Cost 


16,600  J 
13.540 
9,460 

!25/day 


4,060 
1.470 


145 


AMHint 
Budget) 


1,826 
677 
237 

250 
2,990 

299 


1,015 
.184 
200 

140 


FEB  i 


!07 


4.2 


Pa4  2 


Rxpenstt 


ana  Tltlt.  f-rpott,  or  U«  I*^  ^•"'^M 


ACOOIMT 

mum 


6-  100 

* 

7-  vlOO  , 


'  9-100 


Production  Services 
Test,  Supplies 

Mi.leage  (local  ) 

Eval/Coord.^.  Hatch,  Beth 
'    Secretary;  Henry,  Penny 

Travel  Expenses 
Staff  • 

Telephone 

Postaqe 


81-420.j0^ 
181 -454.  OC 

J1-598.02 


28 
50  1 


81-595.0< 


part 


Rental  or 
Unit  Cost 


Aaoiint 
Bttdgetad 


200 


81-590.0C 
81-599. OC 


200 
300 

78 


200 » 

58 
50 


COST-ESTIMATE  WORKSHEET 


T«ik/Ite»  Mo.  4.3 


FEB  15,  UT73 


, Project  Mgmt  • 
Indep.  Audit 


Expense  Classification 


AdMtn 

100 


Instrn  FlxChg  '  ComSvc  CftpOut 
200  800  1100  1230 


3.  Salarlea,  Professional  ^^2  _ 

4.  Salaries,  Non-prof essloiial   ^   _ 

b.  Contracted  Services  1 ,400  ^ 

6.  Materials  and  Supplies    _ 

7.  Travel  (and  Mileage)  '  200  /_ 

8.  Equlpaent           /   1  _ 

9..  Other  Expenses  /'  . 

TOTAL  EXPENDITIFRES  -    1  .932 


33- 


33 


m. 


1.400 


200 


1.965 


RxMse 

Class 


3-100  *' 
3-800 


5-100 
7-100 


NaM  and  Title,  Purpose,, r«t  itep 


Evaluatbr/Coordinator;  ^fatch,  Beth 
Fixed  Charges,  10% 


Audit  Contract  (2%  of  Grant) 
Contract , negotiation  travel 


81-117.06 

81-485.00 
81-484.^00 
81-444.02 
81-444.03 

81-331.00 
81-595.02 


Project  Tine 


ACOOWT 
NttBER 


Part 


.02 


Quantity 


Salary,  ' 
Rental  or 
Uhlt  Coat 


16,600 


Aaount 
Budgets 


33? 
33 


l>400i 
*200 


147 


Figure  XXIX    (Sec  page  57-a) 


\ 


ERIC 


m  2  7 1972 
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- 

• 

• 

FEB  15.  1973 

1 

2.    Participants.                                .  , 

a.  Project  Office  Staff. 
Lead  Teachers. 
Building  Principals. 

b.  40  Target  Schools. 

3.  Hesources. 

t 

a.    Personnel.    See  Fig.  24 »  page  108. 

b.   Technical  Assistance. 

'  ^             (1)  Anticipated. 

Management  Consultants  (to  be  chpsfsn)^ 

>r  - 

Coaputer.  Consultants 
(2)   Technical  Assistancsi Plan.    See  page  109  . 
'     c.   facilities,  Iteterials,  Slid  Equipnent,    See  psges  68-73. 

;  •  ^ 

Coottunication. 

It'  general  comaunication  system  will  serve  all  components  of  the 

prdject  mad  Is  discussed  on  psges  77-78. 

b. 

Evaluation.    See  pages  79-91*     ,^                       '                  — — <^  i 

/ 
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COST-ESTIMATE  WORKSHEET 
Expense  Classification 


Task/Itett  Ho. 


Estimated  axpendlture  Rapwt 
|Punctional  Classif  ication 


Adastn      Instrn  .    FlxChg      CottSvc  CapOut 
100  200  800  1100  1230 


3.  Salaries »  Professional 

4.  Salafi^iesy  Hon-professional 

5.  Contracted  Services 

6»  Materials  and  Supplies 

7.  Travel  (and  Mileage) 

8«  Equlpnent 

9.  Other  Expenses 

TOTAL  EXPENDITURES 


20.00 
1*05.02 


-0- 


$l,0U9.7-7 


Expense 


5 
5 


09  M    W   ^  % 


Name  and  Title,  Purpose »  or  Item 


Dr.  Roller  Farr,  Triciiana  University, 
Constiltant  on  Evaluation  Design 

Mr.  Art  Wulfsberg,  Management  Component 
Section,  development,  design  and  con- 
sultation •  . 

Paper  for  printing  and  production;  news- 
letter, testing  instructions  and 
schedules,  baseline  data  instruments 

'^)e^elopmental  Con  Terence  •,  Chicago, 
^  April  12-II4,  1971 

Dr/ Rof^or  Farr  (Consult.  Eval.  Design) 
Telephone 

Printing  Production,  Communication 
Printing  Production,  Project  Proposal 


dd3 


Project  Tiae 
Full  Part 


Quantity 


Salary, 
Rahtal  or 
Unit  Cost 


$150.00 
250,00 

20.00 

279.02 

126.00 
99.75 
50.00 
75.00 

ll,0l»9.77 


Budgat«a 


READING 


SKILLS  STATIONS 


•  •  • 

The  activity  which  is  the  sul>Ject  of  this  , 
report  was  8upiK>rted  in  whole  or  in  part 
by  the  U.S.  Office  of  Educati^n^  Department 
of  Healthy  Education,  and  Welfare.  Hpwever, 
the  opinions  expressed  herein  do  not  necessarily 
reflect  the  position  or  policy  of  thi  U.S. 
Office  of  Education^  and  no  official  endorse* 
aent  by  the  U.S.  Office  of  Education  should 
be  inferred. 


Project  BASIC. Reading 
Decembert  1974 


*  i: 
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READING  SKILLS  STATIONS 


"The  skills  station  is  an  invitation  to  learn,  to  explore,  to  discover. 
It  is  teacher  constructed  but  student  directed.    It -is .designed  to  encourage 
self-direction  and  self-notivation  of  the  individual  chUd..  The  learner  becomes 
involved  with  the  station  during  his  unscheduled  time." 

In  this  notebook,  you  will  find  skills  station  activities  for  most  of  the 
Cooper-4fcGuire ' subtest .skills .  ' 

-  '  '?  ' 

Ideas  for  working  with  stations  are  outlined  below. 

I.  Making  the  station:  - 

A.  Modify  the  activities  to  fit  the  needs  of  your  class. 

B.  Use  volunteers  to  help  make  the  stations.  ^ 

C.  Decide  on  a  method  of  storing  your  stations. 

1.  We  are  using  the  Ideal  Storage  Box,  No.  3211. 

2.  Other  methods  might  be  shoe  boxes  or  plastic  bags. 

D.  Be  sure  to  label  your  storage  boxes  and  each  part  of  the  activity, 
(le:  P  I-A,  P  I-B,  P-  8-A) 

.      E.    Include  the  "student  objective"  and  directions  In  your  storage  . 

The  directions  may  be  written  on  cards  or  taped  for  the  student. 

II.  Managing  the  station: 

A.    There  are  many  ways  of  Introducing  the  station. 

1.  The  teacher  may  explain  the  station  during  reading  group  time. 

2.  Volunteers  may  be  put  In  charge  of  stations. 

3.  Directions  may^Se  written  for  children  who  can  read  or  taped  for 
nonrreaders. 

4.  Children  In  the  room  can  be  "station  masters".    Possibilities  for 
the  station  master  might  be:  .  . 

a.  Aid  in  clean**up  each  day. 

b.  Aid  in  reading  center  directions  to  others. 

c.  Explain  the  center  to  those  children  vho  have  questions. 

d.  Aid  in  evaluation  of  the  center. 

-         Record-keeping  methods  must  be  developed  to  record  a  student  s 
^    involvement  in  a  learning  station.    Examples  of  record-keeping 

tools  are  on  insert  pages  B-a.  B-b,  B-c. 
C.    Individual  and  group  conferences  are  Important  in  the  effectiveness 
of  skills  stations.  ^    ^  ^ 

1.  Record-keeping    devices  and  work  folders  can  serve  as  the  basis  tor 
the  conference  conversation. 

2.  During  the  conference,  the  child  may  evaluate  his  progress  and 
work  out  any  problems  with  his  teacher. 

3.  Group  conferences  can  provide  follow-up  discussion  or  post-task 
evaluations. 

k.    The  conference  can  offer  feedback  concerning  the  child's  attitude 
or  feeling  toward  the  station. 


ERLC 
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Chart  for  Recording  Station  Activities 


The  child  la  aaalgned  to  the  station  in  which  the  circle  la. drawn. 

When  he  complataa  the  atation  lie  fills  In  the  circle  to  make  a  happy  face. 


ERIC 


Week  of 

pi-e 

P3-C 

P7.6 

Mike 

0 

o 

3oV\n 

o 

Q 

0 

- 

1 

t 

1 

hi 

1 

i1 

WORK  FOLDER 


The  child  Is  given  his  work  folder.    His  assigiuMiits  are 
nade  on  slips  of  paper  which  are  put  into  the  "Things  to 
do"  pocket.   When  he  completes  his  station,  he  puts  his 
slip  of  paper  into  the  "Things  I  did"  pocket. 


/ 
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\ 

1  1. 

+0  do 

I  did 
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ASSIGNING  STATION  MASTERS 


Children  who  have  completed  or  understand  the  activities 
of  the  station  can  serve  as  "station  masters"*    The  names 
of  these  helpers  can  be  put  on  the  telephone.    This  telephone 
can  be  placed  near  the  station  so  that  children  know  where 
they  can  go  for  help  with  a  station* 
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Letter  Names 


The  student  should  be  able  to 
recognize  given  alphabet  letters. 
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TEACHER  OBJECTIVE 

The  iBtudent  should  be  able  to  recognize  given  alphabet  letters  r^,  jft,  £,  t^,  d^,  jn,  and  jo, 
when  the  name  of  the  letter  is  given  on  a  tape* 


STUDENT  OBJECTIVE 

You  will  listen  to  the  tape  and  place  the  named  letter  in  the  corresponding  box^, 


DIRECTIONS  FOR  STUDENT 

!•  Set  out  boxes  and  letters, 

2.  Tut  the  tape  in  the  player,  , 

3*  Turn  machine  on, 

4»  Listen  to  the  tape  and  follow  directions, 

5.  Wien  the  tape  ends,  turn  the  boxes  upside  down  to  see  if  you  matched  the  letters, 


MATERIALS  NEEDED 

/ 

1%    Tape  ' 

2.  Seven  half -pint  milk  cartons  with 
tops  cut  off.     (Each  carton  should 
be  labeled  with  a  picture, 
corresponding  to  the  letters  r,  e, 
JJ»  t:,  d,  n,  and  o,  ) 

3,  Set'^of  leTters  r7  e,  p,  t,  d,  n,  and 


NOTE  TO  TEACHER 

The  same  tape  and  boxes  can"^  be  used  for 
capital  letters*  ^ 

The  tape  will  say  "put  the  letter  r  in 
the  b^x  with  the  ring    on  It,'*  etcT 

Evaluation:    self -checking 
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TEACHER  OBJECTIVE  ^ 

The  Student  should  be  able  to  recognize  given  alphabet  letters  c,  x,  g,  k,  1,  i^ and  h, 
when  the  name  of  the  letter  is  given  on  a  tape*  - 


STUDENT  OBJECTIVE 

You  will  listen  to  the  tape  and  place  the  named  letter  in  the  corresponding  box. 


ERECTIONS  FOR  STUDENT 

1,  Set  out  boxes  and  letters. 

2,  ^ut  the  tape  in  the  player. 
'  3.    Turn  machine  on. 

4.    Listen,  to  the  tape  and  follow  directions. 

5^    When  the  tape  ends,  turn  the  boxes  upside  down  to  see  if  you  matched  the  letters. 


MATERIALS  NEEDED 

1*  Tape. 

Seven  half --pint  milk  cartons  with 

tops  cut  off.     (Each  carton  should 

be  labeled  with  a  picture, 

corresponding  to  the  letters  c,  x, 

g,  k,  1,  i  and  h,) 

3.    Set  of  letters  c,  x,  g,  k,  1,  i  and 
h  •    •   •  -  ^  - 


NOTE  TO  TEACHER 

The  same  tape  and  boxes  can  be  used  for 
capital  letters. 

The  tape  will  say  *'put  the  letter  jc  in 
the  box  with  the  cat  on  It/'  etc. 

Evaluation:    self -checking 
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TBACBER  OBJECTIVE 

The  student  should  be  able  to  recognize  given  alphabet  letters  k,  q,  y,  u,  v,  and  z, 
when  the  name  of  the  letter  is  given  on  a  tape.  -•—-«»-. 

STUDENT  OBJECTIVE  '  ^  ' 

You  will  listen  to  the  tape  and  place  the  named  letter  In  the  corresponding  box* 


DIRECTIONS  FOR  STUDENT 
1*    Set  out  boxes  and  letters. 

2.  Put  the  tape  in  the  player.  -  i  ^ 

3.  Turn  machine  on.  J- 
A.    Listen  to  the  tape  and  follow  directions. 

5.    When  the  tape  ends,  turn  the  boxes  ^upside  down  to  see  if  you  matched  the  letters. 


MATERIALS  NEEDED 

1 .  Tape 

2.  Six  half -pint  milk  cartons  with 
tops  cut  off  (Each  carton  should 
be  labeled  with  a  picture, 
corresponding  to  the  letters  k, 

3;,  Set^of'^letters  k,  q,  y,  u,  v,  and 


NOTK  TO  TEACHER 

The  same  tape  and  boxes  can  be  used  for 
capital  .letters. 

The  tape  will  say  "put  the  letter  k  in 
the  box  with  the  kite  on  it/'  etc. 


Evaluation :    self -checking 
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TEACHER  OBJECTIVE  .     .  / 

Given  a  letter  wheel,  the  child  will  match  capital  and  lower  case  letters. 


STUDENT  OBJECTIVE 


You  will  match  the  capital  and  lower  case  letters  on  the  letter  wl^eel. 


DIRECTIONS  FOR  STUDENT 

1.  Find  a  fxiend.  Ij  ^ 

2.  Take  out  letter  wheel.  '/ 

3.  Turn  the  disc  on  this  letter  wheel  and  try  to  match  all  the  capital  and  lower  case 
letters »  matching  one  letter  at  a  time. 

4.  Your  friend  will  check  your  work. 


=r  MATERIALS  NEEDED 


Tltree  letter  wheels  made  from  poster 
board 

(1)  using  letters  §  through  1 

(2)  uting  letters  ^  through  r 

(3)  using  letters  s  through  z 


NOTE  TO  TEACHER 

Two  children  can  work  together  on  this 
station  so  they  may  check  each  others 
work. 

Evaluation:    checkad  by  peer. 
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TEACHER  OBJECTIVE 

Given  an  alphabet  concentration  game»  two  children  will  match  letters  and  verbally 
Identify  thera.  In  the  box>  there  will  be  three,  sets  of  cards  so  that  the  garoe  can 
be  played  matching  lower  with  lower]  case,  capital  with  capital,  and  lower  case  with 
capital  letters. 


STUDENT  OBJECTIVE 

You  will  play  the  game  to  m#tch  ,  *  * 

lover  with  lower  case  letters  -  brown  letters 
capital"  with  capital  letters  -  green  letters     ,  * 

lower  with  capital  letters  -  red  letters         ^       *     *  '  ^ 

DIRECTIONS  FOR  STUDENT  ^'  '  ^  j  -  -  ' ' 

!♦  Shuffle  cards  and  place  face  down  in  rows.  Two  of  you  may  work  together  to  play 
this  game.  You  will  match  the  letters  and  also  be  able  to  tell  the  name  of  each 
letter* 

2,  Each  child  turns  a  card  over  to  see  who  will  go  first*    One  nearest  the  beginning 
of  alphabet  begins.    Turn  these  cards  back  to  face  down. 

3.  The  first  player  begins.  He  turns  two  cards  over*  If  they  match,  he  keeps  them 
and  tfums  over  two  more.    If  they  do  not  match ^  the  next  player  has  a  turn. 

4^    After  all  the  cards  have  been  matched,  the  player  with  the  most  pairs  is  the 
winner • 


>1ATERIALS  NEEDED 


1. 


2. 


Playing  board  made  from  18  X  24 
sheet  of  oaktag. 
Alphabet  cards  consisting  of  a  double 
set  of  all  capital,  all  lower,  and 
capital  and  lower  case  letters 
printed  on  2  X  3  oaktag  cards. ^ 


NOTE  TO  TEACHER 

If  there  is  a  child  who  knows  how  to 
play  this  game,  he  may^be  In  charge  of 
giving  directions.    This  can  also  be 
used  for  R5.  (word-alikes) 


Evaluation:    checked  by  peer* 
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.  TEAousR  QBJECTivr    :        .  •  ' 

• Given  alphabet  puzzles^  the  student  will  mat^cH  capital  ^nd  lower  case  letters.  ' 


STUDENT  OBJECTIVE 

You  will  put  the  puzzle  pieces  together >  matching  the  capital ^and  lower  case  letters* 


DIRECTIONS  FOR  STUDENT 

1«    Hatch  the  capital  and  lower  case  letters  on  your  puzzle  pieces. 
2*    You  will  know  you  are  correct  if  the  puzzle  pieces  fit  together • 


MATERIALS  NEEDED 

Capital  and  lower  case  letters  printed 
on  3  X.5  railroad  boards  which  ha^  been 
cut  unevenly  between  the  letters  so 
that  they  form  puzzle  pieces. 


NOTE  TO  TEACHER 
Evaluation:    Self  checking 


ERLC 


8/23/7J 


TEACHER  OBJlSCTIVE 

Given  alphabet  cards,  the  student  will  recognize  and  name  the  letter. 


STUDENT  OBJECTIVE 

You  will  try  to  win  the  game  by  naming  the  letters  on  the  cards. 


DIRECTIONS  FOR  STUDENT 

1*  Find  your  partner. 

2.  Take  turns  drawing  cards  with  your  partner^  from  the  container* 

3.  Say  the  name  of  the  letter.  \ 
A.  Keep  the  letters  you  know  in  your  pack#  return  "not  known**  card  to  the  container*  • 

5.  If  you  get  a        take  another  turn.  ^  . 

6,  If  you  get  a  ^  put  all.  your  cards  back  in  the  can. 
7*  The  winner  is  the  first  onh  to  get  ten  letters* 


MATERIALS  NEEDED 

!•    margarine  container. 

2.    alphabet  cards 

3*    happy  and  sad  face  cards 


NOTE  TO  TEACHER 

TWO  children  will  play  this  game, 
^  Evaluation:    checked  by  peer* 
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Given  a  set  of  lower  case  letters,  the  student  will  natch  them  to  capital  letters 
■arked  on  an  umbrella. 


0 


t  ' 
*  i 


STUDENT  OBJECTIVE 


You  will  match  the  raindrop  Nlover'  case  letters  to .  ttie  capital  letters  pn  the  uabrella* 


DIRECTIONS  FOR  STUDENT 


le  Put  the  raindrops  on  the  umbrella  so  that  the  Iwfjjti  and  upper  case  l^tter*^  ma^che 
2«    Have  a  friend  check  your  work* 


^  * 


MATERIALS  ^NEEDED 

le    Large  oaktag  cut  In  the  shape  of  an 

umbrella  and  labeled  with  capital,' 
;*  letters* 

2e    Set  of  raindrops »  each  one  labeled 
with  a  lower  case  letter* 


NOTE  TO  TEACHER 

This  is  a  good  activity  for  a  bulletin 
board*  I 

i 

fivaluation:    cheeked  by  peer  or  \ 
volunteer 


R2 

Letter  Shapes 

The  learner  will  be  able  to'  write 
the  letters  of  the  alphabet  in 
scrambled  order»  as  dictated  by  the  teacher* 


7i4 
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^  TEACSIER  OBJECTIVE  i 

The  student  will  be  able  to  write  the  capital  and  lower  case  letters  when  given  the 
.  name  of  that  letter.    (S,  H,  C,  K,  E,  B,  X) 


STUDENT  OBJECTIVE 

You  will  name  a  picture  of  an  object*  Your  helper  will  name  the  letter  it  begins 
with  and  you  will  write  it  in  the  capital  and  lower  case  form* 


DIRECTIONS  FOR  STUDENT 

Two  may  play  this  game  with  a  helper.. 
,2.    Decide  who  will  be  first  and  spin  the  dial.    Say  the  name  of  the      ^ect  landed  on. 
3^.    The  helper  will  say  the  name  of  the  beginning  letter  of  the  object     *e  dial 
landed  on* 

4-    Write  that  letter  (capital  and  lower  case)  beside  the  picture  on  the  response 
,  sheet « 

5*    Later  in  the  game,  if  you  dial  a  picture  already  completed,  you  miss  a  turn  and 

the  next  player  gets  a  turn. 
6.    If  you  dial  a  sad  face,  you  lose  your  turn. 

?•    The  player  who  completes  the  seven  pictures  first  is  the  winner. 


MATERIALS  14EEDED 
I;    Dial  cards  with  pictures 
2*    Rr^sponse  sheet  with  the  seven 
pictures  and  lines  for  writing 
capital  and  lower  case  letters 
3.  Pencils 


MOTE  TO^  TBTACHER 
Evaluation:  Checked 
volunteer  needed  at  this  station* 


by  ^X^r 


voluntas  tr 


TEACREK  OBJEHTIVE 


/ 


Tht  student  will  be  able  to  write  the  capital  and  lower  case  letters  when  given 
the  name  of  that  letter.    (A,  F,  P,  R,  J,  Z,  W) 


STUDENT  OBJECTIVE 

You  will  name  a  picture  of  an  .object*  Your  helper  vill  name  the  letter  it  begins  with 
and  you  will  write  it  in  the  capital  and  lower  case  form* 


DIRECTIONS  FOR  STUDENT  

1.  Two  may  play  this  game  with  a  helper, 

2.  Decide  who  will  be  first  and  spin  the  dial*  Say  the  name  of  the  object  landed  on* 
3*    The  helper  will  say  the  beginning  letter  of  the  object  the  dial  landed  on. 

Write  that  letter  (capital  and  lower  case)  beside  the  picture  on  the  response  sheet* 
5.    Later  in  the  game»  if  you  dial  a  picture  already  con^leted,  you  ^iss  a  turn  and  the 

next  player  gets  a  turn. 
6#    If  you  dial  a  sad  face^  you  lose  your  turn* 

7.    The  player  who  completed  the  seven  pictures  first  is  the  winner. 


MATERIALS  NEEDED 


1.  Dial  cards  with  pictures 

2.  Response  sheet  with  the  seven 
pictures  and  lines  for  writing 
capital  and  lower  case  letters 

3.  Pencils 


NOTE  TO  TEACHER 

Evaluation:    Checked  by  peer  and  vol-* 
unteer.    Volunteer  needed  at  this 
station* 


ERLC 


7i6 


8/23/73 


RSS 


,R2  -  l 


TEACilR  0BJISC5TIVE  /  I 

The  student  will  be  able  to  write  the  <:apital  and  lower  case  letterar  when  given  the 
name  of  that  letter.    (D,  G,  L,      M,  Q) 


STUDENT  OBJECTIVE 

You  will  name  a  picture  of  an  object,  j  Your  helper  will 
with  and  you  will  write  the  letter  in  /the  capital  and  1 


le  the  letter  it  begins . 


case. 


/ 


DIRECTIONS  FOR  STUDENT 


1. 
2. 

3. 
4, 

5- 


6. 


7. 


8. 


Two  may  play  this  game  wlt^  a  helper.       /  j 
Shuffle  the  cards  and  place  them  face  down  in  a  pile.    Decide  who  will  be  first. 
Take  a  response  sheet  ana  pencil.         /  1 
First  player  turns  over  a  card  and  names  that  object.  |  - 

The  helper  will  say  the  letter  for  the  beginning  sound  of  that  object  and  you; will 
write  that  letter  in  capital  form  and  lower  case  form  beside  the  same  picture  on 
the  response  sheet.  j 
Later  in  the  game^  if  you  draw  a' card  for  a  completed  picture »  you  miss;  a  turn  and 
the  next  player  takes  his  turn*  i 
If  you  get  a  sad  faced  card,  you  miss  a  turn,  but  if  you  get  a  smiley  faced  card^ 
you  get  an  extra  turn. 

The  first  one  to  complete  his  response  sheet  correctly  is  the  winner. 


MATERIALS  NEEDED 

1.    15  picture  cards 
'  2.    Response  sheet  with  six  pictures 
using  the  letter  above  -  Lines  on 
these  sheets  for  writing  lower  case 
and  capital  letters 
3.  Pencils 


NOTE  TO  TEACHER 

Evaluation;  Checked  by  peer  and  volun- 
teer.   A  volunteer  is  needed  at  this 
station* 
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TEACHER  OBJECTIVE 

I        The  student  will  be  able  to  write  the  capital  and  lower  case  letters  when  given 
the  name  of  that  letter*    (N,  T,  U,  V,  0) 


STUDENT  OBJECTIVE 

You  will  name  a  picture  of  an  object*  Your  helper  will  name  the  letter  It  begins 
with  and  you  will  write  the  letter  in  the  capital  and  lower  case  form. 


Decide  who  will  be  first. 


DIRECTIONS  FOR  STUDENT 
1.    Two  may  play  this  game  with  a  helper. 

Shuffle  the  cards  and  place  them  in  a  pile  face  down. 
Take  a  response  sheet  and  a  pencil.   '  - 
First  player  turns  over  a  card  and  names  that  object. 

The  helper  will  say  the  letter  for  the  beginning  sound  of  that  object  and  you  will 
write  that  letter  in  capital  and  lower  case  form  beside  the  same  picture  on  the 
response  sheet. 

Later  in  the  gam.e,  if  you  draw  a  card  for  a  completed  picture »  you  miss  a  turn 
and  the  next  player  takes  his  tumf. 

If  you  get  a  sad-faced  card,  you  miss  a  turn;  but  if  you  get  a  smiley-^faced  card, 
you  get  an  extra  turn. 

The  first  one  to  complete  his  f^sponse  sheet  correctly  is  the  winner. 


2. 
3. 
4. 
5. 


6. 


7. 


8/ 


MATERIALS  NEEDED 


1. 

2. 


3. 


'15  picture  cards 

Response  sheet  with  six  pictures  , 
using  the  letters  above     Lines  on 
these  sheets  for  writing  lower  case 
and  capital  letters 
Pencils 


NOTK  TO  TEACHER 

Evaluation:    Checked  by  peer  and  vol- 
unteer.   Volunteer  needed  at  this 
station. 
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TEACHER  OBJECTIVE 

The  student  will  be  able  to  write  capital  and  lower  case  letters  when  a  letter  is 
dictated  to  him. 


STUDENT  ^BJECTIVE 

You  will  be  able  to  write  the  letters  of  the  alphabet  as  they  are  dictated  to  you. 


DIRECTIONS  FOR  STUDENT 

!•  Put  the  tape  in  the  recorder. 

2.  Take  out  the  laminated  sheet  and  crayon. 

3.  Turn  the  tape  on  and  listen  to  the  directions.  Do  what  the  tape  says* 
4«  Have  someone  check  your  work. 


MATERIALS  WEEDED 
1.  Tape 

2«  Laminated  sheet 
3,  Crayon 


NOTE  TO  TEACHER 

The  tape  may  say,  "See  the  picture  of  th< 
sun.    Write  the  capital  S  and  the  lower 
case  IS  on  the  space  ."^  Pause 
See  the  picture  of  the  hat«    Write  the 
capltsl  H  and  the  lower  case  h  on  the 
space*    ^  (Also  use  cat^  kite, 

O   egg,  boxt  x-ray) 
ERJC  Evaluation:    checked  by  teacher  or  volun 
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Auditory  Discrimination 


The  student  will  be  able  to 
match  pictures  beginning  with  the 
same  sound* 
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TEACHER  OBJECTIVE 

Given  a  set  of  picture  cards,  the  child  will  determine  which  ones  begin  with  the  f 
sound. 


STUDENT  OBJECTIVE  ▼ 

You  will  say  the  words  and  put  the  pictures  that  begin  wi  ch  the  f  sound  in  the  ^'y^s' 
box. 


DIRECTIONS  FOR  STUDENT 

1.  Sort  through  these  pictures  to  find  those  that  begin  with  the    f  sound. 

2.  Say  each  word  as /you  work. 

3.  If  they  begin  with       f  ,  put  them  in  the  "yes'*  box. 

4.  If  they  don^t  bebin  with  the    f    sound,  put  them  in  the  "no"  box* 

5.  When  you  finish/ check  the  answer  card. 


/ 


MATERIALS  NEEDED 

1.  Beginning  sounds  pictures. 

2.  "Yes"  and  "No"  boxes. 

3.  Answer  sheet. 


NOTE  TO  TEACHER 

This  activity  can  be  used  with  other 
beginning  sounds,  blends,  vowels,  etc. 

Evaluation :  self-checking 
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TEACl^R  OBJECTIVE 

The  student  will  matci\ pictures  having  the  same  beginning  consonant  sound. 
STUDENT  OBJECTIVE 

You  will  match  the  pictures  that  begin  the  same. 


DIRECTIONS  FOR  STUDENT 

1.  Use  a  black  crayon  to  circle  the  pictures  who^  names  begin  with  the  samo  sound. 

2.  Do  both  sides  of  the  card. 

^  Check  your  own  work  with  the  answer  sheet.       Red  crayon  is  to  be  used  for  checking 
^mistakes.    U^e  answer  sheet  with  answers  circled  in  red. 


MATERIALS  NEEDED 

1.  Laminated  card 

2.  Black  crayon 

3.  Answer  sheet  and  red  checking  crayon 
in  envelope 


NOTE  TO  TEACHER 

The  teacher  night  want  a  sheet  on  the 
outside  of  the  envelope  for  student  to 
sign  after  completing  card. 

Evaluation:   self -checking 
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TEACHER  OBJECTIVE 


Given  a  set  of  picture  cards,  the  child  vlll  determine  which  begin  with  the  sound 
of   p  • 


STUDENT  OBJECTIVE 
You  will  hear  the  sound  of    p^  at  the  beginning  of  some  words 


\ 


DIRECTIONS  FOR  STUDENT 

1.  Look  at  the  picture  cards  and  say  the  words. 

2.  If  they  begin  with    p    put  them  In  Paulas  Pocket. 

3.  Check  your  answers  with  the  sheet  Inside  the  envelope. 
A.    Replace  the  answer  sheet  in  the  envelope.  > 


MATERIALS  NEEDED 


1. 


2. 
3. 


9  X  12  sheet  of  railroad  board  with 
picture  of  Paul  on  left  side  and 
stapled  shirt  pocket  on  right 
2X3  picture  cards 
Answer  sheet  Inside  an  envelope 


NOTE  TO  TEACHER 

1^  Other  sounds  might  Include  Sally's 
Sandbox »  Bill's  Box,  Carl's  Car. 
Rather  than  making  the  cards,  you  might 
want  to  use  the  commercial  picture  cardi 


Evaluation :    self -checking 
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TEACHER  OBJECTIVE 

Given  a  set  o€  pictures  and  five  boxes  labeled  with  picfures  of  dog,  car,  feather, 
gate,  aAd  jacks;  the  student  will  watch  the  pictures  that  begin  with  the  same  sounds. 


STUDENT  OBJECTIVE 

You  will  hear  the  beginning  sounds  d,  c,  f ,  g,  j  arid  match  the  picturc^s. 


DIRECTIONS  FOR  STUDENT 

1.  Look  at  the  pictures  and  say  the  words. 

2.  Put  the  picture  In  the  box  that  has  the  same  beginning  sound, 

3.  Check  your  work  with  the  answer  sheet. 


MATERIALS  NEEDED 
1. 


2. 
3. 


Five  boxes  with  pictures  on  the 
front  of  each  box  -  dog,  car, 
feather,  gate,  jacks 
2X3  picture  cards 
Answer  sheet 


NOTE  TO  TEACHER 

This  same  activity  may  be  repeat(5?4  with 
other  beginning  sounds:    blends , ^Vowels , 
ending  sounds.  i 
Evaluation:    self -checking  /< 
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TEACMEl  OBJECTIVE 

The  student  will  identify  etid  match  conaonant  sounds,  b^rard  at  the  begj.nnlng  of 


STUDENT  OBJECTIVE 

You  will  Mtch  pictures  with  the  saae  beginning  consonant  sound* 


DIRECTIONS  FOR  STUDENT 

1.    look  at  the  zoo  train  and  say  the  names  of  the  pictures  on 
the  train. 

Take  the  picture  cards  from  the  train. 

Say  the  word  for  the  pictures  and  put  the  card  in  the  train 
car  that  begins  the  same. 
4.    Check  your  work  with  the  answer  sheet. 


2, 

3, 


MATERIALS  NEEDED 
1. 
2. 


3. 
4. 


Train  made  from  8  mi^k  cartons 
(engine t  6  animal  cars »  caboose) 
Animal'  cars  have  pictures  on  them 
(sealt  tlger»  zebra^  llon»  monkey» 
and  bear) 

Picture  cards  corresponding  to 
beginning  sounds  on  animal  cards 
Answer  sheet 


NOTK  TO  TEACHER 
Evaluation:  Self-checklng 


F';='illi'i;'',l''i^i 

11      Li     l^ll   M  ,   Jf  /  J 


\S)  ^   \S  KJ  V  K/ 


RS 


Discrimination  of  Word  Forms 


The  student  ^will  be  able  to  recognize 
words  that  are  the  same. 


.7   *  ^ 
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TEACHER  OBJECTIVE 

Given  a  set  of  vord  dominoest  the  student  will  recognise  and  match  words  that  are 
the  same. 


STUDENT  OBJECTIVE 

You  will  match  words  that  are  the  sane  by  playing  dominoes « 


Matching  Card 
Double  Card 
Single  Card 


see 

see 

if 

cat 

see 

DIRECTIONS  FOR  STUDENT 


Find  a  friend*  ^ 
Each  of  you  should  take  seven  domino  cards*  ^ 
First  player  lays  down  a  matching  word  card* 
Take  turns  to  match  words;  if  you  can't  play 9  draw  a  new  card. 
The  first  player  to  use  all  his  cards  wins* 


\ 

MATERIALS  NEEDED 

!♦    Domino  word  cards  made  from  Dolch 
vnyrd  list  ^  written  on  oak  tag 
(Use  each  word  at  least  twice» 
preferably  three  or  four  timesl 


NOTK  TO  TEACHER 
Two  children  will  play  this  game* 


l|ii 


Evaluation:    checked  by  ^eer 
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TEACHER.  OBJECTIVE 

Given  a  word  wheel »  the  child  will  match  words  that  are  the  same. 


STUDENT  OBJECTIVE 

You  will  match  the  words  that  are  the  same. 


DIRECnONS  FOR  STUDENT 

1.  Find  a  friend. 

2.  Take  out  the  wheel  and  clothes  pfhs, 

3,  Clip  the  word  on  the  wheel  that  matches  it, 

4,  Check  your  work  by  turning  the  wheel  over  to  see  if  the  numbers  on  the  pins 
and  wheel  match.    Correct  any  you  have  nissed. 


MATERIALS  NEEDED 

1.  Word  wheel  made  from  poster  board> 
'    using  words  from  the  Dolch  word 

list 

2.  Clip-type  clothes  pins  with  matching 
words^ numbered  on  back  to  match  back 
of  numbered  wheel 


NOTE  TO  TEACHER 
Evaluation:    Checked  by  peer^ 

~r~4jS3^  I- 
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TEACHER  OBJECTIVE 

Given  a  card  with  two  columns  of  matching  words »  the  student  will  recognize  and  match 
like  words  by  connecting  them  with  a  piece  of  yarn. 


1 

STUDENT  OBJECTIVE  " 

You  will  match  the  words  that  are  the  same. 


f 

DIRECTIONS  FOR  STUDENT 

1.  Look  at  the  first  word. 

2.  ^Find  a  word  on  the  other  side  that  is  just  the  same. 

3.  Connect  the  two  words  with  the  yarn. 

4.  Do  the  same  thing  with  the  other  words. 

5.  Ask  someone  to  check  your  work* 


MATERIALS  NEEDED 

1.  12  X  18  sheet  of  oaktag  with  12 
words  in  two  columns 

2.  Yarn  pieces  to  connect  matching  wordi 


NOTK  TO  TEACHER 


\ 


This  activity  works  well  for  compound 
words.  ^^ 

Evaluation:    checked  by  teacher  or 
volunteer^ 
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TEACHER  OBJECTIVE 

Given  a  set  of  word  cards ^  the  student  will  match  alike  vords  by  placing  then  in  the 
corresponding^train  car* 


STUDENT  OBJECTIVE 

You  will  natch  the  words  that  are  the  same* 


DIRECTIONS  FOR  STUDENT 


I.   Look  at  the  words  on  the  pieces  of  coal. 

2«  Put  each  piece  of  coal  in  the  train  car  that  has  the  same  word  on  it. 
3«    Ask  sosieone  to  check  your  work. 


MATERIALS  NEEDED 


1,  Word    cards  in  shape  of  pieces  of 
coal  9  siora  than  one  of  each  word 

2.  Train <  cars  stapled  to  piece  of  oaktaj; 
to  form  a  pocket;    each  car  labeled 
with  words  that  match  coal  pieces 


NOTK  TO  TEACHER 
Evalutttion;  ^  checked  by  peer  or  voluntei 
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TEACHER  OBJECTIVB 

Givm  a  iMlnatad  shaet  with  allka  words  on  it,  the  student  will  match  the  words. 


STUDENT  OBJECTIVE 

You  will  match  alike  words  on  laminated  sheet. 


/ 


DIRECTIONS  FOR  STUDENT 

1«    Use  a  black  crayon  to  circle  words  that  are  the  same. 

2.  Do' both  sides  of  card% 

3.  Check  your  own  work  with  the  answer  key  and  the  red  crayon* 


MATERIALS  NEEDED 

1«  Laminated  card  j 
2«    Black  crayon 

3«    Answer  sheet  and  red  checking  crayon 
in  envelope 


NOTE  TO  TEACHER 

The  teacher  might  want  a  sheet  on  the 
outside  of  the  envelope  for  the  student 
to  sign  after  completing  card. 

Evaluation:    Self  checklnf^ 
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single  Initial  Consonants 

The  student  will  be  able  to 
recognise  the  consonant  corresponding 
to  thf  aound  he  hears  at  the 
beginning  of  given  words* 
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TEACHER  OBJECTIVE 

The  student  will  be  able  to  circle  words  with  the  same  beginning  consonant  sounds  as 
the  words  heard  on  a  tape. 


STUDENT  OBJECTIVE 

You  will  circle  the  words  with  the  same  beginning  sounds  as  the  words  you  hear  on  the 
tape. 

DIRECTIONS  FOR  STUDENT 

1.  Set  out  clown  and  crayon. 

2.  Put  tape  in  player  and  turn  the  machine  on. 

3.  Listen  to  the  tape  and  follow  directions. 
A,  Have  someone  check  your  work. 


MATERIALS  NEEDED 

1.  Tape 

2.  Laminated  clown  holding  colored 
balloons 

3.  Crayon 


NOTE  TO  TEACHER 

The  tape  will  say^  "Look  at  the  red 
balloon.    Circle  the  words  that  begin 


the  same  as  rose, 
the  yellow  lMiiloon» 


Pause, 


'^Look  at 


etc. 

(Also  pink  amd  lavender.) 

Evaluation:  checked  by  teacher  or 
volunteer.  . 
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TEACHER  OBJECTIVE 

The  student  will  be  able  to  circle  words  with  the  same  beginning  consonant  sounds  as 
the  words  Heard  on  a  tape. 


STUDENT  OBJECTIVE 

You  will  circle  the  words  with  the  same  beginning  sounds  as  the  words  you  hear  on  the 
tape. 


DIRECTIONS  FOR  STUDENT 

1.    Set  out  worksheet  and  pencil.  _ 
Put  the  tape  in  the  player* 

3.  Turn  the  machine  on. 

4.  Listen  to  the  tape  and  follow  the  directions. 
5*    Check'  your  work  with  the  answer  sheet* 


MATERIALS  NEEDED 


1, 
2, 


3. 
4. 


Tape  . 

Worksheet  in  circus  tent  booklet 
rows  of  zoo  animals,  a  different 
kind  of  zoo  animal  in  each  row 
Pencil  or  crayon 
Answer  sheet 


NOTE  TO  TEACHER 

The  tape  will  say>  "Open  the  Circus 
Tent  and  look  at  all  the  animals. 
Look  at  the  tiger.    Circle  the  words 
that  begin  the  same  as  tiger."    Pause . 
"Look,  at  the  monkeys,  etc."  (Also 
zebras  and  lions.) 
Evaluation:  self-checking 
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TEACHER  OBJECTIVE 

The  student  will  be  able  to  circle  words  with  the  same  beginning  consonant  sounds  as 
the  words  heard  on  a  tape* 


STUDENT  OBJECTIVE 

You  will  circle  the  words  with  the  same  beginning  sounds  as  the  words  you  h^ar  on  the 
tape* 


DIRECTIONS 'FOR  STUDENT 

1*    Set  out  the  laminated  objects  and  crayon* 
2*    Put  the  tape  in  the  player  and  turn  the  machine  on* 
3*    Listen  to  the  tape  and  follow  the  directions* 
^4*    Have  someone  check  your  work* 


MATERIALS  NEEDED 
1*  Tape 

2*    Laminated  objects  of  oaktag  with 

words  on  them 
3*  Crayon 


NOTK  TO  TEACHER 

The  tape  will  say»  "Look  at  the  ball* 
Circle  the  words  that  begin  the  same, 
as  ball*"    Pause*    "Look  at  the  cup» 
etc*"    ,  ~~ 

Evaluation:    checked  by  teacher  or 
volunteer* 
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TEACHER  OBJECTIVE 

The  student  will  be  able  to  circle  words  with  the  same  beginning  consonant  sounds  as 
the  words  heard  on  a  tape. 


STUDENT  OBJECTIVE 

Ydu  will  circle  the  words  with  the  same  beginning  sounds  as  the  words  you  hear  on  the 
tape.  '      ,  ' 


\ 
\ 


\ 


DIRECTIONS  FOR  STUDENT 

1.    Set  out  worksheet-9  pencil,  and  marker. 
1.    Put  the  tape  in  the  player. 

3.  Turn  the  machine  on. 

4.  Listen  to  the  tape  and  follow  directions. 
3.  'Turn  In  your  worksheet  to  the  teacher. 


MATERIALS  NEEDED 

'  1.  Tape 

2.  Worksheet  with  four  columns  of 
words  horizontally  and  15  rows 

^  vertically 

3.  Crayon 

4.  A  tagboard  marker  to  place  below 
each  horizontal  line  while  working* 


NOTK  TO  TEACHER 
The  tape  will  say,  "Look  at  row  1. 
Circle  the  words  that  begin  the  same 
as  pear."    Pause    "Look  at  row  2,  etc." 


1.  (gff)  \t\ 

V\%Tv  no 

3. 

M. 
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Recall  of  Consonant  Sounds 

The  student  will  be  able  to  recall 
the  sound  of  a  given  consonant 
and  match  lt« 
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TEACHER  OBJECTIVE 

Given  a  picture  card  and  consonant  letters,  (c,       k,  n,  r,  v,  y)  the  student  will 
recognize  the  sound  he  hears  at  the  beglnnlng^of  vords%n3  match  the  correct  sound 
.  to  the  picture « 


STUDENT  OBJECTIVE 

You  will  identify  the  consonant  sounds  c,  r,       y  at  the  beginning  o£  the  picture 

word  and  match  that  picture  with  the  correct  letters.  i 

i 

DIRECTIONS  FOR  STUDENT 
1«    Look  at  the  big  picture  card*. 

2.  Say  the  first  picture  word  aad  listen  to  the  beginning  sound« 

3.  Find  the  consonant  letter  for  that  sound  and  put  it  in  the  slit  under  the  picture. 
4«    When  youWe  finished »  check  your  answers,  with  the  picture  cards  in  the  envelope* 


MATERIALS  NEEDED 

^1.    8  X  11  sheet  of  poster  board  with 
eight  pictures 
2.    Seven  small  pictures  to  correspond 
(used  ^s  answer  key)  with  initial 
consonants  printed  below 
3*    Seven  consonant  letters  (2X2)  ^ 
g,  k,  n>  r,  V,  and  y 


NOTE  TO  TEACHER 
Evaluation self  rchecking 
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TEACHER  OBJBCTIVE 

Given  a  card  with  a  column  of  pictures  and  a  column  of  letters,  the  student  will  ^ 
recognize  and  match  the  pictures  with  the  beginning  sounds,  d,  h,  1,  p,  s,  w,  and  z.  ' 

STUDENT  OBJECTIVE 

You  will  0«y  the  word,  hear  the  beginning  sound  end  natch  the  picture  to  the  letter  that 
stands  for  that  sound* 


DIRECTIONS  FOR  STUDENT 
1.    Look  at  the  fish  card« 

2«    Say  the  first  word  and  listen  to  the  beginning  sound* 
3.    Look  across  and  find  the  letter  that  makes  that  sound, 
4«    Draw  a  line  from  the  picture  to  the  letter* 
5e    Check  your  work  with  the  answer  sheet « 


MATERIALS  NEEDED 


1«    Large  fish  made  from  oaktag  with 
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TEACHER  OBJECTIVE 

Given  a  set  of  cards,  the  student  will  recognize  the  beginning  consonant 
corresponding  to  the  sound  he  hears  at  the  beginning  of  words. 


STUDENT  OBJECTIVE 

You  vill  hear  the  consonant  sound  at  the 
to  the  letter  for  that  beginning  sound. 


beginning  of  words  and  match  the  pictures  , 


DIRECTIONS  FOR  STUDENT 

1*  *  Shuffle  the  cards  and  turn  then  face  down* 

2*    First  player  draws  a  card  and  says  the  word  -  listening  to  the  beginning  sound. 

3.  Place  the  picture  card  In  the  pocket  under  the  letter  for  that  beginning  sound. 

4.  Next  player  takes  his  turn. 

5.  Keep  playing  until  you  pocket  chart  is  filled. 

6.  If  you  draw  a  card  and  that  column  is  filled,  put  your  card  on  the  bottom  of  the 
deck  and  the  next  player  takes  his  turn. 

7*    The  first  player  to  fill  his  chart  wins. 


MATERIALS  NEEDED 


1. 


2. 


Two  pocket  charts  made  from  oaktag 
(seven  spaces  horizontally,  four 
pockets  vertically)  labeled  with 

70  picture  carcli  corresponding  to 
the  above  letters 


NOTE  TO  TEACHER 
Evaluation:    checked  by  peer. 
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TEAdBR  OBJBCTIVB 

The  child  vlll  be  able  to  identify  the  letter  corresponding  to  the  sound  he--heara 
at  the  beginning  of  the  picture  cards  and  natch  them  vith  the  letter  cards • 


STUDENT  OBJECTIVE 

You  vill  match  .the  sound  you  hear  at  the 
correct  letter. 


beginning  of  the  picture  vord  card  with  the 


DIRECTIONS  FOR  STUDENT 

1«    Choose  a  picture  card  from  the  envelope  and  place  It  In  the  slit  on  the  bimana 

'which  shows  the  beginning  sound  of  that  picture.  | 
2.    Check  i^ur  work  on  the  answer  sheet* 

\ 


MATERIALS  NEEDED 

1.  TZ  X  is  sheet  of  oaktag  titled 

**Go  Bananas  with  Beginning  Sounds.** 
Bananas  are  placed  on  the  board 
with  beginning  souncs  (silts 
In  bananas) 

2«    Letters  on  bananas 

3.    Envelopes  with  word  picture  cards 
of  beginning  sounds 

4«    Answer  sheet 


NOTE  TO  TEACHER 
Evaluation:  self**checklng 


ERLC 
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TEACHER  OBJECTIVE 

Given  a  laminated  sheet  with  pictures  and  consonants,  the  student  wi\ll  circle  the 
pictures  that  begin  with  the  given  consonant. 


STUDENT  OBJECTIVE 

You  will  match  the  consonants  with  the  pictures  that  begin  with  tile  ^ame 
consonant  sound.  r 


DIRECTIONS  FOR  STUDENT 

1.  Look  at 'the  first  consonant  letter, 

2.  Say  the  names  of  the  pictures  beside  the  letter.  ^ 

3.  Circle  the  picture  words  that  begin  with  the  same  sound. 

4.  **  Do  both  sides  of  the  card.  .  \ 

5.  When  you  finish,  check  your  work  with  the  answer  sneet. 


*  MATERIALS  NEEDED 


1.  "^    Laminated  sheet  with  letters  d[, 

iS>  1»  Bf  Hf  If  Lf  If  :±f 
on  left  side  column    (Each  letter  is 
followed  by  four  pictures 

2.  Black  crayon 

3.  Answer  sheet 


NOTE  TO  TEACHER  , 


Evaluation :    self -checking 
^    CC:    Cedar  Rapids  Public  Schools,  1973 
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TEACHER  OBJECTIVE 

The  chlld^will  match  beginning  sounds  of  a  picture  with  the  letter  that^'stands  for 
that  sound,  b,       k,  m,  p,        t»  d,^g,  s,  c^,  and 


STUDENT  OBJECTIVE  ) 

\ 

You  ,will  match  the  beginning  initial  consonant  sound  on  the  dice  with  the  picture 
on  the  checker  board •  ^ 

■  ■■  ■     '  \ 

DIRECTIONS  FOR  STUDENT 

1.  Choose  a  partner, 

2.  Child  who  ,throws  a  letter  closest  to  ^the  beginning  of  the  alphabet  plays  first;.. 

3.  Throw  the  die.  \  /  .  . 

4.  Place  a  cover  marker  over  a  picture  that  has  the  same  beginning  sound  as  the  letter 
on  the  die.    Each  player  has  a  single  throw  each  round.    The  first  person  to 
cover  his  side  of  the  board  wins  the  game.  / 

5.  If  he  has  no  picture  left  beginning  with  that  letter,  he yloses  his  turn. 


MATERIALS  NEEDED 

1.  %  crf  a  checkerboard  (or  a  heavy 
cardboard  similarily  squared  ) 
Pictures  in  each  square 

2.  .Xhickers  or  discs  of  two  colors 

3.  Two  die  with  consonant  letters  to 
match  the  pictures  on  the  boards  - 

(Die  color  should  match  board  color. 
Creen  die  -  green  board.) 


NOTK  TO  TEACHER 


Evaluation:    checked  by  peer. 
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TEACHER  OBJECTIVE 

Given  a  set  of  picture  cards,  the  student  will  recognize  the  consonant  corresponding 
to  the  sound  he  hears  at  the  beginning  of  the  picture  cards  and  will  match  them  with 
the  letter  cards.  '  ,  , 


STUDENT  OBJECTIVE 

You  will  match  the  sound  you  hear  at  the  beginning  of  the  picture  words  with  the 
correct  letter.  ^ 


DIREqTIONS  FOR  STUDENT 

1.  Look  in  Snoopy 's  house  and  take  out  a  bone. 

2.  Say  the  word  you    ee  on  the  picture  bone  and  listen  to  the  beginning  sound* 

3.  Put  the  bone  in  the  dog  dish  that  has  the  same  beginning  sound, 

4.  Check  your  work  with  the  answer  sheet. 


MATERIALS  NEEDED 


1. 


2. 


3. 


12  X  18  sheet  of  oaktag  with  picture 
of  Snoopy,  dog  house,  and  dog 
dishes  labeled  with  pictures  begin- 
ning with       s,  b,  r,  f ,  t*  (Dog 
dishes  should  be  stapled  to  form 
a  pocket.) 

Bones  with  pictures  corresponding 
to  the  above  beginning  sounds. 
Answer  sheet 


NOTE  TO  TEACHER 
Evaluation :  Self-checking 


/ 
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TEACHER  OBJECTIVE 

The  student  will  write  the  letter  that  stands  for  the  beginning  do/nd  of  various 
pictures. 


STUDENT  OBJECTIVE 

You  will  say  the  name  of  the  picture  in  each  typewriter  key  and  write  the  le  ter 
for,  the  beginning  sound  on  the  space  below  the  key. 


DIRECTIONS  FOR  STUDENT  / 

1.  Say  the  name  of  the  picture  and  listen  for  :he  begimvingsoSnd. - 

2.  Write  the  beginning  sound  on  the  blank  line  beneath  the  picture. 

3.  Check  your  work  with  the  answer  sheet. 

f 


MATERIALS  NEEDED 

I  ^ 

1.    Laminated  card  in  the  shape  of  a 
typewriter  with  pictures  on  the 
keys  and  below  the  key  a  space  to 
write  the  beginning  consonant  letter 
.  2.    Black,  crayon 

3.    Answer  key  and  red  crayon  for 
checking  in  envelope 

(Answer  key  is  a  duplicate  of 
a  typewriter  with  answers 
written  in.) 


NOTE  TO  TEACHER 


Evaluatlm :    self -checking 
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TEACHER  OBJECTIVE 

The  student  will  be  able  to  identify  the  consonant  heard  at  the  beginning  of  a  word* 


STUDENT  OBJECTIVE 

You  will  pick  an  orange  fro«  the  tree 
beginning  sound. 


and  write  the  letter  that  stands  for  the 


DIRECTIONS  FOR  STUDENT 


1. 
2, 

3. 

4, 


Pick"  an  orange  from  the  tree. 

Say  the  word  and  write  the  letter  for  the  beginning  sound  next  to  that  picture  on 
your  response  sheet. 

Place  the  orange  in  the  basket  and  continue  working  until  all  the  oranges 
are  in  the  basket.  '  . 

Check  your  work  with  the  answer  sheet.  /' 


MATERIALS  NEEDED 


m 


1. 


2. 


3. 
4. 


5. 


12  X  18  sheet  of  oaktag  with  large 
tree  on  it  with  slits  in  different 
places 

Small  construction  paper  oranges 
with  pictures  on  them  placed  in  the 

slits  1—   

A  basket  to  put  the  oranges  in 
Response  sheet  in  the  shape  of  an 
orange  with  pictures  corresponing 
to  those  on  the  small  oranges  / 
Answer  sheet  (duplicate  of  response 
sheet  with  correct  letters.) 


NOTE  TO  TEACHER 

This  activity  can  also  be  used  with 
blends  and  digraphs* 

Evaluation :  Self-checking 
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SubsttttttlfiR  Initial  Consonants 


The  sCttdmt  wil|  be  abli(. 
to  make  nav  Horda  by  a«rtiattCutlng 
initial  con«o«iane  aouada  in  knawn  worda 


ERIC 


RSS      P3  -  A 


TEACHER  OBJECTIVE 

The, student  will  be  able  to  make  new  words  by  substituting  beginning  consonant 
sounds  in  known  words. 


STUDENT  OBJECTIVE 

You  will  make  new  words  by  moving  the  strip  of  beginning  consonants  up  and  down  on 
the  word  machine. 


DIRECTIONS  FOR  STUDENT 

1.    Move  strip  to  the  top  of  the  word  machine. 
2^    Say  the  yord  that  appears  first.  ^ 

3.  Write  it  on  the  sheet  provided. 

4.  Move  the  strip  down.    Say  the  new  word,  '  Write  the  word, 

5.  Say  the  words  to  your  teacher  or  volunteer. 


MATERIALS  NEEDED 


1. 
2. 

3. 


5. 


12  X  18  word  machine  drawn  on  oaktag* 
Make  3  slits  for  beginning  consonant 
sounds. 

Write  the  ending  on  the  word  machine 
(-an,  -et,"-in.) 

3  strips  of  oaktag  with  beginning 
consonants 
Paper  and  pencil 


NOTF:  TO  TEACHER 

This  idea  can  be  used  in  shapes  for  the 
season  or  for  any  object. 
Evaluation:    Checked  by  teacher  or 
volunteer. 
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TEACHER  OBJECTIVE 


Given  the  flip  chart  with  ends  of  words,  the  child  who  has  learned  his  beginning 
consonants  will  be  able  to  make  new  words  by  substituting  those  sounds  in  known  words. 


STUDENT  OBJECTIVE 

You  will  make  new  words  by  turning  the  beginning  sounds  over  on  the  flip  chart. 


DTPE'^'^IOKS  FOR  STUDENT 

1.    ^ind  a  partner.  , 
2*  at  the  first  word  in  the  flip  chart. 

3*.      iy  the  x^ord* 

4       lip  the  letter  over  and  say  the  word  to  your  partner.  -  — 

5.      ''ter  you  have  finished  the  chart,  your  partner  will  say  the  words  to  you] 


MATERIALS  NEEDED 

1»  A  piece  of  oaktag  11  x  6,  several 
pieces  of  oaktag  2x5  and  string 
or  notebook  ring 

(-:lg,  -ame,  -ell,  -ill,  ^cnt,  -ip, 
"^^  -^(J'^-^^  -it,  ^11)  ,  ^ 

\ 


NOTE  TO  TEACHER  / 
Two  children  work  together  on  this 
activity- 
Evaluation:    Checked  by  peer. 
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TEACHER  OBJECTIVE 

The  student  ^ill  make  new  words  by  substituting  beginning  consonants  on  the  flower. 


STUDENT  OBJECTIVE 

You  will  make  new  words  by  changing  the  beginning  letters* 


DIRECTIONS  FOR  STUDENT 

1.  Find  a  partner. 

2.  T^ike  a  jpetal  from  the  holder.* 

3.  ^:  the  petal  on  the  correct  flower • 

4.  .y  each  word  to  your  partner  and  write  it  on  the  response  sheet. 


MATERIALS  NEEDED 

U    12  X  18  sheet  of  oaktag  to  which  two 
large  yellow  flower  centers  are 
stapled  -  each  has  six  slots,  a  stem 
and  leaves • 

1.    12  petals  labeled  with  consonants  ^» 
a»  b,  s,  1,  w.  (for  the  "It"  flower) 
and     **c,*r,"^,       m,  (for  the  "at" 
flower)      ^  o 

3.  Petal  holder  stapled  to  each  corner 

4.  Response  sheet 


NOTE  TO  TEACHER 

Two  children  work  together. 
Evaluation:'    Checked  by  peer. 
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TEACHER  OBJECTIVE 


The  student  will  be  able  to  say  new  words  using  beginning  consonant  substitution* 


STUDENT  OBJECTIVE 

You  will  make  new  words  by  changing  the  beginning  consonants  In  words. 


DIRECTIONS  PGR  STUDENT 

!•    Find  a  partner.  ,  - 

2.  H*>lp  Dick  the  Zebra  get  home. 

3.  Pi-v  your  marker  on  START. 

4«    '  *-ll  the  die.    Move  your  marker  that  number  of  spaces.  * 
5 .       V  the  word  In  that  space  to  your  partner  and  make  a  new  word  by  changing 
I  :ie  beginning  consonant. 


\ 


MATERIALS  NEEDED 

1.  Trail  game  made  from  oaktag 

2.  Die  made  from  sponge-numbered  1,  2, 
-    and  3, 

3»    Markers  for  two  children 


NOTE  TO  TEACHER 

Two  chlldren^work  together  at  this  station 
Evaluation:    Checked  by  peer^ 
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'  I 

TEACHER  objective'       .  ^       ,  .      ^     '  , 

The  student  will  be  able  to  make  words  by  placing  beginning  consonants  on  phonograms. 


STUDENT  OBJECTIVE'  | 
.  ioxx  will  make  words  by  ^placing  beginning  consonants  on  the  clown's  balloons. 


DIRECTIONS  FOR  STUDENT 

1.  take  the  stack  of  consonants  from  the  tent  and  put  a  -orrect  letter  on  a  balloon 
so  that  you  make -a  word. 

2.  Use  this  word  in  a  sentence.    Say  the  word  to  a  partner. 


MATERIALS  NEEDED 

1.  12  X  18  sheet  with  a  clown  holding 
clumps  of  balloons  with  a  word 
ending  on  each  balloon  and  a  slit 

at  the  beginning  of  the  word,  (-all, 
-eat,  -ake,  -at,  -it,  -ast,  -in, 
-ap,  -and,  -ick,  -ump,  -et,  -ill) 

2.  Stack  of  beginning  consonant  cards 
to  fit  on  balloons. 


NOTE.  TO  TEACHER 

Two  children  work  togeth 
Evaluation:    Checked  by  peer. 
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Final  Consonants 

The  student  will  be  able  to  recognize, 
the  consonant  corresponding  to  the  sound 
he  hears  at  the  end  of  wdrds. 


USS     P5  -  A 


TEACHER  OBJECTIVE 

The  student  will  be  able  to  say  and  listen  to  the  final  sound  of  the  consonants 
t,       and  g. 


STUDENT  OBJECTIVE 

You  will  nane  the  picture  on  the  card  and  hear  the  ending  sound. 


DIRECTIONS  FOR  STUDENT 

1.  Lay  out  all  the  pictures.  J 

2.  Choose  the  ones  that  end  with  t^.  / 

3.  Say  the  words  that  end  with  t_.  into  the  tape  recorder.  / 
Play  it  back  and  listen. 

5.  Next  say  the  words  thai  end  with  n  into  the  tape  recorder. 

6.  Play  it  back  and  listen.  / 

7.  Do  the  same  with,  the  words  that  end  with  ^.  / 


MATERIALS  NEEDED 

1«    Recorder  and  blank  tape 
2.    Pictures  of  words  that  end  with  t» 
g,  or  n 


NOTE  TO  TEACHER 

Directions  for  running  the  tape  recorder 
should  be  given  to  all  students  before 
this  station  is  introduced. 


Evaluation: 
checked. 


self'^checked  and  teacher. 
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TEACHER  OBJECTIVE      "  ^  ^ 

Giv«n' th«  gaae  of  concentration*  the  student  will  name  the  pictures  and  natch  tht 
ones  that  end  with  the  saa*  final  consonant  .\ 

\ 

STUDENT  OBJECTIVE 

I  •  s 

You  will  name  the  pictures  and  match  the  pictures  that  end  with  the  same  sounds  | 


DIRECTIONS  rOR  STUDENT 


1. 
2. 
3- 


4. 
5. 


Find  a  partner*         /  ^    .  " 

Shuffle  the  cards  aiid  place  face  down  in  rows  (4  rows,  5  in  each  row). 
First  player  begins  ~  turn  two  cards  over*    If  they  match  name  the  endd 
sound,  keep  them  and  take  another  turn.    If  they  don't  match,  the 
i^layer  takes  his  turn. 

Keep  playing  until  all  the  cards  have  been  matched,  ^ 
Count  your  cards  •  the  player  with  the  most  cards  wlns.^-  ^ 


MATERIAL^  NEEDED 

1 •    A  set  of  20  picture  cards  made  on 
2x3  oaktag  (There  should 

be  two  picture  cards  corresponding 
to  each  of  the  final  consonant 
^  sounds.) 


NOTE  TO  TEACHER 
Evaluation:    checked  by  peer 


□  □□  □ 
□  □  □  □  □ 
□□  □  □  0 


□  D  0  □  D 
0  □  □  □  D 
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TEACHER  OBJECTIVE 


Tlie  child  will  be  able  to  distinguish  t'he^^ilial  consonant  sound  heard  in  assorted 
words.  (^^,  t,  d,  1,  n,  s^  •  . 


STUDENT  OBJECTIVE  ■  '        -  ^ 

You  wiil  say  the  word  on  the  picture  card  and  hear  the  ending  sound. 


DIRECTIONS  FOR  STUDENT 
!•    Say  the  tiame  for  the  pictures  on  the  cards. 

2.  Place  the  picture  cards  so  they  are  in  the  pocket  with  the  correct  ending  sound. 

3.  Check  your  answers  with  the  pockets  on  the  last  page. 


MATERIALS  NEEDED 


1.  Use  wall  paper  samples  for  pages  of 
booklet 

2.  Place  c«i' envelope  in  middle  of  page 
with  ending  sound  on  it 

3.  Picture  cards  of  words  with  k,  t, 
d,  1,  n,  8  endings  on  the» 


NOTFi  TO  TEACHER 


Evaluation :    self -checking 


ERIC 
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pictures.  — •  ^  ' 


/57 


8/23/73 


.RSS  "  ° 
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TEACHER  OBJECTIVE  \ 

Given  a  picture  card  and  consonant  letters  p,  x,  d,  k,  the  student  will  recognize  the 
sound  he  hears  at  the  end  of  words  and  will* match* the  correct  letter  to  the  picture. 


STUDENT  OBJECTIVE  -  '  - 

You  will  hear  the  consonant  sounds    P»  ^>  d,  k,  at  the  end  of  words  and  match  the  pictures 

to  the  correct  letter. 


DIRECTIONS  FOR  STUDENT 

Look  at  the  big  picture  card. 

2.  Say  the  first  picture  word  and  listen  to  the  last  spvnd. 

3.  Find\  the  letter  for  that  sound  and  put  it  in  the  fjlit  uader  the  picture. 

4.  Wl^-^n  you've  finished,  check  your  answers  with  the  picture  cards  in  the  envelope. 


{-  ' 


MATERIALS  NEEDED 

1.  8  X  II  sheet  of  poster  board  with  8 
pictures  ^ 

2.  8  small  pictures  to  correspond  with 
words  printed  below  (  used  as 
answer  key) 

3.  8  consonant  letters  on  2  x  2  cards 
»    which  correspond  to  the  final 

consonant  of  the  pictures 


NOTK  TO  TEACHER 


Evaluation:  self-checking 
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P6 

Position  of  Consonant  Sound 

\  ■ 

The  learner  will  be  able  to  indicate  whether 
a  given  consonant  sound  is  heard  at  the 
^  beginning,  middle,  or  end  of  a  word. 

/ 


i 
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TEACHER  OBJECTIVE 

The  student  will  x.idlcate  whether  a  given  consonant  sound  is  heard  at  the  beginning, 
middle,  or  end  of  a  word. 


STUDENT  OBJECTIVE 

You  will  name  the  picture  and  tell  whether  you  hear  the  ^iven  consonant  at  the 
beginning,  middle,  or  end  of  the  word. 


2. 
3. 


DIRECTIONS  FOR  STUDENT 
I.    Choose  a  marker  for  moving,  then  toss  the  die. 

Move  your  marker  the  number  of  spaces  on  the  dio.  / 
Name  the  picture,  mark  the  space,  showing  whecher  the  letcer  is'  heard  at  the 
beginning,  middle,  or  end  of  the  word. 

If  you  miss,  back  up  one  space  or  if  you  are  playing  with  a  partner  le  takes 
two  turns. 

The  first  one  to  compter ^i"*  the  game  is  the  winr.'ir. 


,  / 


MATERIALS  ^NEEDED 

1.  9  X  2/i  laminated  sheet  of  oak  tag 
with  race  game  -  pictures  posted  on 
each  square  with  the  letter  that 
the  student  is  to  listen  for  in  the 
corner 

2.  One  die  ♦  (Snoopy-Charlie  Brown 
character^on  crayons) 


/ 

NOTr:  TO  TEACHER  - 

This  may  be  played  dndividually  or  with 
tv/o  children. 

Evaluation:    checked  by  peer  of 
volunteer. 
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TEACHER  OBJECTIVE 

The  student  will  decide  if  the  given  consonant  is  heard  at  the  beginning,  middle 
or  end  o£  a  word. 


STUDENT  OBJECTIVE 

You  will  name  the  picture  and  decide  whether  the  given  consonant  is  heard  at  the 
beginning,,  middle,  or  end  of  the  word. 


DIRECTIONS  FOR  STUDENT'     ^  .  ^ 

\' 

1.  Take  the  picture  cards  from  the  envelope. 

2.  Name  the  picture  on  the  card  and  look  at  the  letter  below  it, 

3.  Decide  which  plate  it  should  go  in  for  positioiKof  that  consonant. 

4.  Check  the  back  of  each  card  to  see  if  you  were  correct. 


MATERIALS  NEEDED 

1.  12  X  18  sheet  of  oaktag  with 
detective,  magnifying  glass,  and  3 
clue  plates  saying  beginning, 
middle,  and  ending 

2.  Picture  cards  with  given  consonants 
on  them. 

3.  Correct  answer  on  back  of  cards. 


NOTE  TO  TEACHER 

Evaluation:    se] f-checking 
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TEACHER  OBJECTIVE  -  ^ 

The  student  will  be  able  to  decide  whether  a  given  consonant  sound  is  at  the  beginning, 
middle,  or  end  of  a  word* 


STUDENT  OBJECTIVE 

You  will  decide  if  a  given  consonant  Js  heard  at  the  beginning,  middle,  or  end  of 
a  word. 


DIRECTIONS  FOR  STUDENT 

1.  Look  at  each  picture  in  a  square.  \ 

2.  Decide  if  the  given  consonant  is  at  the  beginning,  middle,  or  end. 

3.  Place  a  circle  (green  side  up)  on  the  correct  space. 

4.  Have  someone  check  your  work*    Turn  circle  over  to  red  if  your  answer  is 
wrong.    Be  sure  to  fix  any  mistakes. 


MATERIALS  NEEDED 

1.  12  X  18  sheet  of  oaktag  divided 
into  3"  squares  (24-of  them) 

2.  Pictures  in  each  square  with  spaces 
below  the  picture  to  identify  the 
proper  placement  oi  the' consonant . 

3.  Red  and  green  gummed  circles  put 
together  for  markers. 


NOTE  TO  TEACHER 

Evaluation:  checked  by  peer  or 
volunteer. 
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TEACHER  OBJECTIVE 

The  student  will  indicate  whether  a  ^iven  consonant  is  heard  at  the  begiroiing, 
middle,  or  end  of  a  dictated  word. 

\ 

STUDENT  OBJECTIVE 

i- 

You  will  be  able  to  tell  whether  you  hear  si  given  consonant  at  the  beginning, 
middle,  or  end  of  a  word. 


DIRECTIONS  FOR  STUDENT 

1.  Take  out  the  response  sheet  and  pencil. 

2.  Put  the  tape  in  the  recorder. 

3.  The  tape  will  say  a  word  and  a  letter. 

4.  On  the  response  sheet,  circle  the  1  if  the  letter  is  heard  at  the  beginning, 
circle  the  2  if  the  letter  is  heard  in  the  middle,  and  circle  the  3  if  you 
hear  the  given  letter  at  the  end. 

5.  Now  turn  the  recorder  on  and  start  with  number  1. 

6.  When  the  tape  is  over,  turn  off  the  machine  and  give  your  teacher  the  response  - 
sheet. 


MATERIALS  NEEDED 


1.  '  Response  sheet  (see  diagram) 

2.  Pencil 

3.  Tape    (.The  tape  will  say,  '*The  first 
word  is  tell.    Where  do  you  hear 

:  the  t^  sound  in  the  word  tell?  Circle 
the  1  if  you  hear  it  at  the  beginning 
the  2  if  you  hear  it  in  the  middle, 
or  the  3  if  you  hear  it  at  the  end." 
The  next  word  is  can,  etc.") 

4.  Tape  recorder 


NOTE  TO  TEACHER 

Evaluation:    checked  by  teacher. 
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Initial  Blends  and  Digraphs 

The  learner  will  be  able  to 
recognize  the  consonat  blend  or 
digraph  he  hears  at  the , beginning  of 
two  dictated  words* 


/u4 
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TEACHER  OBJECTIVE 

The  student  will  name  the  picture  and  circle  initial  consonant  blend  heard  at  the 
beginning  of  the  word. 


STUDENT  OBJECTIVE 

,  You  will  name  the  picture  and,  circle  the  letters  that  stanc'  for  the  sound  you  hear 
at  the  beginning  of  the  word. 


DIRECTIONS  FOR  STUDENT 

1.  Say  the  name  of  the  picture. 

2.  Use  the  black  crayon  to  circle  the  letters  across  froit.  the  picture  that  stand  for 
t'ne  sound  you  hear  at  the  beginning  of  the  picture  word. 

3.  Cb  ;ck  your  answers  with  the  answer  sheet  and.  red  crayon.  , 

4.  L^^  both  sides  of  the  card. 


MATERIALS  NEEDED 

1.  Laminated  card  or  clear  plastic 
covering  over  heavy  paper 

2.  Pictures  followed  by  consonant 
blends 

3.  Red  and  black  crayon 
4 1    Answer  sheet 


NOTE  TO  TEACHER 
Evaluation:  self-checking 
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TEACHER  OBJECTIVE  " 

The  student  will  name  the  picture  and  decide  which  words  begin  with  the  dr  blend. 

/  /  " 

STUDENT  OBJECTIVE 

You  will  name  the  picture  and  decide  whether  or  not  you  hear  the  dr  blend  at  the 
beginning  of  the  word. 

DIRECTIONS  FOR  STUDENT 

1.  Look  at  the  points  of  the  dragon's  neck. 

2.  Take  out  the  picture  cards  and  say  the  word. 

3.  IT  Che  word  begins  with  dr,  place  it  in  the  slit  on  the  dragon  s  neck. 

4.  '  rite  a  sentence  using  each  word^    41and  the  sentence  to  tutor  or  teacher. 


MATERIALS  NEEDED 


1. 


12  X  18  sheet  of  oaktag  with 
dragon  in  middle 

2.  Points  of  construction  paper 
with  pictures  of  dr  blends. 
Some  pictures  should  be  other 
than  dr  blends* 

3.  Paper  to  write  sentence  on  and 
pencil* 


NOTE  TO  TEACHER 

Evaluation:  checked  by  teacher  or  volur|- 
teer.     -  -  " 
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TEACHER  OBJECTIVE 

Given  consonant  blend  cards,  the  student  will  name  at  leant  three  words  beginning 
with  the  >lend    represented  by  the  letters  on  each  card. 


STUDENT  OUJECTIVE 

You  will  look  at  the  letters  on  each  card  and  name  three  \i<  rds  that  begin  with  the 
given  blend. 


DIRECTIONS  FOR  STUDENT 


1,  First  player  draws  a  card  and  looks  at  the  blend  letters  on  the  card, 

2,  He  giVes  at  least  three  words  that  start  with  the  blend.    If  he  does  this,  he 
n-^ves  to  first  base.    If  he  can  give  ten  words  with  the  bleridt  he  has  a  home  run. 

3,  P  ay  and  keep  score  as  in  baseball  until  all  the  cards  are  used. 


MATERIALS  NEEDED 

1,  12  X  18  sheet  of  oaktag  with  ball 
field  drawn  on  it 

2,  Cards  wiph  blend  letters  on  them 
placed  6n  pitchers  mound 

3,  Markers  are  brightly  painted  spools. 


NOTJ:  TO  TEACHER 

This  could  also  be  used  with  picture 
cards  ^to  make  it  an  easier  game. 

Evaluation:    checked  by  peer. 
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TEACHER  OBJECTIVE 

The  student  will  be  fble  to  Identify  the  letters  which  represent  the  consonant  blend 
he  hear'8  at  the  beginning  of  a  word. 


STUDENT  OBJECTIVE 

You  will  name  the  picture  and  identify  the  blend  that  stancs  for  the  sound  you  hear 
at  the  beginning  of  the  word.  • 


DIRECTIONS  FOR  STUDENT 

t 

I. 

1.  .^fame  ^,he  picture  on  the  bone. 

2«    Put  the  picture  in  the  dish  which  shows  the  blend  you  ^^ear  at  the  beginning  of  the 

picture  word.  „  • 

3*    CItecIc  your  answers  on  the  back  of  the  bones  after  you  have  filled  all  the  dishes* 


MATERIALS  NEEDED 


1.  Oaktagtl2  X  18  with  Snoopy  thinking 
"I  love  a  smorgas  board.") 

2.  Picture  cards  on  bones  with  answers 
/        on  back 

3.  Different  colored  dog  dishes  with 
blend  letters  on  them 


NOTE  TO  TEACHER 


Evaluation;  self-checking 
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TEACHER  OBJECTIVE 


The  student  will  be  able  to  identify  the  consonant  blend  or  digraph  he  hears  at 
the  beginnjD^g  of  a  word. 


STUDENT  OBJECTIVE 

You  wij.l  name  the  picture  and  match  the  picture  with  tW  biend  letters  tha,t  stand 
for  tha  sound  you  hear  at  the  beginning  of  the  picture!  words.. 


DIRECTIONS  FOR  STUDENT 


1.  Look  at  the  pictures  on  thw, board. 

2.  Say  them  to  yourself. 

3.  i^ftlect  the  correct  blend  clothespin  that  stands  for  the  sound  you  hear  at  the  * 
K-ginning  of  each  picture  word  and  clip  it  on«  \ 

4.  io  all  of  the  pictures  and  turn  the  board  over  to  correct  your^^answers . 


MATERIALS  NEEDED 

1.  12"  square  of  colored  oaktag 

2.  Sinall  pictures  of  different  blend 
words 

3.  Spring-type  clothespins  with  blend 
letters  written  on  both  sides  of 
pins 

4.  Answers  on  back  of  board 


NOTE  TO  TEACHER 


^       Volunteer  Book 


Evaluat  ion :    self -checking 


ERIC 
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Substitution  of  Initial  Blends  and  Digraphs 


The  learner  will  be  able  to  make  new  words 
by  substituting  initial/consonant  blends 
and  digraphs  in  known  words. 


\ 


TEACHER  OBJECTIVE  .  ^   *  . 

The  student  will  be  able  to  make  new  words  by  substituting  .initial  consonant  blends 
in  words.  >  ^ 


STpOENT  OBJECTIVE^  .    *^  ^  ^  ' 

You  will  makeinew  words  by  substituting  initial  consonant  blends  in  words ^you^know. 


DIRECTIONS  FOR  STUDENT 

!•    Choose  one  consonant  blend»  £.nd  then  turn  the  inside  dial  so  this  blend/ can  be 
placed  with  each  vowel  ending.  ^ 

2.  Write  on  the  sheet    each  one  that  makes  a. word.  '  -  . 

3.  Check  yojyir  answers  from  the  master  sheet  inside  the  glove.    Use  the  red  crayon* 

4.  Nov  choose  another  consonant  blend  and  do  the  same  thing  with  it. 


\ 


MATERIALS.  NEEDED 

!•    12  X  18  oaktag  with  hand  saying  "Try 
your  hand  at  writing  some  new  words! 
Good  luckl 
2.    Word  wheel  with  initial  consonant 
e  blends  and  word  endings:  ^» 

«Pt  V>  W»  aF;*atft^.eep,^ck,»ing» 
•unk»«iflq>>«are»*owl«    (see  diagram) 
3t    Paper  with  columns  (initial  consonant 
blends  at  top)  for  answer  sheet 

4.  Pencil 

5.  Master  sheet  and  red  marker  or 
crayon 


NOTE  TO  TEACHER 
Evaluation:    Self  checking 
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TEACHER  OBJECTIVE 

The  student  vlll  be  able  to  make  new  Kords  out  of  a  given  word  by  substituting  the 
.initial  consonant  blends. 


STUDENT  OBJECTIVE 

You  will  make  new  words  out  of  a  given  word  by  substituting  the  beginning  consonant 
blend*  4    ^  ,  '  *  . 


DIRECTIONS  FOR  STUDENT 
1*    Catch  a  fish  out  of  the  pond. 

2*    Say  the  mrd  on  the-fish  and  .  say  one  word  that  begins  with  .a  consonant  blend  and  / 

rhymes  with  the  fish  word* 
3*    Write  the  fish  word  and  your  one  word  on  the  response  sheet, 
4*    When  you  haye  caught  ten  fish,  turn  your  response  sheet  into  your  teacher. 


MATERIALS  NEEDED 

!•    Fish  pond^  of  colored  oaktag  witli . 

fish  drawn  on  the  inside 
2.    Fishing  pole  with  laagnet  on'  the  end 


ERLC 
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TEACHER  OBJECTIVE 

The  student  will  be  able  to  make  a  new  word  out  of  a  given  word  by  changing  the  Initial  ' 
consonant  blend* 


STUDENT  OBJECTIVE  ^  . 

You  will  make  a  new  word  by  changing  the  initial  consonant  blend  in  given  words • 


DIRECTIONS  FOR  STUDENT  v 

!•  Look  at  the  first  word  and  picture. 

2*  Say  the  word.  ^  .  i 

3*  Look  at  the  picture  beside  your  first  picture  and  say  its,  name. 

4*  Write  the  beginning  consonant  blend  to  make  the  correct  word  for  the  picture. 

5.  WKen  you  fltilsh  all  the  pictures*  check  your  work  with  the  answer  sheet. 

6»  Correct  any  mistakes  with  the  red  crayon.       *  | 


MATEIdALS  NEEDED 

1.  Qrayon 

2.  Laminated  picture  cards  with  2  picture^ 
(Below  one  picture  the  word  is  printed* 
Below  the  other »  the  beginning  conso- 
hant  blend  la  omitted) 

3/  knswer  sheet  and  red  crayon 


¥1 


MOTE  TO  TEACHER 
Evaluation:    Self  checking 


\ 
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TEACHER  OBJECTIVE  #  . 

The  student  will  be  able  to  say  new  words  by  substituting  initial  consonant  blends. 


STUDENT  OBJECTIVE  ^  .   »  - 

You  will  say  new  words  by  looking  at  the  key  word  and  substituting  the  Initial  consonant 
blends*  ^ 


DIRECTIONS  KOR  STUDENT 
1«.    Find  a  partner.. 

2.  Sdy  the  key  word  on  the  cannon  ball. 

3.  Next,  say  all  the  words  on  the  cannon  ball  to  your  partner. 

4.  As  you  say  the  words,  also  tell  which  letters  make  the  beginning  sound. 


MATERIALS  NEEDED 

1.  12  X  18  sheet  of  oaktag  with  a 
rabbit  covering  ears  and  a  cannon 
sfiooting  off,  saying  "Blast  away 
with  blends." 

2.  Cannon  bulls  have  a  key  word  plus 
blend  words.  « 


NOTE  TO  TEACHER 

TWO  children  will  work  together  at  this 
station. 

Evaluation:    Checked  by  peer; 
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TEACHER  OBJECTIVE 

The  student  will  make  new  words  by  substituting  consonant  blends  and -digraphs  in  a  given 
word.  .         *  , 


STUDENT  OBJECTIVE 

You  will  make  new  words  by 'changing  the  beginning  consoi^ant  to  a  consonant  blend  or  digraph 
whea  the  word^  given  on  a  tape.  V 


DIRECTIONS  FOR  STUDENT 

1.    Take  out  a  large  sheet  and  crayon. 

2y    Put  the  tape  in  the  recorder  and  turn  it  on.  ,  ^ 

3.  The  tape  will  give  you  a  key  word  and  you  will  make  new  words  on  your  sheet  by 
adding  beginning  blends  to  the  endings  when  you  hear  the  new  words. 

4.  Have  someone  check  your  work. 


/ 


MATERIALS  NEEDED 

1.  Tape 

2.  Black  crayon 

3.  Laminated  sheet 


NOTE  TO  TEACHER 

The  tape  will  say  ,  "Look  at  #1  on  your 
sheet.    The  word  is  sink.    Now  make  the 
next  word  say  blink.    PAUSE.    Now  make 
the  word  drinkT" 

Ev^altiatlon:    Checked  by  teacher. 


L 
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Final  Blends  and  Olgtaphs 


The  learner  will  belible  to  recognize  the 
consonant  blend  or  digraph  he  hears 
at  the  end  of  two  ^dictated  vords* 


776.  \ 


■/    ■,-  •        ■    .  ■  •     '      ■  ■• 
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TEi^tHER  OBJECTIVE      .  * 

The  student  will  match  ending  consonant  blends  with  the  words  o£  the  pictures. 


STUDENT  OBJECTIVE  '  .. 

You  will  match  pictures  with  words  with  the  same  consonant  blend  ending^ sounds. 


DIRECTIONS  FOR  STUDENT 

1.  Say  the  naoe  of  the  picture. 

2.  Use  the  .black  crayon  to  circle  the  i<K>rd  across  from  the  picture  that  ends  with  the 
saae  sound  as  the  naine  of  the  ^picture* 

3.  Check  your  answers  with  the  answer  sheet  and  red  crayon. 
4«    Do  both  sides  of  sheet.  r 

4  CSl 


MATERIALS  NEEDED 

1*    Laminated  card  or  clear  plastic 

covering  over  heavy  paper 
2.  Pictures 

3*    Red  and  black  crayon 
4*    Answer  sheet 


NOTE  TO  TEACHER 
Evaluation:  Self^-checklng 


in 
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TEACHER  OBJECTIVE 

i 

The  student  will  identify  final  consonant  blends  aitd  digraphs  and  group  words 
according  to  them,    (st,  cjc,  ch)  '  . 


STUDENT  OBJECTIVE  '  -  . 

f  - 

You  will  hear  the  consonant  blends^  and  digraphs  st,  ck,  ch,  at  the  end  of  words. 


DIRECTIONS  FOR  STUDENT  ^ 

1.  Take  the  large  tr^^e  card.  .  ^ 

2.  On  the  tree  you  see  the  nest,  the  branch,  and  the  rock.  . 

3.  :Say  the  words  nest,  branch,-  and  rock;  listen  to  the  sound  you  hear  kt  the  end  of  Mch» 

4.  The  tape  will  say  more  words.    Listen  to  the  end  sound  and  find  the  picture  for  each* 

5.  Lay  the  little  picture  on  the  part  of  the  big  picture  that  has  the  same  ending  aouHd. 

5.  Put  the  tape  in  the  player,  and  turn  it  on. 

6.  Check  your  work  on  the  answer  sheet.  *  ^  | 


MATEFxlALS  NEEDED 
1.    12  X  18  laminated  sheet  of  poster 
board  with  picture  of  a  tree,  one 
nest,  one  branch,  and  one  rock.  Th* 
nest  is  labeled,  the  branch  is 
labeled,  and  the  rock  is  labeled. 
(Pockets  for  cards  to  fit  in) 
2*.  Tape 

3.  Pictures  corresponding  to  words  on 
the  tape. 

4.  Answer  sheet. 


NOTK  TO  TEACHER 

The  tape  will  say,  "Find  the  picture  of 
the  duck;    Put  it  on  the  thing  that  endu 
with  the  same  sound  as  duck."  PAUSE 
(also,  peach,  church,  beach ,  block,  soc  c, 
truck,  duck,  vest,  fist,  ghost) 


Evaluation:    Self  checking 
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TEACHER  OBJECTIVE 

The  student  wtHT  give  words  that  end  with  particular  final  sounds. 


\ 


STUDENT  OBJECTIVE 


You  will  say  words  that  end  with  particular  ,iounds  and  place  them  with  other  words  that 
have  the, same  ending  sound;  ^  .         .  ' 


DIRECTIONS  FOR  STUDENT 

1.  Take  an  apple  from  the  treL*,. 

2.  Say  the  word  on  the  apple.  . 

3.  Put  the  apple  in  the  basket  that  has  a  picture  on  it  with  the  same  ending  sound. 

4.  Do  the  same  thiitg  with  all  of  ttie  other  apples.  j 

5.  Check"  your  work  with  the  answer  sheet  enclosed.  / 

; .  ■  •     .  _    ■    ^  •■./:  - 


D 


MATERIALS  NEEDED 


1. 


12  X  18v  sheet  of  oaktag  with  large 
apple  tree  on  it 

2.  Apples  with  words  on  them 

3.  Baskets  to  put  apples  in 

4.  Answer  sheet 

^  ;  '    -  \ 


NOTE  TO  TEACHKR 

Evaluation:  self-checking 
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TEACHER  OBJECTIVE "  '  *  '  - 

The  student  will  be  able  to  recognize  the  consonant  blends  at  the  ends  of  the  pictures 
{representing  wbrds,  and  match  them  with  the  blends  at  the  ends  of  words*  <^  ^\ 


STUDENT  OBJECTIVE   '  . 

You  will  match  the  given  blends  at  the  ends  of  words  with  the  ending  sounds  of  the 
words  that  name  the -pictures*  ;  : 


DIRECTIONS  FOR  STUDENT 

!♦  Take_jthe -crackers  and  look  at  the  consonant  blends  that  stand  for  the  ending  sounds. 
2*    Say  the  name  of  each  picture  in  the  cracker  box  and^matcl|  the  word  cards  to  the 

pictures  with:  the  same  ending  sound* 
3*    Check  your 'work  with  the  answer  sheet* 


MATERIALS  NEEDED 

1,    K  X  18  oaktag  with  parrot. 

2*    Cracker  shaped  cards  with  words 

ending  in  consonant  blends* 
3*    Crackers  boxes  with  pictures  of 

words  ending  in  consonant  blends* 
4*    Answer  sheet*   


NOTE  TO  TEACHER 

sh>  St,  th,  ft,  nd,  nk,  nt,  Ik,  ch, 
ght  S£,  dge,  sk.  It,  Id,  ch.  If,  nch, 
ck,  m£  » 

^  Evaluation:  Self-checking  J 
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TEACHER  OBJECTIVE 


The.  student  will  recogplze  the  consonant^blends  or  digraphs  he  hears  at  the  end 
/     of  given  words.,  .  . 


STUDENT  OBJECTIVE 


You  will  hear  the/final  consonant  blends  in  words  given  on  a.  tape  and  find  otlier  words 
that  end  the  same«  y        .     ■  • 


\ 


DIRECTIONS  FOR  STUDENT 


\ 

1. 
.2. 

.  4. 

5. 


Take  out  the  worksheet  and  a  pencil. 
Put  the  tape  on  the  recorder  and  turn  it  on. 
Hark  the  worksheet  according  Tro  the  directions  on  t;he  tape. 
When  the  tape  1?  finished,  take  the  answer  sheet  and  red  nrayon  from  the 
•to  check  your  work.        ,       '  \     .       /  .  \\ 

Give  your  worksheet  .to  your  teacher. 


envelope 


\ 


MATERIALS  NEEDED  \'  \ 

j»    .  *  \ 


1*    Worksheetfv^fch  15  words  vertically 

and  four  words  horizontally 
Z^r  Tape  \ 
3*  Pencil 

4*    Answer  sheet  and  red  crayon  in 
envelope  \ 


NOTE  TO  TEACHER 


The  tape  will  say,  "Listen  to  the^endinj 
"^ound  in  thesd  words:'  J|lch» 

the  word  in  row.  1  that  ends  the 
Circle  it/*  PAIJSE. 
Evaluation:    checked  by  teaqher 


Auditory  Perception  of  Vowels 


V 


The  learner.lwlll  be  ablo  to  recognize  and  write 
the  vowel  he  hears^ln  a  dictated  word* 


ERJC  -. 
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TEACHER  OBJECTIVE 

The  student  will  recognize  Che    long  vowel  sound  he  hears  In  a  word.  ; 


STUDENT  OBJECTIVE         •  .  . 

You  will  know  which  vowel  sound  -  long  a,„  e,  i,  o,  or  u  -  you  hear  In  a  word. 


DIRECTIONS  FOR  STUDENT 

1.  Look  at  the  juggler.    He  Is  holding  five  balls.  *  ' 

2.  •  Say  the  nanes  of  the  vowels  on  the  balls.  '  * 

3.  Now  take  out  one  of  the  pictures  and  say  Its  naioe..  Which  vowel  sound  do  you  hear? 
Put  It  In  the  pocket  of  the  right  vowel. 

4.  "^  Check  your  work  with  the  answer  sheet.  '  \ 


MATERIALS  NEEDED 


1. 


2. 


li  X  18  sheet  of  poster  board  with 
picture  of  juggler  holding  balls. 
TIte  balls  are  labeled  a,'  e,  ±,  o,  u, 
and  are  stapled  to  form  a  pocket, 
picture  cards  on  2  x  2  squares  of 
oaktag  "(Each  pictured  object  should 
contain  a  long  vowel  sound.) 
Answer  sheet.  ^ 


NOTE  TO  TEACHER 
Evalua^i^?n;  S6lf-ch«cking 


ERIC 
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TEACHER  OBJECTI 
The  student  will 


e  short  vowbl  sound  and  place  it  with  the  correct  letter* 


STUDENT  ^OBJECTIVE 


You  will  say  the  luune  of  each  pictureAiind  place  it  with  the  correct  vowel. 


DIRECTIONS  FOR  STUDENT 

!•    Take  corn  out  of  silo*  *  f 

2.  Look  at  the  corn  to  feed  Fanner  Brown's  pigs. 

3.  Say  the  name  of  the  picture  on  the  com. 

4.  Feed  the  com  to'  the  pig  with  the  correct  vowel* 

5.  Take  the  answer  sheet  out  of  the  envelope  and  correct  your  work. 


KATERIALS  NEEDED 


1»    Farmer  Brown  standing  by  silo 

' (Pringles  can) 
2*    Ears  of  com  vith  vowel  pictures 
on  them 

3.  5  pigs  on  cups  with  vowel  letters 
•written  on  them  ' 

4.  Answer  sheet 


NOTE  TO  TEACHER 
Evaluation;  ^Self  checking 
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TEACHER  OBJECTIVE 

The  student  will  associate  vow^l  sounds  with  pictures  he  sees« 


STUDENT  OBJECTIVE 

You  will  say  the  name  of  a  picture  and  name  the  vowel  heard. 


DIRECTIONS  FOR  STUDENT 

!•    Look  through  the  magazines  for' pictures  that  have  ^  sounds  and  put  thCTi  on  the  space  . 

narked   *  *  / 

2^   Do  the  sarniTlfor  eacii  vowel  sound  • 

3.    Have  your  teacher  correct  your  work.  ..^^^  ^ 


MATERIALS  NEEDED 

1-    -  * 

1  •    Divided  sheet  of  oaktag  with  5  sections 

•  SLp  i  il 
2.    Old  magazines 

3«    Scissors  ^ 


NOTE  TO  TEACHER 

Evaluation:    Checked  by  teacher « 

/■- .  ' 
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\ 

TEACHER  OBJECTIVE  -  ^  ' 

Given  a  trail  garne^  the  student  vlll  name  the  vowel  sound  heard  In  the  name  of  each 
picture. 

STUDENT  OBJECTIVE  ' 

You  will  play  the  game  and  name  the  vowel  you  hear  In  each  picture *s  name. 


DIRECTIONS  FOR  STUDENT 

1.  Find  a  partner. 

2.  Put  your  token  on' "start."  ^  \ 

3.  Spin  the  spinner  and  move  that  number  of  spaces. 

4.  When  you  land  on  a  space,  say  the  word  and  the  vowel  sound  you  hear^ 

5.  ^  If  you* re  right,  stay  therej  if  you're  wrong,  iaove  two  spaces  back. 

6.  The  first  one  to  reach  "finish"  Is  the  winner. 


MATERIALS  NEEDED 

!•    12  X  18  sheet  of  oaktag  with  long 

and  short  vowel  plcturesCln  the  shape 
of  a  trail  game) 

2.  Tokens 

3.  Spinner 


NOTE  TO  TEACHER 

You  need  at  least  two  children  to  play 
this  game. 

Evaluation:    Checked  by  peer. 


ERIC 
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TEACHER  OBJECTIVE 

1  The  student  will  recognize  vowel  sounds  he  hears  in  words  and  write  corresponding 
I     vowel  letters » 


STUDENT  OBJECTIVE 

You  will  know  which  vowel  sounds  you  hear  in  the  words  and  write  the  letters  that  stand 
for  them* 


DIRECTIONS  FOR  STUDENT  '  ^ 

!•    Take  out  the  sheet  and  black  crayon*  ^; 
2*    Look  at  the  picture,  say  the  word* 

3*    Use  the  black  crayon  to  write  under  the  picture  the  letter  that  stands  for  the  vowel 
sounds*  " 

4*    Check  your  work  with  the  answer  sheet  and  red  crayon*    Be  sure  you  change  any 
mi^tat 


MATERIALS  NEEDED 

1*    Laminated  card  or  clear  plastic 


2* 
3* 


coverings  over  heavy  paper  to  which 
pictures  have  been  glued 
Red  and  black  crayon 
Answer  sheet 


NOTE  TO  TEACHER 
Evaluation:    Self  checking 
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Differentiating  Between  Long  and  Short  Vowels 


The  learner  will  be  able  to  dif.f erentlate , 
between  the  long  and  short  vowel  sonnas. 


V 
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TEACHER  OBJECTIVE 

The  student  be  able  to  choose  |etween  the  long  and  short  vowel  sound  of  a . 


STUDENT  OBJECTIVE 
You  %rtll  decide  if  the  word  has  a 


long  or  short  a. 


DIRECTIONS  FOR  STUDENT  '  ' 

1.  Look  at  the  words  on  Mr.  Zip's  letters. 

2.  Decide  if  it  is  a  long  or  short  a. 

3.  Mail  the  letter  in  the  correct  nail  box-. 

4.  When  complete,  empty  all  the  letters  in  the  short  mill  box  and  check  them  with  the 
pink  letter.  '  '  '  * 

5.  Do  the  sane  with  the  long  mail  box. 


MATERIALS  NEEDED 


1. 
2. 


3. 


4. 


Picture  of  Mr.  Zip 

Two  maii  boxes  made  out  of  milk  ^ 

cartons  with  Long  a  and  Short  a 

printed . on  them 

Picture  word  cards  in  shjspe  of 

envelopes  having  long  or  short 

vowel  sounds  -in  them 

PlnK^letter,s  with  correct  answers 


NOTE  TO  TEACHER' 
Evaluation:  self-checking 
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TEACHER  OBJECTIVE 

The  student  will  be  able  to  recognize  words  with  short  and  long  e. 


STUDENT  OBJECTIVE 

You  will  learn  words  that  have  long  and  short  e. 


DIRECTIONS  FOR  STUDENT 


i. 

2. 
3. 
4. 


Look  at  Jack's  foot  prints  and  say  the  words  on  them;. 
If  the  word  contains  a  long  je,  place  it  on  the  long  £  beanstalk. 
If  the  word  contains  a  short  £,  place  it  oh  the  short  e.  beanstalk. 
When  you  have  placed  all  the  foot  prints  on  tht«  stalks turn  them  over  to  see 
if -you  are^correct.  ■      '   ^     '  i 


MATERIALS  NEEDED 


2. 


12  X  18  sheet  of  oaktag  with  Jack 
and  two  b^nstalks,  one  long  stalk 
and  one  short 

Picture  word  cards  in  the  shape  of 
foot  prints  with  words  on  them» 
answers  on\the  back 


NOTE  TO  TEACHER 


Evaluation:  self-chfecking 


:  ■  / 
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TEACHER  OBJECTIVE  " 


/- 


Thfe  student  will  recognize  the  long^nd  short  vowel  sound  of  I. 


STUDENT  OBJKCTIVK  -  . 

\ 

You  will  decide  if  the  word  has  a  long  or  short;  1- 


© 


DIRECTIONS  FOR  STUDENT  ^ 

1*    Look  at  the  fishermen  on  the  sheet  -  one  has  a  long  1^  pole  and  the  other  has  a^  short 
"Ti  pole»  '  ' 

2.  Say  the  picture  words  on  the  fish  ^nd  put  them  on  the  correct  pole. 

3.  When  you  have  caught  all  the  fish,  look  on  the  back  and  see  if  you  were  correct. 


7 


MATERIALS  NEEDED 


1.  12  X  18  sheet  of  oaktag  which  has 
2  fishermen  holding  ^oles  lOnei, 
pole  is  long  and  is  /labeled  long  i 
one  is  short  and  is  labeled  dhort  1] 

2.  Picture  cards  In  the  shape  of  fish 
-  corresponding  to  lon^  and  short  i 

(Answers  are  on  the  back  of  each 
fish.)  ' 


NOTE  TO  TEACHER 
Evaluation :  self-checking 


ERLC 
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Two  pictures 


RSS 


I'EACHER  OBJECTIVE 
The  student  will  be^able  to  recognize  words  with  long  and  short  (O* 


STUDENT  OBJECTIVE         ^  ^ 
You  will  decide^ if  the  word  has  a  long  or  short  o^. 


DIRECTIONS  FOR  STUDENT 


^  Look  at  the  pictures  on  the  life  savers. 

2.    If  the  picture  has  a  longjo  put  It  on  the  side  with  the  long  sail.    It  it  has  a  short 

^  put  it  with  the  short  sail.  * 
3*  'check  your  answers  with  the  answer  sjheet.  ^ 


MATERIALS  NEEDED 

1.  12  X  18  oaktag        (large  sailboat 
with  a  short  and  long  sail,  with 
slits  or  hooks  on  them) 

2.  Life  saver  cards  with  long  and  short: 
6^  words  oh  them 

3.  Answer  slieet 


\ 


NOTE  TO  TEACHER 
Evaluation:    self -checking 
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TEACHER  OBJECTIVE  • 

The  stud^t  will  be  able  to  differentiate  between  the  long  and  short  sound  of  u^. 


STUDENT.  OBJECTIVE 

You  will  decide  if  the  word  has  a  long  or  short  u. 


DIRECTIONS  FOR  STUDENT 

1.  Look  at  the  floy^rs. 

2.  Say  the  word  on  each  flower. 

3.  Put  the  flowei^s  with  long     ixt  the  long  vase. 

4.  Put  the  flowers  with ^ short  u  in  the  short  u^  vase. 

5.  Check  the  bottom,  of  the  vase  for  the  correct  answers. 


MATERIALS  NEEDED 

1.  Two  dixie  cups  for  vases,  labeled 
long  u  and  short  u. 

2.  12  X  18  sheet  of  oaktaR  with  slits 
to  hold  flowers;    flowers  have  long 
and  short  u  word s_writ ten  on  them. 


NOTE  TO  TEACHER 
Evaluation ;    self -checking 
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TEACHER  OBJECTIVE  *  x  , 

■     -    :  .  •  -  \  " 

The  student  will  be  able  to  differentiate  between  the  long  and  short  vpwel  sounds. 


/ 


STUDENT  OBJECTIVE 

(  ■ 

Toil  will  decide  whether  the  picture  word  has  a  long  or  short  vowel  sound. 


DIRECTIONS  FOR  STUDENT 

1.  Take  out  the  sheet  and  the  crayon. . 

2.  Look  at  the  first  picture,  say  the  word. 

3.  Circle  long  if  the  vowel  you  hear  is  long^  and  short  if  it  Is  short. 

4.  Write  the  correct  vowel  on  the  line. 

5.  Check  the  correct  answers  with  the  answer  sheet. 

6.  Do  both  sides  of  card. 


MATERIALS  NEEDED 

1.  "  8  X  11  laminated  sheet  which  has  15 

vowel  pictures  vertically.  Beside 
each  picture  are  the  words  long 
and  short  plus  a  blank  space. 

2.  Black  cmyon 

3.,  Ajiiswer  sheet  and  red  crayon 


NOTE  TO  TEACHER 
Evaluation:    self -checking 


ERIC 
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Identifying  Vowel  and  Sound 


The  learner  will  be  ^ble  to  identify  the 
vowel  heard  and  record  whether  its  sound 
is  long,  short,  or  with 


ERJC 
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■    .  ^  ^.     :  .  ■  '   .  ■      ■  '  . 

ItEACHER. OBJECTIVE  -  . 

The  student  will  be  able  to  identify  If  the  vowel  heard  is  long,  short,  or  with  jr  , 


STUDENT  OBJiECTIVB 

.You  will  be  able  to  say  the  name  of  the  picture  and  each  card  and  decide  if  it  is  long,' 
short,  or  with 

•  OltECTIONS  POR  STUDENT 

# 

1.    Look  at  the  picture  cards.  ,  .  ,       '  '  / 

.2.    Decide  If '  the  picture  has  a  long,  short,  or  with  r  vowel  sound.  / 
3.    Place  it  In  the  correct  pocket. 

'4.    When  you  are  finished,  check  the  answers  on  the  back  of  each  card. 


MATERIALS  NEEDED 

1.  12  X  18  sheet  of  oaktag  titled,  "Can 
you  decide?"  and  many  question  marks 
on  the  sheet 

2.  Three  pockets,  each  with  orip  of  the 
following  words  en  it:  long,  short, 
or  with 

3.  Picture  cards 


NOTE  TO  TEACHER 
.   Evaluation:    Self  checking 


ERIC 
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t  '    .      "  -    ;  -    '  - 

MEAGHER  OBJECTIVE  -  J  - 

The  student  wilLi)e  able  to  identify  the  vowel  heard  and  decide  if  it  is  long,  short, 
or  with  r.  ' 


STUDENT  0BJKCT1\UL^-  

You  will  be  able  to  say  the  name  of  the  picture  on  the  card  and  decide  which  vowel  it 
contains  and  if  it  is  long,  short,  or  with  r* 


DIRECTIONS  FOR  STUDENT    .  '  ,  *  * 

1.  Look  at  the  picture  cai:d,  and  say  the  name  of  the  picture. 

,  2.  .Decide  which  vowel  the  word  has  in  ,it  and  if  it  is  long,  short,  or  with  r^. 

3.  Place  it  in  the  correct  pocket. 

4*  Checic  you  work  with  the  answer  sheet/ 


MATERIALS  NEEDED 
1. 


2. 
3. 


12  X  18  sheet  of  oaktag  with 
halves  of  paper  plates  stapled 
to  it  (Each  should  be  labeled 
with  one  of  the  following: 
short  a^,  long       with  r,; 
short  e,,.long<'e,  with  r,> 
short  l;  long  i,  with  Vj) 
Picture  cards 
Answer  Sheet 


NOTK  TO  TEACHER 
^  Evaluation :    Self -checking 
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TEACHER  OBJECTIVE 

t 

The  student  will  be.  able  to  identify  the  vowel  sounds  heard  and  match  them  with 
pictures  shown.  ! 

I  "  •  • 

'STUDENT  OBJECTIVE 

You  will  say,  the  pictute  word  "and  listen  to  the  vowel  sound.  Match  the  picture 
to-  the  correct  vowel.  '  I 


DIRECTIONS  FOR  STUDENT 

Look  at  the  picture  on  the  golf  balls. 

2.  Place  the  balls  on  the  correct  golf  tees. 

3.  Answers  will  be  on  the  back  of  the  golf  balls. 


MATERIALS  NEEDED 


1.  12  X  18  sheet  of  oakfag  with  a  golf 
player  teeing  off  (six  golf  teeg> 
with       OjoXj^  them) 

2.  Picture  cards  on  golf  balls. 


NOTE  TO  TEACHER 

Evaluation:    Self  checking 


8/23/73 


TEACHER, OBJECTIVE 

The  student  will  classify  picture  cards  according  to  the  vowel  sound  (long,  shorty  or 
with  r  ^ 


STUDENT  OBJECTIVE 

you  will  decide  whether  the  vowel  you  hear  in  a  word  is  long,  short,  or  with 


DIRECTIONS  FOR  STUDENT 


!•  Choose  one  of  the  vowel  tubs. 

2.  Find  the  long  vowel  words  and  put  them  in  a  row  on  your  desk. 

3.  Find  tlie  short  vowel  words  and  put  them  In  another  row.  - 

4.  Make  a  third  row  of  vowels  with  r^. 

5.  Check  your  work. with  the  answer  sheet  on  the  bottom  of  the  tub< 

6.  Do  this  with  all  the  other  tubs.  / 


MATERIALS  NEEDED 


1. 


2. 


Flve,sargarin  tubs,  each  containing 
seven  long  vowel,  seven  short  vowel 
and  seven  with  r^  picture  cards.  . 
Each  tub  contains  a  dlffe^rent  vowel. 
Answer  key  for,  each  of  the  five 
vowels  listing  the  picturfes.  Put 
in  envelope  and  attach  to'  bottom 
of  each  tub. 


NOTE  TO  TEACHER 

Child  should  use  only  one  tub 
Evaltiatlon:    Self  checking 


at  a  time 
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TEACHER*  OBJECTIVE 

The  student  will  be  able  to  classify  fifteen  different  vowel  sounds  heard  in  words. 


STUDENT  OBJECTIVE  .    '         .  ^         "  - 

You  will  say,  the  name  of  the  letter  that  stands  for  the  vowel  sound  you  hear  in  a  word 
and  decide  whether  it  is  long,  short,  or  with^£,  .  ~ — - 


DIRECTIONS  FOR  STUDENT 

1.  Take  the  picture  cards  from  the  kang^iroo's  pouch, 

2.  Say  each  word  and  decide  which  vowel  sound  you  hear. 

3.  Put  the  card  in  the  right  pocket, 

4.  Check  your  work  with  the  answer  sheet. 


MATERIALS  NEEDED 

1.  12- X  18  sheet  of  oaktag  with  a 
picture  of  a  kangaroo  to  the  left 
and  15  pockets  to  the  right.  . ^ 

2.  Picture  cards  representing  all  long, 
short j  and  with  x  vowel  souqds. 

3.  Answer  sheet.  v\ 


NOTE  TO  TEACHER 

Evaluation:  ^  seir-checklng 
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Vowel  Digraphs  and  Diphthongs 

* 

The  learner  will  be  able  to  identify  the 
letters  representing  the  vowel  digraph 
or  diphthong  he  hears  when 
these  sounds  are  dictated* 


ErJc  801 


/ 


^TEACHER  OBJECTIVE 

The  student  will  be  able  to  name  the  pictures  and  match  those  having  the  sme  vowel  , 
digraphs  and  diphthongs*  \ 

STUDENT  OBJECTIVE 

You  will  be  able  to  name  the  pictures  and  match  those  that  have  th^^  same  digraph  or 
diphthong* 


DIRECTIONS  FOR  STUDENT  -  • 

1*    Look  at  the  picture  in  the  first  column* 

2.  Say  the  picture  word* 

3.  Look  across  at  the  three  other  pictures  and  circle  one  that  has  the  same  vowel 
sound  in  it» 

4.  Do  both  sides  of  the  sheet  and  check  your  answers  with  the  answer  sheet. 


MATERIALS  NEEDED  ^ 

1*  .Laminated  cards  with  pictures  of 

matching  vowel  sounds 
2#  ;  Black  crayon 
3^    Answer  sheet  and  red  crayon 


NOTE  TO  TEACHER 
Evaluation :  self-checking 
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TEACHER  OBJECTIVE 


The  student  will  be  able  to  identify  the  vowel  digraphs  representing  the  vowel  sounds 
he  hears  in  given  picture  words*    (So,  o£t  .Stt  Jg^t  iSSi) 


STUDENT  OBJECTIVE 

Y6i4  will  hear  the  vowel,  sounds  represented  by  oo,  oo^  ai,  ea,  aw  in  picture  words 
and  natch  the  pictures  to  the  letters  that  stand  for  the  sounds. 


DikECTIONS  FOR  STUDENT 

!•    Look  at  the  rockets  and  say  the  sounds. 
2.    Take  the  pictures  from  the  envelope • 

3«  Say  the  name  of  each  picture  and  put  it  on  the  rocket  with  the  same  vowel  sound. 
4.    Check  your  work  with  the  answer  on  the  back  of  the  fuel.  .  , 


\ 


/ 


MATERIALS  NEEDED 

1.    12  X  18  sheet  of  oaktag  with  cap- 
tion, "Fuel  the  rockets  -  fill  the 
pockets" 

2\    Five  rockets  stapled  to  oaktag  and 
labeled  oo ,  oo,  al,  ea,  aw 

3.    Envelope  with  picture  cards  in  the 
shape  of  rocket  fire  (pictures 
correspond  to  vowel  sounds) 

4*    Answer  on  the  back  of  the  fuel. 


NOTE  TO  TEACHER 
£valuatioj>^  self-checking 
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TEACHER  OBJECTIVE 

The  student  will  be  able  to  Idepfelfy,  the  vpwel  digraphs  or  diphthongs  representing 
the  vowel  sounds  he  hears  in  given  picture\#ords.    (ow,  ow,  ou,  (oa,  ee) 


STUDENT  OBJECTIVE 


You  will  hear  the  vowel  sounds  represented  by  ow,  ow,  ou,  oa,  ee  in  picture  words 
and  match  the  pictures  to  the  letters  that  stand  for  the' sounds. 


DIRECTIONS  FOR  STUDENT 

1.  Look  at  the  letters  that  stand  for  sounds  tl>at  are  printed  above  each  slit, 

2.  Take  the  picture  cards  and  say  them  to  yourself.  ^ 

3.  Decide  which  slit  they  should  go  in  and  place  them  there. 

4.  -  Check  your  work  with  the  answer  sheet. 


MATERIALS  NEEDED 

1.  12  X18  sheet  of  oaktag  with  Lucy 
and  Snoopy  on  it.    Lucy  will  be 
holding  the  picture  cards.  Slits 

■      will  be  below  Snoopy,  with  the 
particular  sounds. 

2.  Answer  sheet 


NOTE  TP  TEACHER 
Evaluation:  self-checking 
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TEACHER  OBJECTIVE  » 

The  student  will  be  able  to  identify  the  vowel  digraphs  or  diphthongs  representing 
the  .vowel .  sounds  he  hears  in  given  (oi,  ajr,  au,  o^r)  words. 


STUDENT  OEJECTIVE 

You  will  hear  the  vowel  sounds  represented  by  oi,  arjr,  au,  in  words 
and  match  them  to  pictures  that  stand  for  the  sounds. 


DIRECTIONS  FOR  STUDENT 

1..^  Look  at  the  pictures  on  the  race  track,  _ 

2.  Say  the  vowel  sound  you  hear. 

3.  Look  at  each  word  card  and  put  it  on  the  track  with  the  picture  that  has 
the  same  vowel  sound. 

4.  Check  your  work  with  the  answer  sheet • 


MATERIALS  NEEDED 


1. 
2. 


3- 

4; 


12  X  18  sheet  of  oaktag. 
Race  track  drawn  on  oaktag  with 
pictures  representing  vowel 
sounds  -  od    ajr    au  oj^ 
Cards  in  the  shape  of  cars 
with  words  on  them. 
Answer  sheet. 


NOTE  TO  TEACHER 

Evaluation:  self-checking 


ERIC 
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9   TEACHER  OBJECTIVE  , 

The  student  will  be  able  to  name  a  picture  and  Identify  the  letters  representing  ^ 
the  vowel  digraph  or  diphthong  he  hears  In  the  word.  ' 


STUDENT  OBJECTIVE 

You  will  name  the  picture  and  find  the  letters  that  stand  for  the  d^lgraph  or 
diphthong  you  hear  in  the  word. 


DIRECTIONS  FOR  STUDENT  // 

1.  Look  at  the  pictures  and  say  them  to  yourself.  'j 

2.  take  a  marker  and  mark  the  correct  vowel  digraph  or  diphthong  directly  across 
*  from  it.  . 

3*    Check  your  work  with  the  answer  sheet. 


I' 


MATERIALS  NEEDED 

1.  12  X  18  sheet  of  oaktag  divided 
into. columns  with  pictures  on  the 
left-hand  side»  vowel  sounds  above 
remaining  columns 

2.  Markers  such  as  checkers »  discs 
3*.  Answer  sheet 


i;OTE  TO  TEACHER 
Evaluation :  self-checking 
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P14    .         .  : 
Hiflibtr  of  VoimU  HMrd  In  «  Hoyd 


Th«  Itmrner  will  !>•  able  to  Indicate 
the  voMle  he  hears  In  dictated  words 
of  one  or  nore  syllables  # 


TEACHER  OBJECTIVE 

The  student  will  Indicate  the  vpvels  that  stand  for  the  vowel  aounda  he  hears  in 
given  words. 


STUDENT  OBJECTIVE 

^  ♦ 

You  iflll  decide  which  vowel  sounds  you  hear  in  the  given  words  end  write  the  letters 
that  stand  for  the  sounds* 


DIRECTtOHS  FOR  STUDENT 


lo  Take  out  response  sheet  and  pencil*  - . 

2.  Look  In  the  egg  carton* 

3o  Say  the  nane  of  one  object  In  the  carton  and  write  it  on  your  answer  sheet « 

'4«  Circle  the  vowels  you  hi^r  In  t|)e  word  you  wrote* 

5*  Now  choose  another  object^  and  do  the  ease  thing* 

6«  When  ypu*ve  finished >  give  the  teacher  your  response  sheet *^ 


V 


mTEtlALS  NEEDED 
1*    Egg  carton  _ 

2*    12  labeled  objects  -  one  for  each 

section  of  the  carton  - 
3*    Response  sheet,  pencil 

\ 


NOTE  TO  TEACHER 

Evaluation:  checked  by  teacher  or 
volunteer 
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TEACHER  OiJECTIVE 

The  ctudenc  will  say  the  word  and  decide  vttich  vowels  stand  for  the*  vowel  sounds. 


STUDENT  OBJECTIVE 

ft 

You  vill  say  a  word  and  mark  which  vowela  stand  for  vowel  sounds. 


DIRECTIONS  FOR  STUDENT  • 

1.    Take  the  caterpillar* s  head  fron  the  box  and  place  It  on  the  table. 
2«    Take,  the  body  sections  with  the  words  on  then,  and  as  you  si^  a  word  place  it  to  \ 
make  the  caterpillar.   Mark  each  vowel  that  stands  for  a,sound  with  a  disc.  ^\ 
3.    Check  your  work  with  the  answer  aheet.  , 


MATERIALS  NEEDED 

1^    Oak tag  sections  of  caterpillar » 

laminated;  body  sections  with  words 
on  then 

2e    Discs  for  sMrking 

3.    Answer  sheet  in  shape  of  caterpillar 


\ 
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TEACm  OlJECnVE 

The  student  will  circle  the  vowels  standing  for  souuds  In  given  vords* 


STUDENT  OBJECTIVE 


Ton  will  hear  the  voifel  soun^a      vordg  and  circle  the  letters  that  s.tand.for  thm. 


DIIECTIONS  FOR  STUDENT  > 

1*  Take  the  card  and  black  crayon* 

2.  Say  the  first  word*  ,  \ 

3«  Circle  tl&  vowels  that  stand  for  vowel  sounds  ia  each  word* 

4«  Hhen  you  finisht  che^ck  your  work  with  the  anawer  sheet* 


MATERIALS  NEEDED 


2. 


12  X  18  laainated  sheet  divided  into 
2**  squares  (Each  square  has  a  pictufe 
with  the  word  printed  undtmeathO 
Black  crayon  for  circling  vowels 


3*   Answer  sheet 


NOTE  TO  TEACHER 
Evaluations  aelf-checking 
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TEACHER  OBJECTIVE 

The  student  will  say  a  word  and  mark  the  vowels  that  stand  for  vowel  sounds. 


STUDENT  OBJECTIVE 

You  will  say. a  word  and  nark  the  vowels  that  stand  for  vowel  sounds. 


DIRECTIONS  FOR  STUDENT 

1.  Choose  a  player  piece  that  is  taped  on  a  crayon, 

2.  Spin  the  spinner  to  see  who  goes  first, 

3.  Move  around  the  boards 

4,.^  When  you  land  on  a  word^  say  it  and  circle  the  vowels  that  stand  for  vowel  sounds, 
5,  ^The  first  one  to  reach  the  center  wins. 


MATERIALS  NEEDM) 
X,  Laminated 

game  board-^  yellow  brick  road 
.  witli  words,  on  the^brj 

2,  Player  pieces^<>nfi2ard  of  Oz 
characters,  taped  on  different 
colored  crayons 

3,  Spinner 


NOTE  TO  TEACHER 
Evaluation:    checked  by  peer 
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TEACHER  OBJECTIVE 

The  student  will  identify  the  vowel  sounds  he  hears  in  given  words. 


STUDENT  OBJECTIVE 

You  will  hear  vowel  sounds  in  words  and  write  these  vowels < 


DIRECTIONS  FOR  STUDENT 

l.l  Take  a  black  crayon  and  the  sheet. 
Start  atf  the  top  of  the  slide. 

3.  Say  the  word  and  listen  to  the  vowels. 

4.  Write  the  letters  that  stand  for  the  vowel  sounds  you  hear  on  the  line  beside 
the  word. 

5*    Check  your  work  with  the' answer  sheet. 


MATERIALS  NEEDED 

1.  8  X  11  laminated  sheet  of  o^ktag 

2.  Slide  drawn  on  sheet  with  words 
coming  down  the  slide 

3.  Black  crayon  for  marking 

4.  Answer  srheet  . 


NOTE  TO  TEACHER 
Evaluation :    self -checking 
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Vowel  Principles 


Given  statcnents  of  the  nost  connon 
vowel  principles 9  the^  learner  will 
be  able  to  indicate  which  one  applies 
to  a  given  word. 
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TEACHER  OBJECTIVE  ; 

Given  vowel  principles  1  and  2  the  student  will  indicate  which  pr^ciple  appllei| 
to  given  words..   '  j 


STUDENT  OBJECTIVE  /  '  / 

You  will  match  the  words  with  the  correfct  vowel  principle. 

A  / 


\ 


/ 
/  - 


DIRECTIONS  FOR  STUDENT  / 

/                  V                                         \  1 

1.  Look  at  the  wordLs  on  the  clothes  pins  and  decide  which  principle  apt>lie8  ^to 

the  words.              •  j 

2.  Place  the  clothes  pin  on  the  wheel  with  the "proper  principle. 

3.  When  all  the  clothes  pins  are  completed,  turn  the  wheel  over  to  see  if  tl^e 
wheel  colors  and  pins  match.         —  .| 


MATERIALS  NEEDED 

1.  Clothes  pins  with  words  on  them* 

2.  Wheels  with  vowel  principles. 

3.  For  checking,  back  side  of  vowel 
#1  should  be  marked  with  red  and 

'  vowel  rule  #2  should  be  marked 
with  blue.    Back  sides  of 
clothespins  should  be  marked 
with  the  corresponding  color. 


NOTE  TO  TEACHER 
Evaluation:  self-checking 
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I   TEACHER  OBJECTIVE 


Given  vowel  principles  3,  A,  and  5  the  student  will  indicate  which  principle 
applies  to  given  vowels. 


STUDENT  OBJECTIVE  * 
You  will  match  the  words  with  the  correct  vowel  principles.' 


DIRECTIONS  FOR  STUDENT 

1.  Look  at  the  words  on  the  clothes  pins  and  decide  which  principle  applies  to 
the  words. 

2.  Place  the  clothes  pin  on  the  wheel  with  the  proper  principle. 

3.  When 'all  the  clothes  pins  are  completed,  turn  the  wheel  over  to  see  if  the  wheel 
colors  and  pins  match. 


MATERIALS  NEEDED 

!♦    Clothes  pins  with  words  on  them* 

2.  Wheels  with  vowel  principles* 

3.  For  checking,  back  side  of  vowel 
rule  #3  should  be  marked  with  red, 
VQwel  rule  #A  should  be  marked 
wit^green,  and  //5  marked  with 
orange.'  Back  sides  of  clothespins, 
should  be  marked  with  the  corres- 
ponding color. 


NOTE  TO  TEACHER 
Evaluation:  self-checking 
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TEACHBR  OUECTIVE 

The  student  vlll  be  able  to  natch  the  vowel  prlnd^e  to  words « 


STUDENT  OBJjSCTIVE 

You  will  be  able  to  match  the  vowel  principle  to  words  listed* 


DIRECTIONS  FOR  STUDENT 

1«    Take  a  laminated  sheet  out  and  review  the  principles* 

2«    Use  th^  black  crayon  to  connect  the  word  with  the  correct  principle* 

3*    Check  your  work  with  the*  check  sheet  enclosed* 


A 


MATERIALS  NEEPED 

1.  Laminated  sheets  with  words  and 
vowel  principles  listed  on  them 

2 .  Black  crayon     . '  ^^ 

3.  Check  sheet 


NOTE  TO  TEACHER 


Evaluation:    self -checking 


ERIC 
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TEACHER  OBJECTIVE 


The  student  will  be  able  to  Indicate   which  vowel  principles  apply  to  given  words. 


STUDENT  OBJECTIVE 

You  will  decide  which  vowel  rules  help  you  know  the  words. 


DIRECTIONS  FOR  STUDENT 

1.  Review  the  rules  written  on  the  pockets. 

2.  Say  the  words  on  the  cards  and  put  then  In  the  correct  pockets. 

3.  Check  your  work  with  the  answer  sheet  In  the  envelope. 


MATERIALS  NEEDED 


'1.    Pocket  chart  with  vowel  rules  written 
on  the  pockets 

2.  Words  on  cards  to  be  j>laced  In 
pockets 

3.  Answer  sheet 


NOTE  TO  TEACHER 
Evaluation:  Self-checliing 


ERIC 
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TEACHER  OBJECTIVE 


Given  a  vtwel  gaae,  the  student  will  be  able  to  Indicate  Which  vowel  principle 
applies  to  a  given  word*  n 


STUDENT  OBJECTIVE 

You  will  name  the  vowel  rule  that  helps  you  know  the  vowel  sound. 


/ 

/ 


DIRECTIONS  FOR  STUDENT 

1.  Decide  which  pWer  goes  first. 

2.  Draw  a  numbered  .card  and  answer  the  question. 

3.  The  person  with  the  answer  sheet  will  tell  you  1^  you*re  right. 

4.  If  you're  right J  roll  the  die  to  move  and  follow  the  directions  on  the  space. 
5«...:If  you're  wrong  J  you  d6n*t  move  and  the  next  person  takes  his  turn. 

f^^'  The  first  perso^  who  gets  back  to  START  wins  the  game. 

/ 

/  •  •  ■ 


MATERULS  NEEDED 


1. 


3. 


4. 
5. 
6. 


ERIC 


12X12  piece  of  oafctag  on  which  la 
drawn  nqunj^s  like  a  Monopoly  board^ 
Squares  are  labeled  with  things  to 
do  (i.e.* Go  ahead  two  spaces*  Must 
roll  two  or  four  to  movse)  and  names 
of  local  schools. 
Label  eight  squares  CHANCE^  one 
START.  . 

20  cards  2X3  with  things  to  do  on 
one  side  and  the  word  CHANCE  on  the 
other 

AO  cards  2X3  with  questions  about 
vowel  rules  on  one  side  ii.e.  The 
vowel  sound  in  queen  is  long  e 
becausseee) 
A  die 

Two  or  more  markers 
An  answer  sheet  with  the  answers  to 
the  vowel  rule  questions  (The 
/numbers  and  answers  on  the  sheets 
/will  correspond  to  the  numbers  on 
the  vowel  cards*) 


Evaluation:    Self  checking. 
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Application  of  Vowel  Principles 

Given  a  list  of  nonsense  words,  the 
learner  will  be  able  to  mark  the  vowels 
to  Indicate  whether  they  are  long, 
short,  with  X  unsounde4« 


\ 
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iTBAfaER  OBJECTIVE 

The  student  will  be  able  to  mark  the  vowels  In  nonsense  words  to  indicate  whether 
they  represent  long,  short »  with  x  vowel  sounds »  or  if  they  are  unsounded. 


STUDENT  OBJECTIVE 

You  will  be  able  to  nark  the  vowels  in  nonsense  words  to  show  whet 
sounds  are  long,  short »  with  vowels  are  unsounded. 


\ 


ler  the  vowel 


DIRECTIONS  FOR  STUDENT 


1*    Look  at  the  words  on  the  bat  cards. 

2.  Mark  them  as  the  key  i^rds  are  markiid  and  place  them  in  the  proper  slits. 

3.  Lift  the  windows  to  see  if  you  have  placed  the  bats  in  the  correct  slits. 


MATERIALS  NEEDED 

1»    12  X  18  sheet  of  oak tag  with  a 

ghost ^  and  Haunted  House  with  four 
windows 

2.  Each  window  marked  to  be  long^  short, 
with  jr,  or  unsounded 

3.  Word  cards  with  nonsense  words  that 
have  been  laminated 

4.  Black  crayon  . 

5.  Answers  under  windows 


NOTE  TO  TEACHER 


Evaluation:  self-checking 
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TEACHER  OBJECTIVE 

The  studrat.  will  be  able  to  mark  the  vowels  in  nonsense  words  to  Indicate  whether 
they  represent  long,  short,  with  jr  vowels  sounds,  or  if  they  are  unsounded. 


STUDENT  OBJECTIVE 

You  will. be  able  to  mark  the  vowels  in  nonsense  words  to  shqw  whether  the  vowel 
sounds  are  long,  short,  with  jr  vowel  sounds,  or  if  the  -vowels  are -unsounded. 


DIRECTIONS  FOR  STUDENT 

!•    Choose  a  partner. 

2.    Roll  the  die  to  see  who  goes  first. 

3*    Hove  your  marker  the  number  indicated  on  the  die.    Say  the  nonsense  word  and 
>mark  it  correctly. 

4.  Have  your  pitrtner  check  your  answer  with  the  numbered  checklist  enclosed. 

5.  The  first  one  to  reach  the  end  of  the  game  is  the  winner.  . 


MATERIALS  NEEDED 


1. 


2. 

3. 
4. 


Laminated  game  board  12  X  18  oaktag 
(characters  could  be  Snoopy  Charli^ 
Brown  playing  ball) 
Each  character  on  different  colored 
crayon  for  marking 
Die  with  numbers 
Check  sheet  with  numbered  words 
marked  correctly 


NOTE  TO  TEACHER 
Evaluation:    checked  by  peer. 
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TEACHER  OBJECTIVE 

i  The  studenc  will  be  able  to  mark  the  vowels  of  nonsense  words  to  indicate  whether 
they  represent  long,  nhort,  with  i  vowels  sounds,  or  if  they  are  unsounded. 


STUDENT  OBJECTIVE 

You  will  be  able  to  say  the  nonsense  word  and  mark  the  vowels  correctly. 


DIRECTIONS  FOR  STUDENT  , 
1.    Play  with  a  partner  and  decide  who  will  be  first.  • 
Z.    Toss  the  ball  into  the  box  and  »ay  the  word  where  tlie  ball  lands. 
3.    Write  the  word  on  your  score  card  and  mark  the  vowels  correctly.    Also  record  , 

the  nuiber  of  points  you  receive  if  you  have  marked  it  correctly.    Have  your  f 

partner  check  your  word  from  the  check  sheet. 
A.    When  you  have  both  completed  ten  words  each,  add  your  points  and  the  winner 

will  have  the  highest  score.  . 


MATERIALS  NEEDED 

1.  Box  with  sections  in  it  such  as  a 

^   Christmas  tree  ornament  box  or  egg 
carton;  words  and  nusibers    in  box. 

2.  Ball  or  disc. 

3.  Score  cards  with  1-10  blanks  and 
columns  for  points. 

4.  Check  sheet  with  words  marked 
correctly. 


NOTE  TO  TEACHER 

Evaluation:  self-checking 
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TEACHER  OHJECTIVE 

The  student  will  be  able  to  mark  the  vowels  in*  nonscnne  wcMTinTto  indicate  whether 
they  represent  long,  short,  with  x  vowel  soundk,  or  If  they  are  unsounded* 


STUDENT  OBJECTIVE 

You  will  be  able  to  nark  the  vowels  in  nonsense  words  to  show  whether  the  vowel 
sounds  are  long,  short,  with  jr  vowel  sounds,  or  if-i:hey  are  unsounded* 


DIRECTIONS  FOR  STUDENT 

!•    Mix  all  of  the  kite  tail  pieces  up  that  are  in  the  box  and  make  sure  they 
are  all  face  down* 

2.    Take  one  and  say  the  word*    Decide  which  kite  the  word  should  go  onto  and  write. 

the  word  on  the  space  provided* 
3*    When  you  have  listed  four  words  for  each  kite,  look  at  the  checklist  to  see 
"       if  you  have  done  them  correctly. 


MATERIALS  NEEDED 

1*    Mimeographed  sheet  with  kites  and 

four  tail  pieces  missing 
2*    Nonsense  words  on  kite  tail  pieces 
3*    Check  sheet 
4*  Pencils 


NOTE  TO  TEACHER 

Evaluation:  self-checking 
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TEACIEK  OBJECTIVE 

n      *  * 

The  student  will  be  able  to  mark  vowels  in  nonsense  words  to  Indicate  whether  they 
represent  long,  shorty  with  r  vowel  sounds »  or  if  they  are  unsounded. 


STUDENT  OBJECTIVE 

You  will  be  able  to  mark  the  voWels  in  nonsense  words  to  show  whether  the  vowel 
sounds  are  long,  short »  with  x  vowel  sounds »  or  if  they  are  unsounded. 


OIRECTIOliS  FOR  STUDENT 

\l*    Look  at  the  words  on  the  laminated  cards.  ^ 
2^"  Mark  the  vowels*  > 
3\  Check  the  column  according  to  the  way  you  have  marked  th^  word. 
4,  Ncheck  your  answers  with  the  answer  sheet  enclosed. 


MATERIALS  NEEDED 
1«    Laminated  cards  with  nonsense  words 
on  them 

2.  Black  crayon 

3.  Answer  sheet 


NOTE  TO  .TEACHER 

Evaluation:  self-checking 
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^plication  of  Phonics  to  Nonsense  Words 

V 

Given  a  list  of  nonsmise  votdSf  the  learner 
vlll  be  able  to  pronounce  them  according 
to  the  letter  sounds  and  vowel 
principles  that  have  been  taught* 


0 
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TEACHER  OBJECTIVE 

Given  nonsense  words,  the  student  will  say  them  and  match  them  to  actual  words  that 
rhyme,  keeping  in  mind  the  vowel  principles  and  letter  sounds  learned. 


STUDENT  OBJECTIVE 

You  will^ remember  the  vowel  rules,  and 
match  them  to  the  words -  that  rhyme. 


letter  sounds,  say  the  nonsense  words,  and 


DIRECTIONS  FOR  STUDENT 

1.  Find  a  partner. 

2*  Look  at  the  nonsense  word. 

3.  Try  tp  say  the  word  to  your  partner,  remembering  your  vowel  rules. 

4.  Find  the  word  on  the  other  side  of  the  sheet  that  rhymes  and  connect  the  words 
with  the  wire  or  yarn. 

5.  If  the  bulb  lights  up,  you  know  the  match  is  correct. 

6.  -If  using  yam,  check  with  an  answer  sheet  to  see  If  you  ar*fe  correct* 


MATERIALS  NEEDED 

1.  9  X  12  sh^et  of  heavy  cardboard, 
with^  a  column  of  nonsense  words  on 
the  left  and  a  column  of  actual 
words 'that  rhyme  on  the  left 

2.  Wire,  battery,  and  light  are 
connected  so  that  correct  response 
shows 


\ 


NOTE  TO  TEACHER 


This  activity  may  also  be  done  on  oaktag, 
using  yarn  or  string  to  connect  the  words 

Evaluation:  self-checking 
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TEACHER  OBJECTIVE 

^^iven  a  set  of  nonsense  words  written  on  cards,  the  student  will  pronounce  the  words 
according  to  the  letter  and  vowel  principles  that  have  been  taught. 


STUDENT  OBJECTIVE 

You  will  remember  the  vowel  rules  and  letter  sounds  which  will  help  you  say 
the  nonsense  words* 


DIRECTIONS  FOR  STUDENT 

•  * 

1*    Find  a  partner. 

2.  Shuffle  the  cards. 

3.  Pick  a  card  and  say  the  word. 

4.  If  you  say  the  word  correctly,  keep  the  card  and  continue  drawing. 

5.  If  you  can't  say  the  word,^you  lose  your  turn  and  your  partner  takes  his  turn. 

6.  Continue  playing  until  allTthe  cards  are  gone. 

7.  The  pitrson  with  the  most  cards  wins  the  game. 


MATERIALS  NEEDED 

1.    Deck  of  cards  with  nonsense  words 
written  on  them  , 


NOTK  TO  TEACHER 

A  volunteer  wlll_be  needed  when  working 
on  this  station.  — 

Evaluation:    checked  by  volunteer 
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TEACHER  OBJECTIVE 

Given  nonsense  words,  the  student  will  say  them  and  match  them  to  actual  words  with 
the  sane  vowel  sounds,  keeping  in  mind  the  vowel  principles  and  letter  sounds  learned. 


STUDENT  OBJECTIVE 

You  will  say  the  nonsense  words,  remembering  the  letter  sounds  and  vowel  rules  you've 
learned,  and  match  them  to  the  words  with  the  same  vowel  sounds* 


DIRECTIONS  FOR  STUDENT 

1.  Find  a  partner. 

/2.^  Each  person  takes  a  game  board. 

/  3.  Shuffle. the  cards. 

4.  First  person  takes  a  card. 

5.  Say  the  nonsense  word  and  find  a  word  on  your  game  aboard  that  has  the 

>  same  vowel  sounds.  / 

6.  Continue  playing  until  you  miss  or  you  can't  play  on  your  board* 

7.  First  person  to  complete  his  board  wins  the  game«    Check  your  work  with  the 


MATERIALS  NEEDED 

1.  Set  of  36  cards  2X2  with  non- 
sense words  written  on  them 

2.  3  game  boards  6X8  each,  divided 
into  12  parts  (Each  part  is 
labeled  with  a  real  word  that 

'   rhymes  with  some  of  the  nonsense 
words*) 

3.  Answer  key  . 


NOTE  TO  TEACHER 

This  activity  is  for  2-4  players. 

Evaluation :  Self-checking 
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TEAQIER  0BJ2CTIVE 

Given  a  list  of  nonsense  words,  the  student  will  pronounce  them  according  to  the  letter 
804ind  and  vowel  principles  taught* 


STUDENT  OBJECTIVE 

You  will  say  the  nonsense  words  into  the  tape,  remembering  the  letter  sounds  and 
'  ^  •     vowel  rules  you've  learned. 


DIRECTIONS  FOR  STUDENT 

1*  Take  out  the  list  of  the  words. 

2#  Turn  on  the  tape  recorder • 

3.  Say  the  words  into  the  tape. 

4#  Turn  the  tape  into  your  teacher. 


MATERIALS  NEEDED 

1.    List  of  nonsense  words 
2#    Tape  recorder 
3«    Blank  tape 


NOTE  TO  TEACHER 
Evaluation:    Checked  by  teacher. 
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TEACHER  OBJECTIVE     '  ^      .         ,  . 

Given  a  set  of  nonsense  words,  the  s.tudent  will  be  able  to  pronounce  them  by  applying 
the  vowel  principles  and  letter  sounds  he  has  learned. 


.    STUDENT  OBJECTIVE 

You  will  say  the  nonsense  words  on  the  dart  board,  remembering  the  vowel  rules  and 
letter  sounds  you've  learned. 

i 

DIRECTIONS  FOR  STUDENT  ^ 

!•    Find  a  partner^' 

2.  Take  turns  thrbwitig  the  dart. 

3.  Say  the  word^'that  the  dart  lands  on,  write  it  on  the  sheet  and  record  the  number 

of  points.  \; 

4.  When  you've  each  had  10  turns  count  up  your  points. 

5.  Say  the  words  on  your  sheet  to  your  teacher # 


MATERIALS  NEEDED 

1.  Metal  dart  bokrd  marked  Into  sec- 
tions and  labeled  with  nbnsense 
words 

2.  Dart  (magnetic) 

3.  Response  sheets 


/ 


NOTE  TO  TEACHER 

This  activity  Is  written, for  2  child- 
ren, but  it  could  also  be  played  alone 
or  with  more  than  2. 

Evaluation:    Checked  by  teacher  or 
volunteer. 
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Word  Endings 


The  learner  will  be  able  to  identify  the  simpl 
endings  that  denote  tense  (ed,  iny) .  number 
person  (s^  es)  possession 
Cs)f  and  comparison  (er,  est)  when 
Inflected  forms  of  words  are  dictated. 


V 
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TEACHER  OBJECTIVE 

The  student  will  be  able  to  add  endings  to  a  root  word  and  identify  tfie  new  word. 


STUDENT  OBJECTIVE 


You  will  add  endings  to  a  root  word  and  make  new  words. 


DIRECTIONS  FOR  STUDENT 


1.  Take  a  crow  out  of  the  cornfield.    Say  .the  word  and  add  ^,  ed,  and  ing. 

2.  Say  the  new  words  and  write  then  on  a  sheet  of  paper. 


MATERIALS  NEEDED 

1.  12  X  18  sheet  of  oaktag  with  scare- 
crow in  cornfield 

2.  Crows  in  cornfield  with  words  on 
them 

3.  Sheets  of  paper  to  write  words  on 

4.  Pencils 


NOTE  TO  TEACHER 

Evaluation:  Checked  by  teacher  or 
volunteer* 
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TEACHER  OBJECTIVE 

The  student  will  be  able  to  read  sentences  and  add  endings  to  specific  words  to  make  t.t<^^ 
sentences  read  correctly. 


STUDENT  OBJECTIVE 

You  will  add  endings  to  special  words  in  sentences  so  the, sentence  can  be  read 
correctly.  ' 


\ 


DIRECTIONS  FOR  STUDENT 

{ 

\.    Read  a  sentence* 

2,    Look  at  the  word  on  the  pink  card  and  say  it. 

3«    Add  a  green  card  to  make  the  sentence  sound  correct.. 

4.    Do  the  other  sentences  the  saae  vay« 

5«    Ask  someone  to  check  your  work. 


\ 


MATERIALS  NEEDED 
1. 


12  X  18 -sheet  of  oaktag  with  a 
number  of  sentences  on  it 
2«    Leave  -a  space  for  the  verb  and 
vvrlte  dt  on  a  pink  card^  place  it 
in  the  space. 
Leave  enough  space  to  add  the  greer 
ending  cards. 


NOTE  TO  TEACHER 

Evaluation:  Checked  by  teacher  or 
volunteer* 


ERLC 


4 


E2CC! 
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El 
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FSS  ' 


TKACHBR  OB JECTIVK 
The  student  will  be  able  to  identify  words  with  different  endings. 


STUDENT  OBJECTIVE 
You  will  recognize  words  and  use  different  endings  with  them. 

/ 


DIRECTIONS  FOR  STUDENT  ^ 

1.  ^  This  gane  is  played  like  RuauBy. 

2.  Shuffle  the  cards  and  deal  7  to  each  player.    The  remaining  cards  are 
placed  face  down  in  the  center  of  the  table.    The  players  sort  their  cards, 
placing  the  same  root  words  together. 

3.  Any  player  who  holds  four  cards  with  the  same  root  word  makes  them  into  a 
book  and  lays  them  down.    When  he  lays  down  a  book,  he  must  say  the  four  words 

4.  The  player  to  the  left  of  the  dealer  begins  by  drawing  a  card  from,  the  deck. 
He  must  also  discard  each  time. 

5.  Playing  continues  until  one  person  goes  out. 


MATERIALS  NEEDED 

1.    Make  four  2x4  cards  for  each  root 
word  to  be  practiced,  placing  a 
different,  word  at  the  top  of  each 
card,  (have  at  least  48  cards  in  al 


/ 


NOTE  TO  TEACHER 

Evaluation:    Checked  by  peer« 


ERIC' 


RSS        -  D 

4  \  '  ; 

TEACHER  OBJECTIVE 

The  student  will  be  able  to  know  words  with  several  different  endings. 


STUDENT  OBJECTIVE 
You  will  learn  words  with  different  endings. 


DIRECTIONS  FOR  STUDENT 

1*    Shuffle  the  cards  and  deal  4  cards  to  each  player. 
The  remaining  cards *are  placed  in  the  center. 

3.  First  player  to  right  of  dealer  asks  another  player  for  a*  card  to  coinplete 
his  book  naming  the  root  word. 

4.  If  he  receives  the  card,  he  may  ask  again.    He  may  continue  to  ask  as  long 
as  he  receives  the  card  he  is  asking  for* 

5.  If  the  person  does  not  fiave  the  card  asked  for,  he  tells  the  player  to  "Go 
fish"  and  the  player  must  draw  from  the  pile.    If  the  player  draws  the  card 
asked  for,  he  may  ask  for  another  card.    When  a  book  is  completed,  it  is 
placed  face  uown  in  front  of  the  player.    If  the  player' does  not  draw  what 
he  asked  for,  the  next  player  goes.    The  winner  is  the  player  with  the  most 
books,  when  all  the  books  have  been  assembled. 


MATERIALS  NEEDED 

1.    Cards  in  the  shape  of  fish  (Bach 
card  has  a  verb  printed  on  it,-  juiPf 


8/23/73 


RSS      SI  -  E 

mCHlR  OBJECTIVE 

^^"^The  •tudent  will  be  able  to  recognize  the  correct  words  and  endinga  in  a  sentence. 
STUDENT  OBJECTIVE 

You  will  be  able  to  circle  the  word  with  the  correct  ending  to  complete  each  sentence* 

DIRECTIONS  FOR  STUDENT 

/         \  . 

1,  Read  each  sentence  and  circle  the  correct  word. 

2.  Check  your  work  with  the  answer  sheet.  . 


MATERIALS  NEEDED 

1.  Laminated  cards  with  sentences  on 
them 

2.  Crayon 

3.  Answer  sheet 

My  toy  is  (new >  newer,  newest)  than 
your  toy. 


NOTE  TO  TEACHER 

Evaluation;    self -checking 


^our  Voy, 
1. 


ERIC 
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S2 

Finding  the  Root  Word 

The  learner  will  be  able  to  Identify  the 
root  word  in  an  inflected  form  (having 
an  ending)  or  in  a  derived  form 
(having  a  prefix  or  suffix.) 


.637 


KSS 


S2  -  A 


TEACHER  OBJECTIVE 

^The  student  will  be  able  to  identify  root  tiords  having  .endings,  prefixes,  or  suffixes. 


STUDENT  OBJECTIVE 

You  will  be  able  to  identify  root  words. 


OIREOTIONS  FOR  STUDENT      '  .  ^ 

1.  Look  at  the  words  in  the  left  hand  column.  These  words  will  be  root  words. 

2.  Look  at  the  words  across  from  the  root  word  and  circle  all  of  the  root  words 
on  these  fiords. 

3.  Check  your  work  with  the  answer  sheet.  i 


MATERIALS  NEEDED 

1.  Laminated  cards  with  root  words  and 
root  words  plus  an  affix  '  > 

2.  Black  crayon 

3.  Answer  sheet 


NOTE  TO  TEACHER 


Evaluation:  self-checking 


ERIC 


Soffncr 
k%ndln€ts 


kindly 
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S2  -  B 


TEACHER  OBJECTIVE 

The  student  will  be  able  to  match  root  words  with  suffixes. 


STUDENT  OBJECTIVE 
< 

You  will  be  able  to  match  a  root  word  to  suffixes. 


DIRECTIONS  FOR  STUDENT 

1.  Look  at  the  words  on  the  top  row  of  the  card. 

2.  Find  the  suffix  on  the  bottom  row  and  match  the  yarn  piece  to  it. 

3.  Check  your  work  with  the  check  list.  I 


MATERIALS  NEEDED 

1.  Oak tag  cards  6"  X  12"  with  root 
words  on  the  top  row  and  matching 
root  words  with  a  suffix  on  the 
bottom. 

2.  ,Yarn  pieces 

3.  Check  list 


NOTE  TO  TEACHER 

'  Evaluation:  self-checking 


ERIC 


ion^^Mmp  boy 
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^TEACHER  OBJECTIVE 

The  student  will  be  able  to  identify  root  words  and  give  additional  examples. 


STUDENT  OBJECTIVE 


\ 


•You  will  be  able  to  identify  root  words  and  give  another  word  with  the  same  root  word. 


DIRECTIONS  FOR  STUDENT 

1,    Choose  a  partner  and  decide  whb  will  go  first. 
1.    Toss  the  disc  and  say  the  word  and  the  ro\>t  word  where  the  disc  lands. 
3/  Write  on  the 'score  sheet  another  word  that  has  the  same  root  word. 

4.  The  first  player  to  complete  10  different  words  is  the  winner 

5,  Check  your  list  with  the  master  list  of  words  and  root  words  ^to  see  if  yours 
are  all  correct. 


MATERIALS  NEEDED 

1.  Oak  tag  sheet  12  X  18  with  words 
squared  off  on  it 

2.  Disc 

3.  Score  sheet- 

4.  Master  lists  of  words 


NOTE  TO  TEACHER 
Evaluation:  self-checking 


ERIC 
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RSS      S2  -  D 


TEACHER  OBJECTIVE 

The  student  will  be  able  to  identify  root  words  and  words  with  affixes. 


STUDENT  OliJECTIVK 

You  will  be  able  to  identify  the  root  word  in  Vords  that  have  affixes* 


DIRECTIONS  FOR  STUDENT  ,  \ 

!•    Look  at  the  words  on  the  card  and  say  them  to  yourself  • 

2,  On  each  clothespin  will  b^  a  root  word.    Clip  the  correct  one  on  the  card  that 
contain^  the  root  word, 

3.  Turn  your  card  over  when  complete  and  if  the  numbers  are  in  order  from  1-20 
beginning  at  the  starting  point,  you  have  them  correct. 


MATERIALS  NEEDED 

1,  *  12  X  12  square  of  oaktag  divided  in- 

to 2"  squares  all  around  the  board 

2,  Words  with  an  affix  in  each,  square 

3,  Clothespins  with  root  words  on  them 
numbered  on  the  back  of  each  pin  to 
correspond  in  order  with  the  word 
on  the  front 


•NOTF-:  TO  TEACHER 


Evaluation:  self-checking 


It 


It 
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TEACHER  OBJECTIVE 
^;he  student  will  be  able  to  identify  root  words. 


STUDENT  -OBJECTIVE 

You  will  be  able  to  find  root  words. 


DIRECTIONS  FOR  STUDENT 

1.    Look  at  the  list  of  root  vords  you  are  to  fina* 

1.    Look  at  the  letter  puzzles  and  find  as  many  root  words  ^as  possible 
them  as  you  find^them,^ 

3.  Be  sure  to  check  them  off  the  word  list  as  you  circle  them, 

4.  Check  your  work  with  the  answer  sheet. 


MATERIALS  NEEDED 


1.  Mimeographed  letter  puzzle  sheets 

2.  Word  lists 

3.  -Pencils 

4«    Answer  sheet 


NOTK^O  TEACHER 
Evaluation;  self-checking 


ERIC 


S3 

Compound  Words 


Given  a  compound  word,  the 
learner  will  be  able  to  divide 
into  its  component  parts. 


\ 


RSS     S3  -  A 

^pTEACHBR  OBJECTIVE  ' 

Given  two  sets  of  words,  the  student  will  join  pairs  of  words  to  form  valid  compound 
words « 


STUDENT  OBJECTIVE 

You  will  be  able  to  make  compound  words  from  two  sets  of  words. 


DIRECTIONS  FOR  STUDENT 

1«    Look  at  the  puzzle  pieces* 

2.    Fit  the  correct  puzzle  pieces  together  and  say  the  word  it  makes, 
3-    Write  these  words  on  a  paper  provided. 
A.    Check  your  work  with  the  answer  sheet. 


MATERIALS  NEEDED 

1.  Oaktag  puzzle  cards  in  any  shape 
worms,  handsj 

2.  Paper  and  pencils 

3.  Answer  sheet 


NOTE  TO  TEACHER 
Evaluation:  Self-checking 


ERLC 
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TEACHER  OBJECTIVE 

Given  two  sets  of  words,  the  student  will  join  pairs  of  words  to  form  valid  compound 
words.. 


STUDENT  OBJECTIVE 

You  will  make  compound  words  out  of  giv^n  words. 


DIRECTIONS  FOR  STUDENT 

1.  Make  compound  words  by  placing  each  yarn  piece  on  the  left  with  the  correct  word 
in  the  right  cplumn. 

2.  Write  each  word  in  a  sentence. 

3.  Give  your  sentences  to  your  teacher. 


MATERIALS  NEEDED 

1.  12  X  18  sheet  of  oaktag  . 

2.  Words  listed  on  each  side  of  sheet 

3.  Yarn  to  connect  words 


NOTE  TO  TEACHER 

Evaluation:    chicked  by  teacher 


ERIC 
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TEACHER  OBJECTIVE 

'The  student  will  be  able  to  identify  compound  wotds  and  use  them  in  sentences. 


STUDEHT  OBJECTIVE 

> 

You  will  read  compound  words" and  use  them  in  sentences « 


DIRECTIONS  FOR  STUDENT 


1. 
2* 
3. 


4, 


This  game  is  played  like  Rumi^. 
Shuffle  the  cards  and  deal  seven  out* 

The  player  to  the  left  of  the  dealer  begins  by  drawing  a  card*    If  he 
can  make  a  compound  word  from  two  of  his  cards »  he  puts  the  cards  down 
on  the  table 9  says  the  word  and  uses  it  in  a  sentence*  He  then  discards* 
Continue  playing  in  this  manner  until  someone  runs  out  of  cards.  TMs 
player  is  the  winner*  '  / 


MATERIALS  NEEDED 


1*    Word  cards 


\ 


NOTE  TO  TEACHER 


Evaluation:,  checked  by  peer 


This  game  hasn't  been  tested  for  work- 
Jahility.        f  - 


RSS  53-0 


TEACHER  OBJECTIVE  . 

The  student  will  recognize,  compound  words  and  match  them  with  other  compound  words. 
STUDENT  OBJECTIVE    .  * 

You  will  learn  compound  words  of  different  meanings. 


DIRECTIONS  FOR  STUDENT 


1,  Turn  cards  face  down  and  mix  them  up*    Each  player  draws  seven  cards.    If  there 
are  any  left,  they  are  for  the  boneyard.  *  u 

2.  First  player  puts  down. a  card.    Next  player  looks  at  his  cards  to  see  whether  he 
has  one  that  will  make  a^  compound^  word.  ,   -         .  -  . 

.3.    If  he  can  make  a  word,  he. places  it  next  to  the  one  already  played.  Continue 
playing  like  dominoes  until  ^all  of  them  are  used  or  you  are  blocked  so  that  no 
one  can  play.    If  you  can't  play,  draw  from  the  pile  until  you  are  able  to  play. 


MATERIALS  NEEDED 


1.  Domino  cards  with  base  words  that  caji 
make  compound  words. 

2.  Compound  words  which, can  be  used  are 
outside,  sidewalk,  walkout $  outline, 
lineman,  manpower,  powerhouse, 
houseboat ,  boatman . 


*  * 

0 

NOTE  TO  TEACHKH^ 

-  ♦ 

Evaluation:    checked  by  peer 


\ 


^    TEACHER  OBJECTIVE 


Given  two  sets  of  words,  the  student  will  join  pairs  of  words  to  form  valid  compound 
\  words. 


\ 


STUDENT  OBJECTIVE 

You  will^be^^ablB-toujnake  compound  words  from  two  sets  of  words. 


DIRECTIONS  FOR  STUDENT 

1.    Match  compound  word  puzzle  pieces  to  the  other  half  of  word  on  the  board  until 
all  pieces  are  in  place. 


\ 


MATERIALS  NEEDED 


1,    Two  pieces  of  9"  square  oaktag 
Cut  one  piece  into  various  shapes 
and  print  the  first  part  of  a 
compound  word  on  each.    Copy  these 
puzzle  pieces  on  the  other  piece  of 
oaktag  with  a  marker,  and  write  the 
last  part  of  each  compound  word  in 
the  corresponding  shape. 


NOTE  TO  TEACHER 
Evaluation:    self -checking 


Sis 
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Contractions 


The  learner  will  be  able  ta 
.write  the  two  words  for  which 
a  contraction  stands* 


I  RSS      S4  y  A 

y  EACHi:a  OBJECTIVE 

The  stqdent  x^lll  be  able  to  recognize  the  two  words  for  which  a  contraction  stands. 


STUDENT  OBJECTIVE 
You  will  be  able  to  matclh  two  words  to  the  correct  contraction. 


DIRECTIONS  FOR  STUDENT 


1.    Look  at  the  contractions  on  the  cars  and  match  their  wheels  to  the  right  words. 
2!    \n\en  you  have  completed  all  the  cars,  take  them  out  in  the  order  you  have  put 
them  in  from  left  to  right  and  they  should  be  in  order  on  the  backs  from  1-10. 


MATERIALS  MEFDEO 

\ 

1 .  Word  strips  with  tra  J^ets  of  word^ 
to  form  con*:ractions,  with  serai-  " 
circles  cut  Soxit  along  them 

2.  Car  shaped  (contraction  cards  with 
the  correct  number  on  the  back  for 
checking 

3.  Saying  above  cards  -  Bumpety,  bump. 

Help  me  jtmp! 
Off  I  k<f 
But  I  neVd  you 
sol 


NOTE  TO  TEACHER 
Evaluation :    self -checking 


'  RSS     SA  -  B 

♦ 

TEACHER  OBJECTIVE 

*   The  student  will  recognize  two  words  for  which  a  contraction  stands  in  a  sentence* 


STUDENT  OBJECTIVE    J  .  ^ 

You  will  be  able  to  match  the  correct  contraction  to  two  given  words  In  a  sentence* 


DIRECTIONS  FOR  STUDENT 

1.  Read  the  first  sentence  and  notice  the  words  printed  in  red« 

2.  Look  through  the  contraction  cards ,  find  the  one  that  stands  for/ the  words 
printed  in  red,  and  place  it  over  them* 

3*    Do  the  same  thing  with  every  sentence* 
4«    Write  the  contractions  and  word  pairs  on  paper* 
S.    Give  your  paper  to  your  teacHer* 


MATERIALS  NEEDED 


2. 
3. 


Large  sheet  of  oaktag  (  12  X  18) 
with  sentences  written  on  it;  words 
in  red  ttjat  are  to  be  changed 
Word  cards  with  contractions  on  thefi 
Paper  and  pencil 


NOTE  TO  TEACHER 

Evaluation:    checked  by  teacher 


Bill   wUI  huf  ploy 

X  will  Wof cK , 


iruTl 
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TEACHER  OBJECTIVE 


\ 


The  student  will  be  able  to  match  contractions  with  the  correct  pair  of  words 


\ 

STUDENT  OBJECTIVE 

You  will  be  able  to  nrntch  contractions  with  the  correct  pair  of  words. 


DIRECTIONS  FOR  STUDENT 

!•  Look  at  the  wheels  with  ihe  words  <>n  them« 

2*  Place  them  on  the  wagon/with  the  correct  contraction* 

3«  The  wheels  should  both/be  the  same  color* 

4*  Lift  the  lid  on  the  tpol  box  for  the  correct  answer* 


MATERIALS  NEEDED 

1«    12  X  18  sheet  of  oaktag  with  a 
mountain  scene  and  covered  wagon 
on  it 

2.    Wheel  cards  with  words  on  them,  - 
several  sets  of  each  color 

3*    Tool  box  on  back  of  covered  wagon 
with  answer  in  it 


NOTE  to  TEACHER 


Evaluation:  self-checking 


ERIC 
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TEACHER  OnJECTIVE  .  .         -  -  ' 

•s  ^^^^^^^^^ 

Tlie  student  will  match  pairs  of  words  to  corresponding  contractions  and  use  the 
contractions  in  sentences*  ^ 


STUDKM.OIUKCTIVK  i 

You  will  match  the  pairs  of  words  with  the  cotrect  contractions  ^nd  use  the 
contractions  in  sentences. 


DIRECTIONS  FOR  STUDENT 


1.  Choose  a  partner. 

2.  Each  of  you  take  turns  placing  a  pair  of  words  on  a  clothes  pin  with  a  contraction 
on  the  wheel,  and  say  the  contraction  in  a  sentence* 

3.  When  the  wheel  is  filled,  turn  it  over  and  all  of  the  pins  should  be  in  order 
from  one  to  twenty. 


MATERIALS  NEEDED 

1.  Wheel  with  20  contractions  on  it 

2,  20  clothes  pins  with  the  paired 
words  on  them  and  numbered 

J      correctly  on  the  back 


NOTE  TO  Tl?^:nKR 

Evaluation:    self -checking 


ERLC 
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TKACHER  OBJFr  IVE 


^^fiie  iJtudeni-  will  be  able  to  uuitch  contractions  with  the  two  words  for  which  they 


stand. 


STUDENT  OBJECTIVE 

You  will  match  contractions  with  the  two  words  they  stand  for. 


DIRECTIONS  FOR  STUDENT 

1.  Rend  each  contraction  on'  the  top  of  the  card. 

2.  Find  the  twg^words  at  the  bottom  that  the  contraction  stands  for. 

3.  Connect  dhe  contraction  and  the  two  words  with  the  piece  of  yarn. 

4.  Check  your  work  on  the  back  of  the  card. 


t 


MATERIALS  NEEDED 

1.  4%  X  12  sheet  of  oaktag 
(Divide  the  top  and  bottom  of  the 
card  into  six  equal  sections. 
Contractions  are  written  on  the  top 
row  with  the  corresponding  anjwers 
on  the  bottom  row  in  random  order. 
Punch  holes  in  each  section  so  that 
using  yarn  or  string,  the  child 
will  La  able  to  match" the  top  and 
bottom.) 

2.  -    Sewing  pattern  on  back  for  answers* 


NOTE  TO  TEACFIKR  ^ 

This  could  also  be  worked  up  with  the 
battery  and  electrical  connections. 


^^valuation:  self-checking 


ERLC 
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Identifying  Prefixes  and  Suffixes 

The  learner  will  be  able 
to  identify  prefixes  and  suffixes 
^  in  a  list  of  derivatives. 


S5  -  A 


TEACHER  OBJECTIVE 

The  student  will  be  able,  to  identify  the  prefixes  and  suffixes  of  words  and  write  the 
correct  words. 


\ 

STUDKNT  OBJECTIVK  ^  , 

^    You  will  be  able  to  put  the  correct  prefixes  or  suffixes  with  words  and  write  them  correctly^ 


\  *    '  ^ 

DIRECTIONS  FOR  STUDENT  ,  .        ,  ^ 

1.  Ldok  at  the  endings  and  beginnings  below  each  word  written  on  the  carrot  . 

2,  Add  the  ending  or  the  beginning  to  the^word  and  write  it  correctly  or/  the  response 
sheet.    Be  sure  it  makes  a  real  v/ord." 

.  3.    Check  your  answers  under  each  carrot. 


MATERIALS  NEEDED 

1.  Double  carrots  made  of  construction 
paper,  hinged  together  at  the  top. 
Write  on  the  top  carrot  root  words 
plus  endings  and/or  beginnings.  The 
inside  carrot  will  have  the  correct 
answer. 

2.  Carrot-shaped  response  sheet 

3.  Pencils 


/ 

NOTK  TO  TEACHER 

Evaluation:    Self  shecking. 

It  would  be  more  meaningful  to  have 

the  words  used  in  written  sentences. 


ERJC 
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TEACttE^  Oo./cCClVE 

« 

The  student  will  be  able  to  identify  prefixes  and  suffixes, 

\ 


STUDENT  OBJECTIVE 


Yoii  will  be  able\to  mark  the  prefixes  and  suffixes  on  the  tic-tac-toe  game  board. 


DIRECTIONS  FOR  STUDENT 


1.  Find  a  'partner,  \ 

2.  Choose  X"or  0, 

3.  Play  this  like  "tic-t^c-toe";  putting  an  X  or  0  on.  the  prefix  or  suffix 
in  your  word..  .  .  « 


MATERIALS  NEEDED 

1.  Laminated  "tic-tac-toe"  board 
In  each  space  on  the  board  Is 
written  a  derivative  word  (see 
diagr^)^ 

2,  Black  and  red  crayon 


NOTE  TO  TEACHER 


Evaluation:    Checked  by  peer* 


ERLC 
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TEACHER  OBJECriVE 

/ 


^^The  student  will  be  iible  to  identify  prefixes  and  suffixes  in  words  and  write 
them. 


STUDENT  OBJECTIVE 


You  will  be  able  to  identify  prefixes  and  suffixes  and  write  the  correct  word  on 
a  response  sheet,  ,  ' 


/ 


DIRECTIONS  FOR  STUDENT  ^  \ 

!•    Play  with  a  partner,  decide  who  is  first,  \  \ 

2,  toss  the  disc  onto  the  playing  board.    Say  the  word  and  write  it  on  your  \^ 
response  sheet,  circling  the  suffix  or  prefix,  I,         ^  x 

3,  Next  player  takes  a  turn,  \ 

4,  The  first  player  to  get  ten  different  words  on  his  list  is  the  winner, 

5,  Turn  your  repsonse  sheet  into  your  teacher. 


MATERIALS  NEEDED 

1.  Word  board  of  12X18  oaktag   C Board 
is  2"  squares  with  words  written 
in  the  squares.) 

2.  Disc 

3.  Response  sheet 
4;  Pencils 


NOTE  TO  TEACHER 

Evaluation:    Checked  by  teacher. 
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RSS      S5  -  D 

TEACHER  OBju  XIVE 

The  student  wiM  be  able  to  Idenfify* prefixes  and  suffixes  in  given  words. 
STUDENT  OBJECTIVE 

You^will  be  able  to  identify  prefixes  and  suffixes  in  words. 


DIRECTIONS  FOR  STUDENT 

1.  Play  with  a  friend.  ^ 

2.  Choose  a  character  marker. 

3.  Roll  the  die  to  see  who  goefe  flrsr.  j  * 
A.    Take  turns  and  move  on  the  game  the  number  you  roll  on  a  die* 

5.  As  you  land  on  a  word,  circle  the  prefix  or  suffix  and  say  the  word  to  your 
partner. 

6.  The  first  player  to  reach  the  end  of  the  game  board  is  the  winner. 


RSS      S5  -  E 


TEACHER  OBJECTIVE 
^^^The  student  will  be  able  to  Identify  prefixes  and  suffixes, 


STUDENT  OBJECTIVE 


You  will  be  able  to  identify  prefixes  and  suffixes. 


DIRECTIONS  FOR  STUDENT  .  , 

1.  Each  player  receives  seven  cards.    Place  the  remaining  cards  in  the  center. 

2.  The  players  group  all  cards  with  the  same  base.  word. 

3.  When  a  player  holds  four  cards  for  the  same  base  word,  he  makes  a  book  and 
places  it  in  front  of  him.  j 

4.  Each  player  will  draw  from  the  deck  and  discard.  ^ 

5.  The  player  with  Che  most  books  it  the  end  of  the  game  will  be  the  winner. 


MATERIALS  NEEDED 

1.    Word  cards,  four  for  each"  base 
^  (root)  word  to  be  studied. 


NOTE  TO  TEACHER 

Evaluation:    Checked  by  peer. 


ERLC 
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Use  of  Prefixes  and  Suffixes 

Given  a  list  of  prefixes  and  suffixes,  the  learner 
will  be  able  to  identify  the  affix  to  be 
added  to  a  given  root  word  to  make 

sense  in  a  sentence    /  , 


RSS       S6  -  A 


TEACHER  OBJECTIVE  ^  ^ 

The  student  will  be  able  to^make  new  words  by  adding  prefixes  to  suitable  root  words. 


'  _  ;  / 

STUDENT  OBJECTIVE 
You  will  make  new  words  by  matching  the  prefixes  with  root  words,. 


DIRECTIONS  FOR  STUDENT 

1.  Take  out  the  puzzle  pieces.,- 

2.  Put  the  puzzle  pieces  together,  matching  the  root  words  with  the  prefixes, 

3.  On  the  sheet  of  paper,  use  the  new  words  you've  made  in  the  sentences. 
4*.  Turn  your  sentences  into  your  teacher. 


MATERIALS  NEEDED 

1. -    Oaktag  word  cards  in  the  shape  of 

footballs     (Each  football  card  is 
cut  Irregularly  wlth^ the  root 
word  on  one  side  and.  the  prefix 
on  the  other.    Only ''the  two 
correct  puzzle  pieces  will  match) 

2.  Response  sheet  and  pencil 


NOTE  TO  TEACH KR 

Evaluation:  Self  checking  and  checked 
by  teacher • 


6G2 
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TEACHER  OBJECTIVE 

The  student  will  be  able  to  make  new  words  by  adding  prefixes  to  given  root  words* 


STUDENT  OBJECTIVE 

You  will  make  new  words  by  adding  prefixes  to  root  words- 


\ 

\ 


DIRECTIONS  FOR  STUDENT 

!•    Look  at  the  word  wheel,  and  say  the  root  words. 

2.  The  clothespins  have  some  prefixes  written  on  them. 

Put  the  clochesplns  on  the  wheel  by  the  root  words  to  make  new  words. 

3.  Write  your  new  words  on  the  response  sheet. 


MATERIALS  NEEDED 

1.  Word  wheel  on  which  root  words  have 
been  written 

2.  Clothespins  which  have  been  labeled 
with  corresponding  prefixes 

3.  Response  sheet  and  a  pencil 


NOTE  TO  TEACHER 

Evaluation:  Checked  byteacher  or 
volunteer. 


ERLC 
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.TEACl'lR  UB!£CTIVE 

©biven  a  Use  of  root  wopds,  the  student  will  mke  new  words  by  adding  prefixes  and 


suffixes. 


/ 

STUDENT  OBJKCTIV!-: 


You 


will  make  new  words  by  adding  the  correct  prefixes  or  suffixes  to  root  words. 


DIRECTIONS  FOR  STUDENT 

1.  Find  a  partner.    Each  of  you  will  have  a  worksheet. 

2.  Spin  the  J^oad  Runner's  dial  to  see  which  prefix  or  suffix  you  land  on  and  add  it 
to  a  word  on  voar  list.  * 

3.  If  you  land  on  a  prefix  or  suffix  that  you  can't  use,  you  lose  your  turn. 

4.  The  first  person  to  finish'  the  worksheet  correctly  wins. 

5.  Turn  your  worksheet  into  your  teacher.  . 


MATERIALS  NEEDED 


1.  Dial  of  prefixes  and  suffixes  dividejd 
and  labeled  j^-,  -u£S^,  £oES-> 

-ing^,  'Lik>  ^iL&r 

2.  Worksheet  with  list  of -root  words 
fLines  should  be  typed  before  and 

after  each  root  word.    Words  on  the 
work  sheet  might  be:  sad,  jni2S,  bead , 
place,  mind,  said,  vent,  foolish, 
father,  open,  done,  apply,  move,  ip^'^ 

3.  Pencil. 


NOTE  TO  TEAt^HER 

Evaluation:    Checked  by  peer  and  teacheh 
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TEACHER  OBJECTIVE 


Given  a  Ust  of  root  words,  prefixes,  and  suffixes,  the  student  will  identify  the 
affix  which  makes  sense  when  added  to  the  root  word,  and  write  the  word  on  paper • 


STUDENT  OBJECTIVIi 

You  will  find  the  prefix  or  suffix  that  makes  sense  when  atided  to  a  root  word  and 
write  the  new  word  on  paper.  |  *  y 


DIRECTIONS  FQR  STUDENT 


1. 

2, 

3. 
4. 
5. 


Take  out  the  list  of  prefixes,  suffixes,  and  root  words.! 
Find  the^  prefix  or  suffix  that  goes  with  the  first  root  word. 
Write  the  new  word  you've  made  on  a  sheet  of  paper. 
Continue  in  this  way  with  all  of  the  root  words. 
Turn  your  paper  into  your  teacher.  \ 


MATERIALS  NEEDED 

1.  4x8  sheet  of  oaktag  listing 
prefixes  and  suffixes. 

2.  '4  x  8^  sheet  of  oaktag  listing 
root  words. 

3.  Paper  and  pencil. 


NOTE  TO  TEACHER 

»    Evaluation:    Checked  by  teacher  or 
volunteer. 
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TEACiER       ^  nWY  *  .  .  .  ^ 

>Given  a  list  of  prefixes  and  suffixes,  the  student  will  be  able  to  identify  ^^hich  is 
to  be  added  to  given  root  words  to  make  sense  in  a  sentence.  ^ 


STUDENT  OBJECTIVE 


You  will  decide  which  prefix  or  suffix  goes  with  the  root  word  to  raake  sense  in  the 
sentence.  / 


DIRECTIONS  FOR  STUDE.^T  .  ' 

!•  Look  at  the  list  of  prefixes  and  suffixes. 

2.  Now    read  the  first  sentence*  '  '1/ 

3*  You  see  that  one  word  has  a  blank.  ^ 

A.  In  the  blank,  write  the  prefix  or  suffix  that  makes  sense./ 

5.  Do  the  same  thing  with  the  other  sentences.  / 

6.  Ask  someone  to  check  your  work.  / 


MATERIALS  NEEDED 

1.  Laminated  sheet  with  sentences  (see 
diagram) 

2.  *  List  of  prefixes  and  suffixes 

3.  Black  Crayon 


-  / 

NOTE  TO  TEACHKr\  , 

/  Evaluation:    Checked  by  teacher  or 
volunteer • 


tesft   if>  Y 


/ 


:       S7  V 

number  of  Syllables  in  a  titord 

The  learner  will  be  able  to  indicate 
the  nuaber  of  syllables  heard  in  a  dictated 
'  word  by  counting  the  vowel  somnds. 


ERIC 


d67 


^CEAkliAR  DEJaCTIVE 

The  student  will  be  able  to  tell  the  niMber  of  syllablfs^i^  word« 


STUDENT  OBJECTIVE 

Tou  trill  be  able  to  tell  hov  Many  syllables  a  word  has. 


DItECTIOHS  FOt  STUDERT 


1*   Choose  a  partner*^ 
2*   Put  your  sarfcer  on 
3*    Utm  a  nerd  card*-   Say  the  word  and  tell  your  partner  hov  uany  syllables  are  in 
the  wrd>   '   " 

If  you  are  correct ^  you  saqr  aove  as  many  spaces  as  there  ere  in  the  nerd* 


4* 


5*   Tou  «qr  check  your  partner* s  word  by  using  a  dictionary* 


MATERIALS  HEEDED 


1* 


2. 
3* 
4* 
5* 


Iowa  road  wip  with  numbered  stops 
around  the  state  beginnii^  with  #1 
at  Cedar  Rapids     (World  «ap  could 
be  used  with  airplanes*) 
Hunber  cities 

Markers  (discs »  planes^  cars) 
UDrd  cards 

Dictionary     My  Second  Pictionary 


NOTE  TO  TEACHER 

Eraluationt   Checked  by  peer 


tluin 
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TEACaER  OBJECTIVE 

The  student  will  be  able  to  sive  the  correct  number  of  syllables  for  a  given  word. 


STUDENT  OBJECTIVE 

You  will  be  able  to  Rive  the  correct  number  of  syllables  in  a  word. 


DIIECTIOMS  FOR  STUDENT 

^'    pSte'ii  cte  Sddle*"**  PUjer.    Put  the  rest  of  the  cards  in  « 

2.  Player  to  left  of  dealer  begins  play  by  splnnliis  the  spinner. 

3.  lie  My  lay  down  any  card  in  his  hand  that  has  the  smmt  nm^r  of  eyllabies  as  the 
•pinner  indicates. 

If  he  has  ncnie,  the  next  plaver  takes  his  turn. 


^*    ?*f.^i"'  repUce  fro.  the  card  pile  the  saM  nwber  of  cards  that  he 

laid  doun  so  that  he  always  has  five  cards  in  his  hand. 
6.   The  winner  is  the  one  who  has  the  aost  cards  laid  down  when  the  card  pile  Is  gone. 


MATERIALS  NEEDED 

1.  Oaktag.  spinner  dial  with  1,2, 3, A 

2.  40-48  word  cards  with  1-4  syllables 


NOTE  TO  TEACHKR 
Evaluation:    Checked  by  peer. 


ERIC 


869 


8/23/73 


RSS     S7  ~>;ft 

^TIACHER  ObJECTIVE 

The  student  will  be  able  to  recognize  how  many  syllables  a  given  word  has. 

1 

-       -  *  ^  ^      -  -  -    .  '  / 

STUDENT  OBJECTIVE 

You  will  be  able  to  tell  how  many  syllables  a  word  has» 


DIRECTIONS  FOR  STUDENT 

1«    Look  at  the  words  on  the  cards «    Decide  how  many  syllables  each  word  has. 

2.  Place  the  words  under  the  parachute  that  correctly-^identlf ies  the  number  of  syllables. 

3.  Check  your  answers  on  the  check  sheet. 


MATERIALS  NEEDED 


1.    12X18  sheet  of  oaktag  with  an  air- 


RSS  S^^P 


TEACHER  OBJECTIVE  " 
The  student  will  decide  how  many  syllables  a  given  word  has. 


STUbENT  OBJECTIVE 
You  will  be  able  to  tell  how  many  syllables  a  word  has. 


DIRECTIONS  FOR  STUDENT 

1.  Choose  a  partner. 

2.  Shuffle  cards  and  choose  a  playing  board* 

3.  First  player  draws  a  card  and  places  it  in  a  column  with  the  corrects  number  of 
syllables.    Say  the  word  to  your  partner Hay  be  checked  with  dictionary. 

4.  First  player  to  fill  the  board  is  the  winner. 


MATERIALS  NEEDED 

1.  Word  cards  40-^48    CCards  with  "Lose 
a  tum^**  and  **Take  two  turns"  are 
also  included.^ 

2.  flaying  boards  with  columns  marked 

3.  Dictionary 


NOTE  TO  TEACHER 

Evaluation:    Checked  by  peer. 
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mCBER  OBJECTIVE 

The  student  vill  be  able  to  tell  the  tiumber  of  syllabled  in  a  word* 


STUDENT  OBJECTIVE 

¥ou  will  be  able  to  tell  how  many  syllables  there  are  in  a-^rd« 

DIRECTIONS  POR  STRIDENT 
1*    Look  at  the  word  on  a  peanut* 

2*    Decide  how  many  syllables  the  word  has.    Feed  it  to  the 

elephant  with  the  correct  number  on  lt» 
3.    When  you  have  fed  all  of  the  peanuts  to  the  elvvh'^.nt,  check 

tte  sheet  on  the  bottom  of  the  container  to  see  I^l.  you  have  them 

in  the  right  place. 


mTERIALS  NEEDED 

1*    Motd  cards  in  shape  of  peanuts 
2#    Four  elephant  containers  with  the 

numbers  1,  2,  3,  4 
3*    Check  list  of  words  which  should  be 

in  each  container 


NOTE  TO  TEACHER 
EvaliMCiont   Self  checking. 
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S8 

Application  of  Vowel  Principles  to  Syllables 

The  learner  will  be  able  to  apply  vowel 
principles  to  syllables  and  indicate 
whether  the  vowel  sound  in  a  syllable 
is  long »  short,  or  with  jr* 


RSS      S8  ^  A 


TEAQ^  OBJECirVE 


^^rhe  student  will  be  able  to  recognize  the  vowel  sound  heard  in  the  first  syllable 
of  a  tvo^syllable  nonsense  word  and  indicate  if  it  is  long»  shorty  or  with  £• 


STUDENT  OBJECTIVE 

You  will  be  able  to  tell  if  the  vowel  sound  you  hear  in  the  first  syllable  of  a 
two**syllable  nonsense  word  is  long,  short  or  with  £• 


DIRECTIONS  FOR  STUDENT 
!•    Say  the  nonsense  word  on  each  "Smiley  Face*" 

1.    Put  each  in  the  container  marked  to  indicate  the  corresponding  vowel  sound 

(long^  short,  or  with  r^,) 
3.    looF  at  the  lists  on  the  bottoms  of  the  containers  to  see  if  you  put  them  in 

the  correct  ones. 


Evaluation:  self-checking 
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TEACHER  (BJECnVE 

Th€  student  vill  be  .able  Co  recognise  the  vowel  sound  heard  in  the  flret  iyllable 
of  a  cii0i»ay liable  nonsenee  word  and  indicate  if  it  is  long^  short «  or  withx^ 


STUDENT  OBJECTIVE 

You. will  he  able  to  tell  if  the  vowel  sound  heard  in  the  first  syllnole  of  a  t%io* 
syllable  nonsense  word  is  long^  short  or  with 


DIRECTIONS  FOR  STUDENT 

1«*  Look  at  the  coins  with  nonsense  words  on  the«* 

2^;  Decide  if  the  vowel  sound  heard  in  tha  first  syllable  is  long^  short  or  with 
X       Rlace  it  in  the  proper  coin  book« 

When  you  have  all  the  coinip|lacedt  check  with  the  answer  sheet  to  aee  if  you 
have  them  in  the  right  book» 


MATERIALS  NEEDED 


U 


2. 
3* 


Three  construction  paper  books  with 
slots  on  the  inside  to  place  word 
coins 

Coin  shaped  nonsense  word  cards 
Checklists  of  words 


NOTE  TO  TEACHER 


Evaluation:  self«*checking 
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TEACHER  OBJECTIVE  ^ 

student  will  be  eble  to  recognise  the  vowel  sound  heard  in  the  first  syllable 
of  a  tuo-syllable  nonsense  word  and  indicate  if  it  is  long,  short,  or  with  £. 

STUDENT  OBJECTIVE 

You  will  be  able  to  tell  if  the  vowel  sound  heard  In  the  first  syllable  of  a  two- 
syllable  nonsense  word  is  long,  short,  or  with  jr. 


DIRECTIONS  FOR  STUDENT 

1.  Choose  a  character  and  roll  die  to  see  who  goes  first. 

2.  Move  a<:cording  to  the  nuaber  rolled  on  die. 

3.  When  you.  land,  say  the  nons«»se  word  and  laark  it  on  the  space  provided,  whether 
it  is  long,  short,  or  with  t, 

4.  One  to  reach  the  end  of  gaae  is  the  winner » 


B8S     §8.  -  D 


TEACHEk  OB  TECTIVE 


Tht  studmc  will  b«  able  to  recognize  tne  vowel  eound  heak-d  In  the  first  syllable 
of  .a  cwo-syllable  nonsense  word  and  indicate  if  it  is  long,  short,  or  with  x* 


STUDENT  OBJECTIVE 


You  will  be  able  to  «atch  two  nonsense  words  that  have  the  si 
heard  in  the  first  syllia»le. 


vowel  sound 


UIKECTIGNS  FOR  STUDENT 

1.  Play  like  **01d  Haid.**   Shuffle  cards  and  ^eal  all  of  cards. 

2.  First  iplayer  draws  frc«  other  pl^er  and  Matches  two  nonsense  words  that  have 
the  saae  vowel  sound  in  the  first  syllable. 

3.  When  you  Uy  a  pair  down,  say  the  word  and  indicate  if  it  is  loot,  short,  or 
withx* 

4..  The  player  with  the  aost  pairs  wins. 


MATERIALS  NEEDED 

1*    Set  of  24  Hatching  nonsense  word 
cards 


NOTE  TO  TEACURR 
Evaluation:    checked  by  peer 
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:  TBAOm  OBJECTIVE 

^TlMt  atudeat  will  b«  iible  to  racognlM  the  vowtl  scuad  heard  In  th«  flrat  tyllAl* 
ot  «  tMo^llable  nonMns*  vocd  cad  indicate  if  it  la  losti  atert,  or  with  Xr 

STUDENT  OBJECTIVE 

You  vlll  ba  abla  to  tall  If  the  vewal  sound  haacd  In  tha  flrat  ayllabla  of  a  two* 
ayllabla  nonaanaa  word  la  long,  abort,  or  with  i> 


DIRECTIONS  FOK  STUDENT 


1.  Look  At  tha  Hat  of  two-ayllabla  nonaanaa  worda. 

2.  Baalda  aach  word  wrlta  two  aora  nonaanaa  worda  with  tha  ai 
tht  first  ayllabla. 

3.  Mark  whathar  thaaa  ara  long,  abort,  or  with  x* 

4.  Hawa  aonaona  i^hack  your  work<^ 


wowal  aound  In 


MATEi^IALS  NEEDED 

1.  Mlaeograpbad  nonaauaa  word  abaata 
2*  Pattella 


NOTE  TO  TEACHER 

evaluatiom  checked  by  teacher  or 
voluntaar^" 
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Dividing  Monsense  Words  into  Syllables 

Given  a  list  of  tvo^sy liable  nonsense 
vords«  the  learner  will  be  able  to  divide 
then  into  syllables  according  to  the 
principles  of  syllabication* 


ERIC  879 
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TEACHEl  OB JECTIVE 

^The  student  vill  be  able  to  divide  ttio-8ylleble  Bonseiuie  vords  according  to  the 
principlea  of  syllabication* 


STUDENT  OBJECTIVE 

You  will  be  able  to  divide  two^-syllable  nonsense  words  according  to  the  principle 
of  syllabication* 


DIRECTIONS  m  STUDENT 
1^   Look  at  the  nonsense  word  cards* 

2.  Say  the  words  and  decide  where  tiiese  words  should  be  divided* 

3.  Take  colored  strips  of  paper  and  place  then  where  the  word  divisions  should  b 
4»    Check  your  work  with  the  answer  sheet* 


MATERIALS  NEEDED 


1*   Nonsense  word  cards 
2*    Colored  strips  of  paper 
3*   Answer  sheet 


NOTE  TO  TEACHER 


Evaluation:  self^checking 
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TEACHER  OBJECTIVE 

Thm  studmit  will  hm  able  to  dlvlda  tvo-^ayllable  nonsense  words  according  to  the 
principles  of  syllabication* 


STUDENT  OBJECTIVE 

You  will  be  able  to  divide  two-syllable  nonsense  words  according  to  the  principles 
of  syllabication* 


DIRECTIONS  FOR  STUDENT 

1*  Look  at  the  nonsense  word  cards* 

2*  Decide  where  these  words  should  be  divided* 

3*  Cut  the  cards  in  two  and  place  the»  in  a  row  to  be  checked* 

4*  Check  your  answers  %iith  the  answer  sheet* 


MATERIALS  NEEDED 


1*    Nonsense  word  cards 

2*  Scissors 

3*    Answer  sheet 


NOTE  TO  TEACHKR 


Evaluation;  self-checking 


ERIC 
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TEACHER  OBJECTIVE 

student  will  be  able  to  divide  two-syllable  nonsense  words  according  to  the 
principles  of  syllabication^ 


STUDENT  OBJECTIVE 

You  will  be  able  to  divide  two^syllable  nonsense  words  according  to  the  principles 
of  syllabication. 


DIRECTIONS  FOR  STUDENT 

!•  Look  at  nonsense  words  on  the  peanut  words • 
2*    Decide  where  these  words  should  be  divided. 

3.  Use  the  blacli  crayon  to  mark  where  the  word  division  should  be* 

4.  Check  your  work  with  the  answer  sheet. 


MATERIALS  NEEDED  ^  .   - 

Im    Lanlnated  nonsense  word  cards  in  f 
shape  of  peanuts 

2.  Black  crayon 

3.  Answer  sheet 


NOTE  TO  TEACHER 
Evaluation:    self --checking 


TSACHBR  OBJECTIVE 


The  student  will  be  able  to  divide  two-syllable  nonsense  words  according  to  the 
principles  of  syllabication. 


STUDENT  OBJECTIVE 

You  will  be  able  to  divide  two-syllable  nonsense  words  according  to  the  principles 
of  syllabication. 


DIRECTIONS  FOR  STUDENT 
1.    Look  at  the  worksheet. 

2*  Say  the  words  on  each  of  the  store  fronts. 
3.  Decide  where  the  word  divisions  should  be. 
4*   Mark  the  divisions  and  do  each  of  the  words  on  the  windows. 

5.    Check  your  work  with  the  answer  sheet. 


MATERIALS  NEEDED 

!•    Worksheet  with  store  fronts  with 
.  nonsense  words  on  the  windows 

2.  Bencils 

3.  Answer  sheet 


NOTE  TO  TEACHER 
Evaluation:  self--checklng 


ERIC 


883 


RSS     S9  -  E 


TEACHER  OBJECTIVE 

The  student  will  be  able  to  divide  two<*syllable  nonsense  words  according  to  the 
principles  of  syllabication* 


STUDENT  OBJECTIVE 

You  will  be  able  to  divide  tvo^yllable  nonsense  words  according  to  the  principles 
of  syllabication. 


DIRECTIONS  FOR  STUDENT 

1.    Play  with  a  partner.    Roll  die  to  see  who  plays  first* 

2*    Select  a  rocket* 

3*    Move  the  number  rolled  on  the  die* 

A*    As  you  land  on  a  nonsense  word^  mark  It  where  the  division  goes  and  tell  the 
principle  of  syllabication*    Your  partner  may  check  your  answer*    If  you  land 
on  a  word  that  has  already  been  marked,  move  forward  one. 

5*    First  one  to  complete  the  game  first  is  the  winner* 


MATERIALS  NEEDED 

1*    Laminated  game  board  with  moon  fllgh: 

drawn  on  It 
2*    Nonsense  words  located  at  different 

stops  on  the  way  to  the  moon 
3*  Die 

4*    Crayons  with  rockets  taped  on  them 


INDEX 
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P14  •  B 

38 

P14  •  D 

39 

P14  -  E 

40 

P15  -  C 

41 

P15  •  D 

^•"Ni*  42 
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PATTERN  FOR  PI  -  B 


PAvrm  FOR  PI  -  c 
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PAHERN  FOR  PI  -  C 
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PAHERN  FOR  PI  -  C 
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one 
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PATTERN  FOR  P8  -  0 
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ANSWER  SHEET 


t  s  Oa   s  0  e   r  X   m  y  2  b  I 


a 


T  a   f  ey  I 


e   i   li  s 


k  0  p  d  (TlpJ  p  e  & 


e  d  a   y  b   i    m  p 


t   r   s   0   I  q 


e 


p   r  q   \  (y  \   e  e  _p)  y  d  I 


r  e   k  a   I  fn   e  a 


I   d  y  c  d  rg   r  e 


a 


f   u   i  d 
z   q   r  ^  0  ^p^s  \j/  s  [  u  |  n  \g 
I   n   g  0   r  $   t  Is  fa    i  1 


t  a 


i  s 


n   e  J. 


p  z   r   I   k  d  e  Ihy/ei  n 


e  k 


d   11 n /  g  i 


u   nj  n   I   n   g   n  Id/u  y 
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Skills  Practice  Sheets 


Project  BASIC  Reading 

1-  - 


Letter  Names  -  Bulletin  Board  or  Activity  Ideas 


The  fOTloMing  may  be  drawn  on  the  chalkboard  to  be  used  with  a  small 
group  or  9n  indlvldifaU  They  nay  also  be  placed  on  a  bulletin  board. 
Letters  may  be  changed  frequently  as  others  are  mastered.  These  Ideas 
Might  also  be  used  for  transparencies,  omitting  the  letters. 


Can  )nBu  get  the 
mouse  to  the 
cheese? 


Jump  the  Hurdles 


Walk  the  Tightrope 
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CI  lib  the  Udder 
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Knock  the  Pins  Over 


Pick  the  Apples 


How  Many  Fish  Can  You  Catch? 


spr           .  squ  spl 

str  thr  , 

shr  •   .  . 
Put  a  ring  around  the  blend  at  the  beginning  of  each  word, 

squeak  splat 

screech  threw 

shrug  scratch 

thrust  struggle 

strap  spread 

shrill         ,  stream 

squash  stroke 

scrunch  Scrabble 


If  you  have  tine,  you  may  want  to  use  some  of  these  words  to: 


1 .  Make  a  crossword  puzzle 

2.  Hake  up  some  riddles 


Maybe  you'd  like  to  share  what  you  made  with  your  friends  and  your 
teacher. 
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^52 


Directions:  Choose  an  r-blend  to  put  In  each  blank:  pr»  cr,  dr,  br, 

fr,  gr,  tr. 


1 

• 

X 

1 

9» 

upi'Ud  1  VC  wl    i  lA 

6. 

Opposite  of  shrink 

 OW 

7. 

Opposite  of  dark 

 ight 

8. 

Opposite  of  eneiqy 

 lend 

9. 

Opposite  of  take 

Ing 

IQ. 

Opposite  of  pick  up 

 _op 

ERIC 


1.  The  bride  and       oom  were  In  the  wedding. 

2.  She  used  a  comb  and  ush  on  her  hair. 

3.  Me  had  Pepsi  to  ink  at  the  party. 

4.  Mary  won  first  ize  at  the  Fair. 

5.  There  was  a  ack  in  the  window. 

6.  Joe  used  a       oom  to  sweep  the  steps. 

7.  The  color  of  grass  is  een. 

8.  Tom  saw  a  pg  in  the  water. 

9.  John  rode  a  ain  to  New  York. 

10.  The  ring  fell  down  the  _ain  in  the  sink. 

11.  Think  I  Use  your  ain. 

12.  We  caught  a  mouse  in  the  _ap. 
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13.  N»ry  had  a  big  in  on  her  face. 

14.  Nother  used  an  iron  to  ess  the  shirt. 

15.  Me  cooked  hot  dogs  on  the  ill. 

16..  Oon*t  pp  the  glass  I 

17.  She  fed  the  birds  bread   usts. 

18.  Siie  plays  a  urn  in  the  band. 

19.  rU  ade  this  car  for  your  ball. 

20.  The  elephant  has  a  long    .  unk. 


Put  a  picture  in  each  square.  Draw  the  pictures,  or  cut  them  from  old 
magazines. 


dr 

cr 

• 

fr 

SSL 

tr 

ERIC 
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1  ^- 


Mirk:  blends  with  p  in  them  this  way: 
(spjjh      (Spby  @am 

Mark  blends  with  q  In  them  this  way: 
|5i|ilt  jsqufd 

spring  sp!?t  sprig 

spill  splat 

quill  squid  splash 

quite  squish 

spread  split  squirt 

quart  spine 

spoke  squad 


/ 
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1.  Look  at  that  boy 


down  the  street ! 


sunning 


2.  We  were 


riding 


3.   I  really  like 


keeping 
4.  The  girl  fell  down  and 


cried 


5.  Dad  is 


shaking 
d.  The  school  is 


sending 
7;  The  clock  was 


picking 


8.  Jim  was 


^mkfng 


9rith|r5girls  were 


.  jumping 

10.  The  children  went  

wishing 

Project  BASIC  Reading 
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funning 
behind  the  trees. 


funning 


hiding 


slkling 


in  a  tent 


weeping 


sleeping 


tried 


fried 


^k>m's  birthday  cake. 


raking 


baking 
a  note  to  our  parents. 


lending 


blending 


softly. 


licking 


at  me. 


thinking 


winking 


rope. 


bumping  pumping 

 at  the  lake. 

fishing  dishing 

0Bd 


sniy  stuff 


We  have  a  postman  named  Gall, 

Who  has  a  really  great  tail. 

It  is  bushy  and  long; 

And  he  sings  us  this  song: 

"Come  get  your  mail  from  the  pail  on  rny  tail.' 


I  know  a  girl  named  Nan. 

One  day  she  ran  and  ran  and  ran. 

She  huffed  and  she  puffed. 

And  she  puffed  and  she  huffed. 

As  she  ran  with  the  fan  to  the  pan. 


Project  BASIC  Reading 

Cedar  Rcpids,  Iowa 

.P3-Initial  Consonant  Substitution 


ERIC 


r67 


Place  di<^  under  the  blend  In  each  word. 


slow 
place 
still 
bring 

fly 

tried 

greenhouse 

trick 

stayed 

flashlight 

brother 

cleaned 

truck 

dressed 


snow 

front 

slides 

trip 

plane 

climb 

ground 

flowers 

clothes 

small 

plane 

blow 

gray 

smell 

crows 
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Look  at  each  picture.  Name  It  to  yourself.  Listen 
beginning.  Think  what  letters  stand  for  the  blend. 
In  the  column  below.  Think  what  each  word  means. 


to  the  blend  at  the 
Circle  the  same  blend 


summer 
strawberry 
shed 
bread 


squirrel 

stable 

squid 

stadium 

square 

squash 

silly 
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Auditory  Discrimination  of  Beginning  Sounds 


GOING  SHOPPING 
Purpose:       Auditory  Discrimination 


Players: 
Materials: 


J 


3  -  5 


Picture  cards,  each  showing  an  object  that  could  be 
purchased  on  a  shopping  trip.   Use  commercial  picture 
cards,  such  as  Weal  Pegboard  Cards,  or  make  a  set, 
using  pictures  from  magazines  and  catalogs.    (This  Is" 
a  good  job  for  volunteers  I) 

Directions:   Each  child  Is  given  5  cards  by  a  leader  who  then  asks: 
"Who  has  bought  something  that  starts  with  M?" 


TRAIN  RIDE 


Purpose:       Auditory  Discrimination 

Players:       whole  class  (or  reading  group) 

Materials:    none  .  • 

Di^SSllJh.  Choose  a  leader  (engineer)  who  calls. out  a  word  (run). 
'  Then  each  child  "climbs  aboard"  by  giving  a  word 
beginning  with  that  consonant. 

When  the  train  Is  complete,  the  leader  travels  around  the 
room  dropping  off  each  passenger  as  he  reaches  his  "home. 

Adaptations:  final  consonant 
blends 

speech  consonants 
vowel  sounds 
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DIRECTIONS 

Thi$  sheet  Is  designed  to  help  children  make  fine  discriminations  between 
tMdietter  and  three  letter  blends.  The  child  Is  to  circle  the  letters 
representing  the  blend  heard  at  the  beginning  of  the  cue  words,  which  are 
read  by  the  teacher  or  tutor»  or  which  are  put  on  tape.  Use  box  one  as 
an  example.  Help  the'chlld  discover  that  the  two  clusters  are  almost,  but 
not  quite,  the  same.  Ask  bim  to  listen  to  a  word  and  decide  which  cluster 
stands  for  the  blend  he  hears  at  the  beginning  of  the  word.  ("Listen 
to  the  word  thumb.   Look  at  both  blends.   Put  a  circle  aroun^  the  blend 
you  hear  at  the  beginning  of  thumb V) 


1- 

thumb 

15. 

spring 

shrink 

16. 

thread 

17. 

spl  It 

stork 

18. 

• 

spoil 

5. 

xjuack 

19. 

scald 

6. 

scratch 

20. 

shore 

7. 

sprinkle 

21. 

quiz 

8. 

throat 

22. 

stroke 

9. 

shorten 

23. 

sprang 

10. 

spoons 

•  24. 

scrape 

11. 

scorch 

25. 

thought 

12. 

■f 

shred 

26. 

spare 

13. 

square 

27. 

squish 

14. 

straight 

V" 
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M.  • 

2 

• 

3 

> 

• 

-  -  -  ,^ 

5 

6 

\  -  - 

7 

8 

10 

11 

12 

14                                   ■  • 

15 

_    -  _  N 

17 

18                            .  •  - 

19  ^ 

20 

21 

22 

23 

24  5 

• 

27  ^ 

  -                   -           -  ;^ 
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1, 


th 


shr 


sh 


3 

'  sp 


spi 


$tr 


St 


qu 


squ 


sc 


scr 


spr 


sp 


th 


thr 


shr  sh 


10 


spl 


11 


12 


SC 


scr 


shr 


sh 


13 


14 


15 


sqti 


St 


str 


spr  sp 


16 


th 


17 


18 


thr 


spl 


sp 


sp 


spl 


19 


scr 


20 


21 


SC 


sh 


shr 


squ  qu 


22 


St 


25 


i 


23 


24 


Str 


sp 


spr 


SC 


26 


27 


thr 


spr 


1 


scr 


squ  qu 
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DIRECnONSi  Do  "fUn  things'*  witlhthe  Utters  by  giving  the  children 
certain  directions  such  as 

,  1.  Draw  a  red  heart  around  the  letter  N.  ' 

2.  Draft  a  line-connecting  the  A  with  the  letter  P. 

3.  Draw  a  box  around  the  letter  R. 

4.  Draw  a  road  fro«  the  letter  L  to  the  letter  0. 

5.  Draw  the  nu«eraT  eight  around  A  and  F, 

EXMVLE:  Put  letters  on  a  worksheet  or  else  place  then  on  the  board  for 
the  children  to  copy. 


A      H  P 


F  P  R 
G       L  M 
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Pick  a  word  to  fit  each  sentence. 


iiand    1.  The 


paric 


2.  The  teacher  will 
are  done. 


"   •    win  march  down  the  street 
band  grand 

our  papers  when  we 


daric 


old      3.  Mother  has  a  pretty  _ 

gold 

look     4  Put  your  coat  on  the 

hook 

sleep    5.  The  water  is  very 


weep 


show    6.  Jane's  hair  will 


blow 


feed     7.  Do  you 


need 


pen      8.  Aether  gave  me 


ten 


mark 


dress. 


mold 


nook 


deep 


In  the  windi 


low 


.help? 


reed 


books. 


men 
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Put  each  word  from  the  top  beside  its  rhyming  word.  - 

parlc 

• 

saw 

all 
went 

dear 
back 

how 

hat 

hop 

fast 

soon 

wait 

boys 

make 

came 

rat 

• 

lo  mu 

1  d  >  I 

n  A  i%  n 

noon 

ilUW 

r  o  nf 

d  U  11  I 

fear 

paw 

talk 

hall 

lack 

rake 
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p  d   n  ;  b}  X 


p  d   n   b  X 


a 


p   d    n   b  X 


w   X  I 


g  b   p  q  d 


t    m   g   b  d 


p    I   t   b  d 


d   t  I 


Put  in  the  letters  for  the  first  and 
last  sounds. 


ERIC 
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RHYME  TIME 

Crtw  lines  to  connect  thi  rhyming  *(ords.  Try  changing  the  beginning  sounds 

to  leke  other  rhyming  words.  »  - 

he           •  Dick 

brake  <*ow 

trick  back 

crack  iae 


grow 


nice 


price  show 

frown  "«ke 

Fred  play 

crook  "0* 

him  book 

stay  Tiro 

grand  -  and 

trot 


4 
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Put  the  correct  word  In  the  blank. 

I  Welwd  _______  on  Qster. 

has         'ham  hat' 

2.  My  dog  the  tnaiiman. 

big  bit  bin 

3.  In  the  summer,  the  '    ■  -     Is  hot  I 

sun         sub  sum 
4  She  wtti  ______  play  with  me. 

not  nod  nor 

5.  Vl/hen  it  Is  hot,  we  use  a  - 

fat  fan  fad 

6.  If  you  eat  too  much,  you  will  get  ^   . 

fat  fan  fad 

7.  Do  you  want  to  write  with  my  new  red   ? 

pet  pen  ped 

8.  The  boys   the  dog  outside. 

leg  led  let 

9.  Would  you  like  to   in  this  new  chair? 

sip  sit  sib 
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10.  The  man's  blew  off  his  head. 

sat        hat  had 

11.  Mv  bunny «can  fast. 

hop        hot  not 

1^  My  pet  Is  a  big,  black  . 


cap        cab  cat 
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squirt 


squeeie 


quacking 


quilts 


1.  Tht  duck  Wis 


squeals 
quart 
squeaky 
queen 


qolck 
sqtrlrrel 
quarter 
squirt 


very  loudly. 


2.  A 


3.  It's  fun  to 


hides  nuts  in  that  big  oak. 


oranges  to  Mke  Juice. 


4.  Do  you  have  change  for  a   ? 

5.  That   door  needs  sone  oil  . 


6.  f lease  buy  a 


7*  Win  you  give  ne  a 


8.  Hey!!  Don't 


of  nllk  Mhen  you  go  to  the  store. 


piece  of  paper? 


ne  with  that  water  pistol 


9.  It's  so  cold  you  need  two 


10.  The  pig 


when  It  gets  hurt. 


on  your  bed. 


11.  The  king  and 


12.  You  really  have- to  be 


have  a  new  palace. 
 .  to  catch  a  toad. 


Project  BASIC  Reading 
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Emphasis:  qu  and  squ 


Circit  the  iford  thtt  Mkes  senst.  Cup  the  Qend  In  the  Mord  jfou  circle. 

■  .  »'  ' 

\:  The  wind  will  (siiow  blow  glow)  very  hard.  '  '  r 

2.  pThls  plant  will  have  a  pretty  (rooii  glooa  blooa). 

3.  John  Is  very  (31ii  whin  sllii). 

4.  Ne  were  (had  clad  glad)  to  see  Sally. 
%,  Hy  cat  Is  (Jack  black  slack)  and  (iray. 

That  turtle  Is  very  (stiow  slow  glow). 

7.  That  (Jump  plump  stMip)  Is  froM  when  Dad  cut  down  our  big  eln  tree. 

♦ 

8.  Hy  rocket  win  (fast  blast  nast)  off  soon. 

9.  This  Is  a  good  (nan  scan  plan). 

.10.  Ue  like  to  use  (play  clay  slay)  In  art  class. 
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4^73 


Drm  •  1lM  to  tht  word  that  tnds  the  s«n. 


Stump-  ^ 

slide 

skin 

sHcIc 

spill 

swim 

spell 

snake 

smell 

snail 

skit 

slow 

stalk 

stand 


It 

Jump 
tail 
and 
walk 

show 

III 

tell 

ride 

in 

Dick 
him 
bake 
well 


ERIC 
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Name  

Directions:  Answer  )r|K  or  no. 

U  Can  a  cat  scratch  with  his  claws? 

2.  Would  you  keep  your  mother  In  a  scrapbook? 

3.  Would  you  scream  If  you  were  scared? 

4.  Would  you  put  a  screen  door  on  a  car? 

5.  Do  rabbits  screw  on  their  ears? 

6.  Could  a  football  team  have  a  scrimmage? 

7.  Would  you  be  glad  If  you  split  your  pants? 

8.  CouTd  you  splash  in  a  puddle? 

9.  Does  you  head  split  Into  two  parts  If  you  have  a 
splitting  headache? 

10.  Would  you  like  a  skunk  to  spray  you? 

11.  Is  spring  the  best  time  to  see  a  football  game? 

12.  Should  you  sprinkle  pepper  on  Ice  cream? 

13.  Could  a  strand  of  hair  be  twelve  Inches  long? 

14.  Does  a  zebra  have  black  and  white  stripes? 

15.  Is  a  baby  strong  enough  to  change  a. flat  tire? 

16.  Do  policemen  ride  in  squad  cars? 

Project  BASIC  Reading  " 
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Three-letter  Blends 

17.  Would  a  fat  man  squash  a  grape  if  he  sat  on  it? 

18.  Might  you  squint  if  the  sun  was  in  your  eyes? 

19.  Are  there  three  qtiarters  in  a  dollar? 

20.  Can  a  pro  baseball  player  throw  a  ball  two  miles? 

21.  Could  a  king  sit  on  a  throne? 

22.  Could  you  pick  apples  from  a  shrub? 

23.  Could  you  eat  shrimp  for  dinner? 

ALL  DONE!  ! 

(Unless  you'd  like  to  make 
up  some  of  your  own!) 
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Put  the  correct  word  in  the  blank 

1.  Did  Sally  eat  for  dinner? 

seat  meat  >  heat 

2.  Pam  is  very  _*  . 


bail  wail  tail 

3.  Will  you  rope  with  me? 

jump  pump  hump 

4.  I  a  letter  in  the  mail. 

sent  tent  went 

5.  I  have  a  cat. 

.  black  sack  tack 

6.  I  like  to  play  that  . 


tame  same  game 


7.  A/ly  dog  has  a  black  and  white_ 


saw  law  naw 

8.  Do  you  like  my  new  ? 

toy  .  boy  '  Joy 

9.  I  [  and  hurt  my  knee. 

tell  sell  fell 
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1.  H^,  look  at  that  

squirrel 

2.  It  is  lots  of  fun  to 

split  • 

3.  I  can't 


quick 

4.  I  really  had  to 

screech 

5.  Some  clothes  

shrink 

6.  Tom 


through 
7.   Step  on  the  ^ 
scale 


squid 


 way  at  the  top  of  the  tree. 

squeak 

 in  the  mud' in  the  spring. 

splat  splash 
 until  I  finish  my  work. 

quit  quake 
 when  I  saw  Creature  Feature  on  T.V. 


8.   The  little  mouse  made  a  tiny 
ate  him. 


scratch  scream 

 when  you  wash  than  in  very  hot  water. 

shrill  shrug 

the  ball  too  hard  and  broke  the  window, 
threw  thrill 

  and  see  how  much  you  weigh. 

scab  scat 
  when  the  cat  almost 


squish 
9.   The  car 


scratched 

10.   You  must  be  

quiet 


squash  squeak 
to  a  stop  so  it  wouldn't  hit  the  kitten, 
screeched  scraped 
^  in  the  IMC. 

quit.  quite 
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11.  The  egg  went 
split 


 when  it  hit  the  pan. 

'  splat  splinter 

12.  You  really  should  use  red_^  to  sew  a  red  shirt. 

three  threw  thread 

13.  The  canary  had  a  very  voice 

shrill  shriek  shrug. 

14.  The  boy  his  pants  when  he  jumped  over  the  fence. 

splat  splash  split 


15.    It  is  a  big 
thread 


to  do  well  on  your  work, 
threw  thrill 
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• 

dribble 

qulfe 

squeal 

0 

CO 

oT 

N 
<D 

twilight 

prince 

quiet 

strike 

Skip 

quit 

CL 

where 

rr 

••t  1% 
wn 

<D 

\ 

rob 

squirt 

what 

"C 

a 

\ 
\ 

\ 

shrill 

prison 

glove 

3* 

1 

.  Skunk 

screech 

drip 
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scale 

throw 

prism 

splash 

thread 

%/% 

shred 

• 

drive 

scat 

shriek 

•  1 

square 

/ 

(5* 

scream 

quaii 

scratch 

glass 

quake 

squash 

whistle 

•i 

skate 

wheel 

straw 
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Mimeograph  one,  or  many,  sets  of  riddle  cards  and  answer  ca'rds.  (Directions 
to  go  with  each  set  are  included  on  the  answer  card  sheet.) 


Use  as  individual  or  small-group  activities.'  If  the  format  is  attractive 
to  the  students,  why  not  enlist  them  as  "authors"  of  new  activities.  The 
teacher  should  act  as  "editor,"  suggesting  the  skill  to  be  incorporated 
in  each  set  of  materials,  and  doing  the  proofreading  before  "rough  copy" 
is  okayed  for  final  publication! 

An  alternative  worksheet  form  with  the  same  content  has  been  provided. 
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quit  quart 
wreck  quilt 
wrapper  squirrel 

knot  •  write 
squeak  knife 


What  do  you  call  It  when 
two  cars  smash  Into  each 
other? 


I  am  made  of  paper.  I 
can  be  any  color.  There 
Is  writing  all  over  me. 
I  am  something  that  covers 
gum. 


I  am  the  sound  a  duck 
makes.   What  am  I? 


You  can  do  this  on  a 
mountain,  or  In  a  tree, 
or  on  a  jungle  gym,  or 
on  a  rope. 


You  might  use  me  to  keep 
yourself  warm  on  cold 
winter  nights. 


I  am  part  of  your  hand. 
I  am  not  a  finger. 
What  am  I? 


I  have  4  sides  and  4  sharp 
corners.  What  am  I? 
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square 

climb 

quack 

thumb 

knit 


I  am  brown  or  gray.  I 
have  a  bushy  tall.   I  like 
nuts.  What  am  I? 


I  am  what  a  car  does  when 
It  runs  out  of  gas. 


You  can  do  It  on  paper  or 
on  chalkboard.   You  can  do 
It  with  a  pen  or  with  a  pencil 


Use  me  If  you  want  to  make 
sure  something  stays  tied 
tightly. 


This  Is  a  way  of  making  a 
sweater,  or  mittens,  or  a 
cap.   You  do  this  with  yarn 
and  needles. 


I  am  a  bottle.  You  can  put 
4  cups  of  milk  In  me.  What 
size  am  I? 


I  am  a  sound  that  Is  made  by  a 
shoe,  or  a  door,  or  a  mouse. 


Be  careful  with  me I  I'm  very 
useful,  but  I  can  cut  you. 


What  do  you  call  It  when 
tuo  cars  smash  Into  each 
other? 


I  am  brown  or  gray.  I 
have  a  bushy  tall.   I  like 
nuts.   What  am  I? 


I  am  made  of  paper.  I 
can  be  any  color.  There 
Is  writing  all  over  me. 
I  am  something  that  covers 
gum. 


I  am  the  sound  a  duck 
makes.  What  am  I? 


I  am  what  a. car  does  when 
It  runs  out  of  gas. 


You  can  do  it  on  paper  or 
on  chalkboard.   You  can  do 
it  with  a  pen  or  with  a  penc1 


^feu  can  do  this  on  a 
mountain,  or  in  a  tree, 
or  on  a  jungle  gym,  or 
oj  a  rope. 

ERIC  . 
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Use  me  If  you  want  to  make 
sure  something  stays  tied 
tightly. 


You  might  use  me  to  keep 
yourself  warm  on  cold 
winter  nights. 


This  is  a  way  of  making  a 
sweater,  or  mittens,  or  a 
cap.   You  do  this  with  yarn 
and  needles. 


I  am  a  bottle.   You  can  put 
4  cups  of  milk  in  me.   What  size 
size  am  I? 


I  am  a  sound  that  Is  made 
by  a  shoe,  or  a  door,  or 
a  mouse. 


Be  careful  with  mel  I'm  very 
useful,  but  I  can  cut  you. 


I  am  part  of  your  hand. 
I  am  not  a  finger.  What 
am  I? 
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I  have  4  sides  and  4  sharp 
corners.   What  am  I? 


995 


squirrel 

• 

- 

write 

• 

knife 

* 

square 

- 

• 

• 

* 

ciimb 

quack 

^  tliumb 
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knit 
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896 

# 

i 


Directions:  Match  each  riddle  with  an  answer.   Check  your  answers  by 
matching  the  numbers  on  the  backs  of  the  riddle  cards  and  the  answer  cards. 


0 


quit 


wreck 


wrapper 


knot 


squeak 
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er|c 


quart 


Please  fill 
•  Thank  you 


0^0 


words  that  begin  with  wh 


Whistle 


words  that  begin  with  sh 


Shoe 
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words  that  begin  with  th 


Thick 


words  that  begin  with  ch. 


Chap 


N 


Put  one  of  these  vtords  In  each  blank. 

slip             spade  slick  spare 

score  Scout  spoon  smile 
spent  scarf 

1.   You  eat  Ice  cream  with  a   


2.  When  I  had  a  flat  tire,  I  was  glad  I  had  a  tire. 

3.  It's  good  to  see  a  on  your  face. 

4.  I  all  my  money. 

5.  Be  careful  or  you  might  on  the  ice. 

6.  Use  that  ^  to  dig  up  the  garden  spot. 

7.  Put  a  ;  around  your  neck.   It's  cold  outside. 

8.  The  '       of  the  game  was  3  to  1 . 

9.  He  was  a  Boy  . 

10.  Watch  outl   That  ice  is  really  :  . 


ERJC 
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squirrel  knot  limb  quit 

lamb  wrens  .squirt         •  crumbs 

knit  *   wrench  knife  squish 

1.  Mice  would  just  love  to  get  all  the  cookie   you  drop 

on  the  floor. 

2.  Just  a  minute,  and  I'll  help  you.   I  can't  until  I 

finish  the  last  page  of  the  story. 

3.  I  just  love  to  feel  the  mud  between  my  toes. 

4.  That  poor  baby  can't  find  Its  mother  sheep. 

5.  When  you  go  camping,  you  need  a  good  sharp  ,  But  you 

should  use  It  as  a  tool,  not  as  a  toy. 

6.  I  always  know  that .Spring  Is  really  here  when  the   

come  to  the  little  birdhouse  In  the  back  yard.- 

7.  Will  you  please  help  me?  I  have  a  big  ;  In  my  shoelace. 

8.  I  give  up!  Don't  me  with  that  gun. 

9.  Dan,  I'm  trying  to  fix  my  bike.   Will  you  please  get  the  small 

  from  dad's  toolbox? 

10.  Hey,  look  at  that   way  out  on  the  

-  high  In  the  tree. 

11.  That  sure  Is  a  pretty  sweater.  Who  •  It  for  you? 
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1000 


Think  of  the  blend  that  you  hear  at  the  beginning  of  each  Mord  which 
needs  to  be  finished.  Decide  what  letters  stad  for  the  blend.  Finish  the 
word. 

K  Hey:  Don't  eeze  so  hard  when  we  shake  hands.  That  hurts! 

2.  You  don't  need  to  worry  about  what  size  socks  to  buy  If  you  get 
 etch' socks. 

3.  It's  not  raining  very  hard  now.   It's  just  a  little  l.-^kle. 

4.  If  you  drink  some  of  this  magic  1)ot1on,  you  will  Ink  until  your 

very  tiny. 

5.  Don't  go   pugh  that  doorway!  The  steps  are  being  fixed. 

6.  Some  people  are  really  scared  of  mice.  Every  time  they  see  one, 
they  earn  and  run. 

7.  I  want  a  banana  It  with  lots  of  chocolate,  md  nuts,  and  a 

juicy  red  cherry  on  top  of  the  Ipped  cream. 
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Word  List  for  P9  Bingo 


dge              •   £h  tch^  §£_ 

fudge              rough  match  rasp 

dodge              tough  watch  gasp 

badge              enough  latch  iisp 

edge               cough  switch  grasp 

ledge              trough  witch  clasp 

hedge  ditch 

smudge  fetch 

judge  catch  jt_ 

budge  dutch  . 

nudge  colt 

lodge  jolt 

wedge  nc[  halt 

built 

ring  stilt 

nk                 M  .       bring  fault 

bang  molt 

bank               bend  gang 

drink              mind  hang 

blink              find  sung  th_ 

bunk-              fiend  hung 

drunk             send  lung  with 

trunk              tend  string  bath 

trend  math 

lend  path 

find  both 

moth 


ERIC 


Project  BASIC  Reading 
Cedar  Rapids,  Iowa 

P9-Endina  Blends'  . 


Word  List  for  P9  Bingo 


dge              •   £h  tch^  §£_ 

fudge              rough  match  rasp 

dodge              tough  watch  gasp 

badge              enough  latch  iisp 

edge               cough  switch  grasp 

ledge              trough  witch  clasp 

hedge  ditch 

smudge  fetch 

judge  catch  jt_ 

budge  dutch  . 

nudge  colt 

lodge  jolt 

wedge  nc[  halt 

built 

ring  stilt 

nk                 M  .       bring  fault 

bang  molt 

bank               bend  gang 

drink              mind  hang 

blink              find  sung  th_ 

bunk-              fiend  hung 

drunk             send  lung  with 

trunk              tend  string  bath 

trend  math 

lend  path 

find  both 

moth 


ERIC 
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P9  Bingo  -  Card  1 
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P9  Bingo 

-  Card  2 

0 

■ 

• 

sing 

3 
3C 

kept 

c 

CL 
CD 

C 

<o 

<D 

'  dodge 

judge 

catch 

month 

Bl 

o 

Q  IXC 

lodge 

- 

bol 

gas 

i 

enough 

blend 

dent 

• 

slept 

5. 

c^ 

1 

tough 

laugh 

fetch 

thing 

wept 
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P9  Bingo  -  Card  3 
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Directions:    Circle  each  word  which  has 

long  0  sound.  Put  an  X 
through  each  word  which 
has  the  short  o  sound. 


Sample:  m)(^  (jlow) 

got  cot  tote 

job  smoke  coat 

boat  pop  spot 

look  top  ox 

float  rode  hop 

block  soap  rope 
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Directions:  Circle  each  word  which  has  the 
long  u  sound.    Put  an  X  trtrough 
each  word  which  has  the  short  u 
sound. 


Sample 


■A 


tune. 


huge 


truck 


rust 


drum 


bug  le 


music 


brush 


cube 


use 


hug 


mule 


gun 


putt 


bus 


ruler 


funny 


bug 


tube 


sun 


prune 
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DIRECTIONS:   Put  a  line  over  vowels  that  have  the  long  sound. 
Use  this  mark  for  short  vowel  sounds. 


ask  hide 


place;  still 


splash  sit 


late  side 


paint  like 


glad  if 


sat  ring 


gave  wish 


than  five 
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fir 

f  1  n  e 

*  ilide 

CO 

Mike 

stir 

my 

sigiit 

swished 

wis 

</) 

> 

MM* 

•< 

hIng 

int 

trick 

sister 

fire  j 

iQ 
(/I 

tire 

kind 

.  tiiink 

still 

first 

Project  BASIC  Reading 

Cedar  Rapids,  Iowa 

PI 2- Vowels;   Long,  short  with  r 

(Vowel  letter  i) 

1014 


Each  of  the  words  on  this  page  has  an  ending.  Write  each  root  word  in  its 
blanks.  Hark  all  the  long  vowel  sounds  by  putting  a  line  over  the  vowel 
letter.   If  there  is  a. short  vowel  sound,  don't  mark  the  vowel  letter  at  all 


hoped 


wishing 


liked 


finds 


raining. 


handed 


sitting 


lets 


ending 


lined 


notes 
riding 


stands 


races 


hoses 


owns 


Project  BASIC  Reading 

Cedar  Rapids »  Iowa 

PI 1 -Long  and  Short  Vowels 


ERIC 


1015 


0 


See  how  many  of  these*words  you  can  put  in  the  correct  candy  cane.  The 
long  candy  cane  is  for  words  with  the  long  vowel  sounds.  The  short 
candy  canes  are  for  words  with  the  short  vowel  sounds. 


sale 

seat 

space 

swift 

whole 

team 

list 

fix 

9  rid 

plate 
Jeff 
melts 
taste 
nine 
•  crash 


lead 

we'd 

sent 

woke 

deck 

thatch 

beach 

grain 

logs 

dug 

fresh 

strip 

crop 

knife 

thank 


brass 

code 

do7l5 

rule 

b.u1bs 

true 

tube 

rug 

broke 

job 

tick 

flat 

buck 

fuse 

scrub 
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garbage  tore  dirty 

certain  smarts  , 

turn  sure  nerve 

storm  serve 

purse 

1.  "Boy,  does  It  hurt  when  you  hit  that  In  your  elbow." 

2.  "Hey,  John,  It's  not  your  .   I'm  up  at  bat  after  Danny." 

3.  "Somebody  stole  my  bike.   What  a  trick!" 

4.  "I  really  like  to  play  volley  ball.    Especially  when  It's  my  turn 
to  ." 

5.  "That  WaS  some  we  had  last  night.    It  the  back  door 

right  off  the  house." 

6.  "Are  you  that  this  Is  the  way  to  Coralvllle?   I  think  we're 

lost." 

7.  "I  hate  to  take  the  out.    It's  so  smelly  by  the  cans." 

8.  "I  am  very   that  you  turned  off  the  stove  before  we  left  home. 

Don't  worry  about  It.". 

9.  "Shelly  fell  down  and  scraped  her  leg  all  up.   She  says  It  really 

N 

10.   "Don,  why  don't  we  kids  all  get  together  and  buy  Mom  a   

for  Christmas?" 


Project  BASIC  Reading 
Cedar  Rapids,  Iowa 
PI 2- Vowels  with  r 


1017 


paperboy  choice 

  L_jyolce__-::    — €nJoy — 

oyster  •  boil  . 

oil  cowboys 

1.   I  like  to  hear  him  sing  because  he  has  such  a  good 


2.  Look  in  every  shell.    If  we're  lucky,  we'll  find 

a  pearl. 

3.  Dad  left  the  car  at  the  gas  station  to  get  the   


changed.  /. 

4.  Those  cookies  all  looked  so  good  that  it's  hard  tc  make  a   

May  we  have  one  of  each? 

5.   the  eggs  for  ten  minutes.   Then  we  can  dye  them. 

6.  You'd  reading  that  book.   It's  all  about  wild 

horses  and  trying  to  catch  them. 

7.  Hey,  Mom,  the  is  here  to  collect. 
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legs 


arm 


mashed 


siny 


hard 


saw 


paws 


jar 


farm 


awful 


1.  Two  of  them  take  you  wherever  you  go.   You  need  them  to  work  and 
to  play.   They  bend  in  the  middle.   

2.  Dogs,  cats,  and  lions  have  four  of  them. 

3.  This  is  a  place.   If  you  live  here,  you  can  work. and  play.   You  can 
even  keep  horses,  and  pigs,  and  cows.   

4.  This  is  a  word  that  tells  how  your  work  may  seem  to  you.    It's  a 
word  that  tells  how  a  rock  feels  if  you  sit  on  it.   

5.  Pickles  come  inside  it.    It's  very  good  for  keeping  bugs  in.  It's 
made  of  glass.   

6.  It  is  a  tool.    It  Is  made  of  steel  with  a  wooden  handle.    It  has 
many  sharp  teeth.  

7.  This  is  a  word  that  tells  how  you  can  feel.   You  feel  this  way  if 
you  are  very  sick.   You  feel  this  way  if  you  have  hurt  someone's 


feelings. 
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brodk  smooth  look  spoon 

food  took  boots   |)ook  

books  cook  broom  spook 

1 .  Tom  has  to  go  to  the  store  to  buy  dog   ' 

2.  :We  caught  these  big  trout  when  we  went  fishing  at  Miller's  . 

3.  ■  You  have  to  use  good  bait  on  your  if  you  want  to  catch 

fish. 

4.  My  mother  is  a  terrific  .   She  makes  the  best  pizza  in 

5.  David  lost  his  black  •   Now  his  shoes  will  get  wet 

in  the  snow. 

6.  The  road  is  very   since  they  fixed  the  holes. 

7.  A  witch  is  a  sort  of  scary  Halloween  .. 

8.  She's  supposed  to  fly  through  the  air  on  her  > 

9.  Use  the  big  to  eat  your  soup.   The  little  one  is 

for  ice  cream  and  jello. 

10.   Wowl   Did  you  know  Jack's  aunt  writes  for  a  living? 

11     Beth  her  little  brother  for  a  long  wagon  ride. 
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f 

PART  1 


^1a^tch-each-word-be1t)w-with-one-of-theHcey  w)rds^  which  contain  the  same 
vowel  sound,    (Remembpr  that  there  is  more  than  one  way  to  spell  a  vowel 
sound.) 


1.  old 


2.  oil 


3.  out 


4.  all 


5.  boot 


tow 

scowl 

rude 

fault 

broil 

thrown 

clouds 

gauze 

chew 

stool 

haul 

trout 

voice 

gown 

slaw 

hoop 

lawn 


booth 

gnaw 

blouse 

fl  own 

moist 

stew 

taught 

screw 

squawl^ 

brawl 

brow 

soy 

dew 

pause 

crew 

choice 

fowl 


Now  see  if  you  can  pick  words  from  this  page  to  go  in  the  blanks  on  Part  2, 


ERiC 
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PART  2 


K  A  salad  made  with  cabbage 
2.   The  opposite  of  dry  


3.  If  youVe  lucky,  you  might  catch  one  when  youVe  fishing 

4.  Drops  of  moisture  found  on  the  lawn  early  in  the  morning 

5.  A  group  of  people  who  work  together  on  a  job   

6.  A  short  stop   

7.  Use  it  to  cover  a  cut  or  scrape   

8.  Take  quick  little  bites  - 


9.   Behavior  that  is  not  thoughtful  or  kind 


10.  Might  be  used  to  fasten  two  pieces  of  wood  together 

IK  Small  brown  beans,  or  a  sauce  used  on  Chinese  foods 

12.  An  expression  on  a  face  that  shows  displeasure   

13.  A  short,  hard  rainstorm  

14.  The  tended  grassy  area  around  a  house   


15.  A  way  of  cooking  meat  over  an  open  fire 
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made 


How  many  vowels  are  in  the  word? 
Which  letter  is  at  the  end?   


Is  the  vowel  sound  long  or  short? 


How  many  vowels  are  in  the  word? 


Does  a  consonant  follow  the  vowel? 
Is  the  vowel  sound  long  or  short?  _ 


How  many  vowels  are  in  the  word? 
Which  letter  is  at  the  end? 


How  many  consonants  follow  the  first  vowel? 
Is  the  vowel  sound  long  or  short?   


How  many  vowels  are  in  the  word? 
Is  the  vowel  at  the  end? 


Is  the  vowel  sound  long  or  short? 


How  many  vowels  are  in  the  word?_ 
Are  the  vowels  together?  


Is  the  vowel  sound  long  or  short?^ 


Do  you  "hear"  the  first  or  the  second  vowel? 


How  many  vowels  are  in  the  word?^ 
Are  the  vowels  together?   


Is  the  vowel  sound  long  or  short? 


Do  you  "hear"  the  first  or  the  second  vowel ?_ 


ERLC 
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o 
o 
o 


o 

QJ 


cr 


o 
o 


o 


o 


CL 

o 
3 


o 
o 

C3L 


3 
o 
o 


o 
o 


cu 


o 
o 


o 
o 


o 
o 

CL 
<D 


o 


o 


o 


o 
o 


o 
o 
o 

CD 


o 

3 
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bow 

crown 

frown 

roof 

Cloak 

wooden 

1 

scoop 

bawl 

soak 

crawl 
• 

stoop 

scowl 

plow 

> 

\ 

roof 

smooth 

bowi 

awfui 

bow 

claw 

draw 

lawn 

downtown 

=r 
o 
o 

C3. 

"reject  BASIC  Reading 
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PI 3- Vowel  Oiagraph  and  Diphthongs 
BJnqo-card  1 


1 


ERIC 


I 


coals 

bawl 

o 

a 

lawn 

smooth 

crovy 

scov 

roof 

cloak 

stood 

awful 

1 

/ 

bowl 

hood 

wooden 

soak 

scoop 

claw 

i 

"2. 

downtown 

frown 

draw 
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Directions:   Use  sheet  S2-la  as  a  master  for  individual  bingo  cards.  (For 
more  durable  reusable  cards,  run  on  construction  paper.)   The  following 
words  may  be  used.   Say  each  word  twice.    Children  place  a  marker  on  the 
square  which  has  the  correct  prefix,  suffix  or  ending. 


enrage 

review 

basement 

softlji 

walked 

helpful 

unnecessary 

bewitch 


explain 

ashamed 

delight 

refresh 

cleaning 

arise 

Greatest 

beware 

gentleness 

armful 

preview 

prevent 

helpless 

exchange 

worker 

become 
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Prefixes  and  Suffixes  Bingo-Card  I 

0 


un 

•  be 

ing 

*< 

en 

8* 

8. 

ment 

CT 
(D 

ful 

ness 

/ 

CD 

(/> 

\ 

fi> 

(D 

fui 

CD 

pre 

un 

CD 

Aroject  BASIC  Reading 
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Prefixes  and  Suffixes  Bingo-Card  2 

0 


er 

un 

est 

CD 
3 

CD 

ing 

3 

CD 

• 

CD 
X 

ness 

ment 
• 

% 

> 

/ 

ful 

ness 

*<* 

<D 

3 

pre 

un 

CD 

or 

CD 

CD 
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.Prefixes  and  Suffixes  Bingo-Card  3 


• 

<D 

CD 

ment 

un 

en 

un 

ex. 

CD 

ness 

»< 

»  3 

ful 

\ 

/ 

7 

\ 

CD 

est 

CD 

•n 

ness 

cl 

CD 

01 

• 

5* 

ua 

^oject  BASIC  Reading 
Cedar  Rapids,  Iowa 
S2-Prefixes  and  Suffixes 

ERIC 


Draw  a  cherry  around  the  root  word. 


putt  •        looked  laughing 


thanking  calling  hops 


raining  wanted  rained 


knows  walking  takes 


barked  makes  marching 


Think  of  4  sentences  using  different  words  from  the  list.  Tell  the  sentences 
to  a  partner.    Tell  your  partner  if  each  one  i£  a  do  or  a  did^  sentence. 
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circle  the  root  word  in  the  following  words. 


handed 

going 

walking 

calls 

showed 

slower 

working 

hands 

jumped 

books 


barked 

calling 

boots 

faster 

friends 

laughed 

played; 

coats 

washed 

trying 
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o 
o 


3" 

t3 

o 

3" 

o 

<o 

O 

ct- 

3 

o 

o 

re 

c 

3" 

CD 

3" 

3* 

ql 

"O 

CD 

••J 

•i* 

•J* 

3 

• 

i» 

t3 

• 

•J* 

• 

• 

rh 

3 

CD 

««• 

• 

<< 

rh 

(/) 

(/) 

CD 

CO 

</i 

a 

CD 

o 

Ol 

01 

rt* 

Cf 

H- 1 

(/) 

• 

3 

rt* 

o 

c 

-tl 

3 

vc 

01 

Z3 

o 

3 

••J 

Q. 

o 

CD 

•J* 

c 

l-« 

-s 

Ol 

o. 

o 

c 

(/) 

„  f 

o 

•a 

ro 

3 

o 

H- 1 

3 

•a 

01 

</i 

cr 

3" 

c 

CD 

«^ 

• 

vc 

I/I 

c 

o. 

o 

01 

-s 

< 

Q 

rt 

01 

< 

Ol 

(/) 

ro 

cr 

-s 

CD 

ro 

ro 

n 

•  • 

CD 

< 

ro 

ro 

•J* 

3 

rt- 

n 

i/i 

Ol 

01 

(0 

CD 

3 

3 

01 

3" 

3 

3 

< 

i/i 

iQ 

O. 

3 

c 

o 

ct- 

rt- 

o 

01 

CD 

Ol 

3" 

CD 

o 

3" 

rt* 

o 

3 

ro 

ct* 

Ol 

Ol 

o» 

• 

3" 

Ol 

Ol 

• 

3 

(/) 

3 

Ol 

c 

(A 

PC 

ro 

3 

ca 

Ol 

o. 

(D 

3" 

o 

ro 

"5 

O. 

o 

• 

-A. 

«0 

(D 

Ol 

c 

ro 

c 

Ol 

n- 

ct- 

fD 

o. 

<< 

-J 

ro 

3 

•J* 

n 

ct- 

o 

•  • 

rh 

c 

« 

CD 

O. 

ct- 

3" 

o 

t3 

Ol 

(/) 

rh 

o 

rr 

o 

ro 

ro 

3 

</l 

c 

3 

rh 

— j« 

O. 

n- 

o 

Ol 

(/> 

</i 

ro 

•a 

n- 

ro 

Ol 

3 

</t 

c 

3 

X 

ct- 

3 

«o 

a> 

-s 

Q_ 

</i 

o 

n 

</l 

o 

c 

o 

o 

(/) 

(/) 

o 

3 

o 

O 

o 

^ 

o- 

o 

ro 

Ol 

3 

ro 

3 

n 

cr 

3 

3 

o 

Q 

ro 

n- 

(O 

-s 

CD 

• 

n 

n- 

3 

o 

o 

ro 

o 

n- 

•J* 

n 

i 

O 

o 

3" 

01 

O 

</i 

o 

3 

-tl 

o 

(/) 

ro 

• 

o. 

n- 

3" 

do 

1— 1 

Ol 

Ct- 

3 

CD 

o>. 

-s 

3 

3" 

o 

o 

3 

a. 

CD 

o 

• 

3" 

T3 

l\30 
I  OlO 

m  Ol  cj. 

3  -S  CD 
Ol  O 
5D  C+ 
3  01 
to  "D  CO 

Q.  (/> 
</>  »-« 
«  O 

0  (D 

:C  01 

01  o. 


<o 


— •    -a     X  c+  Ol  to 

O       C  3*  (/»  Q 

rt*            <o  7c  rt* 

lA      -D      «0  3  Q  ri- 

<<       _j  to  Q- 

*<  3 
(O 


Ol 


3 


Ol  o> 


3 
(O 


3"  </l  "O 

c  ro  o 

3     3  <^ 

3     n>  3 

CD  CD  rt- 

n     3  n  tD 

<o  -s 


CD  ^ 
</l  70 
«•  (D 

3 
ro  ro 
a.3 
^  cr 

n> 
-J. -5 

3 
(O 

(/I 

o 
o 

CD  -tl 

3" 
Ol  CD 
3 

CCD 
3 
CD  Q. 
Ul  -u 

n-  3 

•  CO 
•wUI 

Ol 

CD 


(/I 


£:oi  n: 

-S  ct-  CD 
-i.  -5 

n-  rh  fD 
CD  3" 

CD  Ol 
ff3  n 
3"  CD 

Q  n 

— *</l 
-SCO 
O  </i  3 

0  CD  CD 

'^'^^ 
^*  I 

-s  o. 
o-accA 

3" 
-••Ol  -t| 

3  ri-n 
O 

n--^3 

3"UI 

CD  Ct- 
rl- 3" 
cr  3"(0 

—•CD 

01  ui 
3  -S  ct- 
^  O  O 

•  o^n 

ct-Vc 

o 

-s  r- 

Q-O 

•>>o 

7C 


O 

-tl 

3" 

XI 

< 

3 

Ol 

C 

o 

CD 

3 

-s 

3- 

rt- 

3 

CD 

^j* 

ct- 

</l 

-s 

3 

CD 

Ol 

Ol 

<a 

-s 

Ol 

(/I 

o. 

ct- 

ct- 

Ol 

o 

ct- 

cr 

— J* 

3 

o 

o 

CD 

3 

3 

O. 

3 

in 

-s 

—J* 

in 

CD 

3" 

3 

ct- 

ct- 

ct- 

Ol 

CD 

CD 

o 

3" 

3" 

</i 

CD 

CD 

</l 

CD 

</i 

o 

-s 

• 

ct- 

-s 

o 

o 

o 

ct- 

ct- 

CD 

Ol 

CD 

c 

3" 

o. 

-s 

-s 

o. 

Ol 

CD 

• 

3 

Ol 

vc 

2. 

-h 

n 

O 

(/I 

Ol 

C 

Ol 

UfO 
ffC 

3 

hp 

ct- 

n: 

cr 

Ol 

3 

ct- 

o 

cr 

n 

</l 

o 

-J* 

Ol 

7^ 

ct- 

3 

cr 

n 

'  </i 

ct- 

CD 

Ol 

• 

3" 

n 

3 

o 

at 

on 

Ol 

• 

Ol 

7C 
•J* 

in 
a 

3 
(O 

ERIC 


o 

o» 

3P 

c 

3 

3 

(D 

ID 

O 

CM 

a* 

O 

n 

n 

-s 

o 

o» 

3 

-s 

3" 

«-<• 

(D 

o 

-s 

rt- 

n 

n» 

o 

• 

0» 

CP 

3 

o 

o 

3 

CL 

cl- 

3 

«a* 

O" 

ap 

u» 

o 

3 

O 

c 

o 

CD 

O 

rt- 

3 

3* 

w* 

n 

TT 

o 

c 

• 

(D 

O. 

ar 

n 

n 

CD 

w* 

• 

rf 

o 

rf 

3 

O 

«j* 

< 

o 

rt 

3 

CL 

o 

c 

o 

«j* 

3 

-s 

ct- 

•  • 

CD 

u» 

3 

T3 

ct- 

o 

o» 

ct- 

3" 

3 

-1 

n 

T3 

3" 

CD 

o. 

2r 

c 

CD 

CD 

u» 

ct- 

-s 

CL 

3 

u» 

• 

U» 

O 

o 

o» 

c 

ar 

o 

u» 

3 

•J* 

CL 

CD 

rh 

§ 

or 

o» 

(D 

ct- 

3 

t 

u» 

ct- 

N 

Of 

Ol 

o. 

n 

(D 

CD 

ia 

?e 

u» 

o 

3  • 

-s 

CD 

3 

cr 

cr 

C 

(0 

T5 

nd 

nes 

c/>o  -o 

I  0.0 
O  0»  Co. 

o  n  ID 
3  a 

-$  o» 
o  •  o 

3 

O  ID 
«  0> 
0»  CL 
««» 
3 


-1 

c 

3- 

r*- 

u» 

o» 

a- 

u» 

r*- 

CD 

r*- 

O 

r*- 

O 

3 

CD 

r*- 

'  Hi 

o» 

3" 

O 

3 

CD 

CL 

CL 

O 

CD 

cu 

o 

-$ 

3 

< 

CD 

w» 

-s 

o 

•.^ 

• 

o 

•.^ 

C 

<A 

rt- 

CD 

-$ 

-s 

c 

o» 

3" 

rt- 

o» 

rt- 

CD 

o 

3 

o- 

<< 

o» 

O 

o 

-s 

3 

c 

CD 

rt- 

CL 

3* 

CD 

3* 

Hi 

O 

CD 

C 

3 

3 

rt- 

• 

O 

o 


rc 

CD 


o 

3 


ID 


O 
3 


uT 


O 
O 
3 

O 

3  S 


Ol 
< 
CD 


i 
2. 


CD 
-$ 
CD 


iA 
O 


CD 
CD 
3 


CD 
CL 

rt- 
O 


o» 

CD 
CD 

o» 

O 


Ol 
-$ 

CD  _ 
CD 

O 

Ol  — i 

— •  CD 

— •  ct- 

CD  Ct- 

OL  CD 

n  (A 

o 

3  3- 

r«-  Ol 

-$  < 

Ol  CD 

n 

CD 

O  CD 

3  3 

•  ^ 

CD 
Hi 

s:  <^ 

2.  o 

rt-  c 

CD  rf 


CD 


CD 
CD 


3  iO 
o»  o 

TT  3 
CD  CD 

O 

3  3 
CD  O 

3 

CD  ct- 

*  § 
^  I 

^  Ol 
3  n 
CD 

Ol 
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Circle  the  word  that  fits  in  each  sentence. 

1.  John  (showed,  showing,  show)  his  new  ball  to  Jack. 

.2.  Mary  (hand,  handed,  handing)  the  book  to  her  teacher. 

3.  Father  (cuts,  cutter,  cutting)  wood  for  the  fireplace. 

4.  See  the  children  (marches,  marching,  marched)! 

5.  We  had  a  good  (helping,  helped,  helper)  at  school  today. 

6.  Mary  (ask,  asking,  asked)  Mother  if  she  could  go  swimming. 

7.  Susan  (washing,  wash,  washed)  her  hands  after  painting. 

8.  David  likes  (tells,  telling,  teller)  new  stories  to  the  class. 

9.  Cars  must  go  (slower,  slowing,  slows)  when  going  by  a  school. 

10.   The  children  had  fun  (names,  naming,  named)  the  rocks  they  brought 
to  school. 
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Let's  get  to  work  on  those  words  that  end  with  ^.  Take  off  the  and  add 
the  ending. 


the  fish  we  catch. 


1.  When  we  go  fishing.  Dad  (fry  +  es)   

2.  Pat  (spy  +  ed)  two  birds  in  the  tree  last  night. 


3.  My  mother  (worry  +  es) 
home  from  school. 


when  I  am  late  getting 


4.   Kim  (dry  +  ed) 


5.   Jeff  (pry  +  ed) 


6.  Grandma  (try  +  ed) 


7.  The  little  boy  (cry  +  ed) 


the  dishes  for  mother. 


_  the  top  off  the  paint  can. 


to  help  me  learn  to  knit. 


when  he  lost  his  dog. 


8.  Host  people  like  to  go  to  (party  +  es) 


Hold  onto  this  paper  for  a  while.   Look  for  words  like  these  when  you're 
reading  or  writing  stories.   Write  down  five  or  more.   (Don't  keep  this 
paper  forever.   You  probably  will  find  five  words  in  two  or  three  days!) 
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Si-Endings  (changing    to  1  in  a  root  word) 


Draw  a  line  under  each  root  word.  * 


makes 

reads 

thanking 

fastest 

• 

wanted 

takes 

finds 

friends 

looking 

worKea 

n  ei  p  1 119 

uf  A  r  If  Off 
wur  ivcu 

played 

comes 

hopped 

knows 

ducks 

chickens 

helps 

going 

looked 

Choose  one  or  more  of  the  following  things  to  do: 

1.  Choose  3  words.   Write  a  sentence  for  each  word  you  choose. 

2.  Make  yourself  a  little  crossword  puzzle  using  some  of  the  words 
Share  it  with  a  friend,  if  you  like. 

3.  Look  through  a  book  you  have  read.   Choose  ten  pages.   How  many 
words  with  endirigs  can  you  find  on  these  ten  pages? 
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Number  of  Vowels 

1.  One  vowel 

2.  One  vowel 

3.  One  vowel 


Where  in  Word 
beginning  or  middle 
end 

right  before  an  "r" 


Vowel  Sound 

short 

long 

r-controlled 
(vowel  with  "r") 


4.  Look  for  these  combinations:   ai,  ay,  ee,  ea,  oa.   Usually  the  first 
vowel  is  long,  and  the  second  one  is  silent. 

5.  When  there  are  2  vowels,  and  one. is  an  e_at  the  end,  the  other  vowel 
is  usually  long. 

Write  the  number  of  the  rule  that  goes  with  each  word. 

dome  '   trail  ;  


ream 


phone 


mute 


pry 


trim 


firm 


meek 


blurt 


pro 


feat 


mite 


flick 


chime 


fate 


elm 


lamb 


apt 


shirk 


charm 


imp 
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1.  The  teacher  said  she  did  not  lilce  us  to 

tallc  tailcing 

2.  The  man  was  :  


shout 


3.  My  friend  is 


coming 


4.  Please 


5.  Tom 


start 


pulling 


6.  Ann 


7.  Thechildren 


laughed 


shouting 
over  to  play. 


comes 

to  walk  home  before  dark 
starting 

 the  shelf  down. 

pull 


 she  knows  the  answer. 

thinks  thinking 


at  the  funny  story. 

I 

laugh 


a 


 your  brushes  after  you  paint 

cleaning  cleaner 


9.  Jane  used  to 

lived 

10.  You  should  not 


in  AAaryland. 
live 

in  line. 


pushing 


pushed 


talked 


shouted 


come 


start 


pulled 


think 


laughing 


clean 


living 


push 
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Underline  the  right  mrd. 

I.  After  he  eats  lunch,  he  (play  plays)  in  the  park* 
-2.  Debbie  is  (play   playing)  with  her  friend* 

3*  We  like  to  (plays  play)  ball  after  school* 

4*  He  always  (play   played)  with  me  last  year. 

5.  They  (look   looks)  very  happy  now* 

6.  We  (look'  looked)  for  my  ball  last  night* 

7.  I  am  (look   looking)  for  a  good  book. 

8.  Will  you  help  (look   looks)  for  the  lost  dog?  . 

9.  I  will  (work  works)  as  fast  as  I  can. 
10.  He  (work  works)  for  my  father  now. 

II.  They  are  (work  working)  together. 

12.  He  (work  worked)  there  before  I  did. 

13.  Were  you  (help   helping)  him  with  his  work? 

14.  Jim  likes  to  (help  helps)  me  sell  papers. 
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Draw  a  line  from  the  root  word  to  the  word  with  the  ending. 


hopping          ,  save 

tried  fly 

flies  wish 

saving  try 

wishing  -  hop 

moved  hope 

hoping  ask 

loving  move 

asked  love 

Put  a  *  by  every  word  in  which  the  final  e  was  dropped  when  an  ending 
was  added. 

Put  an  X  by  every  word  in  which  the  final  consonant  was  doubled  when  an 
ending  was  added* 

Put  a  +  b  every  word  in  which  the  y  was  changed  to  an  i  when  an  ending 
was  adder 
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(Changing  root  when  ending  is  added) 


Write  the  root  word  In  the  space  beside  each  K'ord  with  an  ending, 


plans 

crying 

fried 


running 
planning 


uses 


runs 


pins 


hugged 
beating 


spinning 
spotted 


bats 

spots 

iiugs 

pinned 

frying 


batted 
using 
fries 


hugging 
cried 
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Write  one  of  the  following  words  In  each  blank  to  complete  the  compound 
word  In  each  sentence. 


mill  berries  •  papers  side  day 
self.         night         man         get  way 


1.  Jack  picked  straw, 

2.  We  made  a  wind 


3.  There  will  be  school  to  

4.  Do  not  for  your  hat 

5.  We  will  play  out   . 

6.  He  hurt  him  . 

7.  The  truck  ran  off  the  high  

8.  The  story  was  in  the  news^  

9.  I  will  go  to  bed  to  . 


10.  We  made  a  funny  snow. 
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Choose  the  contraction  that  is  made  from  the  two 
words  in  the  first  column.    Draw  a  line  to  the 
contraction. 


that  is  I'm 

you  are  isn't 

is  not  that's 

are  not  you're 

lam  don't 

do  not  aren't 

Using  the  contractions  above,  fill  in  the  blanks 
in  the  sentences. 

Dick   going  with  me. 

 you  like  my  new  hat? 

 a  very'good  story. 

I  am  is  sometimes  written 
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Write  one  of  these  compound  vfords  In  each  sentence. 
Each  iford  will  be  used  only  once. 


Softball 
gumdrops 
doughnuts 
reineinD6r 


tablecloth 
fairgrounds 
eyeball 
staircase 

y 


driveway 

dinestore 

dishwater 

shortstop 

highway 


1.  We  will  need  a 


for  our  ball  game. 


2.  The  children  saw  mariy  rides  at  the  

3.  The  \  is  getting  too  cold  to  use. 


I  like  to  eat 


4   

5.  Get  your  bike  out  of  the 

6.  I  went  to  the  


_.  The  yellow  ones  are  best! 
 before  it  gets  run  over. 


7.  Sometimes  on  Sunday  we  have 

8.  We  got  a  pretty  new  


to  buy  a  new  toy. 

for  breakfast. 


to  go  withi  our  best  dishes. 


9.   I  got  some  dirt  in  my 

10.  The  

12.  The   


stands  between  second  and  third  base, 
has  many  cars  on  it. 


13.  Mary  slid  down  the 
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Included  In  this  activity  are  the  patterns  for  compound  word  puzzles. 
Just  run  them  off  on  colored  construction  paper,  and  let  your  students 
cut  them  out.   Children  do  seem  to  attend  to  the  task  and  to  learn  more 
effectively  If  they  hdve  a  part  In  making  their  own  learning  materials. 

You  might  go  one  step  further  and  suggest  that  the  children  create  some  of 
their  own  puzzles »  which  they  can  exchange  with  their  learning  mates. 
(Do  be  sure  to  point  out  to  them  that  the  two  parts  of  a  compound  word 
must  fit  together  without  a  space  between  the  parts.) 

A  variety  of  directions  might  be  made  up  to  encourage  using  these  words 
meaningfully. 


1.  Make  a  picture  of  the  word.  ' 

2.  Use  AB  word  In  a  sentence.  Write  the  sentence  down.   Ask  a 
friend  to  read  your  sentence. 

3.  Sit  down  with  a  learning  partner  and  make  up  a  story  using  some 
of  the  puzzle  words. 
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ijiV 


Qmrvd 

n 

• 

mainM 
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Put  the  correct  word  in  the  blank. 


1.  Jan  has  two 
One 


foot  is  lame. 


dog 

dog's 

dogs 


2.   sitting  in  the  first  row. 

Dick  said  that  is  not  going. 


he 

he's 
him 


3.    Is  that 


new  bike? 


a  good  cake  baker. 


you're 
your 


4. 


a  beautiful  day  outside. 


I  like  that  blanket, 
soft  and  warm. 


so 


it's 

its 

it 


5.  The 


and  girls  are  in 


the  music  room. 
The  hat  blew  off  his  head. 


boy 

boy's 

boys 


6. 


Mother   

after  school. 


7.   Jim  has  five 
Look  at  the 


play  ball. 

us  watch  T.V. 


white  footl 


let's 

lets 

let 


kittens 

kitten's 

kitten 
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8.  The  arm  is  broken  girls 

  girl's 

The  won  the  race.  girl 


9.  The  j_  claws  are  sharp.  chicken's 

chickens 

There  are  many  in  the  pen.  chicken 


10.   This  is  my  book.  friend 

friend's 

/We  have  many  '  .  friends 
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Choose  a  word  for  each  sentence. 


she'll  they'll  we'd  we've 

he'd  they've  I've  we're 

we'll  I'll  you'd 

1.  •  wear  her  pretty  new  dress  to  the  party. 

2.   .  like  to  go  to  the  game  if  his  mother  would  let  him. 

3.   be  going  to  the  zoo. 

4.   got  a  secret.- 


5.  After  supper  all  going  to  work  in  the  yard. 

6.  If  it's  O.K.  with  Mom  and  Dad,  all  like  to  go  the  show. 

7.  We  like  baseball  so  much  that  gone  to  the  game  every 

night  this  week. 

8.  After  the  hike,   meet  us  at  the  picnic  tables. 

9.  The  Browns  live  next  door  to  us.   always  been  our 

best  friends. 
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Vm  (i  am)  I've  (I  have) 

I'll  (i  will)  you're  (you  are) 


I.    I  like  him.   a  good  friend. 


2\   got  a  new  blue  racing  car. 


3.    I  think  a  good  worker. 


4.   That  is  so  big.   help  you  with  it 


5.   going  to  go  to  Dan's  house  after 

school. 


6.   give  you  some  cookies  and  milk. 
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Choose  one  of  the  suffixes  to  complete  the  word  In  each  sentence, 
able    .  otts  Ish  ward 

1.  Dad  painted  the  picnic  table  a  green  blue  color. 

2.  Misty  walked  back  so  her  mother  wouldn't  see  the  lipstick 

smeared  on  her  face. 

3.  Grandpa  looks  quite  young  because  he  has  such  a  boy  face. 

4.  Sue  Is  a  very  exc1t_^  girl,  because  she  always  has  so  much 

work  to  do.  .  ~ 

5.  People  are  always  In  a  joy  mood  at  Christmas. 

6.  Father  said  the  older  boys  were  acting  very  child   . 

7.  The  children  wanted  the  like  puppy. 

8.  The  gym  teacher  asked  the  children  to  walk  for  . 

9.  The  weather  In  spring  Is  very  change  . 
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Choose  one  of  these  suffixes  to  complete  each  word. 


i 

•  Ish,  er,  ful,  less,  1y 

1.  Bob  felt  very  hope  when  his  kitten  was  lost.  ^ 

2.  Please  speak  soft  when  you  work. 

3.  Mother  thought  the  cake  was  a  wonder  _surpr1se. 

4.  The  sky  was  bright  after  the  rain. 

5.  Since  It  was  raining.  It  was  point  to  go  on  a  picnic. 

6.  It  was  cold  today  than  yesterday. 

7.  I  have  been  studying  hard  late  . 

8.  Dick  laughed  and  said,  "I  felt  fool  — -    when  I  lost  my  bootJL 

9.  Mom  was  getting  a  little  plump  ^,  so  she  djeclded  to  go  on  a  diet. 

^    10.  Mrs.  Brown  walked  very  quick  because  she  was  In  a  hurry. 

•   11.  Jill  didn't  have  enough  blueberries  In  the  pan,  so  she  put  In  another  cup 

12.  Bill's  favorite  baseball  position  Is  catch  , . 

13.  The  teacher  was  very  thank  /or  our  help. 

14.  Mom  and  Dad  were  so  surprised  at  my  terrific  grades  that  they  were  speech 

15.  Nr.  James  wouldn't  tell  exactly  how  old  he  Is.   He  just  said  he's  "sort 
of  fifty  " 
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Insulted 


unjust 


unaided 


deceive 


disease 


envious 


ensnare 


Insisted 


repeat 


unhappy 


remorseful  depended 
Injured 

dispose  reminded 
remain 


1.  Charles  was  uaIi  umulj' amjry  with  Jeff, 
the  creek.   Afterwards  he  felt  very  _ 
out  the  bike,  cleaned  and  oiled  It,  and' 
apologies. 


He  decided  to  push  Jeff's  bike 

 ;,  so  he  fished 

returned  It  to  Jeff  with 


2.  Bob  was  always  bragging  about  something.    It  was  almost  more  than 
his  friends  could  stand.   He  always  had  to  change  the  story  a  little 
"bit  to  make  himself  sound  better^ al though  he  really  did  not  mean  to 

 .   He  could  never  be      '  on  to  tell  the 

truth. 


3.   Kathy  always  had  her  head  In  the  clouds.   At  school  she  ^Saays  had  to 

be    to  bring  he**  workbook  and  pencil.   At  home  Mother 

Often  she 


would  have  to 


a  request  again  and  a«ja1n. 


would  have  to  go  back  to  get  something  she  had  forgotten. 


4.  Miss  Jones  asked  Tom  and  Bill  to   

had  a  terrible  argument  during  recess, 
some  very  harsh  words.   Bill  was  really 

remarks.   Both  boy^  feelings  were   

-yljic  the  boys  apologize  to  one  another. 


after  school.   The  boys 


The  argument  had  ended  with 
by  Tom's  rude 
.  Miss  Jones 


5.   Fred  was  really  sad.   He  could  not  remember  being  so  _.  He 

had  been  unkind  and  hurt  his  best  friend's  feelings.   He  had  been  angry 

and  said  terrible  things  that  were^really  ^  No  one 

could  help  him.   He  had  to  correct  this  mistake  himself.  So,   

he  marched  up  to  Joe  to  say  he  was  sorry. 
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6.  Janet  thought  her  heart  would  break.   She  had  loved  her  kitten  more 
than  anything  else  and  now  she  was  gone.  She  had  not  known  that 

animals  could  become  sick  too.   But  Muffy  had  gotten  a, terrible   

The  animal  doctor  had  to  of  Muffy. 

7.  John  enjoyed  hunting.   One  day  he  decided  to  Invite  a  friend  to  go 
huntlng^so  he  placed  the  message  In  an  envelope  and  sent  It  off.  He 
liked  to  trap  muskrats  so  he  and  his  friend  tried  to  

a  muskrat.   Many  of  John's  friends  were   of  his  hunting 

skills. 


ErIc  1062 


Read  the  sentence  on  each  card.   Place  the  card  with  a  prefix  or  suffix  on 
this  sheet  to  make  the  word  which  fits  in  the  sentence.  Check  the  answer 
sheet  when  you're  all  done. 


ex, 


.abl 


.ful 


S6    Prefixes  and  Suffixes 
in  Context 


O  I  la 

ERIC 
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less   abl( 


re   an+i. 


e   er 


(T 


dis  .  ^fu( 


mis. 


dis,   un 


jdb  le  .  msrrf 


dis   di 


IS. 


.ness 


Little  kids  have  trouble 
vlth        becaixse  they  look 
Just  like  back  b^'s. 


kick 


hack 


A  stool  is  sort  of  like 
a         back  chair. 


back 


back 


move 


Please    

your  feet  from  the  coffee 
table! 


move 


moxie 


That  model  has  17 

move  parts. 


move 


move 


^We*re  building  a  conserva- 

"  tion         play  for  the 

^Science  Fair* 


play 


S6  -  Prefixes  &  Suffixes 

in  Context 
Project  BASIC  Reading 
Cedar  Rapids,  Iowa 


She  felt  very  tired  after 
a         fit        night *s 
sleep. 

- 

We         port  many 
products  from  Cedar  Rapids 
to  South  America. 

#  fit 

port  por 

• 

The  black  pony  was  such 
a          fit          that  no 
one  bought  him  at  the 
auction. 

- 

We  got  a  port 
typewriter  last  week. 

port  per 

The  sign  on  the  well  said^ 
"        fit          for  Human 
Consumption." 

• 

fit  fi+ 

-  - 

The  traffic  was  so  bad  that 
we  were  20  minutes  late  for 
the  doctor's  appoint 

That  Dodgers  radiator 
takes  1^  gallons  of 
freeze 

appoint  appoint 

freeze  -Free: 

S6  -  Prefixes  &  Suffixes 

Dad  didn't  like  to 

appoint          us  by 
^Tiissing  the  camping  trip, 
but  he  had  to  fly  to  Toledo. 

in  Context 
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Please  buy  a  roll  of 

freeze  paper 
so  we  can  wrap  up  the 
venison. 

cERlQint  appoint 

* 

-Preeze  -free; 

S6  -  Id  -  Answer  Key 
Little  kids  havs  trouble  with  d's  because  they  look  just  like  backward  b's, 

A  stool  is  sort  of  like  a  backless  chair.  '   ~— 

Please  remove  your  feet  from  the  coffee  table" 
That  model  has  17  moveable  parts. 

We're  building  a  conservation  display  for  the  Science  Fair. 

The  six  kittens  tumbled  in  a  playful  heap  in  the  middle  of  the  floor. 

Jan  was  in  a  great  deal  of  discomfort  from  a  bad  sunburn. 

That  big  green  chair  is  the  most  comfortable  one  in  the  house. 

The  speech  was  so  disjointed  that  it  was  impossible  to  understand. 

Double  jointedness  runs  in  the  family. 

We  export  many  products  from  Cedar  Rapids  to  South  America. 

We  got  a  portable, typewriter  last  week. 

That  Dodge's  radiator  takes  ^H  gallons  of  antifreeze. 

Please  buy  a  roll  of  freezer  paper  so  we  can  wrap  up  the  venison. 

She  felt  very  tired  after  a  fitful  night's  sleep. 

The  black  pony  was  such  a  misfit  that  no  one  bought  him  at  the  auction. 

The  sign  on  the  well  said,  "Unfit  for  Human  Consumption." 

The  traffic  was  so  bad  that  we  were  20  minutes  late  for  the  doctor's  appointment 

Dad  didn't  like  to  disappoint  us  by  missing  the  camping  trip,  but  he  had 
to  fly  to  Toledo. 

iuB6 


Add  the  suffix  "ly  to  the  following  words: 

sick_  tight___ 

night   friend  

soft   •  proad  

slow   neighbor  

live   fond  

glad   part  

CSioose  words  from  above  to  complete  these  sentences: 

1.  Some  signs  caution  you  to  drive . 

2.  The  teacher  asked  her  students  to  speak  


3.  Chris  will  help  you  with  that  job. 

4.  The  answer  given  was      ' '  correct. 

5.  Our  neighbors  are  very   '        and  nice.  . 

Add  the  suffix  "ly  to  the  following  words: 

careful   thankful  

hateful^  hopeful  

thoughtful__;_  playful  

joyful   wonderful   ^ 

Choose  words  from  above  to  complete  these  sentences: 

1.  Use  that  saw  very  _. 

2.  We  look  forward  to  the  Christmas  season, 

3.  The  boys  carried  the  books  for  the  teacher. 
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Fill  in  the  chart.  (Hint:  If  you  don't  know  a  word,  and  how  to  pronounce  it,, 
use  a  dictionary.) 


• 

Is  accented? 

1.   History  is  a  fun  class. 

2.'  Say  "Good  morning"  pleasantly. 

3.   Tlie  astronaut  received  a  medal. 

4.   Tomorrow  there  will  be  no  school. 

5.   The  car  was  sold  for  a  fabulous  price 

6.   It  was  a  miracle! 

■ 

7.   Yesterday,  I  went  downtown. 

8.   There  is  no  school  on  a  holiday. 

9.   Several  students  were  absent. 

lu.    ine  canoiGoxe  reccivea  niany  votes. 

 ;  — 

11.   He  honestly  did  not  know  about  it. 

12.    Remember  to  do  your  best  work. 

^     Project  BASIC  Reading  S-7 
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1.  The 


2.  This  Is  a 

1.   

2. 


1. 


like  to  play  ball, 
hat. 


going  to  the  park  today, 
you  at  the  zoo  yesterday? 


 '     a  rainy  day  today. 

2.   The  dbg  has  a  sore  on  "  paw. 

1»   go  to  the  park  this  afternoon. 

2.  Mom  always   us  use  her  saw. 


boy 
,  boy's 
bpys 


Were 
We're 


It's 

it 

Its 


lets 
let's 


1.  I  have  three 

2.  Hy  


head  Is  orange  and  white. 


kitten 

kittens 

kitten's 


1 .  I  have  a 

2.  My  


whose  name  Is  Wendy. 


  house  Is  next  to  mfne. 

3.  We  like  to  have  our    come  over. 


friend's 

friend 

friends 


1.  My  little  _ 

2.  My  two  big 


trike  Is  red. 

_  bikes  are  yeTlow  and  green. 


brothers 
brother's 
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• 

• 

1. 

Tht  new                     Is  my  friend. 

2. 

Ue  hm  two                    in  our  fanilv. 

3. 

This  Is  the  coat. 

boy        •    boys  boy's 

1. 

I  like  to  ride  on  a 

• 

2. 

The                      tall  Is  lona. . 

• 

3, 

Their  are  five                    In  the  ban.. 

• 

horse          horses  horse's 

• 

I. 

He  have  a  new 

- 

2. 

My  sister  has  three 

• 

3. 

My                    collar  Is  black. 

pet            pets  pet's 

• 

1. 

The                     dress  Is  yellow  and  blue. 

2. 

The                    like  to  olav  house. 

3. 

My  sister  Is  a  pretty 

girl           girls  girl's 

'J 
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1.  The  cats  and   like  to  fight. 

2.  The  boy  has  a  white  . 

3.  The  ears  are  black. 

dog        *    dogs  dog's 


1..  We  have  a  large  in  our  yard. 

2.  Tlie  look  so  pretty  in  the  spring. 

3.  The  leaves  are  green. 

tree  trees  tree's 


Possess i yes  and  Plurals 
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Cross  out  the  extra  word  in  each  sentence.    (Watch  out I  Some  cf  those 
little  words  are  tricky.)  , 

1.  Father  just  telephoned  to  tell  us  the  weather  in  Iowa  was  trouble  terrible. 

2.  Mrs.  Wise  thought  though  that  Jane  had  gone  home. 

3.  Jerry  did  not  have  ought  enough  flowers  for  everyone  so  he  gave  them 
apples. 

4.  After  breakfast  Ann's  husband  needed  a  lift   life  to  town. 

5.  When  Debbie  Ann  stopped  still,  she  couldn't  hear  a  second  sound. 

6.  For  dinner,  Ellen  had  strawberries,  roast  chicken  and  rolls  with  better  butter. 

7.  After  crossing  the  bridge,  Linda  was  hopping  hoping  the  road  would  not 
be  so  slick. 

8.  Mary  thought  that  the  flowers  should  be  put  on  the  bedside  beside  table. 

9.  In  the  dark,  Mrs.  Winters  could  not  even  see  the  sides  of  the  bridge  bright. 
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1.  The     plane   over     very     low  . 

blew  flew  new 

2.  Do     you     like     to     go     on      the   at 

the     park  ?  * 

slide  ride  glide 

3.  The     street     was    after     it      had      snowed  . 

click  Dick  slick 

4.  I     -like     to     make     things     out     of  .  • 


way  play  clay 

5.  Mary     has  a      new  .   cat  . 

Jack  black  clack 

6.  Aren't     you   we     have     a      nice     teacher  . 

mad  had  glad 

7^      Vie    to     go  to     the     park     after  school 

can  plan  slam 


8.      In     the     spring     the  flowers 


bloom        ,           room  gloom 

9.      The      fire  "  '  in      the      dark  . 

blows                  glows  slows 

10.      The     car      had      a   .  tire  . 

at                      slat  flat 

C.R.  BASIC 

1,3  Scrutiny  Context 


1.     A     sad     face     has  a 


down  clown  frown 


2.      You     may     re^d     the"  story 


how  now  cow 


3.      My     new     toy      is  a 


mop  top  hop 


4.      We      like      to      read     our  new 


cook  •   hook  book 

5.  My     dog    at     the     car  . 

backed  parked  barked 

6.  You      may   ,   my     dog      for      a  walk. 

take  make  shake 

* 

7.    it     was      time     to     go     home  . 

Good  Soon  Book 

8.  Put     your     book    the     table  . 

no  on  in 

9.  My     dog     has     a     white   . 


^  was  paw  saw 


10.      The     stove  is 


hot  hit  hat 
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1.  Why     do     you     have     a   on     your  face 

brown  down  frown 

2.  The     train  came     down      the    very  fast 

back  track  crack 

3.  The     garden    very     fast     after     it  had 

rained  . 

grew  drew  new 

4.  Don't     drop     your   ;   of     fpod  I 

pray  way  tray 


5.      Farm     animals      like     to  eat 


rain  grain  brain 

6.  Bob     has  .  a      new  ^_   to      show  us 

Dick  brick  trick 

7.  Will      you  get     me     the  ? 


broom  "      • '  • ' •  •♦vom  groom 

8.  Mother     likes      to   :   many     flowers  . 

grow  crow  show 

9,  You     did     a   job     on     your  work 

hand  brand  -grand 

10.      Have  "  you     ever     tried     to     catch  a   


log  dog  frog 


C.R.  BASIC 
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1.  All  this 


2. 


3. 


4. 


5. 


6. 


7. 


8. 


9. 


10. 


11. 


12. 


13. 


quiet 
I  hope  you  will 


Is  great  after  that  noisy  party, 
quit  quite 

 to  be  at  the  meeting  at  seven  o'clock. 

reminder  remember 


remainder 

Wouldn't  It  be  wonderful  to  take  a  long  ocean  voyage  to  a  foreign 

costly                 county  country 
That  Is  such  a  beautiful  painting,  I  know  It  must  be  very   

county  costly  country 

"O.K.,  you  guys,   that  right  nowl"  yelled  Bill. 

quit                    quiet  quite 
Mother  wrote  a  note  on  the  blackboard  as  a  * 

remember  reminder 


remainder 

If  you  live  In  Cedar  Rapids,  then  you  are  a  resident  of  Linn  

country  county  costly 

It  Is  1_  a  beautiful  day  today,  even  though  It  Is  very  cold. 

quite  quiet  quit  • 

Half  of  the  reading  group  will  sit  down  and  read  the  story.  The  

of  you,  please,  come'  with  me. 


reminder 
Every  year  we  


rise 

We  use  railroad   

spades 

I  have  to  have  six 
spokes 

The  bread  dough  must 
raise 


remainder  remember 

  lots  of  corn  In  our  garden. 

raise 

 Instead  of  stakes  when  we  set  up  our  tent. 

spikes  spokes 
_  fixed  on  n\y  bike  before  I  can  get  a  license. 

spades  spikes 

  before  It  can  be  put  In  the  oven. 

rise 
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!•  Sometimes  it  is  fun  to  we  are  someone  else. 

r 

protect  pretend  present  , 

2.   Father  does  not  like  too  much  in  his  shirts* 

starch  stork  start 

3*   "Take  this     _   and  dig  up  the  garden  so  we  can  plant  our 

seedSf"  said  Father, 

spade  spoke  spike 

4.  When  Dad  has  had  a  good  day,  he  always  comes  home  a  tune. 

whi  spering      wh  i  stl i  ng        wheedl i  ng 

5.  Cedar  Rapids  is  in  Linn  . 

cou  nt ry  cou  n ty  cozy 

6.  The  soldiers  were  sent  to  the  country  to  the  people  from 

the  enemy* 

present  pretend  protect 

7.  Mrs,  Olds'  old  car  would  not  this  morning. 

starch  stork  start 

8.  Hy  father  with  a  quiet  voice. 

spoke  spike  spade 

9.  Debbie  was  a  secret  to  Miss  Young. 

whi  ttl i  ng        whi  speri  ng       whimperi  ng 

10.  A  fireplace  makes  a  room  _. 

country  county  cozy 

* 

11.  Grandfather  Jones  brought  Mary  a  big  birthday,  . 

pretend  present  protect 

12.  My  baseball  shoes  have  more  than  one  , 


spike             spade  spoke 

13.   The  we  live  in  is  the  United  States. 

country          county  cozy 

Project  BASIC  Reading 
Q     Cedar  Rapids,  Iowa 

ERXC   5^'^"*'")'  Context  1077 


who 

The  snowman  ran  away 


when  where 
  he  &aw  the  boy  coming,  the  boy 


  came  out  looked  for  the  snowman.   All  he  saw  was  a  big 

puddle  of  water  the  snowman  had  melted. 


If 

The  bear  could  not  tell 


**★*★*★* 


so 


or 


Mr.  Brown  was  in  his  cage 


he  looked  inside  the  bars.  He  could  not  see  Mr.  Brown 
anyone  in  there  he  went  in. 


******** 


but  because 
The  spaceship  had  to  slow  down   


as 


It  was  becoming  too  hot. 


it  slowed  down,  a  moonmonster  tried  to  jump  on. 


he  fell  off  into  space. 

that 

One  night  a  magic  elf 
told  the  principal   


******** 


when  who 

 was  nearby  visited  the  school.  He 


the  children  would  have  a  surprise 


they  came  to  school  in  the  morning.   Do  you  know  what  the  surprise  was? 

********* 

What  do  you  think  the  surprise  was?  Write  down  your  idea,  or  make  a 
picture  of  it. 
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Write  the  correct  word  in  the  blank. 


1.  saw 
was 
way 


many  animals  at  the  zoo. 


2.  left 
last 
look 


I  was  the 


one  home  from  school 


3.  came 
come 
can 


you  help  me  with  my  work? 


4.  now 
new 
no 


Can  you  help  me 


5.  foot 
first 
find 


Did  you 


your  book? 


6.  car 
can 
ran 


Father  took  us  to  school  in  the 


7.  want 
went 
which 


Jeff  and  Mike 


fishing. 
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This  kind  of  work  takes  quick  thinking  and  quick  action.  So  It  Is 
Important  that  the  astronauts  keep  In  shape  while  they  are* In  their  ships. 
They  eat  good  meals  aod  do  exercises  regularly.   In  order  to  be  ready  for  • 
all  kinds  of  action,  they  make  sure  to  do  the  exercises  every  day  at  the  same 
time. 

Because  astronauts  work  hard,  they  also  need  some  time  for  recreation. 
In  each  ship  there  are  some  things  which  the  crew  can  do  for  fun.  There 
may  be  tapes  of  favorite  music,  books  to  read,  and  games  to  play. 

Perhaps  you  would  make  a  good  astronaut.  Are  you  a  good  thinker? 
Is  your  body  In  good  shape?  Do  you  like  to  find  out  about  new  things? 
Do  you  like  to  work  hard  and  play  hard?  Who  knows,  maybe  some  day  you  will 
be  the  first  man  to  set  foot  on  Mars  I 
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There  Is  an  undierllned  word  In  each  paragraph.  Somewhere  In  the  paragraph 
Is  a  phrase  which  means  about  the  same  thing.  Use  a  dotted  line  to  under- 
line  the  phrase. 

• 

l^f^Il !lh2.  iriv^Mji  space  must  be  smart,  and  their  bodies  must  be  In 
good  shape.  Astronauts  have  to  be  very  well -trained,  because  they  must 
carry  out  many  tasks  during  a  space  flight. 

Before  liftoff,  all  the  equipment  Inside  the  space  ship  must  be 
checked.   During  this  time  when  the  space  ship  first  leaves  the  earth, 
each  astronaut  has  many  jobs  which  must  be  done  quickly  and  exactly. 

After  the  ship  leaves  the  earth,  the  astronauts  are  still  very  busy. 
Many  controls  must  be  watched  as  the  ship  leaves  the  earth's  atmosphere, 
the  air  which  Is  all  around  the  earth. 

Once  the  space  ship  In  In  orbit,  there  are  still  many  special  jobs 
to  be  done  as  the  ship  travels  the  same  large  circle  around  the  moon 
over  and  over  again. 

Perhaps  one  of  the  astronauts  will  take  a  short  walk  In  space.  Then, 
one  of  the  other  astronauts  will  take  care  of  opening  and  closing  a  special 
hatch,  the  small  doorway  in,  the  side  of  the  space  ship. 

It  may  be  that  two  space  ships  will  plan  to  dock  In  space.   As  the 
two  ships  move  to  fasten  together,  each  astronaut  has  his  own  job  to  do. 

It  could  be  very  dangerous  if  one  ship  begins  tumbling.  Astronaut 
pilots  must  know  what  to  do  if  a  ship  begins  to  turn  end  over  end. 
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Draw  a  dotted  line  under  the  part  that  means  the  same  as  the  word  or  words 
underlined  In  each  part. 


1.  The  200  had  fannjiMmais,j)£ts.,jind_^  The  boys  and  girls 
wanted  to  see  them  aril. 

2.  Wendy,  Lorl,  and  Cheryl  went  to  the  park.  They  had  fun. 

3.  M1ke»  Dan,  and  I  played  In  the  snow.  We  made  a  snoMnan. 

4.  Mrs.  Noble  read  a  story  to  Kim,  Joanne,  and  Jeanne.  She  gave  them 
popcorn. 

5.  Nr.  Snowman  played  a  game  with  Terl,  Tracey*  Karlene  and  I.  He  made 
us  laugh. 

6.  Tracey  went  to  a  play.  She  liked  It. 
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Draw  a  dotted  a  line  under  the  part  that  means  the  same  as  the  word  or 
Mords  underlined  In  each  part. 


1.  Mary  went  back  home  to  find  her  sack.  When  she  got  back  home,  she. 
found  It  on  the  table. 

2.  Father,  Mother  and  John  went  to  the  zoo.  They  saw  all  kinds  of  animals. 
Everyone  had  a  good  time. 

3.  The  train  was  late  today.   It  had  many  stgB$«|;p^make. 

* 

4.  Tom  as  a  black  dog.   His  name  Is  Blackle.   He  can  do  many  tricks. 

5.  Marlene  hurt  her  foot.   She  had  to  have  her  Mother  look  at  It. 


6.  Janet  got  a  new  doll  for  her  birthday.  She  took  It  to  school  to  show 
all  of  her  friends. 


7.  Jack  read  a  book  about  animals.   It  had  lots  of  animals'  pictures. 

8*  liE      A  birthday  party.  He  had  all  of  his  friends  come. 

9*   "Sally,"  called  Mother,  "It  Is  time  for  you  to  come  home.  You  have 
to  eat  now."   


10.  Mike  and  Mark  went  to  the  store.  They  wanted  to  buy  a  new  toy. 
They  found  a  red  truck  that  they  liked. 
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circle  the  pronouns  that  stand  for  the  underlined  nouns. 

1.  Hother  planted  soine  flowers.  Qh^are  very  pretty. 

2.  I  have  a  new  wagon.   It  Is  red  and  can  go  fast. 

3.  Sally  has  a  cat.  She  feeds  It  every  day  after  school.   Her  cat  Is 
very  cute. 


4.  Larry  likes  to  play  ball.   He  goes  to  the  park  to  play  ball  with 
HlsTrlends. 


5.  There  are  many  animals  at  the  zoo.  They  are  fun  to  look  at  and  they 
are  fun  to  feed. 


6.  Father  has  a  new  car.   It  is  gre^n.   Father  Is  going  to  give  us  a 
ride  In  It. 


7.  Mother  made  some  good  cookies.  We  had  some  after  school .  They  were 
very  good  to  eat. 

8.  We  have  fun  at  the  playground.  We  swing  and  play  on  the  slide  there. 
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Circle  the  persons  that  the  pronoun  "they"  refers  to. 


1.   Karlene  and  Joanne  walk  to  school-   They  live  down  the  street. 

Karlene  school  Karlene  and 

Joanne 


2.  Put  the  dog  and  the  cat  outside.   They  may  not  come  in. 
dog  and  cat  the  dog 

3.  Be  sure  to  shut  the  rabbits'  cage.   They  get  out. 

the  cage  the  rabbits 

4.  The  teacher  asked  Mike  and  Dan  to  help  her.   They  did  a  good  job. 
Mike  and  Dan  teacher 

5.  Jeanne  and  Wendy  and  Tracey  sang  Christmas  songs  at  Kennedy  High 
School . 

Jeanne,  Wendy  and  Tracey  songs 
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•  I 


It 


you 


Jane  said,  "Help 


,  Dick." 


Sally  said,  "I  can  get 


,  Mother." 


"Puff,  I  want  to  play  with 


,"  said  Dick. 


can  find  that  ball,"  Mother  said. 
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Read  each  little  story.  Decide  which  idiom  gives  a  "picture"  of  the  meaning. 
Circle  your  choice. 


  -         -  -      -  -       -      -  -  -  -   

1.  It  was  Valentine's  Day  and  the  class  was  getting  ready  for  the  party. 
Mrs.  Fry  was  unpacking  candy,  cookies,  and  Cherry  Hi  C.   As  the  children 
watched  they  were  as 

a.  quiet  as  mice. 

b.  smooth  as  silk. 

c.  sharp  as  a  tack. 

2.  Susie  wanted  to  go  to  the  movies.  Mother  said,  "You  may  go  after  you 
clean  your  room."  Susie  ran  upstairs  and  worked.   She  was  as 

a.  sweet  as  a  rose. 

b.  bright  as  the  sun. 

c.  busy  as  a  bee. 

3.  It  was  the  day  for  the  big  race.  All  the  cars  were^ lined  at  the  starting 
line.  Johnny  thought  he  could  win  because  his  car  was  as 

a.  smooth  as  silk. 

b.  fast  as  lightning. 

c.  black  as  coal. 

4.  It  was  Andy's  birthday  and  he  was  having  his  first  party..  The  children 
came  to  the  door  carrying  presents.   Andy  felt  as 

a.  happy  as  a  lark. 

b.  sly  as  a  fox. 

c.  big  as  a  barn. 

5.  The  class  was  going  on  a  trip  to  the  fire  station.   Billy  had  to  stay 
home  that  day  because  he  had  the  flu.   Billy  was  as 

a.  sweet  as  a  rose. 

b.  sick  as  a  dog. 

c.  high  as  kite. 
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FIX  THE  LIMERICKS 


For  supper  John  ate  a  huge  fish, 

(Served  on  a  silver-edged  

When  he  went  for  a  swim. 
He  sprouted  a  fin. 


J. 


And  shot  through  the  sea  with  a  swish. 


One  morning  our  young  friend  named  Mark 

Went  fishing  in  Ciill haven  Park, 

For  bait  used  a  worm. 

Juicy  fat,  full  of  squirm. 

Which  lured  him  a  whopping  big   


I  knew  a  young  bird  that  was  blue 

Who  called  herself  Miss  Lindy  Lou. 

She  built  a  small  nest*, 

'Twas  really  the  best. 

So  she  happily  sang  as  she  ^  


Beth  flopped  herself  down  on  the  sand. 
With  a  frosty  cold  drink  in  her  hand. 
As  she  took  a  long  rest,. 

The  sun  shone  in  the   , 

So  she  found  herself  all-over-tanned. 


I  once  knew  a  fast  cat  named  Joe, 

Who  chased  a  fat  rat,  name  of  Moe. 

Moe  sat  and  he  waited. 

Too  long  hesitated. 

So  Joe  got  poor  Moe  by  the  . 

TURN  YOUR  PAPER  OVER  AND  WRITE  YOUR  OWN  LIMERICK 


Project  BASIC  Reading 
Cedar  Rapids,  Iowa 
Limericks 


Can  you  match  the  opposltes  (antonyms)? 


huge 

dull 

wonderful 
• 

awful  . 

sharp 

generous 

empty 

dawdling 

greedy 

tiny 

racing 

sad 

full 

4 


How  about  adding  some  (at  least  4)  of  your  own?  Make  them  to  share 
with  a  classmate. 


Comprehension:  Antonyms  -  Opposltes 

.  1J90 


RST  Prescriptive  unit 


Reading  Skill  Task  No.    C-M  Skills   

Objective  of  RST  

|~|  Individual      Q  Group  

(~)  Teacher  Tutor  Q  Self-teaching  Q  Peer 
Reading  Level   Grade  Level  

n  Auditory   Q  Visual     Q  Kinesthetic  Q  Combination 

Approximate  time  needed   Q  Male     Q  Female 

Resources  Needed  (No*)  Source 


Instructions  (To  teacher »  paraprofessional,  volunteer) 


r 

Described  by  ^_  9 

Date   6 

lu93  J  . 


RST  Prescriptive  Unit 

Reading  Skill  Task  No*    C-M  Skills  

Objective  of  RST   

I   1  Individual      Q  Group  

1  I  Teacher  Tutor  Q  Self«^teaching  Q  Peer 
Residing  Level   Grade  Level  

□  Auditory  □  Visual    □  Kinesthetic  □  Combination 

Approximate  time  needed   Q  Male    Q  Female 

Resources  Needed  (No.)  Source 


Instructions  (To  teacher,  parapro£es8ional»  volunteer) 


r 

Described  by    9 

Date   ^ 


LIST  OF  RST  MATERIALS 
Ordering  Information 


!•  Workbooks 

A.    Bamell-Loft:    Working  with  Sounds  t 
Books  A,  B,  C,  0,  and  E« 

teacher *s  manual 


B.    GWEP,  Levels  2,  3.  4,  5,  6.  and  7. 

Level  2     Consonant  Sounds  and 

Symbols 
teacher *s  manual 

Level  3  r  Vowels  and  Variants 
teacher *s  manual 

Level  4  -  More  Vowels  and  Variants 
teacher *s  manual 

Level  5     Sounds  and  Syllables 
teacher *s  manual 

Level  6  More  Sounds  and  Syllables 
teacher *s  manual 

Level  7     Working  with  Words 
teacher *s  manual 


Publisher 


Dexter  and 
Westbrook 
958  Church  Street 
Baldwin,  New  York 
11510 

Glnn  and  Co. 
450  W.Algonquin  Rd« 
Arlington  Heights, 
Illinois     60005  - 


Order  No> 


Specify  title 
and  letter 


Price 


26203-  8 

26204-  ^2 

26205-  4 

26206-  2 

26207-  0 

26208-  9 

26193-  7 

26194-  5 

26195-  3 

26196-  1 

26198-  8 

26199-  6 


$    .89  ea« 
1.50  ea. 


1.35  ea< 
2.40  ea« 

1.35  ea. 
2.40  ea« 

1.35  ea« 
2.40  ea. 

1.35  ea. 
2.40  ea. 

1.35  ea. 
2.40  ea. 

1.35  ea. 
2.40  ea. 


C.    The  New  Phonics  We  Use,  Books  A,  B, 
C,  and  D. 

Book  A 

Book  B 

Book  C 

Book  D 


Lyons  and 
Carnahan 
407  East  2Sth  St. 
Chicago,  Illinois 
60616 


351-201 
351-202 
351-203 
351-204 


.72  ea. 
.72  ea. 
.81  ea. 
.81  ea. 


D.    Phonics  Workbook,  Book  A  and  B< 

Book  A 
answer  key 

Book  B 
answer  * -y 


Modern  Curriculum 

Press 
13900  Prospect  Road 
Cleveland,  Ohio 

44136 


181-B 
151 

281-B 
251 


1.23  ea. 
.24  ea. 

1.14  ea. 
•21  ea. 
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II.  Transparencies 

A.    3-M  Packets  (Phonics) 


Publisher 


Order  No. 


Available  through 
TRC  9 


Price 


.30 


Transparency  paper  $  Jli.ea. 
Mounting  Frame  .10  ea. 


B.    Flipi trans  -  Level  A 
(set  o£  SO) 


Scott,  ForesiMn 
1900  East  Lake  Ave. 
Glenviev,  Illinois 
60025 


08825-71 


21.00 


III.    Filnstrlps;    Singer  Basic  Primary 
Phonics 


Society  £or  Visual 
Education 
Jack  Shipnan.Rep. 
Group  1  -  Initial  Consonant  Sounds,  2613  21st  Ave.N. 

B,  D,  P.  Ft.  Dodge,  Iowa 

50501 

Initial  Consonant  Sounds, 
L,  H,  F,  K. 

Initial  Consonant  Sounds, 
M,  N,  T,  J. 

Initir«i  Consonant  Sounds, 
R,  S,  V,  W. 

Initial  Consonant  Sounds, 

C,  G,  Y,  Q. 

Practice  and  Review 
Set:    6  Captioned  P/S 
Group  2  -  L  and  W  Blends  SVE 
R  Blends 
S  Blends 

TWo-Letter  Sounds 
tVo  and  Three-Letter  Combinations 
Rhyming  Words  and  Final  Consonant  Sounds 
Set:    6  Captioned  F/S 


118-1 

118-2 

118-3 

118-4 

118-5 

118-6 

118-SA 

118-7 

118-8 

118-9 

118-10 

118-11 

118-12 

118-SB 


5.50 

5.50 

5.50 

5.50 

5.50 
5.50 

30.00 
5.50 
5.50 
5.50 
5.50 
5.50 
5.50 

30.00 


ERIC 


RST  Materials 
page  3 


Group  3  -  Short  Vowel  Sounds 
Long  Vowel  Sounds 


Publisher 

SVE 


Y  Vowel  Sounds  and  Single 
Vowels  Affected  by  Consonants 

Two-Letter  Vowels 

TWo-Letter  Combinations 

Vowels  Controlled  by  R 

Set:    6  Captioned  F/S 


Order  Wo. 
118-13 
118-14 

118-15 
118-16 
118-17 
118-18 
118-SC 


Price 
$  5.50 
5.50 

5.50 
5.50 
5.50 
5.50 
30.00 


IV.  Gaaes 

A.  Spelling  Learning  Games  Kits  A  -  E. 
Kit  A,  grade  1 
Kit  B,  grade  2 
Kit  C,  grade  3 
Kit  D,  grade  4 
Kit  E,  grade  5 


Lyons  and 

Camahan 
407  East  25th  St. 
Chicago,  Illinois 
60616 


808-901 
808-902 
808-903 
808-904 
808-905 


39.00 
39.00 
39.00 
39.00 
39.00 


B.     Phonics  We  Use  Learning  Games  Kit 
Complete  kit  -  10  games 


Lyons  and 

Camahan 
407  East  2Sth  St. 
Chicago,  Illinois 
60616 


352-700 


49.08 


C.     Consonant  Lotto  -  Dolch  Phonics 
Game 


Latta's 

2218  Main  Street 
Cedar  Falls,  Iowa 
50613 


2304 


1.98 


D.     Silly  Sounds  -  Ideal 


Latta's 
2218  Main  Street 
Cedar  Falls,  Iowa 
50613 


2401 


6.00 


ERIC 
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Publlther 


Order  Ho, 


Price 


E.    Space  Flight  Gane  -  Ideal 


Latta*8 
2218  Malii  Street 
Cedar  Felle,  Iowa 

50613 


2403 


$  6.00 


F.    Sea  of  Vowels  Game  -  Ideal 


Latta's 
2218  Main  Street 
Cedar  Falls,  Iowa 

50613 


2402 


6.75 


C.    Anlwal  Race  Game 


Houghton-Mifflin 
1900  So.  Batavla  Ave. 
Geneva,  Illinois 
60134 


1-35208 


7.35 


H.    Webster  Word  Wheels 


McGraw-Hill 
Manchester  Road 
Manchester,  Mo. 

53011 


07-033729-2 


20.00 


I.    Doghouse  GsMe 


Latta's 

2218  Main  Street 
Cedar  Falls,  Iowa 
50613 


2155 


1.50 


J.    Build  It  Decks  -  1,  2,  3,  4 


Kenedlal  education 
Press 


3.00  ea. 


K.    Go  Fish  Sound  Game  -  Series  1 


Remedial  Education 

Press 
Kingsbury  Center 
2138  Bancroft  Place, 
N.W. 

Washington,  D.  C. 

20016 


3.00 


L.    Broken  Letters  Cams  -  Get  Set 
Game  for  Beginning  Readers 


Hougliton-Mlfflin 
1900  So.  Batavla  Ave. 
Geneva,  Illinois 
60134 


1-35212 


9.30 


ERIC 
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Publisher  Order  No>  Price 


M.    Short  Shorts  Game  Remedial  Education  $  3.00 

Press 
Kingsbury  Center 
2138  Bancroft  Place » 
N.W. 

Washington,  D.  C. 

20016 


N.    Get  Set  Picture  Words  Game  Houghton<*Ml££lln  1-35216  7.35 

1900  So.  Batavla  Ave. 
Geneva^  Illinois 
60134 


0.    Game  7  *  SRA  Reading  Lab 
Word  Game  *  short  vowels 


Science  Research  Associates  3-175207 
259  East  Erie  St. 
Chicago,  Illinois  60611 


7.56 


P.    Short  Vowel  Drill 


Remedial  Education 

Press 
Kingsbury  Center 
2138  Bancroft  Place , 
N.W. 

Washington,  D.  C. 

20016 


3.00 


V.  Pictures 

A.    Ideal  Consonant  Cards  Latta's  2721  3.50 

2218  Main  Street 
Cedar  Falls,  Iowa 
50613 


B.    Ideal  Consonant  Blends  and  Latta's  2731  2.25 

Digraphs  2218  Main  Street 

Cedar  Falls,  Iowa 
50613 


VI.  Other 


A«    Durrell-Nurphy  Phonics 
Practice  Program 


Harcourt,  Brace, 

Jovanovich 
7555  Caldwell  Ave. 
Chicago,  Illinois 
606A8 


348050-5 
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Publisher 


Order  No. 


Price 


B.    First  Talking  Alphabet 

Part  1  -  Consonants  - 
Levels  2  >  A 

Duplicating  Masters 
(set  of  60) 

Part  2  -  Vowels  - 
Levels  3  -  A 

Duplicating  Masters 
(set  of  52) 


Scott,  Foresnan 
1900  East  Lake  Ave. 
Glenvlew,  Illinois 
60025 


0258A~67 
02596-67 

02559-  68 

02560-  68 


$  A2.00 
10.20 
39.00 
7.50 
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TABLE  OF  CONTENTS 


CONSOfWriTS 

Blends,  Oioraphs,  Diphthonqs 

"  VOCABULARY  DEVELOPMENT 

Letter  Names,  Shapes,  Discrimination  of  Word  Forms, 
Auditory  Discrimination 

VOVJELS 

Long,  Short  and  R-controlled 
WORD  PARTS 

Prefixes,  Suffixes,  Compound  Words,  Root  Words, 
Contractions 

ALL  PURPOSE  GAMES 
Trail  Games 

MATH  GAMES 

Addition,  Subtraction,  Multiplication,  Division 

The  booklet  of  "Games  -  Collections  and  Creations 
of  Elementary  Reading  Games"  has  been  compiled  by  Project 
BASIC  staff  members  for  use  by  volunteers  and  teachers. 

Many,  of  the  ideas  have  been  adapted  or  borrowed  from 
teachers,  associates,  and  volunteers  around  the  District. 

SCHOOL  VOLUNTEER  OFFICE 


The  activity  which  Is  the  subject  of  this  report 
was  supported  in  whole  or  in  part  by  the  U.S.  Office 
of  Education,  Department  of  Health,  Education,  and 
Welfare.    However,  the  opinions  expressed  here  in  do  not 
necessarily  reflect  the  position  or  policy  of  the 
U.S.  Office  of  Education,  and  na  official  endorsement 
by  the  U.S.  Office  of  Education  should  be  inferred. 
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CLOTHESPIN  SQUARE 


OBJECTIVE:   Reinforce  blends  and  digraph  skills. 

TO  MAKE:   12"  square  of  red  railroad  board.   Cut  small 
pictures  from  old  workbooks,  each  with  a  different 
beginning  blend  or  digraph.   On  spring-type  clothes- 
pins print  the  matching  blend  or  digraph.   On  back  of 
board,  paste  or  print  name  of  pictures. 

TO  PLAY:  Place  clothespins  on  board  beside  the  appropriate 
pictures. 

WINNER:   After  all  clothespins  are  in  place,  turn  board 
over  to  check  for  correctness. 


Ii04 
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SNAKE  TRIAL 


OBJECTIVE:   Reinforce  beginning  sounds. 

TO  MAKE:   Draw  game  board  with  trail  in  shape  of  snake. 
Each  space  on  trail  has  word  with  beginning  consonant 
underlined. 

TO  PLAY:   Go  the  number  of  spaces  indicated  on  dice  or 
spinner.   Player  must  then  repeat  the  word  on  that  space 
plus  another  word  that  begins  the  same.   If  he  missed  the 
latter*  he  has  to  move  back  one  space  (never  more  than 
one.) 

WINNER:   First  one  to  reach  center  of  snake  with  exact 
count  of  dice. 


HAPPY  HANK 


OBJECTIVE:   Reinforce  beginning  blends. 

TO  MAKE:   Cut  a  six-inch  circle  of  oak  tag.    Draw  a 
face  on  it.   On  the  right  cheek  cut  out  a  3/4"  square. 
Just  left  of  the  square  print  the  blend  (fl).   Cut  a 
second  circle  slightly  smaller  with  ?  handle  that  would 
extend  when  placed  behind  face.   Fasten  second  circle 
behind  face  with  brass  fastener  and  print  letters  in 
the  open  square  so  that  as  you  move  the  handle,  the 
letters  make  a  word  when  added  to  the  blend;  such  as 
flew,  flow,  flea,  fly,  flap,  flute,  etc. 

TO  PLAY:   Turn  wheel  and  see  how  many  words  beginning 
with  the  same  blend  can  be  read. 


BASEBALL 


OBJECTIVE:   Reinforce  auditory  perception  of  consonant 
sounds  at  the  end  of  words. 

TO  MAKE:   Draw  a  diagram  of  a  baseball  diamond  on  game 
board.   Place  bases  on  board  with  ending  sounds.  (Change 
bases  with  those  of  different  letters  occasionally.) 

TO  PLAY:   The  first  batter  of  Team  A  starts  with  the  letter 
in  the  box  at  first  base.   He  is  asked  to  give  a  word  ending 
with  this  letter  (or  letters,  such  as  th,  ck,  etc.)   If  he 
can  do  so  for  each  base,  a  run  is  scored  for  his  team.  If 
he  fails  on  any  base,  he  is  out.   When  a  team  has  3  outs, 
the  other  team  gets  a  chance  at  bat. 

WINNER:   Team  wUh  high  score. 


O 


O 


o 


o 
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Reprinted  by  pennission  of  the  publisher  from  Guy  Wagner 
and  Max  Hosier,  Reading  Games*    (New  York:  Copyright 
1960  by  Teachers  Publishing  Corporation*) 
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FINAL  CONSONANTS 


OBJECTIVE:   Reinforce  recognition  of  final  consonant 
sounds  of  g»  p»  t>  and  x. 

TO  MAKE:   Game  board  -  railroad  board  9"  x  12"  divided 
Into  9  squares*    Each  square  has  small  picture  of 
object  ending  with  g>  p>  t»  and  x.   Name  of  object  is 
printed  below  it  with  final  consonant  missing.  Make 
2"  X  3"  cards  that  have  matching  picture  only  with 
complete  word  printed  below  picture.    You  will  also 
need  several  small  letter  picture.   You  will  also 
need  several  small  letter  cards  with  the  missing 
consonants  printed  on  them. 

TO  PLAY:   Give  the  child  the  small  letter  cards  to 
match  on  the  front.   Then  let  the  students  check 
with  the  matching  cards. 


pi- 

(o 

Si- 

Cfc> 

H — s 

ru._ 

bOL_ 
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CONSONANT  LOST 


OBJECTIVE:   Hear  the  location  in  the  word  of  a  particular 
consonant. 

TQ  MAKE:   Simple  trail  game  on  railroad  board  or  oak  tag 
with  approximately  27  spaces  in  addition  to  start  and  finish. 
On  each  space  is  a  picture  of  an  object  cut  from  old  pictionaries 
or  workbooks.    In  the  upper  left-hand  corner  is  a  consonant 
that  is  heard  somewhere  in  the  picture.   Below- each  picture  is 
a  divided  line  thus:      i       i        .   Also  needed  is  af  spinner  or 
dice  and  small  buttons  for  margin  men. 

TO  PLAY:   Go  to  space  indicated  by  arrow  or  dice.  Player 
places  his  button  on  location  of  consonant  in  word  (beginning» 
middle,  or  end.)   If  incorrect,  player  must  move  back  one 
space. 

WINNER:   First  to  reach  end  of  trail  (exact  count  of  dire 
or  spinner). 
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TRACK  BLENDS  GAME 


OBJECTIVE:   To  reinforce  blends  skills. 


TO  MAKE:   Oak  tag  or  railroad  board  14"  X  22"  on  which  Is 
drawn  a  track  around  the  board,  one  track  through  the  center 
and  two  tracks  diagonal.   On  each  track  are  printed 
blends.   In  between  the  tracks  are  written  tongue  twisters 
framed  In  assorted  water  colors.   Matching  frames  are 
on  the  outside  track  around  a  blend.   Tongue  twisters 
used  could  be:   "Don't  play  hopscotch  with  top-notch 
watch  fobs."   "Rich  Bridget's  midget  digits  Itch- 
Bridget's  digits  twitch.    If  she  fidgets  with  her  digits, 
Bridget's  britches  will  be  switched!"   "Strict,  strong, 
stringy  Stephen  Stretch  slickly  snared  six  sickly 
silky" snakes."   "Chop  shops  stock  chops."   "Swan  swam 
over  the  sea.   Swim,  swan,  swiml   Swan  swam  back  again. 
.Well  swum,  swan!" 

TO  PLAY:   Roll  a  dice  or  use  a  spinner.   Starting  from 
center  of  board,  proceed  on  either  center  track  to  out- 
side track,  then  clockwise  around  the  track  until 
player  returns  to  point  on  track  from  where  he  began. 
If  he  lands  on  a  corner,  he  must  take  the  diagonal 
track.    If  he  lands  on  a  blend  with  a  colored  frame, 
he  must  read  the  tongue  twister  with  the  matching 
frame.   As  he  lands  on  a  blend,  he  must  use  the  blend 
in  a  word  or  back  up  2  spaces. 

WINNER:   First  player  to  return  to  the  start. 
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THE  aOWER  BOXES 


OBJECTIVE:  Reinforce  blends  and  digraph  skills. 

TO  MAKE:   (1)  three  "flower  boxes"  of  oak  tag  stapled 
and/or  taped  on  oak  tag  game  board;   (2)  round  flowers 
of  assorted  color  construction  paper  with  "seed"  centers 
of  yellow  paper,  upon  which  are  written  digraphs  and  blends 
as  follows:  br  cr  gr  tr  dr  fr  bl  pr  cl  fl  gl  pi  si  sk  sw 
sp  sm  St  sn  wh  th  ch  sh;   (3)  picture  cards  from  consonant 
picture  set  No.  2731  or  some  of  your  own  making;   (4)  a  few 
"weeds"  cut  from  construction  paper. 

TO  PLAY:   Picture  cards  (the  seeds)  are  placed  in  flower 
boxes.   One  player  places  flower  with  same  blend  or  digraph 
in  front  of  matching  pictures;  for  example,  the  th  in  front  of 
.  picture  of  thumb.   Other  players  observe,  and  if  they  see 
him  make  a  mistake,  they  pull  the  flower  and  replace  it  with 
a  weed. 

WINNER:   Best  score  of  the  group. 
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BLENDS  WHEEL 


OBJECTIVE:   Reinforce  blend  skills. 

TO  MAKE:  10  inch  circle  of  brightly  colored  railroad 
board.   Paste  several  pictures  from  workbooks  beginning 
with  two  different  blends.   On  back  of  wheel  print  or 
paste  names  of  pictures.   Cut  slots  besides  pictures. 
Fasten  several  yarn  strings  of  two  colors  with  brass 
fastener.   For  example,  one-half  green,  one-half 
yellow. 

TO  PLAY:  Student  arranges  the  colored  yarn  in  the 
slots  beside  the  picture  beginning  with  correct 
Wend,  such  as  WH-green  yarn;  PL -yellow  yarn. 

WINNER:  After  yarn  is  in  place  wheel  can  be  turned 
over  to  check  against  words  printed  there. 


CONSONANT  SPINNER 


OBJECTIVE:   Beginning  or  endir j  consonant  skill  reinforcement. 

TO  MAKE:   Cut  nine-inch  circle  of  oak  tag.   Draw  inner  6- 
inch  circle.   Divide  circles  into  7  or  8  sections.   On  outer 
circle  divide  each  section  into  9  sections.   On  inner  circle 
number  1-7.   On  outer  circle,  print  consonants.   Cut  a 
3-inch  circle  with  three  pointers.   On  each  pointer,  write  a 
name.   Fasten  this  circle  to  large  circle  with  a  brass 
fastener. 

TO  PLAY:   This  spinner  is  to  be  used  with  a  trail  game. 
Students  chooses  which  name  or  pointer  he  wants  to  use.  (So 
one  could  spin  for  three  or  more  at  same  time."   If  Minnie's 
pointer  indicates  6  on  the  inner  circle  and  d  on  the  outer 
circle,  player  may  go  6  spaces  on  the  trail  if  he  can  give 
a  word  beginning  with  d. 

WINNER:   First  to  reach  end  of  trail  as  per  game. 
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CONSONANT  COUNTRY 


OBJECTIVE:   To  reinforce  beginning  consonants. 

TO  MAKE:   On  Iowa  highway  map  draw  one-inch  circles  with 
water-color  markers  as  follows:    22  each  of  two  colors; 
cut  7  of  white  paper.    Each  set  of  22  should  have  the 
following  consonants  printed  on  them:    C  H  J  F  T  K 
VBPLRZWNGNYDMFST.    One  white  circle 
should  be  marked  START  and  HOME  and  placed  on  map  at 
Cedar  Rapids.   One  set  of  colored  circles  should  be 
placed  around  the  north  route;  one  set*  the  south 
route.   The  remaining  white  circles  should  be  marked 
REST  AREA  and  placed  approximately  every  7  spaces  of 
the  colored  trail.   Make  set  of  48  (2  X  3)  cards  printed 
as  follows: 

4:    "Out  of  gas— miss  one  turn." 
4:    "Ticket  for  speeding.   Go  back  1  space." 
4:    "Interstate  Highway.   Go  ahead  5." 
4:    "Rest  Stop— go  to  closest  rest  area 

(forward  or  back)." 
8:    (each)  of  1  -  2  -  3. 

TO  PLAY:   Draw  a  card  and  go  number  of  spaces  it  tells 
you  on  route  closest  to  iou.   Say  word  that  begins  with 
consonant  sound  that  player  lands  on.    If  incorrect, 
he  must  go  back  one  space. 

WINNER:    First  to  return  to  Cedar  Rapids. 


AT  THE  BEGINNING 


OBJECTIVE:   To  recognize  consonant  sounds  at  the  beginning 
of  the  word. 

TO  MAKE:   Cut  9"  X  12"  game  board  of  railroad  board.  Divide 
into  six  sections.   Cut  pictures  from  old  workbooks  and  paste 
one  on  each  section.   Beneath  each  picture  print  name  of 
picture  with  the  beginning  consonant  missing.   Cut  small 
cards  with  matching  pictures  on  them  and  word  printed  below. 
Cut  smaller  cards  with  the  missing  consonants. 

TO  PLAY:   Student  places  consonant  cards  in  place  on  game 
board. 

WINNER:   Check  with  matching  cards. 
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CONSONANT  MATCH 


OBJECTIVE:   Reinforcement  of  beginning  consonant  sounds. 

TO  MAKE:   9"  X  12"  game  board  of  oak  tag,  divided  into 
16  sections.   On  left  column  has  pictures  with  names 
of  pictures  printed  beside  them;  each  picture  begins 
with  a  different  consonant.   For  example,  pencil, 
king,  world,  meat.   Hake  several  2"  X  3"  cards  with 
other  pictures  beginning  with  the  same  consonants, 
such  as  kite,  and  pan. 

TO  PLAY:  Student  draws  picture  card  and  puts  it  in 
the  space  to  the  right  of  the  picture  with  the  same 
beginning  consonant. 
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Vocabulary 
Development 


AIRPLANE 


OBJECTIVE:    Build  reading  vocabulary 

TO  MAKE:    Draw  a  spiral  path  on  a  sheet  of  paper  with 
a  hangar  at  the  end  of  the  path.   Divide  the  path  into 
sections  in  which  are  printed  drill  words.   Two  players 
have  an  object  representing  an  airplane  and  duplicate 
sets  of  1"  X  2"  cards  with  the  same  words  that  are  on 
the  path. 

TO  PLAY:    The  game  begins  with  both  airplanes  in  the 
lower  left  space  and  each  player's  cards  face  up.  The 
first  player  reads  the  word  on  his  top  card.    If  the  word 
is  the  same  as  the  one  in  the  first  space  of  the  path, 
his  plane  is  moved  to  that  space.    If  not,  he  may  not 
move.    His  card  is  placed  on  the  bottom  of  his  deck 
and  the  other  player  takes  his  turn. 


WINNER:  The  person  whose  airplane  reaches  the  hangar 
first. 


College,  Columbia  University) 


READING  FOOTBALL 


OBJECTIVE:    Learn  new  words  and  review  old  ones* 

TO  MAKE:   Make  a  board  that  resembles  a  football  field. 
Make  a  paper  football  marker.    Divide  each  player's  cards 
into  two  piles—a  pile  of  words  that  are  probably  hard 
for  him  and  a  pile  that  are  probably  easy.   Call  the  harder 
pile  '70  yard  words*'  and  the  easier  pile  "10  yard  words." 
Put  the  football  marker  on  the  50  yard  line  to  start. 

TO  PLAY:   Team  A  decides  whether  to  try  for  10  yards  or 
20  yards,  then  picks  a  word  from  the  proper  pile.  If 
the  player  reads  the  word  correctly,  the  football  is 
moved  10  (or  20)  yards  "down  the  field." 
not  read  correctly,  the  ball  stays  put. 
turn  to  pick  a  10  yard  or  20  yard  word, 
reads  the  word  aloud  correctly,  the  ball 
yards  back  "up  the  field"  toward  Team  B's 


If  the  word  is 
Team  B  then  gets  its 
If  the  player 
moves  10  (or  20) 
goal . 


WINNER:   Team  with  high  score. 
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Reprinted  by  permission  of  the  publisher  from  Guy  Wagner 
and  Max  Hosier,  Reading  Games >     (New  York:  Copyright 
I960  by  Teachers  Publishing  Corporation.) 


TODAY,  TOMORROW  OR  YESTERDAY 


OBJECTIVE:   To  increase  vocabulary  by  reinforcement  of 
the  use  of  the  correct  tense  (past,  present,  or  future.) 

TO  MAKE:    Colorful  railroad  board  cut  approximately 
14"  X  18",  divided  into  2"  squares.   On  each  square  is  a 
different  word  (may  be  repeated)  taken  from  the  basic 
skills  list.    In  the  center  of  the  game  board  is  a 
spinner  divided  into  three  sections—today,  tomorrow, 
yesterday.    In  addition  to  the  board  is  a  spinner  divided 
1-8. 

TO  PLAY:    First  player  spins  number  spinner,  then  proceeds 
around  the  board  the  number  of  spaces  indicated.    He  then 
spins  the  spinner  on  the  game  board.   He  then  must  use 
the  word  on  the  space  landed  on  as  though  it  were  today, 
tomorrow,  or  yesterday  as  so  indicated  on  the  small 
spinner  e.g.  word  GET  for  yesterday... I  got,  etc. 

WINNER:   First  one  to  reach  finish. 


Note... This  game  is  primarily  for  reinforcement.  If 
necessary,  tell  pupil  correct  way  if  he  is  wrong.  The 
important  thing  is  that  he  tries.    It  is  not  necessary 
to  penalize  unless  so  desired. 
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"WEIRD  WORDO" 
(a  little  different  kind  of  Bingo) 


OBJECTIVE:   To  reinforce  reading  vocabulary. 

TO  MAKE:    Cut  six  game  cards  (5  X  8)  of  oaktag  or  con- 
struction paper  with  six  different  words  printed  on  each 
(from  basic  skills  lists),  no  card  having  any  of  the  same 
words;  36  small  cards  (2X3)--  each  card  having  one  of  the 
words  on  Wordo  cards. 

TO  PLAY:    Small  cards  are  placed  face  down  and  spread  out 
in  center  of  table.    Play  begins  with  one  player  drawing  card 
and  repeating  word.    If  word  is  shown  on  his  game  card,  he 
may  draw  again.    If  not,  he  gives  card  to  whose  card  it  is 
on  (who  also  repeats  word.)   Then  that  player  draws  a  card, 
etc. 

WINNER:    First  to  have  completely  filled  card  and  calls  out 
"Weird  Wordo." 


Dick 

sa4. 

Come 

Jcine 

see 

ERIC 


I 


HOW  MANY  FISH  CAN  YOU  CATCH? 


OBJECTIVE:   To  reinforce  recognition  of  letters. 

TO  MAKE:   Game  board  of  railroad  board  with  waves 
painted  on  it.   Above  "water"  is  a  fish  pole.  Sniall 
fish  are  cut  out  of  railroad  board*   On  each  fish  is 
a  different  letter • 

TO  PLAY:  Several  fish  are  laid  on  the  waves.  If  they 
can  read  the  letters,  they  catch  the  fish. 

WINNER:   Catches  most  fish. 


WORD  FORMS 


OBJECTIVE:   Visual  discrimination  of  word  form. 

TO  MAKE:   Oak  tag  9"  x  12".   Draw  several  lines.  On 
each  line  print  several  words  of  similar  size,  repeating 
some  words.   Make  several  word  cards. 

TO  PLAY:   Show  flash  card  to  child.   Remove  flash  card. 
Have  child  cover  all  words  except  those  matching  flash 
card. 
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60  AROUND  TOE  BOARD 


OBJECTIVE:   Improve  reading  vocabulary  and  encourage 
reading  In  phrases. 

TO  MAKE:   14-Inch  square  game  board  of  oaktag  or  railroad 
board.  Use  black  marker  pen  for  trail  and  letters. 
Decorate  board  with  bird  stickers.   On  each  space  write 
either  words  or  phrases.   On  four  spaces  are  things  to  do, 
such  as  "move  2  back"  or  "move  3  ahead." 

TO  PLAY:   Using  dice  or  a  spinner,  proceed  from  home  base 
the  number  of  spaces  Indicated.  Player  reads  the  phrase 
on  that  space  or  does  as  Indicated. 

WINNER:   First  one  to  go  around  the  board  and  return  to 
home  base. 
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Reprinted  by  pemlssion  of  the  publisher  from  Guy  Wagner 
nnd  Max  Hosier,  Kgadlng  Gaaes, ,  (New  York:  Copyright 
1960  by  To.ichers  Publis.hing  Cor|iorntion.) 


FLASHCARD  SCHOOL 


OBJECTIVE:   To  Improve  reading  vocabulary. 


TO  HAKE:   Make  game  board  of  large  sheet  of  oaktag  or 
railroad  board.   Paste  pictures  on  board  Indicating 
different  classrooms.  Make  a  set  of  2  X  3  cards;  two 
each  printed  as  follows: 

Go  to  Science  Room. 
Go  to  Art  Class. 
Go  to  Music. 
Go  to  Gym  for  P.E. 
Time  for  lunch— go  to  Cafeteria. 
Recess!  Go  to  playground. 
Pick  up  mail  for  teacher  at  office. 
Bumped  your  nose.   Go  to  First  Aid. 
Stopped  to  talk  to  teacher... 
Miss  one  turn. 

You  will  need  margin  men,  spinner  or  dice,  and  word  cards. 

TO  PLAY:   First  player  spins  to  see  how  many  words  he  will 
have  "opportunity"  to  read.   He  proceeds  as  many  spaces  as 
he  is  able  to  read  words  correctly.   If  he  lands  on  space 
that  says  draw  a  card,  he  does  as  card  tells  him. 

WINNER:   First  person  to  reach  end  of  trail. 
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VOWEL  VALLEY 


OBJECTIVE:   To  reinforce  recognition  of  vowel  sounds. 

TO  MAKE:   A  snake-like  trail  is  drawn  on  railroad  board 
or  oaktag.   Each  space  has  one  of  the  vowels  a»  e»  i» 
0,  u.   After  each  group  of  5  is  a  space  with  a  large 
smiling  face.    In  one  of  the  vowel  spaces  of  each  group 
is  a  tiny  smiling  face.   Last  space  on  trail  has  all  the 
vowels.   On  the  board  is  written,  "If  you  should  join  my 
little  brother,  please  slide  ahead  to  see  his  mother. 
Also,  make  several  cards  with  pictures  (long  and  short 
vowel  sounds.) 

TO  PLAY:   Draw  picture  card*   Move  margin  man  to  matching' 
vowel  you  hear  on  game  board.   If  in  error,  player  cannot 
move.    If  the  square  the  player  lands  on  has  a  small 
smiling  face,  he  moves  to  the  next  space  with  the  larger 
face. 

WINNER:   First  player  to  reach  end  of  traij. 


THE  CHRISTMAS  TREE 


OBJECTIVE:   To  reinforce  vowel  sounds* 

TO  MAKE:   Cut  a  Christmas  tree  of  green  construction  paper. 
Cut  three  "package-shaped"  pieces  of  construction  paper* 
Decorate  to  look  like  gifts.   Mount  tree  on  game  board.  Put 
pictures  under  tree  at  bottom  of  game  board.   One  package 
should  have  1  printed  on  it,  the  next,  2,  the  last,  3*  Make 
a  3  color  spinner  to  match  packages  and  fasten  to  top  of  tree 
with  brass  fastener.   Cut  several  pictures  of  toys.  Lay 
loosely  on  tree.   Make  several  picture  cards.    Place  on  table 
in  three  stacks  under  each  package. 

TO  PLAY:    First  player  spins  spinner.    If  it  stops  on  blue,  for 
for  example,  he  would  draw  a  card  under  blue  package.   He  must 
say  a  word  with  same  vowel  sound  as  picture.    If  correct  and 
blue  package  has  2  on  it,  he  gets  to  take  2  toys  from  the  tree, 
etc. 

WINNER:   Has  the  most  toys  when  time  is  called. 
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VOWEL  VOYAGE 


OBJECTIVE:   Reinforce  recognition  of  short  and  long  vowel 
sounds. 

TO  MAKE:   Railroad  board  or  oak  tag  18"  X  22%  upon  which 
are  five  sail  boats;  the  flag  and  boat  are  painted  on,  the 
white  sails  are  of  construction  paper,  folded.    Each  boat 
has  a  small  sail  and  a  tall  sail.    Each  boat  has  one  of 
the  vowels.   The  tall  sail  says  "long,"  the  small  sail 
says  "short."  You  also  need  a  set  of  picture  cards. 

TO  PLAY:   Each  player  takes  turns  drawing  a  picture  card 
and  tucking  it  under  correct  sail.   He  gets  a  point  for 
each  correct  try* 

VIINNER:   Has  most  points. 
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LONG  AND  SHORT  •  TIC  TAC  TOE 


,  OBJECTIVE;   Reinforce  long  and  short  vowel  sounds. 

TO  MAKE:  Cut  nine  inch  square  game  board  of  oak  tag.  Divide 
into  nine  sections.   Make  several  round  playing  pieces  (12 
each  of  two  colors).   On  each  playing  piece  print  a  word 
with  the  vowel  0.   On  six  of  each  color,  the  word  should 
be  a  short  vowel,  six,  long. 

TO  PLAY:   Play  like  Tic  Tac  Toe  trying  to  get  three  in  a 
row  or  diagonal.   Except" ot,     If  one  player  leads  with  a 
long  vowel ,  opponent  must  block  with  a  short  vowel ,  or  vice 
versa* 

WINNER:   First  player  to  get  three  in  a  row. 
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PETER'S  POCKETS 


OBJECTIVE:    Reinforcement  of  any  skill,  such  as  vowel 
sounds. 

TO  MAKE:  Playing  board  is  made  to  resemble  a  worm  or 
caterpillar  made  of  circles.  The  three  center  circles 
are  different  colors  and  bearing  a  number  1,  2^  or  3. 
A  spinner  sets  below  the  worm  with  divisions  into  the 
same  colors  as  in  the  center  circles.  Below  the  worm 
at  bottom  of  game  board  are  six  painted  pockets  of 
different  colors,  which  are  used  as  score  keepers. 

TO  PLAY:    Flash  cards  for  any  skill  which  you  are 
working  on  are  placed  behind  three  center  circles 
(Peter's  Pockets).    Play  begins  with  spinning  arrow. 
Draw  card  from  matching  pocket.    If  correct,  they 
may  place  the  number  of  buttons  as  indicated  on 
their  chosen  pocket.    For  instance,  if  working  on 
vowel  sounds  and  pictures  are  in  Peter's  pockets, 
they  must  give  another  word  with  the  same  vowel  sound. 
If  it  is  word  cards  you  are  working  on,  they  must  read 
word  correct,  etc. 

WINNER:   Has  most  buttons  on  pocket  when  time  is  called. 
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LONG  AND  SHORT  A'S 


OBJECTIVE:    Reinforcement  of  the  vowel  A. 

TO  MAKE:    Cut  12  x  9  inch  card  of  oak  tag.    Divide  into 
two  columns.   At  top  of  one  column  is  picture  of  a  cage  with 
word  printed  b-:side  it.   At  top  of  second  column  is  picture 
of  hat  with  word  printed  beside  it.    Make  several  word  cards 
of  long  and  short  a  vowels  in  them. 

TO  PLAY:  Player  takes  word  cards  and  places  them  in  correct 
column.    Could  have  players  play  against  each  other  or  "teams 

WINNER:    Keep  score  and  winner  is  one  or  team  with  most 
points. 
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SHORT  VOWEL  BECOMES  LONG 


OBJECTIVE:  To  review  yowel  rules  by  adding  a  letter 
or  two  changes  the  vowel  sound. 

TO  MAKE:    Cut  2  x  8  inch  cards.   Print  word  such  Ss 
bit  (short  vowel)  on  one  side.   Fold  card  on  end  and 
add  letter  or  letters  to  change  word,  such  as  "e" 
added  to  bu  makes  it  bite. 

TO  PLAY:  Give  student  several  cards.  Have  him  read 
it  first  as  word  with  short  vowel,  then  fold  it  over 
and  read  the  new  word  it  makes. 
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VOWEL-OPOLY 


OBJECTIVE:    To  review  vowel  rules  and  patterns. 

TO  MAKF:    (1)  18'*  x  18"  square  piece  of  oak  tag  on  which  is 
drawn  squares  like  a  Monopoly  Board.    Squares  may  be  labeled 
with  things  to  do  (i.e.  go  ahead  2  spaces.    Must  roll  2  or  4 
to  move.)  and  names  of  local  schools  or  classrooms.  Label 
8  squares  CHANCE.    Mark  one  START. 

(2)  20  cards  2"  x  3"  with  things  to  do  on  one  side  and  the 
word  CHANCE  on  the  other. 

(3)  40  cards  2"  x  3"  with  questions  about  vowels  on  one  side 
(i.e..  The  word  fiir  has  the  same  vowel  sound  as:    sit,  turn, 
oak.  or  the  word  oak  has  a  long  o  vowel  sound.    True  or  false, 
or  The  vowel  sound  m  queen  is  a  long  e  because  ) 

(4)  A  die  or  spinner  and  2  or  more  markers. 

(5)  An  answer  sheet  with  the  answers  to  the  vowel  card 
questions.    The  40  vowel  cards  should  be  numbered  on  the  side 
opposite  the  question  consecutively  1-40.   The  answers  are 
numbered  to  match  the  question. 

PLAYERS:   At  least  2  players  and  1  person  for  the  answer  card. 

TO  PLAY:    Determine  which  player  goes  first.   The  players 
must  draw  a  numbered  card  first  and  answer  the  question. 
The  person  with  the  answer  sheet  looks  at  answer  and  tells 
if  it  is  right  or  wrong.    If  it  is  right,  the  player  rolls 
the  die  to  move  and  follows  directions  on  the  space  landed, 
if  any.    The  players  must  always  answer  a  question  correctly 
before  they  may  roll  the  die. 

WINNER:    Fii^st  person  back  to  start.    Only  need  to  go  around 
once. 
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COMPOUND  WORD  PUZZLER 


OBJECTIVE:  Vocabulary  development  by  learning  compound 
words. 

TO  MAKE:    IBM  cards  are  cut  in  two  pieces  with  jagged 
edges  as  in  a  puzzle.   On  each  half  is  printed  one  part 
of  compound  word.   Have  several  different  puzzles. 

TO  PLAY:   By  fitting  puzzles  together,  they  find  they 
have  a  compound  word  to  read. 
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READ  AND  CHOOSE 


OBJECTIVE:   Matching  pictures  with  compound  words. 

TO  MAKE:    Cut  9"  x  12"  game  board  of  railroad  board.  Divide 

into  nine  sections.   On  each  section,  print  a  compound  word,. 

Make  several  small  cards  with  pictures  pasted  on  them  which 
match  the  compound  words  printed  on  it. 

TO  PLAY:  Student  draws  card  and  matches  picture  with  word 
on  board.  Could  also  be  played  like  Bingo  with  group  with 
several  boards  with  different  words. 


WINNER:    First  to  fill  card. 
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COMPOUND  WITCH 


OBJECTIVE:  Vocabulary  development  by  learning  compound 
words/ 

TO  MAKE:  Make  25  cards  of  oaktag  or  IBM  cards.  On 
each  card  print  one  part  of  a  compound  word*   On  one 
card  draw  a  witch, 

TO  PLAY:   Pass  out  all  cards  to  players.   Play  starts 
with  the  one  just  left  of  the  dealer.   If  he  has  any 
pairs  (two  cards  that  make  a  compound  word),  he  lays 
them  down.   Then  player  left  of  him  draws  a  card  from 
his  hand.   Same  procedure  goes  on  around  the  table 
until  no  one  can  play. 

WINNER:   Has  most  pairs  (compound  words). 

LOSER:   The  one  left  holding  the  witch. 
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COMPOUND  WORD  PUZZLE 


OBJECTIVE:   Recognition  of  compound  words. 

TO  MAKE:   9"  square  railroad  board  plus  a  second  9" 
square  with  a  picture  pasted  on  one  side.   The  second 
square  is  cut  in  puzzle  pieces  and  shapes  of  pieces  are 
drawn  on  first  square.   On  plain  side  of  puzzle  pieces 
Is  princcd  one  part  of  compound  word.   The  other  half 
of  the  compound  word  is  on  matching  shape  on  board. 

TO  PLAY:  Match  compound  word  puzzle  pieces  to  other 
half  of  word  on  board  until  all  pieces  are  in  place. 

WINNER:  If  puzzle  pieces  are  correctly  matched,  picture 
will  be  assembled. 


SYLLY  TALLY 


OBJECTIVE:  Learn  syllabication 

TO  MAKE:  48  (or  more)  cards  with  assorted  words  of 
1-2-3-4  syllables.  Hake  a  spinner  (1-2-3-4). 

TO  PLAY:  Shuffle  cards  and  deal  out  five  cards  to  each 
player.   Player  to  left  of  dealer  begins  play  by 
spinning  spinner.   He  may  then  lay  down  any  cards  In 
his  hand  that  has  same  number  of  syllables  as  pointer 
Indicates.   If  he  has  none,  he  passes.   Play  ends  as 
he  replaces  cards  from  pile  In  center  of  table.  Game 
may  be  called  at  any  time  or  when  one  person  can  no 
longer  play. 

WINNER:  Has  the  most  cards  laid  down  at  end  of  game. 

Variation:  Leader  could  spin  spinner  and  every  one  play 
at. once. 


ACCENT,  ACCENT,  WHO'S  GOT  THE  ACCENT? 


OBJECTIVE:   Learn  accent  skills. 

Played  same  as  Sylly  Tally  except  the  pointer 
Indicates  which  vowel  has  the  accent— 1st,  2nd,  or 
3rd.   (Respin  if  it  lands  on  4.) 


SYLLABLE  RUMMY 
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OBJECTIVE:    Counting  number  of  and  recognizing  syllable 
divisions. 

TO  MAKE:   Make  48  cards.    On  each  set  of  four  cards  write 
the  same  four  words  in  different  orders—one  word  under- 
lined at  the  top  of  each  list.   Dne  word  has  one  syllable, 
one,  two  syllables,  one,  three  syllables,  and  one,  four 
syllables— each  showing  syllable  division. 

TO  PLAY:   Shuffle  cards  and  pass  out  six  cards  to  each 
player.   Place  remaining  cards  in  stack  in  center  of 
table.   Then  play  like  Runiny  with  object  to  get  complete 
sets  of  four  before  laying  down.    Draw,  play  if  you  can, 
discard,  etc. 

WINNER:   Player  with  most  sets. 
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SYLLABICATION 


OBJECTIVE:    Recognition  of  syllables. 

TO  MAKE:   Game  board  of  railroad  board  8"  x  14".  Draw 
two  columns.  One  column  is  headed  "2  syllables"  and 
one,  "3  syllables."  Make  several  word  cards  of  two 
and  three  syllables. 

TO  PLAY:   Students  arrange  word  cards  under  correct 
heading. 

WINNER:   Could  keep  score. 


ERIC 


CAN  YOU  DECIDE  WHICH  SYLLABLE  IS  ACCENTED? 


'  OBJECTIVE:   Reinforcement  of  syllable  accents. 

TO  MAKE:    Large  sheet  of  railroad  board  or  oaktag.  Three 
pockets  made  from  white  envelopes.   Set  of  word  or  picture 
cards. 

TO  PLAY:  Player  decides  which  syllable  in  word  is  accented 
and  puts  in  suitable  pocket. 


diecide  which 
is  accen4ecl  ^ 
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ROOT  WORD  RUMMY 


OBJECTIVE:   To  develop  skill  In  recognizing  root  words. 

TO  MAKE:    Make  four  2  by  4  inch  cards  for  each  root  word 
to  be  practiced,  placing  a  different  word  at  the  top  of 
each  card«   Have  at  least  48  cards  in  all. 

TO  PLAY:    Shuffle  the  cards  and  deal  six  to  each  player* 
The  remaining  cards  are  placed  face  down  in  the  center  of 
the  table.   The  players  sort  their  cards,  placing  the  same 
root  words  together.   Any  player  who  holds  four  cards 
with  the  same  root  words  make  them  into  a  "book"  and 
lay  that  book  down.   The  dealer  then  gives  him  a  card 
from  the  pack  for  each  card  he  laic  down*   The  player 
to  the  left  of  the  dealer  calls  for  any  of  the  three 
words  listed  below  the  key  word  on  any  card  held  in  his 
hand.   If  another  player  holds  the  "called"  card,  he 
must  give  the  card  to  the  caller* 

A  playe/  continues  to  call  words  as  long  as  he  draws 
a  card  from  another  player.   When  there  are  no  more 
word  cards  of  the  kind  he  calls,  he  must  draw  from  the 
pack  and  then  discard.    That  ends  his  turn  and  the  player 
to  his  left  row  gets  to  play.   The  object  of  the  game  is 
to  complete  as  many  "books"  as  possible.   The  game  may 
be  terminated  at  any  time. 

WINNER:   The  player  with  the  most  "books". 
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Reprinted  by  permis^^ion  of  the  publisher  from  Cuy  Wagner 
and  Max  Hosier,  Reading  Games >    (New  York:  Copyright 
1960  by  Tf.ichers  Ptiblisfiing  Corporation.) 
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THE  END  OF  IT 

OBJECTIVE:   Reinforcement  of  suffixes. 

TO  >iAKE:  Cut  9  inch  circle  of  oak  tag.   Cut  a  pointer 
4"  XI".   Fasten  to  circle  with  brass  fastener.   On  edge 
of  circle  print  several  "endings." 

TO  PLAY:   Player  spins;  then  gives  a  word  using  that 
suffix. 


All  Purpose  Games 
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If  player  lands  on  colored  square,  he  takes  shortcut 
on  the  train  to  next  colored  square.   


The  colored  squares  have  following  notes:   "You  fell 
in  the  moat.   60  back  1  space!"   "A  damsel  in  distress 
needed  help,  and  you  helped.   Go  ahead  2  spaces."  "Vou 
fell  asleep  in  a  cave.    Lose  1  turn."   "You  rescued  a 
town  from  the  Black  Knight.   Take  another  turn." 
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PICTIONARY  PATH 


OBJECTIVE:   To  acquaint  child  with  color  code  of  Pictionary. 

TO  MAKE:   Draw  a  circular  path  on  oak  tag,  which  is  divided 
into  squares  colored  with  water  colors  or  crayons  with 
corresponding  colors  as  coded  in  Pictionary.   Color  code 
is  also  shown  on  top  of  game  board.   Four  to  six  of  each 
category  2"  X  3"  cards  with  appropriate  words  and/or 
pictures. 

TO  PLAY:   Each  player  takes  turn  drawing  card.   They  check 
the  color  code  at  top  of  game  board  to  find  out  what  "color" 
it  comes  under— then  proceed  to  that  color  on  the  trail. 
For  example*  a  picture  of  a  baby  would  be  listed  under 
People,  which  is  coded  green.   The  last  space  is  made  up 
of  all  colors. 

*Note:    In  some  cases,  a  thing  could  also  be  a  place;  how. 
many  or  where  could  be  a  helper  word.    If  in  doubt,  Piction- 
ary is  your  reference. 

WINNER:   First  player  to  reach  end  of  trail. 
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WHICH  BELONG  TOGETHER? 


OBJECTIVE:   To  put  in  categories. 

TO  MAKE:   Large  sheet  of  railroad  board  or  oak  tag. 
Four  pockets  made  from  white  envelopes.   On  each  pocket 
is  written  one  of  the  following:   toys,  food,  animals, 
people.   Set  of  picture  cards  that  could  fall  into  one 
of  the  four  categories. 

TO  PLAY;   Student  picks  up  picture  card  and  puts  in 
suitable  pocket. 
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ALL  PURPOSE  BINGO 


OBJECTIVE:    Because  the  board  is  blank  it  can  be  used  for 
skill  review  -  compound  words,  basic  words,  beginning 
sounds,  math  answers,  etc. 

TO  MAKE:   9"  square  divided  into  nine  squares*   2"  x  3" 
cards  with  skill  to  be  reinforced* 

TO  PLAY:   Arrange  skill  cards  in  any  order  on  bingo  board. 
Leader  is  caller  as  in  Bingo.    Paper  clips  can  be  used  to 
cover  called  cards. 

WINNER:    First  to  fill  card. 


C/c!rf/ie5 


HORSE  RACE 


OBJECTIVE:   To  rein- 
force  skill  of  your 
choice. 

TO  MAKE:   Oak  tag  18" 
X  48"  (2  pieces  24" 
long  fastened  together 
with  tape.)   Draw  seven 
tracks,  each  track  is 
divided  in  squares. 
Some  squares  are 
colored  blue,  red,  or 
yellow.    Start  is  at 
the  bottom  and  finish 
at  top.    Key  indicates 
how  colored  squares 
are  used.    Blue:  Go 
back  one  space.  Red: 
Move  ahead  two  spaces. 
Yellow:  must  give 
two  words. 

In  upper  right-hand 
corner  show  blue 
win;  red  -  place; 
yellow  -  show. 

TO  PLAY:   Using  dice 
or  spinner,  proceed 
toward  finish  on  your 
own  track,  using  skill 
you  are  reinforcing. 
Follow  directions 
of  the  key. 


WINNER: 


1st  -  Win 
2nd  -  Place 
3rd  -  Show 
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If  the  word  or  skill  is  not  correctly  answered,  the  elephant 
has  stepped  on  his  shoe,  and  he  starts  over  once  more. 
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DIZZY  DOUGHNUT 


OBJECTIVE:  To  reinforce  skills,  such  as  blends,  suffixes, 
prefixes,  math,  etc. 

TO  MAKE:   Game  mounted  on  railroad  board  approximately 
16"  X  26".    In  the  center  is  a  large  doughnut  with  12 
spaces.   One  space  is  marked  START  (again?);  the  one 
just  before  "DUNK  YOUR  DOUGHNUT"-   On  either  side  of 
doughnut  circle  are  three  spinners*   Four  of  these 
spinners  have  skills  to  be  reinforced*   Two  spinners 
(for  easy  accessibility)  are  number  spinners  (1-6) • 
The  skill  spinners  are  also  made  to  resemble  doughnuts. 
Playing  pieces  are  made  of  circles  to  resemble 
doughnuts.   Each  player  has  3  to  5  doughnuts. 

Skill  spinners  could  use  blends,  diphthongs,  prefixes, 
suffixes,  vowels,  beginning  or  ending  consonants. 
It  could  be  used  for  math  skills  by  spinning  the  two 
number  spinners  and  adding,  subtracting,  or  multiplying. 
(Must  have  correct  answer  before  spinning  to  proceed 
on  doughnut.) 

TO  PLAY:    Spin  first  one  of  the  skill  spinners  (to  be 
determined  by  leader,  or  alternate  spinners  each  round.) 
If  player  can  use  the  skill  correctly  in  word,  he  may 
then  spin  the  number  spinner  and  proceed  around  DIZZY 
DODlaHNUT.   He  may  move  any  of  his  doughnuts  as  he 
desires.   His  doughnut  must  get  exact  count  to  land 
on  the  space  marked  "Dunk  your  doughnut"  or  start 
around  again.    The  object  is  to  get  all  "doughnuts 
dunked."    (To  dunk,  playing  piece  is  put  on  cup  in 
center  of  circle.) 

WINNER:   The  first  player  to  get  all  his  doughnuts  dunked. 
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PLENTY  PLANETS 


OBJECTIVE:  To  reinforce  multiplication  skills. 

TO  MAKE:  Oak  tag  18"  x  24"  upon  which  is  drawn 
and  painted  with  bright  watercolors  the  nine 
planets  and  noon  surrounding  the  sun.  EacH 
planet  has  answers  as  follows:  Mars:  9,  81,  21, 
72.  54.  28.  18;  Mercury:  12.  81.  42.  36.  56.  27; 
Venus:  72.  24.  63.  9.  27.  28.  42.  16,  48;  Jupiter: 
18.  27.  12.  32.  48;  Uranus:  36.  49.  72.  16.  21. 
24.  54;  Saturn:  9.  63.  54.  49.  42.  64.  32.  18. 
56;  Pluto:  16.  63.  48.  21.  81.  56;  Neptune:  12. 
36.  64.  28.  49.  24;  Moon:  9.  36.  49.  64.  81; 
Earth:  42.  63.  24.  16,  27.  9.  81.  18.  72. 
You  will  also  need  two  spinners  numbered  1-9. 

TO  PLAY:   To  determine  order  of  play,  spin  both 
spinners  and  read  left  to  right  (6-8  would  be 
read  68)...   Play  begins  with  first  player 
spinning  both  spinners  and  multiplying  together. 
If  answer  if  shown  on  next  planet,  he  may  proceed 
to  that  planet.    If  not.  he  may  not  move.  He 
starts  from  earth  and  returns  to  earth. 

WINNER:    First  one  back  to  earth. 


CHECKERBOARD  SQUARES 


03JECTIVE:   Math  reinforcement 

TO  MAKE:   Draw  a  typical  checkerboard  with  playing  spaces 
a  light  color  so  that  you  can  write  a  number  on  it.  On 
each  space  is  written  a  number  1-12.   Make  two  sets  of 
12  "square  checkers."  On  ead\  checker  is  written  a  number 
1  -  12. 

TO  PLAY:   Object  is  to  eliminate  opponent's  checkers. 
Played  like,  checkers  with  the  following  exceptions.  You 
may  move  any  direction,  but  to  move  forward,  you  must  add 
correctly  the  nuirber  on  your  checker  plus  the  space  you 
want  to  move  to.  To  jump,  you  add  your  checker  to  your 
opponent's  checker  plus  the  space  you  land  on. 

To  move  backwards,  you  must  be  able  to  subtract  your  checker 
number  from  the  space  you  want  to  move.   (No  negative 
numbers,  please.)  To  jump  backwards,  you. add  your  opponent's 
checker  to  the  space  you  want  to  move  to,  then  proceed  only 
if  you  can  subtract  your  checker  from  it. 

Kings  can  move  either  direction  so  long  as  he  can  add 
correctly. 

WINNER:    Eliminate  opponents  checkers. 

Variation...  (1)  Could  be  played  as  "Give-away."   (2)  Could 
change  to  multiplication  and/or  division. 
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SPUTNIK  SPINNER 


OBJECTIVE:   Review  of  addition,  subtraction  and 
multiplication  skills* 

TO  MAKE:   Cut  12*1nch  square  of  railroad  board. 
Cut  9  Inch  circle  of  oak  tag*   Draw  6  Inch  circle 
In  center.   Divide  both  circles  Into  eight  sections. 
Inner  circle  Is  marked  1  *  8.   Each  section  of  outer 
circle  Is  divided  Into  nine  sections  and  marked  1  *  9. 
Cut  third  4  Inch  circle  of  railroad  board  with  four 
points  long  enough  to  touch  outer  circle.   On  each  point, 
put  one  of  the  following:   +  -  X  and  a  star.   With  a 
large  brass  fastener,  fasten  this  circle  loosely  In 
center  of  large  circle.   Then  glue  large  circle  to  the 
square  so  that  brass  fastener  stands  high  and  the  small 
circle  spins  easily. 

TO  PLAY:   This  spinner  can  be  used  with  a  trail  game. 
Player  spins  and  adds,  subtracts,  or  multiplies  accord- 
ing to  pointer.   For  example.  If  pointer  X  Is  on  Inner 
circle  2  and  outer  circle  5,  problem  Is  2  X  5  =  10. 
If  he  givet*  correct  answer,  he  may  go  on  the  trail 
nuniber  of  spaces  Indicated  by  pointer  with  the  star. 


BIG  DIPPER 


OBJECTIVE:   Reinforce  addition  skills 

TO  MAKE:   Railroad  board  14"  X  24"  upon  which  are  mounted 
seven  white  stars  in  the  shape  of  the  "big  dipper."  Each 
star  is  numbered  1  -  7  and  number  is  circled.  Possible 
answers  are  shown  on  the  points  of  each  star.   Star  (1): 
10,  11,  13,  6,  8,  9,  15;  Star  (2):   7,  4,  8,  12,  5,  18; 
Star  (3):    11,  7,  9,  4,  15,  12,  16,  17,  6;  Star  (4):  13, 
10,  14,  9,  12,  5;  Star  (5):    18,  13,  9,  16,  15,  11;  Star 
(6):   8,  14,  18,  15,  10,  17,  6,  9,  5;  Star  (7):    11,  8,  7, 
13,  16,  12,  4.   There  are  two  spinners  (the  sun  and  the 
moon)  numbered  1-9. 

TO  PLAY:   To  decide  order  of  play,  spin  both  spinners  (the 
sun  being  lO's,  the  moon  units),  reading  7  (on  sun)  and  9 
(on  moon)  as  79. 

Play  begins  with  first  player  spinning  both  spinners  and 
adding  together.    If  answer  is  on  next  star,  he  may  move  to 
that  star..  If  not,  he  does  not  move. 

WINNER:   Reached  star  (7)  first. 
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SHY  SHERRY'S  SHIP  SHAPES 


OBJECTIVE:    Learn  to  recognize  different  geometrical 
shapes  irregardless  of  color  (as  a  pre-runner  to 
letter  shapes.) 

TO  MAKE:    Railroad  board  14"  X  24",  upon  which  is  placed 
an  s-shaped  trail.   On  each  space  of  trail  is  one  of 
the  geometrical  shapes,  but  in  different  colors.  A 
spinner  showing  the  various  shapes  is  mounted  on  board. 
Small  ships,  boats,  etc.,  decorate  the  board. 

TO  PLAY:  Proceed  to  space  showing  same  shape  (not 
color  necessarily)  as  indicated  by  spinner— unless 
spinner  indicates  "Skip  turn." 
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LimE  LADDER 


OBJECTIVE:   Reinforce  math  skills  -  recognizing  the 
-    different  signs. 

TO  MAKE:   Railroad  board  12'^  x  22"  upon  which  is  drawn 
a  large  ladder.   On  each  step  is  a  math  problem: 
3x5=;   8  +  7  =;   8  -  0  =;  etc.  with  several  possible 
ways  to  get^he  same  answer •    In  addition,  there  are 
several  answer  cards  -  four  of  each  possible  answer. 

TO  PLAY:   Each  player  takes  turns  drawing  an  answer  card. 
If  card  shows  answer  of  next  step,  he  moves  up  step  on 
ladder.   If  not,  he  does  not  move.    Each  time  he  moves  one 
step,  he  may  draw  another  card,-  etc. 

Winner:  Reaches  top  step  first. 
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This  packet  of  Reading  Comprehension  Skills 
Stations,  a  list  of  commercial  comprehension 
materials,  and  Ideas  for  stimulating  the  ap- 
plication of  reading  skills  was  prepared  by 
the  following  Cedar  Rapids  professional  staff 
members,  under  the  sponsorship  of  Project 
BASIC  Reading: 


Judy  Blum 

Dorothy  Loeffler 

Martha  Derringer 

Betty  Murray 

Cecilia  Doyle 

Lisa  Nash 

Mary  Doyle 

Jean  Schultz 

Lynda  Flllp 

Mary  Smith 

> 

Allnda  Hakanson 

Mary  Snider 

Jean  Holdren 

Judy  Stepp 

Mae  Howes 

Kay  Sullivan 

Annette  Kervln 

Bellnha  Van  Slyke 

Judy  Kraft 

Judy  Werts 

Gloria  Krommlnga 

Jody  Whitehead 

Marjorle  Helsell 

Sharon  Wetherell 

The  Right  to  Read,  with  understanding  -  more  and  \Mer 
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RKADINC;  COMPRKHENSION  SKILLS  CATEGORY 


Classification 


TEACHER  OBJECTIVE 

Given  a  set  of  pictures,  the  student  will  be  able  to  classify  them  into 
groups. 


STUDENT  OBJECTIVE  ^ 

You  will  decide  in  which  group  each  toy  belongs. 


DIRECTIONS  FOR  STUDENT 

1.  Take  the  cards  from  the  toy  box* 

2.  Think  about  how  you  will  have  to  play  if  mother  is  going  to  take  a  nap. 

3.  Look  at  the  pictures  of  toys. 

4.  Decide  which  toys  you  could  play  with.    Put  those  on  the  chart.    Put  the 
others  back  in  the  toy  box. 

5.  Have  your  work  checked. 


MATERIALS  NEEDED 

1.  Manila  folder 

2.  Pictures  of  toys>  stored  in 
pocket  stapled  to  folder,  and 
labeled  ''Toy  Box" 


NOTE  TO  TEACHER 

Vary  the  activity  to  require 
classification  by  size,  shape, 
color,  function,  etc. 
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READING  COMPREHENSION  SKILLS  CATEGORY  j 
ClasHiricatlon 


TKACHKR  OBJEOTIVK 

Given  a  set  of  pictures,  the  student  will  be  able  to  classify  into  two  groups. 


STUDENT  OBJKCrrVK 

Yst»  will  divide  pictures  into  two  groups. 


DIRECTIONS  FOR  STUDKNT 


NOTE  TO  TEACHHR 

Other  types  of  classifications  that 
k could  be  used  by  changing  the  envelope 
'are:  1)  things  you  do  at  hone»  2)  things 
you  do  at  school »  3)  things  you  do  out** 
side.    Let  the  children  make  up  their  own 
^envelopes  using  pictures  of  catalogs » 
gp^(^wspaoers,  and  magaslnes. 


1.  Take  the  picture  cards  from  the  envelope. 

2.  Look  through  the  pictures.    Decide  whether  or  not  the  pictures  are  things 
you  do  almost  every  day. 

3.  Put  the  pictures  of  the  things  you  would  do  almost  every  day  under  the  paper 
clips. 

Put  the  other  cards  back  in  envelope. 
5.    Have  your  work  checked. 


MATERIALS  NEKDKD 

1.  12  X  18  sheet  of  oaktag  or  folder 

2.  Pictures  of  various  doing  words 

3.  Paper  clips 


1 — I 

Things  +o  +a<«e 
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READING  COI^IPRHIIENSION  SKILLS  CATEGORY 
Classification 

TEACHER  OBJECTIVE 

Given  a  picture  (or  word)  the  child  can  select  the  correct  classification  group « 

STUDENT  OBJECTIVE 

You  will  put  each  picture  or  word  in  its  group. 


DIRECTIONS  FOR  STUDENT 


1. 

2. 


3. 


Put  the  cards  in  the  right  slots. 
Put  the  title  of  each  slot  on  a  piece  of  paper  and 
write  the  words  that  are  In  that  slot«. 
Do  all  seven  slots, 
^heck  your  work.    Hand  in  your 
paper. 


MATERIALS  NEEDED 

1.  Oaktag 

2.  Envelope 

3.  Construction  paper 
A.  Cards 

5.  Pictures  (Picture  Dictionary) 


NOTE  TO  TEACHER 

Cut  Out  groups  of  pictures  that  can 
be  classified  together. 


older 


Toys 


Veg. 


Farm 


athdx 


Fruiti 


ajBlpei  fi 


inlM 


Directions 


When  done»  lift 
to  check  your 


CARDS 
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READ  INC  COMFKi-HKNSlON  SKILLS  CATECiORY 
Classification 

TKACHKR  0H.IKCT1VK 

Given  a  set  of  pictures,  the  student  will  be  able  to  classify  into  groups. 
STUDENT  OBJECTIVE 

You  will  put  each  picture  in  Its  group. 


DIRECTIONS  FOR  STUDENT 

1.  Take  the  cards  from  the  envelope. 

2.  Look  at  each  card  carefully.    Decide  which  store  you  would  go  to  to  buy 
chat  thing. 

3.  Put  the  picture  in  the  right  store. 

4.  Have  your  work  checked. 


MATERIALS  NEEDED 

1*    TWo  nanila  folders 
2.    Pictures  of  different  items  to 
be  bought 


NOTE  TO  TEACHER 

This  station  could  also  be  made  out 
of  shoe  boxes 9  or  other  boxes  decorated 
as  stores.    The  students  could  help 
with  the  boxes  or  make  them  themselves. 


Le+ s  Go  SllOppinCj 


Fl 


CU>THtN&  Profit: 


ONE  "-STOP  RXOCTOtf^ 


our 


ERIC 


The  names  of  the  stores  could  be  changed  by  using  tape  on  the  signs.  (Harry^s 
Hardware,  Carriers  Candy  Shop)    They  could  then  put  the  correct  pictures  in  the 
boxes.    They  could  use  the  phone  book  to  look  up  different  names  of  stores.  This 
could  be  extended  and  the  children  could  make  an  entire  town  with  streets  etc. • if 
this  went  along  with  your  social  studies  program. 

urn 
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RKADINC  COMPKhllKNSlON  SKILLS  CATEGORY 
Classification 

TKACHER  OIUECTIVE 

Given  a  set  of  objects,  the  child  will  be  able  to  place  each  in  its 
proper  setting. 


STUDENT  OBJECTIVE 

You  will  divide  the  animals  into  groups  and  place  them  where  they  would 
be  found* 


DIRECTIONS  FOR  STUDENT 
1*    Take  animals  from  envelope* 

2.  As  you  look  at  the  animals,  decide  if  they  would  be  found  on  a  farm 
in  the  Iowa  woods,  or  in  a  zoo. 

3.  Put  the  animals  in  their  proper 
places* 

4.  Have  your  work  checked. 


MATERIALS  NEEDED 

1.  Oaktag  27  X  12 

2.  Animals 

3.  Envelope 


NO'I'K  TO  TfvACHRR 

Instead  of  "mini-animals",  pictures 
may  be  used.  Change  the  station  by 
changing  background  pictures. 


CLASSIFICATION 


Envelope 


Envelope  i 


You  find  us  in 
Iowa's  woods. 


The  zoo  is  our 
home. 


4Ai 

.1 

- 

- 

■ 
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RKADINC.  (tjMl'RhllKNSlON  SKILLS  CATECORY 


Classlflcntlon  -  ReuognlzinK  Stated  Details  A-J 


TKACHKR  Oa.lECTlVli 

t 

The  student  will  classify  phrases  and  words  according  to  the  question  it  answers* 
who,  where,  when,  what,  and  how» 


STUDENT  OBJECTIVE 

You  will  match  each  phrase  to  the  question  it  answers. 
DIRECTIONS  FOR  STUDENT 

1.  Place  each  of  the  **spoons"  in  the  section  with  its  matching  question  word. 

2.  Check  the  tray  with  the  check  sheet  in  the  white  envelope. 


MTERIALS  NEEDED 

1.  Silverware  tray 

2.  Construction  paper,  cut  to  repre- 
sent spoons 

3.  Brown  envelope  for  spoons,  direc- 
tions, and  answer  check  sheet 

4.  Answer  check  sheet,  white  envelope 


NOTE  TO  TEACHER 


ERJC 
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Classification 
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TKACHER  OIUECTIVE 

The  child  will  be  able  to  identify  words  and  phrases  for  who,  what,  when  and 
where. 


STUDENT  OBJECTIVE 

You  will  decide  whether  each  card  you  draw  during  the  game  tells  who,  what, 
when  or  where. 


DIRECTIONS  FOR  STUDENT 

Put  your  markers  on  start.    First  player  draws  a  card,  reads  it  and  tells  if  it 
is  who,  what,  when,  or  where.    If  he  is  right,  he  moves  ahead  to  the  nearest 
stone  with  his  word  on  it  and  discards  in  the  proper  pile.    If  he  is  wrong,  he 
goes  backwards  to  the  nearest  Jail,  ~  ^ 

holds  his  card,  and  waits  for  his  next 
turn.    Then  he  tries  again.  Players 
play  in  rotation.    Winner  gets  to  eat 
his  marker. 
MATERIALS  NEEDED 

1.  Oaktag 

2.  Felt  tip  pens 

3.  Cards  for  words  and  phrases 

4.  Wrapped  hard  candy  for  markers 


NOTE  TO  TEACHER 

This  game  Is  self-checking  by  putting 
the  answer  on  the  back  of  the  card. 
The  only  thing  the  children  must 
remember  Is  to  put  the  deck  of  cards  __ 

face  up.    Then  after  they  answer  the  card,  they  turn  it  over  and  check. 
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READING  COMPRKHKNSION  SKILLS  CATEGORY 
Llteiral 


TKACHER  OIUECTIVli 

The  child  will  be  able  to  classify  words  and  phrases  in  the  categories 
who,  what,  when,  where,  and  why. 


STUDENT  OBJECTIVE 

You  will  be  able  to  put  each  card  in  its  category:  who,  what,  when,  where, 
and  why« 


DIRECTIONS  FOR  STUDENT 

1»    Divide  your  paper  into  five  columns.    Label  the  columns:    who,  what, 
where,  when,  and  why. 

2.  Take  some  orange  cards. 

3.  Read  each  card.    Place  the  card  in 
the  correct  column. 

4.  "Vhen  you  are  done,  copy  the  words 

into  the  right  selection  on  your 
paper. 

5.  Hand  in  your  paper. 
MATERIALS  NEEDED 

1.  Envelope 

2.  Paper  clips 

3.  Colored  cardboard,  two  colors 

a.  Write  category  words  (who 
what,  etc.)  on  one  color  oaktag. 

b.  Write  words  to  be  categorized 
on  cards  of  another  color  (or 
make  a  master  and  run  on  con- 
struction paper) 

4.  See  cards  on  attached  sheet. 


NOTE  TO  TEACHER 


Pocket  charts  or  "paper  clip" 
charts  work  weill  for  placing  the 
cards  in  the  right  category. 


0*1  rec+icns 
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a  tiny  bug 

once  upon  a  time 

hopped 

last  week 

in  the  garden 

baked  a  pie 

at  the  circus 

for  his  family 

found  a  penny 

sang  a  song 

Sally's  baby 

a  little  boy 

because  he  is  so  small 

danced  a  jig 

because  he  was  happy 

a  horse 

J, 

since  he  is  smart 

since  he  was  outside 

this  morning 

to  find  a  little  worm 

at  the  fair 

.  a  tall  mountain 

last  Saturday 

■ 

on  the  street 

• 

8.r 


because  he  is  the  champion 


since  it  rained 


Farmer  Jones 


in  his  mouth 


a  pretty  bird 


one  day 


at  one  o'clock 


to  make  more  money 


ran  a  race 


for  he  was  hungry 


put  his  thumb 


Grandmother 


the  doctor 


on  the  table 


some  peanuts 


in  the  oven 


because  Sue  wanted  one 


before  breakfast 


because  he  likes  them 


in  the  mud 


in  his  office 


found  a  worm 


under  the  porch 
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READING  COMPREHENSION  SKILLS  CATEGORY 
Classifying  -  Fact  or  Opinion 


TEACHER  OBJECTIVE 

The  student  will  distinguish  between  fact  and  opinion. 
STUDENT  OBJECTIVE 

You  will  decide  whether  a  statement  is  a  fact  or  an  opinion. 


DIRECTIONS  FOR  STUDENT 

Take  out  the  newspaper  advertisements. 

2.  Decide  if  the  underlined  part  is  a  fact  or  an  opinion. 

3.  Place  it  in  the  correct  pocket. 

4.  When  you  are  finished*  turn  over  the  ads  in  each  pocket  to  check. 


MATERIALS  NEEDED 

1.  Manilla  folder 

2.  Newspaper  ads»  laminated 

3.  Three  envelopes  for  pockets 

4.  Directions 


NOTE  TO  TEACHER 

Underline  the  part  of  the  ad  the  student 

is  to  evaluate  in  red. 
Place  either  an  "F"  or  em  "0**  on  the 

back  of  each  ad  for  checking 

purposes. 


ERIC 


1X3-6 
2X4-8 
2X5-10 


A  fact  or- 

tn  opinion 
??? 


-  Cover 
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Directions 


Facts 
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READING  COMPREHENSION  SKILLS  CATEGORY 
Classification 

TEACHER  OBJECTIVE 

The  student  will  classify  word  cards  distinguishing  between  city>  state> 
country^  and  continent. 

STUDENT  OBJECTIVE 

You  will  classify  each  card>  or  put  it  into  the  correct  group. 


DIRECTIONS  FOR  STUDENT 

Take  out  all  of  the  word  cards. 


1. 
2. 
3. 


4. 


Put  each  car^  into  the  correct  envelope. 
Check  your  answers  with  the  check  sheet. 
In  the  envelope  on  the  back  of 
the  folder. 

You  may  use  the  atlas  for 
reference. 


MATERIALS  NEEDED 

1*  Manila  folder 

2.  Word  cards 

3.  Direction  sheet 

4.  Four  envelopes  for  categories 

5.  Envelope  for  word  card  storage 

6.  Envelope  and  check  sheets  put  on 
the  back  of  the  folder 

7.  MY  FIRST  WORD  ATLAS,  Hai^ond 


NOTE  TO  TEACHER 

Good  cartoon  figure  of  detective  in 
INSTRUCTOR,  January  1974 


BH  A  SNOOP  - 

-  Cover 

DETECT  THE  GROUP! 

Objectives  & 
Directions 


I  City  I      I  State  | 


tountryl  OEeD 
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READING  COMPREHENSION  SKILLS  CATEGORY 
Literal  -  translation 


TEACHER  OBJECTIVE 

The  student  will  select  a  word  which  fits  in  a  given  context. 


STUDENT  OBJECTIVE 

You  will  write  in  the  missing  word  in  each  definition. 


DIRECTIONS  FOR  STUDENT 

1.  Number  your  paper  from  1  to  2 A 

2.  Pull  out  a  card.    What  word  has  been  blacked  out? 

3.  Write  it  down  with  the  matching  number  on  your  paper 

4.  Check  your  answers. 


MATERIALS  NEEDED 

1*  Envelope 

2.  Hard  cardboard 

3.  Construction  paper 

4.  24  cards 


NOTE  TO  TEACHER 

Use  a  dictionary  at  level  of  student. 
Cut  out  definition  ^  use  black  crayon 
to  blacken  out  the  word  being  defined. 


Inside  a  folder 


•    •  #  •  • 

Guess  the  Word. 


Directions 


ANSWERS 
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READING  COMPRIJIKNSION  SKILLS  CATEGORY 
Synonyms  -  Translating  details  A-2 

TEACHER  OBJECTIVE 

The  student  will  identify  synonyms  using  his  reading  vocabulary. 

STUDENT  OBJECTIVE 

You  will  match  words  from  your  reading  vocabulary  that  are  synonyms »  or  words  that 
have  the  same  meaning. 


DIRECTIONS  FOR  STUDENT 


1. 
2. 
3. 
4. 


5. 


Take  out  the  word  cards. 
Hatch  each  word  to  its  synonym. 
Record  your  pairs  on  a  sheet  of  paper 
Write  a  sentence  using  one  word 
of  each  pair.    Make  the  meaning 
of  the  word  clear. 
Turn  your  paper  in  to  the  teacher. 


MATERIALS  NEEDED 

1.  Manila  .folder 

2.  Colored  oaktag  cut  into 
football  shapes 

3*    Direction  sheet 

A.    Envelope  for  word  card^ 

5.    Magic  Marker 


-  Cover 


NOTE  TO  TEACHER 


Cut  football  shapes  :ln  a  jagged  way. 
Put  the  word  and  the  synonym  on  the 
matching  parts. 

By  using  the  reading  vocabulary,  you 
can  ^ke  a  separtate  folder  station 
for  each  reading  group. 


Objectives  and 
Directions 


Word 
Cards 


ERLC 
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READING  COMPRKHENSION  SKILLS  CATEGORY 
Antonyms  -  Translating  details  A*2 

TEACHER  OBJECTIVE 

The  student  will  natch  antonyms* 

STUDENT  OBJECTIVE 

You  will  match  antonyms,  or  opposltes. 

DIRECTIONS  FOR  STUDENT 


1.  Take  out  the  word  cards.    Match  each  word  with  its  opposite,  or  antonym. 

2.  Record  your  pairs  on  a  sheet  of  paper. 

3.  Turn  In  your  list  to  the  teacher. 


MATERIALS  NEEDED 

1.  Manila  folder 

2.  Direction  sheet 

3.  Envelope  for  word  cards 

4.  Colored  oaktag  cut  In  rectangles 

5.  Magic  Marker 


NOTE  TO  TEACHER 

Cut  each  rectangle  Into  ,two  Jagged 
parts.    Put  word  and  antonym  on  the 
matching  parts.    Works  well  to  use 
reading  vocabulary  words  and  make 
a  folder  station  for  each  reading 

group.    Yon  could  also  put  a  sentence  on  each  part  Instead  of  a  word< 


Word 
Cards 


-  Cover 
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RKADINC  (»HPREHENS10N  SKILLS  CATEGORY 


Hoaonyas 


RCSS  14 


TEACHER  OBJECTIVE 


The  child  will  l«arn  what  a  hoaonyB  is  and  hem  to  use  hoaonyas. 


STUDENT  OBJECTIVE 


1. 
2. 
3. 

4. 


You  iiill  match  each  word  with  its  hoaonya.  . 
YOU  Sll  find  and  underline  the  hoaonyas  in  each  pair  <>£  sentences. 
YOU  Sll  piS  out  the  incorrect  word  in  each  sentence  and  rewrite 
the  sentence  using  the  hoaonya  of  the  incorrect 
You  will  write  a  sentence  using  sach  hoaony*  in  the  given  pairs. 


DIRECTIONS  FOR  STUDENT 

Words  that  sound  alike,  but  aean  different  things  and  are  usually  spslled  in 
different  ways  are  called  hoaonyas.    This  center  will  help  you  learn  about  hoaonyas. 
Look'  at  the  pictures  in  this  center.    They  will  help  you  with  the  work. 

1.  Everyone  can  do  Parts  I  and  II. 

2.  If  you  are  saarter,  you  can  do  Part  III. 

3.  If  you  are  even  saarter,  you  can 
do  Part  IV. 


MATERIALS  NEEDED 

1.  Pencil 

2.  Three-page  ditto  worksheet 

3.  Display  board  for  homonyns 


NOTE  TO  TEACHER 


ERIC 
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CENTER  NUMBER 


Vrf!*?**'  ^"'^         deferent  things  and  are  u«u«lly  spelled 

In  different  ways  are  called  HOMONYMS.  7    f  *  « 

Here  Is  an  exaaple: 

I  can  see  with  my  eyes. 
The  boat  was  out  at  sea. 

I.    Hatch  the  hogx>nyas  In  Coluan  A  to  Colum  B. 


A 

B 

1. 

sea 

■ale 

2. 

our 

pare 

3. 

night 

red 

4. 

won 

hour 

5. 

four 

I 

6. 

too 

•M 

7. 

pair 

wood 

8. 

eye 

one 

9. 

would 

no 

10. 

read 

two 

11. 

knov 

for 

12. 

mall 

knight 

II.    Underline  the  hononyms  in  these  sentences. 

1.  He  is  By  dear  friend. 

2.  The  hunter  shot  the  deer. 

3.  I  would  like  some  candy. 

4.  What  is  the  sum  of  these  numbers? 

5.  Helen  went  to  the  park. 

6.  There  are  two  cookies  on  the  plate. 

7.  I  saw  eight  ducks. 

8*  They  ate  dinner  in  a  restaurant. 

9.  The  sun  is  shining  brightly* 

10.  It  is  a  father  and  son  game. 

Er|c  li?8 


-2- 
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11.  The  bee  stung  the  boys. 

12.  Will  you  be  my  friend? 

13 •  Where  did  you  buy  that  coat? 

14.  Martin  went  by  the  window. 

15 •  It  Is  wrong  to  steal* 

16.  The  nails  were  made  of  steel. 

17 •  Turn  right  at  the  comer. 

18«  We  write  with  a  pencil. 

19«  Sue  had  a  roll  for  dinner. 

20.  What  role  do  you  play  In  the  Chrlsta^  show? 


III.    In  each  of  the  sentences,  one  of  the  words  is  wrong.    Write  tt 
sentences  over  putting  in  the  correct  homonyms. 

1.    The  man*s  sun  is  my  friend. 


2.    The  rode  is  very  long. 


3.    Our  class  one  the  game. 


4.    Did  you  sea  Henry  yesterday? 


5.    Ellen  did  not  no  the  answer* 


6.    It  is  an  our  until  dinner. 


7.    He  new  the  answer  to  the  question. 


8.    They  went  two  the  playground. 


9.    She  had  on  a  blew  dress. 


Q  10.    They  eight  dinner  at  Grandmother* s  house. 

ERIC  1x79 
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IV.    Use  these  homonyms  In  sentences. 
A.    blew  -  blue 

1.   

2. 


B.    here  -  hear 

1.   

2. 


C.    tail  -  tale 

1.   

2. 


D.    whole  -  hole 

1.   

2. 


E.    son  -  sun 

1.   

2. 


F.    two  -  to 

,  1.   

2. 


.G.    bee  -  be 

1.   

2. 


H.    eye  -  I 

1.   

2. 


ERIC 
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READING  COMPRKHKNSION  SKILLS  CATE(;ORY 
Homonyms 

TKACHRR  OBJECTIVE 

The  student  will  identify  homonyms  arid  their  meanings. 

STUDENT  OBJECTIVE 

You  will  match  homonyms  and  give  their  meanings* 


DIRECTIONS  FOR  STUDENT 

1.  Take  out  the  "pears".    (You  may  not  eat  themi) 

2.  Match  the  homonym  pairs. 

3.  Write  a  sentence  using  each  homonvm.  showint^  its  meantnfjc. 

4.  You  can  check  by  turning  over  the 
pears  and  matching  the  number  on 
the  back. 

5.  Turn  the  sentences  into  the 
teacher. 

MATERIALS  NEEDED 


1.  Manila  folder 

2.  Brown  and  green  construction 
paper 

3.  Yellow  oaktag»  cut  in  the  shape 
of  pears 


NOTK  TO  TKACHKR 


Objectives 

and 
Directions 


-  Cover 
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RFADINC  COMPREHENSION  SKILLS  CATEGORY  . 
Synonyms 

TEACHER  OBJECTIVE 
The  child  will  learn  what  a  synonym  is  and  how  to  use  synonyms* 

STUDENT  OBJECTIVE 


1*    You  will  find  and  underline  the  synonyms  in  each  pair  of  sentences. 

2,  You  will  match  each  word  with  its  synonym. 

3,  You  will  write  a  synonym  for  each  word  in  a  given  list, 

4*    You  will  choose  from  a  list  of  words  the  synonym  for  the  underlined 
word  in  each. sentence, 

DIRECTIONS  FOR  STUDENT 

(These  directions  are  written  on  the  center.) 

Words  with  the  same  meaning  are  called  synonyms.  Look  at  this  center  and  let  the 
pictures  help  you, 

1,  Everyone  can  do  Part  I, 

2,  If  you  are  smart,  you  can  do  Part  II, 

3,  If  you  are  even  smarter,  you  will      i  ^ 
be  able  to  do  Part  III-, 


1, 
2, 
3, 


NOTE  TO  TEACHER 


Pencil 

Three-page  ditto  worksheet 
Display  board  with  illustrations 
of  synonyms 


ERIC 
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PARI  1. 


Words  with  the  same  meaning  are  called  SYNONYMS > 

I  have  a  bucket  of  water. 

I  have  a  pail  of  water. 

Directions:    Underline  the  synonyms  in  each  pair  of  sentences.    Use  the 
example  above  to  help  you.  '  ^ 


.  1.    The  pet  shop  is  on  the  comer. 
2.    The  pet  store  is  on  the  comer. 


3.  We  have  a  dog  at  our  house. 

4.  We  have  a  dog  at  our  home. 


5.  We  went  for  a  ride  in  the  car. 

6.  We  went  for  a  ride  in  the  automobile. 


7.  This  candy  cost  one  cent. 

8.  This  candy  cost  one  penny. 


9.  Don^t  shout  at  your  friends. 
10.    Don^t  yell  at  your  friends. 


11.  We  had  a  little  cup  of  juice* 

12.  We  had  a  small  cup  of  juice. 


13.  I  will  talk  to  you. 

14.  I  will  speak  to  you. 


15.  This  is  the  end  of  the  story. 

16.  This  is  the  finish  of  the  story. 


17.  The  answer  is  right. 

18.  The  answer  is  correct. 


19.  Do  you  have  a  present  for  me? 

20.  Do  you  have  a  gift  for  me? 


ERIC 
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PART  II.    Match  these  synonyms  by  drawing  a  line  from  each  word  In 
Column  A  to  a  word  with  the  same  meaning  In  Column  B. 


A 

B 

1. 

price 

boat 

2. 

happy 

city 

3. 

town 

right 

4. 

sack  ^ 

end 

5. 

bunny 

begin 

6. 

correct 

tall 

/• 

high 

too 

start 

cost 

9. 

ship 

rabbit 

10  • 

pal 

glad 

11. 

also 

friend 

12- 

finish 

bag 

Words  with  meanings  almost  the  same  are  called 
Write  the  synonyms  for  these  words. 


1. 

cap 

2. 

hone 

3. 

dish 

4. 

carpet 

5. 

woman 

6. 

quick 

7. 

nasty 

8. 

hobo 

9. 

smack 

10. 

lamp 
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PART  III. 

Directions:    Find  a  new  word  that  means  the  sane  as  the  underlined  word. 
Put  the  letter  of  that  word  in  front  of  the .sentence. 


a. 

recall 

1. 

Did  you  see  the  new  television? 

b. 

notice 

2. 

I  don't  remember  your  name. 

c. 

journal 

3. 

He  will  r*nnjsf'mr*f'  a  riAcr  Vi/mioa 

d. 

lovely 

4. 

e. 

false 

5. 

f. 

Inmedlatelv 

6. 

-was  reaoxng  cue  magazxne  • 

ft* 

build 

/  • 

sue  s  new  aress  xs  preccy • 

a. 

frequently 

1. 

Who  are  the  people  in  the  plav? 

b. 

mind 

2. 

She  keeps  her  room  neat. 

c* 

characters 

3. 

d. 

author 

4, 

e. 

apparel 

5. 

Who  is  the  writer  of  vour  book? 

f. 

peculiar 

6. 

We  Hava  TiAft!i^fi  oft!^n. 

g. 

tidy 

7. 

What  clothins  will  vou  u^ar? 

a. 

rapidly 

1. 

.....   What  time  does  the  meeting  bej^in? 

b. 

prepared 

2. 

He  finished  his  dinner  quickly. 

c. 

soiled 

3. 

The  story  was  funny. 

d. 

stay 

4. 

Are  you  ready  to  %o  home? 

e. 

flower 

5. 

The  bed  spread  was  dirty. 

f. 

hilarious 

6. 

You  will  have  to  remain  after  school. 

commence 

7. 

My  favorite  blossom  is  a  rose. 
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READING  COMPREHENSION  SKILLS  CATEGORY 
Synonyms 

TEACHER  OBJECTIVE 

Students  will  be  ab}e  to  apply  their  knowledge  and  understanding  of  synonyms* 

STUDENT  OBJECTIVE 

You  will  be  able  to  give  a  synonym  for  each  common  vocabulary  word« 


DIRECTIONS  FOR  STUDENT 


1*    Each  player  rolls  the  die.    Player  with  low  number  starts. 

2.  In  turn,  draw  a  card.    Read  the  word.    Give  a  synonym  (word  that  has 
the  same  meaning). 

3.  If  you* re  not  sure  you  all  agree 
that  the  synonym  is  right,  write 
the  two  words  down.    Check  it  out 
when  the  teacher  has  time. 


MATERIALS  NEEDED 

1.  Trial  game  board  (see  illustration) 

2.  1  marker  for  each  player 

3.  1  die 

A.    Stack  of  playing  cards-words 
that  have  synonyms! 


NOTE  TO  TEACHER 

You  may  have  students  make  their  own 
playing  cards. 


SAMPLE  TRAIL  GAME  BOARD 


FINISH 

1  1  

H 

lllll^H 

mil 

iiiiii 

M 

1  ►:♦»:< 

1  1 

START  .  1 

Green  move  ahead  1  space 
Blue  move  back  2  spaces 
Red  loose  your  turn 


4* 
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READING  COMPRiiHENSlON  SKILLS  CATEGORY 
Literal'  -  translation  (vocabulary  development) 

TEACHER  OBJECTIVE 

Given  a  word^  the  child  can  select  a  synonym. 

STUDENT  OBJECTIVE 

You  will  match  word  cards  to  their  synonyms  on  the  game  board « 


DIRECTIONS  FOR  STUDENT  

1.    Look  at  the  words  on  the  cards. 

1.    Hatch  the  word  on  the  card  with  a  pink  or  green  card  that  means  about  the 
same  thing. 

3.  Put  the  cards  down  with  the  word  side  up. 

4.  When  all  the  squares  are  covered > 


flip  all  the  cards  over. 
5.    If  you  are  rights  you* 11  have  a 
picture. 

MTERIALS  NEEDED 

1.  Construction  paper 

2.  Envelope 

3.  Hard  cardboard 

4.  Picture  from  a  magazine  to  paste 
on  the  back  of  the  construction 
paper  before  you  cut  it  into 
small  cards 


NOTE  TO  TEACHER 

The  children  match  words  (blaze-fire.) 
Great  for  vocabulary  development. 


Folder 


get 


shor< 


inai] 


mix 


ill 


drd  glanci 


CARDS 


Directions 


ERIC 
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RKADINC  COMPHKIIKNSLON  SKILLS  CATE(U)RY 


Synonyms, 


TEACHER  OBJECTIVE 

The  student  will  demonstrate  that  he  knows  what  synonyms  are  by  matching 
synonyms. 


STUDENT  OBJECTIVE 
You  will  be  able  to  match  words  that  are  synonyms. 


DIRECTIONS  FOR  STUDENT 

!•    Take  the  puzzle  pieces  out  of  the  envelope. 

2.  Place  them  with  the  words  up» 

3.  Match  the  words  that  have  like 
meanings. 

4.  If  you  are  correct  your  puzzle 
pieces  will  fit  together. 


MATERIALS  NEEDED 


1. 


2. 


List  of  synonyms     see  next 
page  for  sample  list.  Adjust 
to  the  level  of  the  students 
Puzzle  pieces  with  words  that 
are  synonyms  -  all  pairs  cut 
differently 


NOTE  TO  TEACHER 

Use  this  and  game  on  page 
as  follow  up  after  packet 
May  also  tie  In  Troll  FSC  - 
Working  with  Words  "Synonyms  and 
Antonyms"  for  Introduction 
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Synonym  Puzzles 


-  Each  set  cut  to  fit  together 
cattle/cows  1 ibrary/iMC 


gentle/ tame 

sea/ocean 

class/group 

rear/back 

heart/valentine 

boy/ fellow 

shop/store 

dust/dirt 

cloth/rabric 

gay/ happy 

sob/ cry 

trousers/pants 

sick/ill 

finished/done 

giggle/laugh 


plain/simple 

chuckle/laugh 

prize/ reward 

mix/stir 

whiskers/beard 

dad/father 

mother/mom 

jacket/coat 

sack/ bag 

dinner/supper 

snip/cut 

rip/ tear 

whole/ total 

boat/ship 

beach/shore 
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READING  COMPREHENSION  SKILLS  CATEGORY 
Multiple  meanings  of  words 


TKACHKR  OHJECTIVE 

Given  a  definition  for  a  word  which  has  multiple  meanings »  the  student 
will  be  able  to  select  which  of  two  sentences  uses  the  word  as  defined. 


STUDENT  OBJECTIVE 

Some  words  have  more  than  one  meaning.  You  will  be  able  to  decide  which 
sentence  uses  the  word  v^ith  a  given  definition. 


DIRECTIONS  FOR  STUDENT 

1.  Place  cards  face  up.    Draw  a  card  and  read  aloud  what  the  card  says. 

2.  Tell  which  sentence  uses  this  meaning  of  the  word. 

3.  To  check  your  answer »  turn  the  card  over  and  also  move  the  ntimber  of 
spaces  it  tells  you 

A.    First  one  to  the  en< 

MATERIALS  NEEDED 

1.  Trail  board  (You  may 
of  the  window  shade 
at  stores.) 

2.  Markers 

3.  Stack  of  cards 

EXAMPLE  OF  CARD 


run  -  to  move  quickly 

1.  The  boy  can  run. 

2.  I  have  a  run  in 
my  stocking 


1  (answer) 
Move  3  spaces 


NOTE  TO  "TEACHER 

You  can  make  maiiy  different  stacks 
of  cards  for  the  same  trail. 
Remember »  the  answer  is  on  the  back 
of  the  cardt  so  the  stack  is  placed 
face  up. 
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RFADINC  COMPREHENSION  SKILLS  CATEGORY 
Using  context 


TEACHER  OBJECTIVE 

The  student  will  use  the  context  of  a  poem  to  supply  a  missing 
rhyming  word. 

STUDENT  OBJECTIVE 

You  will  supply  the  missing  rhyming  word  in  each  poem. 


DIRECTIONS  FOR  STUDENT 

1.  Read  each  poem  carefully. 

2.  Find  the  missing  words  and  fit  thea  into  the  proper  slots. 

3.  Reread  the  poem. 

4.  Copy  down  your  favorite  one  and  illustrate  It. 


MATERIALS  NEEDED 

1.  Oaktag 

2. — Felt  tip  pen 

3.  Small  oaktag  cards 

4.  Poetry  book 

5.  Razor  blade 

6.  Crayons  and  paper  and  pencil 


NOTE  TO  TEACHER 


ERIC 


CELERY 


Celehy  ^  raw^ 
Develops  fheUoKl 
But  celery  stewed^ 
Is  more  c^uie+/y  


O^den  Nash 
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READING  COMPREHENSION  SKILLS  CATEGORY 
Use  of  context 


TEACHER  OBJECTIVE 

Given  a  definition  from  which  the  word  being  defined  has  been  deleted^  the 
student  will  supply  the  missing  word. 


STUDENT  OBJECTIVE 

You  will  write  down  the  word  that,  is  missing  from  each  definition. 


DIRECTIONS  FOR  STUDENT 

1.  Number  your  paper  from  1  to  2A* 

2.  Pull  out  a  card*    What  word  has  been  blacked  out? 

3.  Write  it  down  with  the  matching  number^on  your  paper. 

4.  Check  your  answers*  (Make  sure  the  . 
word  makes  sense!) 


Inside  a  folder 


MATERIA1.S  NEEDED 


1. 
2. 
3. 
4. 


Envelope 
Hard  cardboard 
Construction  paper 
24  cards 


^   Choose  a  Word. 


ANSWERS 


Directions 


Use  a  dictionary  at  level  of  student. 
Cut  out  definition  use  black  crayon 
to  blacken  out  the  word  being  defined. 


NOTE  TO  TEACHER 


ERLC 


1192 


RCSS  23 


READING  COMPREHENSIOM  SKILLS  CATEGORY 
Scr  ut  Iny-*  Con  text 

Picture  Clues 

I  KACIIKH  oH.iwrnvK 

Given  a  paragraph  or  short  story  containing  false  or  extraneous  information» 
the  student  will  identify  thi^  misleading  material. 

STUDENT  OBJECTIVE 

You  will  find  the  part  in  each  paragraph  or  short  story  that  doesn't  fit 
in. 

DIRECTIONS  FOR  STUDENT  ^  • 

Read  each  paragraph,  look  at  each  picture  closely »  and  copy  down  the  sentence 
that  is  incorrect.    Be  sure  to  tell  who  is  talking. 


MATERIALS  NEEDED 


1. 
2. 
3. 
4. 
5. 


Oaktag 

Pictures 

Glue 

Felt  tip  pen 

Paper  and  pencil  for  the  child 


Everybody  always 
makes  me  do  all 
the  dirty  work. 


That  makies  me  very 


GRUMPY! 


GRUMPY! 


NOTE  TO  TEACHER 


happy.  I  think 
X*1X  run  away. 
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READING  COMt*REHENSION  SKILLS  CATEGORY 


Level  may  vary  from  literal  to  Inferential,  depending  on  the  selected  jiftVragraphs 
and  accompanying  questions. 


TEACHER  OBJECTIVE 

Given  a  paragraph,  the  student  will  answer  literal  and  inferential 
questions. 


STUDENT  OBJECTIVE 

You  will  answer  the  questions  asked  about  each  paragraph.    Some  of 
the  questions  will  be  answered  directly  in  the  paragraph,  but  you 
must  draw  inferences  to  answer  others 


DIRECTIONS  FOR  STUDKNT 

Put  track  together  with  the  home  opposite  the  town*    Place  cards  face  up.    Read  the  top 
card  aloud  and  give  the  correct  answer.    Check  your  answer  by  looking  on  the  back  of  the 
card.    If  the  colors  match,  you  are  correct.    This  also  tells  you  how  many  spaces  you 
can  move  on  the  track.    You  must  follow  the  arrows  on  the  track,  so  sometimes  you  have 
to  go  backwards.    If  the  answer  is  in  red,  you  move  on  the  red  track.    If  it  is  written 
in  green,  you  move  on  the  green  track. 


MATERIALS  NEEDED 

1,  Oaktag  for  track  (may  be  mounted 
on  heavy  cardboard  and  made  in  inter- 
locking pieces  for  easy  storage. 
For  permanency,  use  ^fasonite  for 
the  tracks,) 

2,  Paint  or  Magic  marker  for  the 
three  tracks, 

3,  Word  cards 


NOTE  TO  TEACHER 

Paragraphs  may  be  cut  from  workbooks, 
or  such  sources  as  Barnell-Lof t 's 
Using  the  Context > 
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READING  COMPREHENSION  SKILLS  CATEGORY 

Cause  and  Effect*    Recognizing  stated  details  A~l 


RCSS  25 


TEACHER  OBJECTIVE 

The  student  will  identify  each  of  a  pair  of  phrases  from  a  sentence  as  a  cause  or 
an  effect. 


STUDEOT  OBJECTIVE 

You  will  tell  whether  a  phrase  is  a  cause  or  an  effect. 


DIRECTIONS  FOR  STUDENT 

1.  Take  out  the  sentence  strips. 

2.  Arrange  the  strips  In  pairs  to  make  a  sensible  sentence. 

3.  Decide  whether  each  part  Is  a  cause  or  an  effect* 

4.  Hake  a  list  on  your  paper  as  shown  below  and  list  each  cause  and  effect. 

5.  You  may  correct  by  turning  over  each  strip  of  the  sentence. 

6.  Turn  your  paper  Into  the  teacher. 


MATERIALS  NEEDED 


1.  Large  brown  envelope 

2.  Smaller  envelope  containing  the 
directions 

3.  Sentence  strips  written  on  colored 
oaktag 

4.  Magic  marker 


NOTE  TO  TEACHER 

Sample  sentences  can  be  found  in  Croft 
Comprehension  Manual-*post  workshop  V»  p4 

All  directions  and  sentence  strips 
can  be  placed  inside  large  envelope. 
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Everything  seemed  to  go  wrong 


and  so  Susie  was  feeling  sad 


He  stumbled  on  the  step 


and  broke  h^s  toe 


The  girl  was  dripping  wet 


because  she  walked  to  school 


A  big  package  arrived  in  the  mail 


and  so  Dick  was  very  excited 


Mary  hadn't  listened  in  class 


and  so  she  was  worried  about  the 
test 


Janice  didn't  water  her  plants 


and  they  began  to  wilt 


The  chair  tipped  over 


when  the  leg  broke 


The  boat  sank 


ERLC 


when  the  leak  got  bigger 
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READING  C0M1>REHENS10N  SKILLS  CATEGORY 

Comprehending  phrase  and  sentence  meaning.  (The  skill  also  requires  the 
child  to  fill  in  a  rhyming  word.) 


TKACHER  OBJECTIVE 

1*    The  child  will  substitute  an  initial  letter  to  form  a  new  rhyming  word  and 
complete  a  meaningful  rhyming  sentence. 

2.    The  child  will  demonstrate  comprehension  of  the  sentence  by  drawing  a 
picture. 

STUDENT  OBJECTIVE 

1*    You  will  use  a  rhyming  word  to  fill  in  the  blank  in  each  sentence. 

2.    You  will  show  you  understand  each  jsentence  by  drawing  a  picture  of  it. 


DIRECTIONS  FOR  STUDENT 


1.  Draw  a  pickle  from  the  pickle  barrel. 

2.  Write  the. sentence  in  your  book. 

3.  Fill  in  the  blank  with  a  rhyming  word  to  make  a  meaningful  sentence. 

4.  Illustrate  the  sentence.  ^ 

5.  Do  eight  sentences. 

6.  Hand  your  book  in  when  it  is  finished.   


MATERIALS  NEEDED 


1. 
2. 
3. 
4. 


Big  jar 

Construction  paperP^ 
Story  paper  3 
Sentences  for  the  jar 


Make  an 
eight- 
page  book 


NOTE  rO  TEACHER 

Make  sentences  on  green  construction 
paper  the  shape  of  pickles « 

Post  the  Instructions  or  staple  them  in 
each  book. 


ERLC 


EXAMPLES: 

1.  The  big  black  cat  was  told  to 
(scat). 

2.  The  merry  king  was  asked  to 
(sing) . 

3. .  That  mean  old  cat  just  caught  a 
(rat) . 


^44 
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KKAlllW;  COMPRMIIKNSION  SKILLS  CATEGORY 
TEACHER  OBJECTIVE 

Given  a  group  of  meaningful  sentences  and  nonsense  sentences,  the  student 
will  select  only  those  sentences  which  made  sensed 

STUDENT  OBJECTIVE 

You  will  be  able  to  pick  out  the  sentences  which  make  sense. 


DIRECTIONS  FOR  STUDENT 


1.  Pick  up  an  apple. 

2.  Read  the  sentence. 

3.  If  sentence  Is  true,  put  the  apple  In  the  basket.    Leave  the  other 
apples  on  the  table. 


MATERIALS  NEEDED 

1.  Basket 

2.  Construction  paper 


NOTK  TO  TKACURR 

The  teacher  should  convey  the  idea  that 
the  child  Is  to  pick  up  only  the  good 
apples  (exp.  -  the  ones  with  true 
sentences)  and  put  them  in  the  basket. 


Other  uses: 

1.  Pick  the  apples  that  have  a  complete  sentence  on  them. 

2.  Pick  the  apples  that  have  the  sentences  punctuated  correctly. 


ERLC 
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READING  COMPREHENSION  SKILLS  CATEGORY 
Sequence 

TEACHER  OBJECTIVE 

Given  a  story  that  has  been  divided  into  small  parts,  the  child  will  be  able  to 
read  it  and  reasseoible  it  in  the  proper  order* 


STUDENT  OBJECTIVE 


You  will  put  the  parts  of  each  story  in  order. ' 


DIRECTIONS  FOR  STUDENT 


1.  Take  out  all  the  parts  of  the  story  and  read  them. 

2.  Decide  which  is  the  beginning,  middle  and  end  of  the  story. 

3.  String  it  out  so  it  is  in  the  proper  order. 

4.  Read  it  to  a  friend. 

5.  Check  the  back  and  see  if  you  are  correct. 


MATERIALS  NEEDED 

1.  Construction  paper 

2.  Story  with  vocabulary  child  doesn^t 
need  to  struggle  with 

3.  Glue 


NOTE  TO  TEACHER 
It  helps  to  laminate  these! 


ERIC 
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READING  COMPREHENSION  SKILLS  CATEGORY 
Story  sequence  using  pictures. 

TEACHER  OBJECTIVE 

Given  a  set  of  pictures,  the  student  will  be  able  to  arrange  them  in  logical 
sequence  to  tell  a  story. 

STUDENT  OBJECTIVE 

You  will  put  each  set  of  pictures  in  a  row  to  tell  a  good  story. 

DIRECTIONS  FOR  STUDENT 
See  the  attached  sheet. 


CAN  YOU  PUT  THESE  IN 


MATERIALS  NEEDED 


ORDER? 


1.  Learning  station 

2.  Sets  of  pictures 


Directions 


NOTE  TO  TEACHER 


This  can  be  self-checking  with 
numerals  on  the  back. 


10  sets  of  pictures  (with  no  words) 


ERIC 
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DIRECTIONS  FOR  STUDENT 

Today  we  are  going  to  try  some  pictures  without  words.  This 
Is  going  to  be  a  little  harder,  but  let's  see  how  well  you  can 
do. 

1.  Choose  one  of  the  packets  of  pictures  and  see  If  you  can 
arrange  them  In  order  to  tell  a  story.    (Some  of  the  sets 
are  harder  than  others ,  so  you  might  want  to  choose  a  packet 
with  fewer  pictures  to  start  with.) 

2.  When  you  have  put  them  in  order ,  flip  the  cards  over  and  see 
if  you  are  right. 

3.  When  you  have  done  as  many  packets  as  you  want  today,  choose 
one  set  and  take  them  to  your  desk.    There  is  some  drawing 
paper  on  the  shelf.    You  can  either  add  some  pictures  to  your 
story  or  maybe  you  would  want  to  write  a  story  about  your 
pictures • 

4.  When  you  are  finished  with  your  story  or  pictures,  put  them 
up  on  the  bulletin  board,  so  we  can  all  look  at  them. 


ERLC 


RCSS  2a 


READING  COMPREHENSION  SKILLS  CATEGORY 
Sequence 

TEACHER  OBJECTIVE 

The  student  will  be  able  to  put  the  beginnings  middle,  and  end  of  a  story 
together* 


STUDENT  OBJECTIVE 

You  will  be  able  to  put  three  parts  of  a  story  together  to  make  a  good 
beginning,  middle ,  and  end* 


DIRECTIONS  FOR  STUDENT 

Read  the  beginning  of  each  story  on  the  back  of  the  clowns'  head*    Try  to  find  a 
body  that  will  go  with  your  head*    If  you  choose  all  the  right  parts,  the  story 
will  make  sense*    Put  the  right  hat  on  th#  dowp.    Tbm  title  of  tha  atoi^  1^ 


MATERIALS  NEEDED 

1*    Newsprint  or  construction  paper 

for  clowns 
2*    Pencils  or  Magic  Markers  for 

writing  the  stories  on  the 

backs  of  the  clown  pieces 
3*    Use  three  or  four  different 

clowns 

4*    Paper  fasteners  for  putting 

clowns  together 
(For  clown  example >  see  attached 
sheet*) 

Norr:  to  tkacurr 


children  could  draw  their  own  clowns 
and  write  stories  on  the  back*  The 
teacher  can  check  quickly  by  looking   

to  see  if  the  clowns  are  dressed  correctly.  ffu^T can  also  read  thdr  story 
clown  to  another  student*  I  cut  apart  old  stories  from  workbooks  and  glued 
them  on  the  back* 


title 


^    beginning  of  a  story 


middle 


end 


Fasten  with  paper  fasteners 
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READING  COMPREHENSION  SKILLS  CATEGORY 
Story  sequence  using  words. 
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TKACHER  OUJECTIVK 

The  child  will  sequence 
story. 

STUDENT  OBJECTIVE 

You  will  be  able  to  put 


several  sentences  in 


several  sentences  in 


a  logical  order  to  tell  a 


a  row  to  tell  a  story. 


DIRECTIONS  FOR  STUDENT 
See  the  attached  sheet. 


MATERIALS  NEEDED 

1.  Learning  station 

2.  Sets  of  stories  cut  apart  into 
sentences 


NOTE  TO  TEACHER 

This  can  be  self-checking  with 
numerals  on  the  back. 


CAN  YOU  PUT  THESE  IN 
ORDER? 


Directions 


r 


8  sets  of  sentences  with  no  pictures 
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DIRECTIONS  FOR  STUDENT 
NOW  YOU  ARE  READY  FOR  A  REAL  HARD  ONE! .'I. 'I 

1.  Choose  one  of  the  stories  below  and  see  if  you  can  arrange 
the  sentences  in  order  to  tell  a  story.    (Some  of  them  are 
stories  that  you  know,  but  be  careful  you  must  read  each 
part  in  order  to  get  them  right.) 

2.  Turn  the  cards  over  when  you  are  finished  and  check  yourself. 

3.  If  you  are  right,  read  the  story  again  to  yourself  and  then 
go  to  the  tape  recorder  and  tape  the  story  for  your  friends 
to  listen  to,  when  they  get  their  work  finished. 

4.  If  you  didn't  get  them  all  right  this  time,  try  another  packet. 
Keep  practicing—pretty  soon  you'll  be  a  whiz!!!! 
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RKADiNC  COMPRKMENSION  SKILLS  CATKGORY 
Sequence 


TEACHER  OB.TECTIVK 


STUDENT  OBJECTIVE 

You  will  be  able  to  put  several  pictures  in  a  row  to  tell  a  story. 


DIRECTIONS  FOR  STUDENT 

1.  Take  pictures  from  the  envelope. 

2.  Decide  which  picture  happened  first.    Put  it  in  pocket  with  a  1. 
J.    Decide  which  picture  happened  next.    Put  it  in  pocket  with  a  2. 
4.    Have  your  work  checked  by  telling  your  story  to  the  teacher. 


MATERIALS  NEEDED 

1.  Manila  folder 

2.  Pictures  from  a  story 


NOTE  TO  TEACHER 

May  want  to  have  student  write  sentences 
that  go  with  picture. 

Difficulty  can  be  changed  with  number 
of  pictures. 
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KKADINC  COMPREHENSION  SKILLS  CATECWRY 
Main  idea  and  sequence 


TKACIIKR  OBJECTIVE 

Given  a  set  of  pictures  and  sentences, 
tells  the  idea  of  the  picture  and  then 


the  child  shall  pick  out  the  sentence  that 
place  pictures  in  sequence. 


STUDENT  OBJECTIVE 

The  child  shall  match  sentences  and  pictures  and  then  put  the  pictures  in  order. 


DIRECTIONS  FOK  STUDENT 


1. 

2. 
3. 
4* 
5. 


Take  the  sentences  and  pictures  from  their  envelopes. 
Look  carefully  at  the  pictures. 
Read  the  sentences. 

Match  the  sentences  with  the  pictures. 

Put  the  pictures  in  order  the  way  they  happened. 


.MATERIALS  NEEDED 

1.  Large  sheet  of  oaktag 

2.  Pictures  of  a  story 

3.  Sentences  to  go  with  pictures 


NOTE  TO  TEACHER 

Staple  the  number  strips  to  the  oaktag 
sheet  to  form  pockets.    Pictures  may 
be  numbered  on  the  back  to  make  the 
activity  self --checking. 
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READING  COMPREHENSION  SKILLS  CATEGORY 
Sequence  -  sentences  to  paragraph 

TKACHKR  OKJKCTIVK 

The  student  will  sequence  sentence  strips  to  form  a  paragraph. 

STUDKNT  OBJKCTIVE 

You  will  build  a  paragraph  by  putting  sentence  strips  in  the  correct  order. 


DIRECTIONS  FOR  STUDENT 

1.  Take  out  the  sentence  strips. 

2.  Separate  the  strips  into  groups  by  their  numbers. 

3.  Arrange  each  group  of  strips  into  a  logical  paragraph. 

4.  Check  you  paragraphs  with  the  key 
paragraphs  in  the  envelope. 


MATKRfALS  NEEDED 

1.  Manila  folder 

2.  Construction  paper  for  cover 

3.  Directions 

4.  Two  envelopes,  for  sentence  strips 
and  key  paragraph 

5.  Paragraph  (cut  the  sentences  into 
individual  strips  and  laminate.) 

6.  Laminate  the  whole  paragraph  to 
use  as  a  key 


NO'l'I-  TO  TKACHKR 

Number  all  sentences  in  a  paragraph 
with  a  common  number  on  the  front  to 
aid  children  in  separating  the  sen- 
tences into  groups. 


Jt'aragraph  -  * 


~  Cover 


Objectives  & 
Directions 


Sentence 
Strips 
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READING  COMPREHENSION  SKILLS  CATEGORY   

Sequence  -  paragraphs  to  story 


TEACHER  OBJECTIVE 

The  student  will  arrange  the  parts  of  a  story  in  the  correct  sequence. 


STUDENT  OBJECTIVE 

You  will  arrange  the  paragraphs  in  a  story  in  the  right  order. 


DIRECTIONS  FOR  STUDENT 

1.    Take  out  all  of  the  story  parts* 

1.    Separate  the  pieces  into  piles  according  to  the  letter  on  the  bottom  of 
each  part. 

3.  Put  each  group  of  pieces  in  order  so  the  story  is  in  the  right  order. 
Include  the  title  as  well. 

4.  Check  by  turning  the  pieces  over  to  see  if  they  are  in  numerical  order. 


^fATERIALS  NEEDED 


1. 
2. 
3. 
4. 


Manilla  folder 

Direction  sheet 

Envelope  for  paragraph  pieces 

Fables  and  fable  pictures, 

laminated 


NOTE  TO  TEACHER 

By  putting  a  letter  on  the  front  of 
each  piece  of  the  fable,  you  can  use 
several. 

The  numbers  on  the  back  allow  student 
checking 

Good  source  for  fables  and  pictures- 
CONQUESTS  IN  READING,  Kottmeyer 
Webster  Division,  McGraw-Hill 


FIND  THE 
FABLE 


Objectives 
Directions 


-  Cover 


Paragraphs 
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READING  COMPREHENSION  SKILLS  CATEGORY 
Sequence  -  picture 

TI-ACIiHR  OBJECTIVli; 

The  student  wiXl  place  cartoons  into  the  correct  sequence. 
STUDENT  OBJECTIVE 

You  will  put  cartoons  in  the  order  in  which  they  should  go. 
DIRECTIONS  FOR  STUDENT 


NO'I'I-  TO  THACHKK 

Blondie  and  Nancy  are  good  cartoons. 
Label  each  set  of  cartoons  on  the 
bottom  with  a  common  number. 
Put  each  cartoon  set  in  numerical 
order  on  the  back. 


1.  Take  out  the  cartoon  pieces. 

2.  Separate  them  into  groups  by  the  numbers  on  the  front  at  the  bottom. 

3.  Put  each  pile  of  cartoons  In  the 
right  order. 

4.  Check  by  turning  over  each  cartoon 
piece  in  the  group. 

MATKRIALS  NEEDED 


1.  Manila  folder 

2.  Cartoons  cut  apart  and  laminated 

3.  Direction  sheet 

4.  Envelope  for  cartoon  pieces 

5.  Magic  Markers 

6.  Sunday  color  cartoon  for  cover 
and  inside  cover 


-  Cover 


Directions  & 
Objectives 


Cartoons 
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READING  COMPREHENSION  SKILLS  CATEGORY 
Sequencing  skills 


TKAQIKR  onJKCTlVK 

Given  the  separated  frames  of  a  comic  sequence,  the  child  will  place  them 
in  a  logical  sequence. 

STUDKN'J'  OBJHCTIVE 

You  will  put  the  parts  of  a  comic  in  good  sequence • 


DTRKCrrONS  FOR  STUDENT 


1. 
2. 
3. 
4. 
5. 


6. 
7. 
8. 


Choose  a  comic  strip  to  put  in  order. 

On  your  own  paper  write  down  the  number  of  the  comic  your 're  working  on. 
Study  the  pictures. 


Put  them  in  the  right  order. 
You  will  find  a  letter  at  the 
bottom  of  each  picture.  Write 
these  letters  in  the  order  in 
which  you  have  the  pictures. 
Do  10  comics. 

Check  your  work  when  you're  done. 
Hand  in  your  paper. 


MATERIALS  NEEDED 


1. 
2. 
3. 


4. 


Colored  oaktag 

Construction  paper 

Eighteen  sets  (4  pictures  each) 

of  picture  comics  from  a  "Peanuts* 

book 

An  answer  key  containing  the 
words  spelled  out  by  the  letters 
on  the  front  of  the  frames 


ormcs 


NO'l'l-:  -IX)  TKACHI-R 


n  

Answers 
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READING  C(»(PREHENSION  SKILLS  CATEGORY 
Recognizing  main  ideas  using  picture  clues 

TKACIIKR  OliJKCTlVK 

The  child  will  be  able  to  look  at  the  picture  and  choose  one  of  three  sentences 
that  best  describes  the  picture* 

STUDENT  OBJECTIVE 

Choose  the  sentence  that  goes  best  with  the  story* 


DIRECTIONS  FOR  STUDENT 

1*    Look  at  the  picture. 
.2*    Read  the  sentences  below  it. 

3.  Snap  the  clothespin  on  the  sentence  that  best  tells  about  th^  gicture. 

4,  Turn  your  work  over  and  check  it. 
5*    Write  a  short  story  about  one  of  the 

pictures* 


MATERIALS  NEEDED  i 

1*  Oak tag 

2*  Book  jackets 

3*  Glue 

4.  Felt  tip  pen 

5*  Clothespins 

6*  Pencil  and  paper  for  the  child 


NOTE  TO  TEACHER 


A.  It  was  a  good  day  for  a  picnic. 

B.  The  storm  came  up  suddenly  and 
ruined  the  picnic. 

C.  We  went  to  the  farm. 
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READINC  COMPKhUKNHlON  SKILLS  CATEGORY 
Jlain^idea  —  _ 


TKACHER  OIUECTIVE 


The  student  will  be  able  to  identify  the  sentence  that  gives  the  main  idea  of 
the  paragraph. 


STUDENT  OBJECTIVE 

You  will  be  able  to  choose  the  sentence  that  tells  what  the  paragraph  is  all 
about* 


DIRECTIONS  FOR  STUDENT 
1»    Read  the  story, 

2»    Then  read  the  sentences  on  the  strips, 

3*    Find  the  part  of  the  story  each  sentence  tells  about* 

4.  Put  the  right  sentence  under  each 
part  of  the  story. 

5.  Write  tlie  number  of  the  part  of  the 
story  on  your  paper  and  write  the 
sentence  that  tells  about  it. 

MATERIALS  NEEDED 


1.    Oaktag  chart 

2«    Magnetic  tape 

3.    Oaktag  sentence  strips  (with 

pieces  of  magnetic  tape  on  back) 


NOTE  TO  TEACH  F.R 

The  nine  paragraphs  are  on  two  sheets 
of  oaktag  and  the  sentence  strips  on 
a  different  color  of  oaktag. 


WHICH  SENTENCE  TELLS  ABOUT  IT? 


1. 


□ 


I — j   piece  of 
' — '  magnet  strip 


□ 


□ 


3. 


I 


piece  of 
nagni^t 


sentence 
strip  (fronl|) 

sentence 
strip  (back] 
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1.    Mrs.  Rabbit  asks  Mrs.  Longbird  to  dinner. 


2.    Mrs.  Longbird  Is  surprised  and  happy. 


3.    The  two  friends  sat  but  did  not  eat. 


4.    Mrs.  Rabbit  thinks  that  she  will  not  have  time  for  something. 


5.    Mrs.  Longbird  tells  when  she  can  come  to  dinner. 


6.    Mrs.  Rabbit  would  like  something  new  to  eat. 


.7.    Mrs.  Rabbit  can  not  get  what  she  wants. 


8.    Mrs.  Rabbit  is  not  happy  about  the  dinner  she  must 


get. 


9.    Mrs.  Rabbit  gets  her  wish. 
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WHICH  SENTENCE  TELLS  ABOUT  IT? 


DO  THIS:    Read  the  story.    Then  read  the  sentences  under  the  story* 

Find  the  part  of  the  story  each  sentence  tells  about.  Put  its 
number  with  the  part  of  the  story  it  tells  about, 

1.    Mrs.  Rabbit  was  pleased  when  Mrs*  Longbird  asked  her  to  dinner*  But 
she  wished  that  her  friend  would  not  give  her  garden  greens  to  eat. 
She  had  them  day  after  day* 


2*    Mrs.  Longbird  did  not  have  greens.    She  had  fish*    And  how  Mrs*  Rabbit 
ate! 


3.      Your  dinner  was  very  good,  Mrs.  Longbird,"  said  Mrs*  Rabbit.  "You 
must  have  dinner  with  me  soon."    "Thank  you,"  said  Mrs.  Longbird. 
"I  will  be  happy  to." 


4.    The  next  morning  Mrs.  Longbird  railed  to  Mrs*  Rabbit,  "I  can  come  for 
dinner  tonight." 


5.    "Good.*"  said  Mrs.  Rabbit.    But  it  was  not  good!    How  could  she  get  fish 
that  soon? 


6.    In  a  hurry  Mrs.  Rabbit  went  down  to  the  water.    All  day  she  fished.  Not 
one  fish  did  she  get. 
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WHICH  SENTENCE  TELLS  ABOUT  IT? 


DO  THIS:    Read  the  story.    Then  read  the  sentences  under  the  story. 

Find  the  part  of  the  story  each  sentence  tells  about.  Put 
Its  number  with  the  part  of  the  story  it  tells  about. 

^*    l^V^  Longbird  will  just  have  to  eat  greens  after  all,"  said  Mrs. 
Rabbit.    So  she  went  home  by  way  of  her  garden. 


8.    Soon  Mrs.  Longbird  came  by.    The  two  friends  sat  down  to  a  dinner  of 

f!w!!  ^^'^'^  longbird  did  not  eat  at  all.    This  Mrs. 

Rabbit  did  not  like. 


9. 


But  then  Mrs.  Longbird  began  to  eat.    She  ate  many  greens.    At  last 
she  said.    My!    But  your  dinner  was  good!    I  never  had  greens  that 
way.    I  am  so  pleased  you  did  not  have  fish.    All  I  eat  day  after 
day  is  fish,  fish,  fish."  ^ 
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Rl!:AI)lN(:  COMPRKHKNSION  SKILLS  CATECORY 

Grasping  the  main  idea  and  recalling  details  for  the  purpose  of  locating  specific 
information. 


TKACHKR  OBJECTIVK 

The  child  will  recognize  the  main  idea  of  the  riddle  and  answer  the  who  and 
what  questions* 

STUDENT  OBJECTIVE 

You  will  read  a  riddle  and  match  it  with  the  story  character  it  tells  about. 
Match  what  the  characters  got  in  Oz. 


DIRECTIONS  FOR  STUDENT 

Be  a  Wizard  of  Reading.    Read  each  riddle  and  put  the  name  of  the  story  character 
it  tells  about  under  it.    Put  the  picture  of  what  each  character  got  in  Oz  under 
the  right  riddle.  / 

EXAMPLES 


1.  There  once  was  a  clanking,  funny  man 
When  he  was  oiled,  then  he  ran. 

But  his  wish  from  the  start 
Was  for  a  big  red  . 

2.  A  friendly  fellow,  not  too  bold, 
Ambled  along  the  Yellow  Brick  Road. 
Through  he  had  long,  sharp  claws. 
And  fearsome  wide  jaws. 

He  felt  no  more  fierce  than  a  toad. 

3.  Wobbly  knees. 
Big  happy  grin. 
Patches  and  tatters. 
Stuffed  with  straw. 
Wrapped  with  love. 

MATERIALS  NEEDED 

1 .  Oaktag 

2.  What  characters  got 

3.  Colored  construction  paper 

4.  Laminating  paper  or  clear  contact 

5.  Pipe  cleaners 

NOTE  TO  TEACHER 

Could  be  self-checking  if  a  little 
diagram  is  made. 


Riddle  1 


Who  am  I? 

1. 

2. 

3. 


Riddle  2 


Riddle  3 


What  did  I  get? 

1. 

2. 

3. 
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READING  COMPREHENSION  SKILLS  CATEGORY 
Grasping  main  idea*  


TKACHRR  OBJECTIVE 

The  child  will  be  able  to  find  the  main  idea  of  the  story  and  locate  the 
irrelevant  sentence* 

STUDENT  'OBaECTIVE 

You  will  be  able  to  find  the  sentence  that  doesn't  belong  in  the  story. 


DIRECTIONS  FOR  STUDENT 


Help  Batman  find  the  Joker  in  each  story.    The  Joker  will  be  the  sentence 
that  doesn't  belong  with  the  others.    Write  the  number  of  that  sentence  near 
the  picture  of  the  Joker. 


MATERIALS  NEEDED 

1.    Construction  paper 

2«    Laminating  or  contact  paper 

3.    A  crayon  to  mark  the  number 


NOTK  TO  TEACHER 

The  sentence  pages  can  be  changed  often 
if  put  on  with  masking  tape.    In  this 
way  maximum  use  could  be  made  of  the 
stati  ^.    It  could  be  self-checking 
with  a  card  listing  the  numbers. 


CAM  YOU  HELP  B/ 

lTMAN? 

Stories 

Stories 

□ 

The  Joker 
Is  Number 

Stories 

Stories 

ERIC 
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READING  COMPREHENSION  SKILLS  CATEGORY 
Main  idea 


TEACHER  OBJECTIVK 

After  reading  a  paragraph »  the  child  will  be  able  to  pick  out  a  sentence  that 
gives  the  main  idea  of  the  paragraph. 


STUDENT  OBJECTIVK 

You  will  be  able  to  choose  a  sentence  that  tells  the  main  idea  of  a  paragraphs 


DIRECTIONS  FOR  STUDENT 

1.  Read  the  paragraph. 

2.  Read  the  three  sentences  across  from  It. 

3.  Decide  which  sentence^!  tells  what  the  paragraph  is  about. 

4.  Take  the  string  and  wrap  it  around  the  nail  beside  the  right  sentence. 

5.  Do  each  paragraph  the  sane  way. 

6.  Have  your  work  checked. 


MATERIALS  NEEDED 


1.  Manila  folder 

2.  Paragraphs  and  sentences 

3.  String  or  shoestrings 

4.  Paper  fasteners 


NOTE  TO  TEACHER 
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KI'AIMNC  COMI'UhHKNSlON  SKILLS  CATE(;ORY 
Jfain-idea recal-ling-detail  ;-vocabulary^developmentv 


TKACHKR  OBJECTIVE 

Given  a  story  at  the  appropriate  reading  level,  the  child  can  answer  questions 
about  the  material. 


STUDENT  OBJECTIVE 


You  will  answer  the  questions  on  each  card. 


DIRECTIONS  FOR  STUDENT 

1.  Pull  out  a  card.    Read  the  story.. 

2.  When  you* re  done  reading,  answer  the  questions  on  the  back. 

3.  Write  your  answers  on  paper. 

4.  Check  your  answers. 


MATERIALS  NEEDED 

1.  Oaktag 

2.  Stories  with  questions  (Webster 
Readers  are  good  for  this.) 

3.  Folder 


NOTE  TO  TEACHER 


DIRECTIONS 
3. 


Fold 


er 
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KKAIHN(;  COMPRKHKNSION  SKILLS  CATEGORY 
'  MaiiTTdea 


TKACHKR  OHJECTIVK 

The  student  will  match  a  newspaper  headline  to  the  corresponding  article « 

STUDENT  OBJECTIVE 

You  will  match  the  newspaper  headline  to  the  article  It  tells  about* 


DIRECTIONS  FOR  STUDENT 


1. 
2. 
3. 
4. 


5. 


Take  out  the  headlines  and  the  articles 
Match  the  headline  to  the  article  It  tells  about • 
Check  by  turning  the  headline  and  article  over. 
Choose  two  articles  and  answer  four 
V*  questions  about  lt»  who,  what, 
where,  when.  (Ptt  the  number  of 
each  article  on  your  paper.) 
Hand  In  your  paper  to  the  teacher. 


MATERIALS  NEEDED 

1*    Manila  folder 

2.  News  articles  and  headlines 
(laminated) 

3.  TWo  envelopes  for  pieces 

4.  Articles  and  headlines  for  the 
cover. 

5.  Magic  Marker 


NOTE  TO  TEACHER 

Place  numbers  that  match  on  the 
headline  and  Its  artirle.    The  student 
uses  these  for  checking. 


Snoop 
Out  the 
Scoop 


-  Cover 


Objectives  & 
Directions 


Headlines 


Articles 
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RKADING  COMPRHHKNSION  SKILLS  CATEGORY 


Summarizing 

TKAGHKR  OBJECTIVE 

1.  The  student  will  be  able  to  identify  and  list  the  specific  name  and  date  of 
a  magazine  of  his  choice,  and  the  name  of  an  article  he  chooses  to  read* 

2.  The  student  will  summarize  the  article  he  reads  by  writing  a  short  paragraph* 

STUDENT  OBJECTIVE 

1,  You  will  be  able  to  list  the  exact  title  and  date  of  a  magazine  and  of  an  article 
which  you  choose  to  read* 

2.  You  will  be  able  to  write  a  short  paragraph  telling  What  the  article  was  about* 

DIRECTIONS  FOR  STUDENT 
1.    Get  a  magazine  of  interest  to  you* 
2*    You  need  paper  and  pencil* 

J.    Follow  the  directions  on  the 
guide  sheet* 

MATERIALS  NEEDED 
1*  Magazine 

2*  pencil 

3*    Guide  Sheet 


NOTE  TO  TFJVCHER 
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Guide  Sheet 

Procedure: 

1.  Go  to  the  IMC  to  check  out  a  magazine  of  your  choice. 

2.  Find  an  article  that  interests  you. 

3.  Read  it. 

4.  On  your  own  paper  record  the  following: 
Line  1  —  Your  Name 

Line  2  Name  of  Magazine 
Line  3  —  Date  of  Magazine 
Line  4  —  Title  of  Article 

Line  5  and  following  —  Write  at  least  one  paragraph  telliftg 

what  the  article  is  about. 
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RKADING  COMPKliUKNSlON  SKILLS  CATEGORY 
Comprehending  phrase  and  sentence  meaning 

(Also  uses  dictionary  skills*  My  Picture  Dictionary ♦  Reld,  Crane)  ^ 
TEACHER  OBJECTIVE 

The  child  will  be  able  to  use  phrase  cards  containing  subjects >  verbs, 
and  modifiers  to  construct  nonsense  sentences  ^ich  are  structurally 
correct* 

STUDENT  OBJECTIVES 

You  will  be  able  to  make  a  nonsense  sentence  and  make  a  picture  of  It* 


DIRECTIONS  FOR  STUDENT 


Choose  a  paper  from  each  carton.    You  should  have  one  paper  from  each  color;  red, 
blue  and  yellow*    Place  them  across  the  bottom  of  a  piece  of  drawing  paper,  pasting 
the  paper  from  carton  number  1  first,  the  paper  from  carton  number  2  s^^^gnj 
paper  from  carton  3  third*    Now  read  thel 
silly  sentence  you  have  made  and 
illustrate  it.    If  you  don't  know  a 
word  that  has  a  line  under  it,  you  can 
look  it  up  in  the  dictionary* 
MATERIALS  NEEDED 


1.    3  pint  ice  cream  cartons  or  similar 

containers 
1.    Drawing  paper 

3*    Teacher**made  phrases  for  each  carton 


NOTE  TO  TEACHER 

Carton  1  should  contain  subject  phrases 

Ex*    The  man  in  the  moon* 
Carton  2  -  verb  phrases  -  Ex*  went  to 

school 

Carton  3  -  other  descriptive  phrases  -  Ex* 
on  his  head,  tec* 


]□□ 


□  □ 

□  □ 


The  man  i»»-Wa.i 


on  a  bicycle,  with  a  new  red  hat. 
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Literal 


RCSS  _47 


TEACHER  OBJKCTJVK 

Given  a  quantity  of  phrase  cards,  the  student  will  select  subject,  verb, 
and  modif  •i^'^  phrases  to  construct  a  nonsense  sentence. 


STlJDEfrr  OBJMCTIVK 

You  will  make  a  "silly  sentence"  by 
together. 


putting  three  or  four  phrase  cards 


DIRECTIONS  FOR  STUDENT 


1.  Take  out  the  cards*    Read  them. 

2.  Choose  4  cards.    One  should  tell  "who",  another  "what  happened"  and  the  others, 
"where"  and  "when." 


3.  Put  the  cards~lh  th^  bowlders  to^  make  crazy  sentences.    Rearrange  the  cards  if  you 
want  to  make  a  sillier  sentence. 

4.  Copy  your  nine  silly  sentences  on  your  paper.    Capitalize  the  first  word  in  your 
sentence  and  put  a  period  at  the 
end. 

5.  Hand  in  your  paper, 
MATERIALS  NEEDED 

1.  Hard  cardboard 

2.  2  pocket  folders 

3.  Crazy  cards  (See  attached  sheet 
for  words  or  phrases.) 


NOTE  TO  TEACHER 


pocket 
folders 


For  the  cards,  you  need  9  cards  each 
of  "who",  "what",  "where",  "when"  words 
or  phrases,     (See  attached  page  for 
suggestions, ) 
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The  doctor 

hopped 

in  the  mud 

in  the  garden 
'    A  little  bird 
A  tiny  bug 
Farmer  Jones 

ate  some  peanuts 
The  baby 
today 

under  the  porch 
at  the  circus 
found  a  worm  • 
put  his  thumb 
before  breakfast 
The  little  boy 
last  Saturday 
in  the  oven 
at  the  fair 


on  the  table 
Grandmother 
in  liis  office 
yesterday 
danced  a  jig 
last  week 
one  day 
ran  a  race 
at  lunch  time 
once  upon  a  time 
in  his  mouth 
found  a  penny 
an  elephant 

A  horse 

hopped 

baked  a  pie 

this  morning 

sang  a  song 
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kKMilNC  CiiMrUi.llKNSION  ;;|<II.LS  CATKCOKY 
TKACHKK  OIUIKCTIVK 

The  child  will  determine  from  a  character's  speech  that  character's  wants 
that  are  inferred  rather  than  directlv  stated. 


STUDKNT  OBJKCTiVE 

You  will  read  each  story  to  decide  what  the  character  wants,  even  if  he 
doesn't  come  right  out  and  say  what  it  is. 


DIRKCTIONS  i-OK  STUDENT 

1.  Read  what  each  boy  and  girl  said. 

2.  Guess  what  was  wanted. 

3.  Find  its  picture  and  name. 

4.  Put  the  picture  after  the  right 


story. 


MATERIALS  NEEDED 


Dfrec+ions 


1*    Stories  from  old  readers  or 


workbooks 
2*    Colored  railroad  board 
3.    Paper  clips 


3. 


7. 
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READING  C0m>REHENS10N  SKILLS  CATKCORY 
Sentence  and  phrase  comprehension 


TEACHER  OBJECTIVE 

The  child  will  form  good  descriptive  and  interogatory  sentences.  He  will 
formulate  and  answer  questions  based  on  these  sentences* 


.STUDENT  OBJECTIVE 

With  the  rest  of  your  team,  you  will  use  word  and  picture  cards  to  make  up 
good  sentences  and  questions* 


DIRECTIONS  FOR  STUDENT 

Four  students  choose  engineer  and  conductor*    First  engineer  builds  sentence* 
Conductor  reads  sentence  and  answers  questions  made  up  by  the  other  three 
students.    The  conductor  then  becomes  the  engineer  and  chooses  a  conductor* 
Sentences  are  formed  by  choosing  cards  from  several  different  boxes  and  placing 
those  on  the  train  track.    "Starter"  words  have  capital  letters. 

CHALLENGE    Student  may  add  new  word  cards  for  his  level*    Some  may  want  to  add 
more  punctuation. 


MATERIALS  NEEDED 

1.  You  may  use  your  chalkboard  ledge  or  use  a  40-inch  1x1^5  board*  Front  this 
with  screen  door  stripping  or  similar  edging.  Back  with  3  inch  high  strip 
of  wall  board. 

2»    Glue  Engine  Card    to  backing  wall  board.    Caboose  card  can  remain  loose. 
You  may  paint  a  track  on  40  inch  board* 

3.  Pictures  of  people,  animals,  objects  and  places  glued  to  the  background. 

4.  3"X5"  file  cards.    Add  wheels  (optional)*    Words  on  3X5  file  cards 
File  cards  with  periods  and  question  marks* 

5.  Label  cereal  boxes  to  hold  categories*    Use  categories  from  My  Little 
Pictionary.  • 

6.  Engineer  hat,  bandana  neckerchief,  conductor  hat  (optional)* 
NOTE  TO  TEACHER 

You  can  expand  on  this  idea  indefinitely.    I  used  Scholastic  finger  puppets 
for  most  of  the  people. 
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READINiS  COMPREHENSION  SKILLS  CATEGORY 
Questions  you'll  write  will  determine  the  level. 
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TFACHEH  OBJKCTIVK 


The  child  will  answer  questions  designed  by  the  teacher  to  provide  practice 
at  the  needed  level  of  comprehension* 


STUDENT  OBJECTIVE 
You  will  be  able  to  read  telephone  ads  to  find  answers  to  questions* 


DIRECTIONS  FOR  STUDENT 
1.    Choose  a  card. 

• 2.  Put  the  red  number  of  the  card  on  your  paper.  . 
3.    Study  and  read  the  Yellow  Page  ad. 

4.  Answer  the  questions  on  your  paper. 

5.  Hand  in  your  paper. 


MATERIALS  NEEDED 

1.  Box 

2.  Wallpaper  to  cover  the  box 

3.  Oak tag 

4.  Cut-out  yellow  page  ads 


NOTE  TO  TEACHER 

Cut  out  ads  from  Yellow  Pages.    Glue  on 
oaktag  cards.    Write  questions  to 
go  with  the  ads. 


Telephone  lougliies 
Dlrec+ions 


OX 
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READING  COMPREHENSION  SKILLS  CATEGORY 
Comparison  -  Making  judgements 
Critical  Level 

TEACHER  OBJECTIVE 

Given  a  selection  of  grocery  ads  and  restaurant  menus,  the  student  will 
decide  whether  a  given  meal  would  be  cheaper  if  prepared  at  home  or  ordered 
In  a  restaurant. 


STUDENT  OBJECTIVE 

You  will  study  menus  and  grocery  ads  to  decide  If  it's  cheaper  to  eat  a 
given  meal  at  home  or  at  a  restaurant. 


DIRECTIONS  FOR  STUDENT 


1. 
2. 
3. 
4. 
5. 
6. 
7. 


Study  the  posted  ad. 
Plan  a  steak  dinner  at  home  for  4. 
.Use  grocery  ads  to  figure  the  cost. 
Order  4  steak  dinners  to  be  eaten  in  a  restaurant. 

Compare  the  cost  of  preparing  meals  at  home  to  eating  in  a  restaurant. 
Decide  which  would  be  cheaper.    Talk  it  over  with  an  aide,  teacher,  or  buddy. 
Do  this  on  your  notebook  paper. 


MATERIALS  NEEDED 


1. 

2. 
3. 
4. 
5. 
6. 


Menu  from  local  restaurant  or  ad 
from  newspaper 
Grocery  ad 
Expanding  envelope 

5  newspapers  -  1  local,  4  out-of-towr 
Oaktag 

Pens  (colored) 
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NOTE  TO  TEACHER 

May  be  adapted 

1.    to  compare  costs  of  other  meals, 
!•    to  compare  costs  of  different 
activities  or  enter talninents, 
3.    to  compare  costs  of  "store- 
bought"  and  homemade  foods » 
clothing,  furniture,  etc* 


The  Meict  Time,  Vba  Waiof  -  To  Eat  Oit 


menu 


t)irecTionS 
Actjvitie6 
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READING  COMPREHENSION  SKILLS  CATEGORY 
Creative  level 
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TEACHER  OBJECTIVE 

The  child  will  demonstrate  his  application  of  abstract  thinking  by  writing 
a  story  about  a  picture* 

STUDENT  OBJECTIVE 

You  will  write  a  story  about  a  picture  you  choose* 


DIRECTIONS  FOR  STUDENT 

1»    Choose  a  picture  folder* 

2*    Write  a  1-page  (or  longer)  story  about  the  picture.- 

3.  Put  your  paper  Inside  the  folder. 

4.  Hand  In  the  folder. 


MATERIALS  NEEDED 
1»  Box 

2.  Construction  paper 

3.  Pictures 


NOTE  TO  TEACHER 

The  box  hangs  on  a  bulletin  board, 
mount  picture,  fold  construction 
paper: 


To 


Place  picture  on  center  cuts,  then  cut 
picture  In  half.  Story  slips  Inside 
"doors"  when  written. 


« 

9 

9 

THE  WRITING  BOX 


Directions 
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READING  COMPREHENSION  SKILLS  CATEGORY 
Main  idea 

Alphabetical  order 
Notetaklng 

THACIIKR  OBJECTTVl' 

1«    The  student  will  be  able  to  Identify  the  main  Idea  of  a  question. 

2*    The  student  will  be  able  to  Identify  the  main  Idea  alphabetically  In 
the  phone  book. 

3.    The  student  will  be  able  to  take  a  short  note  to  answer  the  question. 

STUDHNT  OBJKCTIVE 

1.  You  will  be  able  to  Identify  the  main  Idea  of  a  question. 

2.  You  will  be  able  to  Identify  the  main  Idea  alphabetically  In  the  phone  book. 

3.  You  will  be  able  to  take  a  short  note  to  answer  the  question. 

DIRIiiCTiPNS  FOR  STUDENT 

Read  each  question  and  find  the  answer  In  the  phone  book. 


MATERIALS  NEEDED 

1.  Cedar  Rapids  phone  book 

2.  Paper 

3.  Pencil 

4.  Questions  -  see  attached  sheets 

NOTE  TO  TEACHER 

This  Is  a  good  exercise  to  preceed  . 
formal  Index  work. 


TELEPHONE  DIRECTORY 
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1«    You  want  to  see  some  new  Schwinn  bicycles ♦    Name  two  places  that  sell 
Schwinns*    Give  their  addresses « 

2.  You  want  to  rent  a  large  table  for  a  party.    What  three  places  can  you 
call?    What  are  their  phone  numbers? 

3.  Our  police  chief  is  not  named  Ironside,  but  we  have  three  listings  of 
the  name.    Write  the  name  and  address  of  one. 

4.  Cedar  Rapids  doesn^t  have  an  Archie  Bunker,  but  we  do  have  someone 
named  Bunker.    Write  the  first  name  and  the  phone  number  of  the  Cedar 
Rapids  Bunker. 

5.  Where  does  William  Brady's  bunch  live?    What  is  their  phone  number? 

6.  Cedar  Rapids  has  three  Partridge  Families*    Write  the  full  name  of  one 
and  the  address. 

7.  Many  companies  in  Cedar  Rapids  have  Hawkeye  in  their  ""-^-mes.    Write  the 
names  and  address  of  three. 

8.  Donald  Canney  is  the  mayor  of  Cedar  Rapids.    Where  does  he  live?  What 
is  his  phone  number? 

9.  William  Conrad  is  the  actor  who  plays  Frank  Conrad  on  television.  Where 
does  the  Cedar  Rapids    William  Conrad  live? 

10.  Let's  go  bowling.    Find  the  bowling  alley  that  has  the  most  lanes  in  the 
ad.    Write  the  name,  address,  and  number  of  lanes. 

11.  Look I    Someone  just  robbed  the  bank.    Hurry  and  call  the  police*  What 
information  will  you  give  them?    What  is  the  number  of  the  Cedar  Rapids 
Police  Department? 

12.  Fire!    Help!    I  live  in  Robins.    What  number  will  I  call? 

13.  Find  a  favorite  place  to  eat.    What  will  you  order?    Find  the  address  so 
you  will  know  where  to  go. 

14.  You  just  broke  your  toe.    To  which  hospital  will  you  go?    What  is  your 
doctor's  name  and  phone  number? 

15.  You  received  a  new  piano  last  week.    You  want  to  take  lessons.  What 
place  could  you  call?    What  is  the  number? 

16.  It  is  Sunday  and  the  pump  on  your  tropical  fish  tank  just  broke.  Where 
can  you  go  to  get  another  on  the  same  day? 

17.  Your  mother  needs  a  baby  sitter  for  your  little  brother.    You  live  on 
the  southwest  side  of  town.    Where  might  she  take  him? 
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TFXEPKONE  DIRECTORY   ~ 

18*    You  know  that  Gateway  Gardens  has  an  apartment  for  rent*    List  five  reasons 
they  give  in  the  telephone  book*s  yellow  pages  for  living  there • 

19.  You  need  someone  to  repair  your  Lennox  air  conditioner.    Who  will  you  call? 
What  Is  the  number? 

20.  You  have  a  friend  in  Marion  \^ose  father^s  name  is  Jai;KS  Smith.    You  want 
to  call  and ''invite  this  friend  to  a  party.    What  nuoiber  will  you  call? 
What  is  his  address? 

21.  Find  the  index  to  the  yellow  pages  at  the  beginning  of  the  yellow  pages. 
What  one  word  do  you  look  under  to  find  diamonds? 

22.  While  walking  home  from  school^  you  found  an  unusual  coin.  .  Where  can 
you  take  it  in  Cedar  Rapids  to  find  out  what  it  is  and  how  much  it  is 
worth? 

23.  KLWW  is  having  a  call-in  contest,  but  you  do  not  know  the  number*    You  have 
the  answer  to  their  nystery  voice.    What  number  will  you  call? 

2A.    You  left  some  film  to  be  developed  at  the  east  side  K-Mart.    You  want  to 
know  if  it  is  ready.    What  is  the  number  of  the  Camera  Department? 

25.    Kolaches  are  one  of  your  favorite  foods.    At  what  bakery  can  you  buy 
kolaches?    What  is  the  phone  number  of  the  shop? 
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Parts  of  a  book 


TKACHER  OiUECTIVE 
The  child  will  become  acquainted  with  the  m^jor  parts  of  a  book. 

Given  examples >  the  child  will  identify  the  parts  of  the  table 
of  contents  and  the  index. 

STUDENT  OBJECriVE 
To  become  aware  of  the  parts  of  a  book 

To  become  aware  of  the  organization  of  the  table  of  contents  and  index. 

DIRECTIONS  FOR  STUDENT 

1.  Read  directions  carefully  and  work  through  the  packet • 

2.  Hand  in  your  packet  when  you  are  fxnished. 


MATERIALS  NEEDED 

1.  Packet 

2.  Pencil 

3.  Our  Working  World-  Cities 


NOTE  TO  TEACHER 


ERIC 
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Use  your  Cities  book  to 
, complete  your  trip* 


The  title  page  gives  yo:»  the  Who, 
What  and  Where  about  a  book. 

1,    Who  wrote  the  book. 
The  author  is 


2.    What  the  book  is  about. 
The  title  of  the  book  is 


3.    Where  the  book  was  made  and  what  company 
made  the  book. 

The  publisher  is  

They  made  the  book  in  this  place.  
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«4i\i4>  one 


After  the  title  page  come  the 
verso* 


The  verso  is  on  the  back  side 
of  the  title  page 


The  most  important  fact  on  the 
verso  is  the  copyright  date* 


Our  book  was  made  in  ^ 

On  the  next  page  is  the  Table  of  Contents.  The  table  of  contents  lists 
the  chapter  in  the  order  they  are  in  the  book. 

How  many  units  are  listed  in  the  Table  of  Contents  ?  

What  is  the  first  thing  listed?  

What  page  is  it  on?  

What  is  listed  last  in  the  Table  of  Contents?  

What  page  is  it  on?  

Look  at  the  order  of  the  page  numbers  in  the  Table  of  Contents. 
They  are  arranged  in  the  book's  order  from  the  ^  number  to  the 


number* 


The  text  is  where  you  read  the 
facts  and  information. 


The  text  is  made  up  of  all  the 
 of  the  book. 


The  text  or  body  of  the  book 
comes  next. 
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CliniUiT  I  starts  on  |>a>'e  25. 

I.lrri  l.iriri  kIvim)  hi  the  lli'sl    two  pa^rs  ot    I  he*  rliaptiT. 


The  authors  put  in  maps  and  to  make  the  text 

more  ^.nteresting  and  easier  to  understand. 

The  illustrations  on  page  130-131  help  you  to  understand  life  in  a  place 
you've  never  been. 

On  page  132  there  is  a  paragraph  that  tells  about  the  pictures.    This  is 
called  a  caption.    Look  through  the  text  and  find  a  picture  with  a  caption. 

Write  the  caption. 


Record  the  page  number  of  your  picture  and  caption. 

In  the  back  of  your  book  are  special  sections  to  help  you. 

On  page  280-283  is  a  list  of  words  you  will  need  to  understand.  This  special 
dictionary  is  called  a 

The  glossary  is  arranged  in  order. 

There  is  a   given  for  each  word  in  the  list. 
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One  of  the  last  things  in  an  information 
book  is  the  index. 


The  index  is  given  in 


order. 


It  lists  all  the  subjects  that  a  book  talks  about  and  tells  you  what  page 
to  find  the  information  on. 

1.    I£  you  need  to  find  something  quickly ^  you  can  use  the  index. 

If  you  wanted  to  go  to  Denver  on  what  page  could  you  find  infortnation 
before  you  take  your  trip? 


2«    How  many  pages  tell  about  Denver?_ 


3.    There  are  3  sub-headings  or  divisions  listed  under  pollution.  List 
them. 


4.    Which  subheading  of  pollution  would  you  use 
to  find  out  about  lakes  and  rivers? 


l^at  pages? 


5.    Find  another  heading  that  has  sub-headings.    Write  the  main  subject 
or  heading 


and  the  sub-headings 
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6.  The  sub-headings  listed  are  also  listed  in 
order  under  the  main  heading. 

7.  What  is  the  first  entry  in  the  index? 
What  page  can  the  information  be  found  on? 

8.  What  is  the  last  entry? 

What  page  is  the  information  on?  


ERLC 


BEGINNING  RESEARCH  PACKETS 


These  packets  are  exaiqples  of  activities  designed  to  involve 
children  in  applying  reading  skills  to  seek  information.    They  will 
be  guided  in  interpreting  what  they  read  at  several  levels  of  compre- 
hension:   literal,  inferencial»  and  critical.    In  addition,  locational 
and  skimming  skills  will  be  strengthened. 

To  help  the  children  get  off  to  a  good  start  with  this  kind  of 
activity »  provide  them  with  plenty  of  resource  books  for  each  packet. 
At  the  beginning,  they  will  need  human  resources »  too»  someone  to  whom 
they  can  turn  if  they  need  help. 

If  you  decide  to  try  this  activity »  you  might  decide  to  start  with 
a  small  group  of  capable  fourth  grade  students*    It  is  possible  to  assign 
each  child  to  a  specific  activity,  but  why  not  try  a  self-selection 
method?    Limit  the  number  who  can  work  at  one  station  at  any  one  time 
to  suit  the  qi^antity  of  materials  and  work  space  available. 

Packets  such  as  these  can  be  coordinated  to  any  subject  matter  or 
personal  interest  area. 

As  children  try  this  approach  on  for  size,  perhaps  they  can  help 
create  new  packets  for  each  other. 


NAME 


Packet  1.1 

1.   Sawfishes  belong  to  the  family  Pristidae.   To  what  could  you  compare 
the  fearsome  teeth  of  the  sawfish? 


2.    Describe  at  least  two  incidents'  that  prove  that  sawfish  young  and  old 
are  very  dangerous  I  


3.    For  many  years  men  have  asked  the  question,  "Why  does  a  sawfish  have  a 
saw?"  What  are  some  of  the  answers  to  this  question?   
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Packet  1»2 


4.    The  Southern  Sailfish  is  found  in  the  Atlantic  Ocean.  Approximately 


how  much  does  it  weigh   and  how  long  is  its  saw? 


5.  How  did  the  guitar  fish  get  its  name? 


6.    What  is  the  French  name  for  this  fish? 


7.    Where  do  the  largest  guitar  fish  live?   How  large  do  they  get? 


8.    The  electric  ray  is  a  fascinating  fish.    He  is  able  to  generate  powerful 
charges  of  electricity  that  electrocute  a  human  beingl    (that  is  a 
shocking  ideal)    What  did  the  Greeks  call  the  electric  ray?   
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Packet  1.3 


The  Ancient  Greeks  were  very  superstitious  about  the  electric  ray. 
What  did  they  believe?   


Describe  the  ways  that  the  electric  rays  use  their  electricity. 


Packet  l.A 


n.    The  Stingray  is  the  most  feared  of  all  batoids.   What  makes  it  so 
dangerous?  


12.   Describe  the  stinger  of  the  stingray. 


T 


13.    For  what  is  the  "stinger"  used? 
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14.   What  does  the  venom  from  the  stinger  do  to  its  victim? 


15.    Describe  the  treatment  for  stingray  wounds. 
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Packet  2>1 


K    Where  do  Sequoia  trees  grow? 


2.   Why  are  they  one  of  the  world's  natural  wonders? 


3.    What  Is  the  scientific  name  for  the  tallest  type  of  sequoia? 


How  tall  do  they  grow? 


How  old  are  the  oldest  sequoias? 


4.    Describe  the  cones. 


5.    Describe  the  General  Sherman  Tree. 


Packet 


6.   For  whom  was  the  Sequoia  tree  named? 
Tell  about  his  life. 


7.   Why  do  Sequoia  trees  live  so  long? 


.    What  park  is  famous  for  its  giant  trees? 


t 

Name  _ 
Dafe_ 
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acket  3 


Packet  3.1 


1.   Where  is  San  Francisco  located? 


2.   What  is  the  population?  [  ' 

3;   How  does  the  population  compare  to  Cedar  Rapids? 


4.   Why  is  Fisherman's  Wharf  famous? 


5.   Name  two  of  San  Francisco's  famous  bridges. 


6.   What  would  you  see  in  Chinatown? 


7.   Describe  the  climate  in  San  Francisco. 


8.   What  does  the  San  Francisco-Oakland  Bay  Bridge  connect  San  Francisco  to? 


9.   What  happened  to  San  Francisco  when  an  earthquake  struck  in  1906? 
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10.  What  famous  baseball  team  is  located  in  San  Francisco? 
Where  do  they  play?\  

11.  You  get  tu  spend  a  weekend  in  San  Francisco.   Where  would  you  go  and  what  would 
you  see? 

Saturday  morning:  


Saturday  afternoon: 


Sunday  morning: 


Sunday  afternoon: 


Hope  you  enjoyed  your  visit!    Come  back  soon! 
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How  long  did  the  Mesozolc  era,  better  known  as  the  Age  of  Reptiles,  last? 


How  do  scientists  fit  together  the  story  of  ancient  life?  Explain  the  process > 
(Use  the  book  entitled   Dinosaurs  by  Morrow) 


The  weight  of  your  body  is  about  50  times  that  of  your  brain.  How  does  the  weight 
of  a  dinosaur  compare  with  its  brain  size?   


What  made  the  Saltoposuchus  look  very  different  from  all  other  animals  that  came 
before  him? 


1^56 
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After  reading  about  the  Saltoposuchus,  describe  what  he  looked  like.  Explain 
also  what  he  looked  like  when  he  walked. 


Describe  each  kind  of  di 

1.  Coelophysis 

2.  Teratosaurus 

3.  Plat^-^osaurus 

4.  Yaleosaurus 

5.  Antrodemus 

6.  Apatosaurus 


listed  below. 

7.  Orni tholes tes 

8.  Compsognathus 

9.  Ceratosaurus 

10.  Megalosaurus 

11.  Camarasaurus 
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7.   Read  chapter  4  in  the  book  entitled  All  About  Strange  Beasts  of  the  Past.  Write 
in  you?  own  words  about  the  exciting  discovery  of  the  "Beast  of  Baluchistanl" 


Er|c  liS68 


Nlome 
Dorie. 
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1.   When  was  Harriet  Tubman  born? 
Where? 


2.   What  was  her  nickname? 


3.   Why  is  she  famous  today? 


4.   What  was  the  Underground  Railroad? 


5.  How  many  trips  did  Harriet  make?   

How  many  slaves  did  she  help  free?   

6.  How  did  she  stop  slaves  from  turning  back  along  the  way? 


Why? 


ERIC 


1260 


page  2 


Packet  5.2 


7.  Describe  some  of  the  stations. 


8.   What  reward  was  offered  for  her  capture? 


9.   How  old  was  Harriet  when  she  died? 


10.   Pretend  you  are  Harriet.   Write  a  journal  about  one  day  In  your  life  as  a 
slave.   Tell  what  happens  to  you  from  sunrise  to  sunset.   


ERIC 
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1.    Name  and  year  of  your  almanac 


2.    Who  was  the  last  Olympics  pole  vault  champion  in  your  almanac? 


How  high  did  he  jump?   

3.    What  are  the  five  largest  cities  in  Iowa? 


4.    Who  played  in  the  Rose  Bowl  in  the  year  your  almanac  covers? 


What  was  the  score?   

What  is  the  lowest  temperature  that  has  ever  been  recorded  in  the  United 

States?    When  was  this  temperature  recorded?   

  Where  was  it  recorded?   

6.  Who  invented  the  typewriter?-  

7.  In  your  almanac,  find  the  name  of  America's  tallest  building?   


Where  is  this  building  located?   

How  many  stories  high  is  it?   

8.    Who  won  the  Indianapolis  "500"  in  the  last  year  your  almanac  covers? 


Using  the  pink  question "icards,  find  the  answers  to  six  of  the  questions. 


NAME 


CARD  NUMBER 


ANSWER: 


NAME  AND  YEAR  OF  ALMANAC 


NAME 

 V 

CARD  NUMBER 


ANSWER: 


NAME  AND  YEAR  OF  ALMANAC 
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NAME  

CARD  NUMBER   

ANSWER- 


NAME  AND  YEAR  OF  ALMANAC 


NAME  

CARD  NUMBER 
ANSWER: 


NAME  AND  YEAR  OF  ALMANAC   


NAME 


CARD  NUMBER 
ANSWER: 
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NAME  AND  YEAR  OF  ALMANAC 


NAME 


CARD  NUMBER 
ANSWER: 


NAME  AND  YEAR  OF  ALMANAC 
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!•    Name  the  two  types  of  twins. 


2.   What  are  the  differences? 


3«   How  does  a  doctor  know  a  woman  is  going  to  have  twins? 


4«    What  are  Siamese  twins? 


5«    Tell  about  some  famous  Siamese  twins* 
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6.  What  would  you  name  boy  twins? 


What  would  you  name  girl  twins? 


What  would  you  name  a  boy  and  girl  set  of  twins? 


7.  What  do  the  Yorubas  of  Africa  believe  about  twins? 


8.  Why  do  scientists  study  twins? 


ERIC 
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Draw  a  diagram  and  explain  how  the  starter  motor,  the  ignition  key,  the 
battery,  and  the  alternator  work  together  to  make  a  car's  engine  begin 
turning. 


What  is  the  difference  between  stock  car  racing  and  Grand  Prix  racing? 
Be  sure  to  give  the  two  most  important  differences.   


Find  the  book  called  The  Xcars;  Detroit's  one  of  a  Kind  Autos.   Use  it  to 
answer  this  question.   What  were  the  three  things  wrong  with  the  Electovair 
a  car  that  ran  on  electricity  and  was  developed  a  few  years  ago? 


lull 


4.  What  does  the  carburetor  In  a  car  do? 
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5.  What  are  the  two  major  Improvements  that  automobile  designers  will  be  working 
toward  In  the  future?   .  ^  


6.   Pick  out  two  sports  cars  that  you  especially  like  (examples:  Triumph, 
Jaguar,  MG,  and  so  on).   Describe  the  two  that  you  chose  In  three  or 
four  sentences.   You  may  tell  how  fast  It  win  go,  what  unusual  features 
It  has,  and/or  when  It  was  first  built. 


7.  How  do  a  cylinder  and  the  piston  in  the  cylinder  work  to  help  make  a  car  run? 


1^72 
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6*  How  many  of  the  nation's  car  owning  families  own  more  than  one  car? 
 What  part  of  the  total  Is  this? 


9.  Choose  the  experimental  car  that  you  liked  best  in  the  book  called  The 
X  cars.   Draw  a  picture  of  It  and  explain  how  It  was  different  from"ot)ier 
cars. 


10.  How  does  the  cooling  system  In  a  car  work? 


n.  Describe  a  way  In  which  you  think  that  problems  brought  on  by  our  decreasing 
gasoline  supply  might  be  solved.  


ERIC 


Packet  9 


^  1274 


Packet  9,1 


Where  was  Martin  Luther  King  born? 
When? 


How  did  his  father  Influence  his  life? 


Name  four  "laws"  for  black  people  Martin  Luther  King  could  not  understand. 


Where  did  he  go  to  college? 
What  did  he  study  to  be? 


What  is  a  boycott? 
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6.    Tell  about  the  bus  boycott.     Read  pp.  144-163   Martin  I  nthpr  Kino.  Bqv 
with  a  Dream   by  Dharathula  Mil  lander  or  Chapter  7  Martin  Luther  King; 
Fighter  for  Freedom  by  Edward  Preston  . 


7.    What  Is  the  S.C.L.C.? 


8.    What  was  the  freedom  fighters'  song? 


9.    To  where  did  the  freedom  fighters  march? 


10.  What  prize  did  Martin  Luther  King  win? 
Why?   :  


ERIC 
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n.   How  did  Martin  Luther  King  die? 


12.   What  was  his  dream? 


13.   You  have  just  answered  many  questions  about  the  life  of  Dr.  King.   In  your 
opinion  what  are  some  of  the  character  traits  that  he  had  that  made  him 
the  great  leader  he  was?  ^_ 


ERIC 


Daniel  Boone  was  a  man  .  .  .   He  was  a  big  man     .  . 
and  as  tall  as  a  mountain  was  he!  ^ 
From  the  coons kin  cap  on  the  top  of  ole  Dan  .  .  . 
To  the  heel  of  his  rawhide  shoe  .  .  . 
He  was  the  "rippenlst"  "roarenlst"  "fightenlst"  man 
The  frontier  ever  knew  ... 

Ii578 


with  an  eye  like  an  eagle 
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Find  as  much  evidence  as  you  can  to  show  that  from  the  time  Daniel  Boone 
was  a  young  boy  he  was  drawn  to  the  things  of  the  forest.   


How  do  you  think  Daniel  Boone  felt  when  his  friend  John  Finley  said  to 
him,  "I've  been  deep  in  the  wilderness  called  Kentucky.    It  is  a  wonderful 
place.   The  forests  go  on  and  on.    It  is  a  great  land  for  hunters!"? 


Daniel  Boone  and  some  of  his  friends  were  responsible  for  building  the 
famous  Wilderness  Road.   Could  you  write  something  about  it?   
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Describe  what  happened  when  Jemima  Boone,  Daniel's  daughter,  was  captured. 
Use  words  that  will  make  the  adventure  "come  alive"!   


Daniel  Boone's  life  was  full  of  adventure.  Which  adventure  is  your 
favorite?  Write  about  it  in  your  own  words.   [  
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Read  the  chapter  "Long  Afternoon"  in  the  book  entitled  Daniel  Boone, 
by  James  Daughtery.   This  is  an  account  of  Daniel's  later  years.  After 
reading  that  chapter,  answer  the  following  questions: 

a.   Write  in  your  own  words  how  Daniel  was  described  by  Mr.  Peck,  a 
traveling  preacher.   


b.   Why  did  Daniel  lose  his  land  in  Missouri? 


c.   What  did  Daniel  Boone  and  James  Audubon  have  in  common? 
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Define  the  word  "pioneer".  After  you  have  done  this,  tell  why  Daniel 
Boone  was,  and  still  is  considered,  one  of  America's  great  pioneers. 
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INTRODUCTION 


Project  BASIC  Reading  Staff  in-serviced  teachers  on 
the  effective  use  of  contingency  contracting  in  the  class- 
room.  As  a  result  of  this  in-service  Reinforcing  Events 
(RE)  Areas  were  set  up  in  individual  classrooms  for  teachers 
in  grades  one  through  four.    Each  RE  Area  includes  a 
reading  corner  and  activity  centers  (games  and  crafts). 
Children  earn  time  to  spend  in  these  areas  by  successfully 
completing  learning  tasks.   Activities  in  these  areas  can 
also  be  used  as  rewards  in  a  carefully  planned  behavior 
modification  program.' 

Included  in  this  booklet  are  pictures  of  various  RE 
Areas  and  teacher  descriptions  of  how  these  areas  have 
beeen  incorporated  in  individual  classrooms. 
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1974 


Paper  circles  and  half  cirlces  which  can  be  trans- 
formed into  points  are  being  awarded  to  3rd  grade  students. 

Points  are  awarded  for  completion  of  reading  and 
math  assignments  and  sometimes  for  good  behavior* 

On  Friday  two  activities  are  planned  for  a  45— 
minute  period.   For  ten/points,  the  child  may  join  in 
"Read  and  Feed."   A  portion  of  the  room  is  divided 
off  and  children  turning  in  one  ten-point  strip  may  spend 
the  time  reading  books  and  eating  snacks,  such  as  popcorn 
or  pretzels.    Children  spending  20  points  engage  in  a 
special  activity  such  as  a  Walt  Disney  film,  a^kickball 
game  or  a  craft. 

Each  child  is  asked  on  Friday  morning  how  he  chooses 
to  spend  his  points.    He  may  also  choose  to  save.  Those 
children  <;aving  points  stay  at  their  desks,  finishing  tasks, 
working  on  projects  or  reading. 

Suggested  20  point  activities  are:   a  trip  to  Dairy 
Queen,  salt  dough  constructions,  toothpick  art,  films, 
outdoor  games,  finger  painting,  Christmas  crafts,  baking  or 
cooking,  wood  scrap  constructions,  a  Hawaiian  party, 
watching  television,  a  nature  hike,  kite  flying,  trips 
to  neighborhood  businesses,  guest  speakers,  (perhaps  a 
grandmother  could  come  in  and  teach  knitting). 

If  a  child  feels  he  deserves  a  point  for  doing 
something  outside  the  call  of  duty,  he  may  turn  in  an 
application  for  credit.   The  teacher  will  consider  the 
application  and  attach  a  sticker. 


APPLICATION  FOR  CREDIT 


WHAT  I  DID 


HOW  LONG  DID  IT  TAKE 
NAME 


ERIC 
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"Write  and  Read  Valley,  USA"  is  a  small  town 
consisting  of  a  bank,  hotel,  barbershop,  stage  depot 
and  corral*   It's  a  very  unique  town  because  the 
inhabitants  of  this  little  village  are  all  second  graders* 

Every  Friday  students  can  visit  the  bank  and 
deposit  or  withdraw  points  that  they  have  earned  by 
completing  work. 

Once  the  students  withdraw  points,  they  can  visit 
the  various  stores  and  shops*   At  each  shop  the  students 
have  to  spend  a  certain  amound  of  points  to  do  a 
particular  activity.    If  students  are  interested  in 
planning  and  producing  a  puppet  show,  they  can  spend 
seven  points  to  work  at  the  theatre.   Some  pupils  like  to 
hear  favorite  stories  at  the  earphone  listening  post, 
take  turns  reading  to  one  another  or  attempt  to  get 
Cher,  the  parakeet  to  talk.   At  the  depot,  science 
experiments  which  are  changed  three  times  a  week  and 
various  types  of  art  projects  are  available  for  youngsters 
to  do* 

However,  the  best  bargain  in  town  is  found  at  the 
reading  cprral*   Students  can  read  books  about  the 
West,  telling  of  people  and  customs  of  oldl  Popular 
books  have  been  those  telling  about  Davy  Crockett, 
Daniel  Boone,  and  Johnny  Appleseed.   A  visit  to  the 
reading  corral  is  always  free.   Mrs.  Williams  said  "I 
want  the  reading  to  be  free  and  highly  desirable." 

The  unit  will  climax  in  the  spring  with  a  day-long 
field  trip  to  Mrs.  Williams*  with  a  chuckwagon  lunch, 
hiking  planting  apple  seeds  and  pony  ride  (with  parental 
permission). 
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Dorothy  and  Toto  stand  at  the  beginning  of  the  yellow  brick 
road  made  from  brown  wrapping  paper.   The  road  extends  the  length 
of  one  long  bulletin  board ,  above  the  chalkboard  at  the  back  of 
the  room  and  terminates  at  a  smaller  bulletin  board. 

Where  the  road  terminates  is  the  opening  of  Oz's  castle 
made  from  two  large  pieces  of  heavy  pasteboard,  notched  to  fit 
together*   On  the  outside  the  pasteboard  is  painted  as  a  castle,  and 
on  the  inside  it  is  finger  painted  by  the  children*   The  inside 
serves  as  a  showcase  for  their  art  work  as  well  as  the  reading 
and  game  playing  area*   At  intervals  along  the  road  are  the 
Scarecrow,  the  Tin  Woodman  and  the  Cowardly  Lion. 

The  children  receive  small  yellow  squares  (bricks)  every 
Monday  morning  for  work  done  the  previous  week.   Throughout  the 
week  children  may  also  receive  bricks  as  behavior  modifiers* 
These  bricks  are  pasted  on  ten  inch  strips  of  poster  paper. 
For  each  ten  bricks  the  child  may  have  twenty  minutes  of  an 
activity  or  go  the  the  IMC*   They  may  use  the  strips  any  time 
their  work  is  done  which  usually  is  in  the  afternoon*    For  left- 
over  minutes  they  write  name  and  minutes  on  a  section  of  the 
chalkboard*    We  use  timers*   The  strips  are  pasted  by  each  child 
vertically  on  the  brown  wrapping  paper* 

As  we  reach  eac^  '  gure  on  the  road,  the  class  chooses  an 
activity  we  can  all  u^*   One  activity  was  watching  a  taped  T*V* 
show  and  eating  popcorn*   What  I  like  very  much  about  this 
method  is  that  not  only  do  they  work  as  individuals  to  tnake  and 
spend  points  but  that  the  class  as  a  whole  takes  pride  in  working 
together  to  reach  each  figure  or  goal*   When  we  get  to  the  castle 
with  our  road,  we  hope  to  have  a  large  end  of  the  year  activity* 

On  two  floor-length  bulletin  boards  is  the  outline  of 
Dorothy's  house*   Stapled  to  these  bulletin  boards  is  a  folder 
with  each  child's  name*    Inside  the  folder  are  extra  tasks  the 
individual  child  needs  to  work  on*    They  may  do  these  tasks,  as 
well  as  prepared  task  cards  for  extra  credit*   Many  choose  to  do 
these  instead  of  spending  points*    Each  task  card  has  a  coded 
colored  disc  on  it*   After  I  have  corrected  the  task  card  the 
child  is  given  a  similar  coded  disc  for  pasting  on  his  folder 
so  he  can  keep  track  of  which  task  cards  he  has  completed* 

Fortunately  in  our  building  one  of  the  teachers  has  a  set 
of  the  Wizard  of  Oz  books  from  which  I  read  a  chapter  a  day* 

Yes,  it  does  seem  like  a  lot  of  work  and  it  was  in  the  beginning^ 
but  once  you  get  into  the  routine  of  it  and  see  how  much  the 
class  enjoys  our  special  room^  it's  worth  it:   The  children  seem 
to  benefit  so  much  by  the  freedom  in  choosing  extra  work  to  do 
and  the  freedom  to  choose  their  own  activity  to  pursue* 
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"The  children  look  forward  to  being  in  the  log 
cabin  (RE  center)  and  doing  an  activity  of  their  choice. 
We  feel  that  it  has  favorably  motivated  the  children 
toward  better  habits." 

Mrs.  Daft,  Kenwood  School,  has  discovered  that 
her  second  grade  students  enjoy' spending  points  earned 
for  "being  a  good  worker,  better  listener,  and  showing 
improvement  in  school  work"  at  the  log  cabin  in  the 
back  of  the  room. 

The  RE  center  in  Mrs.  Daft's  room  is  open  on 
Tuesday,  Wednesday,  and  Thursday  for  fifteen  minutes, 
and  on  Friday  for  25  minutes.   Students  can  choose 
to  spend  time  in  the  area  or  continue  working  on 
tasks  if  they  desire  to  save  points  or  to  accumulate 
additional  points  before  spending  them  on  a  special 
activity  which  requires  a  high  number  of  points. 

Students  can  choose  from  a  variety  of  activities 
while  in  the  log  cabin.   Some  spend  points  at  the 
typewriter,  others  work  on  games  and  puzzles,  and  still 
others  spend  their  time  reading  for  enrichment.  The 
Friday  Special  Menu  includes  a  "read  and  fec?<"  activity. 
Students  munch  on  peanuts,  popcorn,  or  pretzels  Mhile 
reading  "just  for  fun."  Other  Friday  Specials  include 
puppets  and  a  puppet  theater,  craft  activities,  and 
films.   The  activities  on  the  "daily"  and  "Friday 
Special"  Menus  will  change  depending  on  the  interest 
of  students  and  suggestions  from  students  will  be 
considered. 
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Fourth  graders  In  our  school  have  the  "World  of 
Charlie  Brown"  as  the  theme  of  their  RE  Center. 

Cardboard  structures  reveal  that  Snoopy  Is  present 
and  that  he  does  cast  a  watchful  eyo  over  the  four 
areas,  reading,  games,  puppets,  crafts,  where  students 
can  spend  their  free  time. 

Students  earn  points  for  completing  both  assigned 
work  and  for  extra  projects  and  activities.  Some 
points  are  being  awarded  for  behavior  modification. 
Points  are  kept  in  bank  books,  and  students  take 
turns  be1ng"banker"  when  points  are  withdrawn  on 
Tuesday  and  Friday  afternoons. 
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other  themes  for  RE  Areas  are  Illustrated 
In  the  following  pictures. 

CIRCUS 

SESAME  STREET 
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